ISSN 1880-2281

JACET KANSAI
JOURNAL

Published by
Kansai Chapter
The Japan Association of

College English
Teachers

MARCH 2011 NUMBER 13



JACET KANSAI JOURNAL
THE JOURNAL OF THE KANSAI CHAPTER OF
THE JAPAN ASSOCIATION OF COLLEGE ENGLISH TEACHERS

EDITORIAL COMMITTEE 2011

CHAIRPERSON

Yuko Oguri
University of Shiga Prefecture

MEMBERS
Kaori Nitta
Kinki University
Sonia Sonoko Strain
Himeji Dokkyo University

Tomoko Yashima
Kansai University

EDITORIAL OFFICE

Hiroyuki Yamanishi
Kansai Gaidai University

ACKNOWLEDGEMENTS

We would like to express our sincere gratitude to the following colleagues who served
as reviewers of the papers considered for publication during the preparation of JACET
Kansai Journal No. 13:

LIST OF REVIEWERS (in alphabetical order)

Nobuhiko Akamatsu (Doshisha Univ.) Atsuko Kuramoto (Hiroshima International

Masumi Azuma (Emeritus, Kobe Design Univ.) Univ.)

Sonoko Harada (Emeritus, Kobe College) Atsushi Mizumoto (Kansai Univ.)

Keiko Hayashi (Hiroshima Jogakuin Univ.) Hiromi Murakami (Kansai Gaidai College)

Maiko Ikeda (Kansai Univ.) Kazunori Nozawa (Ritsumeikan Univ.)

Hiroyuki Imai (Hyogo Univ. of Teacher Osato Shiki (Kwansei Gakuin Univ.)
Education) Yukari Tokioka (Osaka Sangyo Univ.)

Shin'ichiro Ishikawa (Kobe Univ.) Masanori Toyota (Kansai Gaidai Univ.)

Emiko Izumi (Kyoto Univ. of Education) Toshihiko Yamaoka (Hyogo Univ. of Teacher

Eiko Kawagoe (Kobe City College of Nursing) Education)

Hiroshi Kimura (Kinki Univ.) Kazuhito Yamato (Kobe Univ.)

Haruyo Yoshida (Osaka Kyoiku Univ.)

Copying All content in this journal is protected by the Japanese copyright law. All rights reserved.
The material therein may be reproduced free of charge in any format or medium provided it is
reproduced accurately and not used in a misleading context after permission has been granted from
the Kansai Chapter of JACET. If any of the items with copyright in this journal are republished or
copied, the source of the material must be identified and the copyright status acknowledged.

Instructions for Contributors can be found in the appendix and via http://www.jacet-
kansai.org/kako.html#kiyou

BfERSCIE, JACET PAVESTHS, 45 K08 JACET BV EHREREZ B ROBZAF E KM L TN D
bOTIEHY £H A,
The articles published herein do not reflect the opinions of JACET Kansai Chapter or the JACET
Kansai Journal Editorial Committee.

© Kansai Chapter, The Japan Association of College English Teachers, 2011



JACET Kansai Journal
No. 13 March 2011

Editorial

Yuko Oguri
Toward the 40™ Anniversary of JACET Kansai

Invited Article

/L AR
AARD B LT RGEHE Y AT LOYEEIZET T

Research Articles

—H &8
e 2Ry BRI BT 2 B USE S e © D D ESAP AFFE D J7 1k

Miyuki Kido
Differing Effects of Shared Reading on Receptive Vocabulary Learning of Nouns,
Verbs and Adjectives in Young Japanese L2 Learners

Yukari Isobe
Representation and Processing of Formulaic Sequences in L2 Mental Lexicon:
How Do Japanese EFL Learners Process Multi-word Expressions?

BT %70 - TEF BT - P BT - 0 900 - FRAGT - T B
B 5 SCORERIT 51 B AR A KRB B DA -
et R IS < ft

HHEZE
RFERIRRIRE B 11T D RFNFE OHEIRE ) & FF (LA EERE S D%

Application Report

®’e BT ) i
FREHE BT D 3R EMEA OB R E OS5 E—

Appendices
[JACET BEPE A5 ] FIAT &

[TACET B #c 3L #Ffa i E

il

14

26

38

50

62

74

86
88



JACET Kansai Journal, 13, ii. (2011) © JACET Kansai Chapter
ISSN 1880-2281 Printed in JAPAN.

Toward the 40™ Anniversary of JACET Kansai

The JACET Kansai Journal Editorial Committee is pleased to present JACET Kansai Journal No.13.
The first invited article, which was written by the former JACET president Tkuo Koike, is followed
by six articles. Koike-sensei’s article reviews past 30 years of Japanese English education; clearly
pointing out problems and giving suggestions based on his own research for our English curricula to
survive in this competitive global economy. This article also provides very stimulating and helpful
suggestions for us to consider in our own teaching.

The selected six articles are the products of many people’s efforts and a highly engaged
review process. This selection process was educational for everyone involved. At the same time,
we owe our reviewers a great debt of gratitude for their time and contributions. All papers are
presented in the order of submission within each category, encouraging the practice of giving
priority to earlier submission.

Last but not least, I would like to express my deepest appreciation personally to the current
Editorial Committee members; Kaori Nitta, Sonia Sonoko Strain, Tomoko Yashima and special
thanks to Hiroyuki Yamanishi of the Editorial Office, who made this journal a reality.

JACET Kansai will celebrate 40™ anniversary this year. To commemorate this anniversary we
will have a special issue. Please check the guidelines for details on the submission procedures and
requirements available at the end of this journal or http://www.jacet-kansai.org/file/toukoukitei.pdf.
A template for manuscripts to be submitted in English is available at http:/www.jacet-
kansai.org/file/kiyoutemplate _e.doc. We are looking forward to editing this special edition.

On behalf of the JACET Kansai Journal Editorial Committee

Yuko Oguri
March, 2011
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/% Council of Europe X° European Union 7¢ EFRM 4 [E O BURGEHE ORCENE L, HIEH,
WE[E 72 K13 —FE O nationalism C, EFA R CTHROWEZE %20 972 O E IR 5 5558
2 2T —va VBB EBEREZRBORE LT T TS, HARIFHAERESE OF
FECRN <, PAEESICHY, EREONERER IO X MERKKTH D, D
REREEIT, 21 RIS /2> TRMICBEL L TE 0 TH D, RS 35 FERiINDZED I &
ZFTPELTETHEVITRDOOHDDITERETH D,

4.2 7 a—NNASITNER AN ERD DBF OB &

Z OIFIRM O BRI 2 3 U CTRRIED, XRE ORFIRETO [HEENME R —
=7 e Tu—r L AMBEREBES] NS, To®EE CERk 22 4 4 H 25
H) WREESNT, THICED L, Zo— OULRBECIEETX 5 AMERO BT, =
KN A E 2 D, ikt s RO, B EICB OB 2 2 0T {515,
MEBOERLZ RV Z 5, HFEONIFIINL > TBHWABfET 5, # LVMIHEZ 4 2 H
T, UEOERNLZNETNOHRAZSIEH UIERAL, HEHRE2EAHTZEDOTED
MM EZHERT D ENEEOATHD EHFATZLDTH S,
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43 7a—V AMIZRD b b8BT

7 —r L ANMHZRO HIDRENE, LT D3RBNERA LIEE/ITHD LV,
1) thas NS

AN IS A 377 - B, EIT, BETdoh

BT BER R, FHET), Al

F— LU —7 T )

EHE Sy, RUHET), ARV A3 ha—))
2) WUuERfR, 1SR

Ab, R EERETAMES, 2= —v a3 HEOEREZEHRT DN
3) AhEFERES)

BRCmgEToa a=r— a VEEHDOER

4.4 RZEO T va— )V AMBERRE

HARM DR TS CHEERE R NSOH Y, NRAZXZRAAROEZFENLL 20, HiE
MO TR R BIZR LA H, RETTa—\AEICIERT 2% ODAM AT
HVENRSH DL, I, 7220, UTOREEZLEDZRETHD,

c FEIRHEIC L D RFD T 0 — SV AM DB AL
CRREEICLD S =L E DR AD#R

- SMEREIC L DR, HMEE O#E, FhEe

- ZRE7oMERL, Uik, BT A MRS L TEG

- VAN SHRRE T K DR BR
VI b SEEHE LR B Lo L CIREICIRY AT Z L OB ET S,

5. COREDOHEFESIBLEH
51 POBREOEENNBE VR R ;N—Y VITHED

PEEa o= —va VEENEROT-OIE, 9 RERIEBEO BRI ENLET
HbH, THTEIRHO THET HDN, ZOBRICEERZ L%, HEMOE VR AITHLE
WREHNEOTHZERHEETHY, ZONREBRKBIOT 2 L RNZOBETHS, Th
ITAERBIIZIZ & A & native speaker EEDLRNLLTHY, Lt 2O LULpkids
BARELHEETDHENTE D, TEEORENERIEB I 2o T-ilE» G5B L TR
L, BitatEd 5,

5.2 REST ORISR

ZDORIZ 1354 LOEBEEERBPHDHE TR ANR—=Y U ERNRIZL T, HiEaIa=
= a VRN EDLS BWVMELEE S E (A) L, ZIUTx LT O NERRIZZIT
72T A FORSEE B) ELTRT, £OLET (A) & (B) LOEITEIR-oTWNDENE
FELEZHDOTH D, BMTEEIIERTH- T, BUVVEBEEABIT S (B2 S HiRgas
1% 2,000 AFREE) , & ORERRANITHGE | 355 B3R358 30%, fhudd /s, Mot e b
#20%, WHMHEERRER 53%, BYE 60%, M 40% Tholz, ZiIUT XD L REEOIGE
J71E TOEIC O BEFHME L 0 125 I @m, H72RAIZ, TOEIC ABIT A b 2008 4



HARD—E LIEIEEHE Y AT LOWEIZHIT T

BZEBREENT 60 J7 UL E TG A 580, HMARKERS BRI 2 BRE 1 900 UL LT 447 Th

D
. EERERW EMNERELTHHEE (A) LHREOFEET X MWL RILEEN (B) OF
[R5 DE4 | TOEIC TOEIC-PBT | TOEFL-CBT | 4 CEFR
0~20%FHii 1% (A) 900~ | (A) 650~ (A) 280~ (A) 1% (A) C2

(B) 850~ | (B) 600~ (B) 250~ B) L#E1# | (B) 72 L
0~60%H([ 1% (A) 850~ | (A) 600~ (A) 250~ (A) 1 % (A) Cl1

(B) 700~ | (B) 550~ (B) 213~ (B) 2 #k~ (B) 72 L
0~90%FHi[ 4 (A) 750~ | (A) 550~ (A) 213~ (A) #E1 4% | (A)B2~

(B) 550~ | (B) 500~ (B) 173~ (B) #24%k |(B) 7L

. TEREDRD D HEES ] A MR CNIAETIRENRSE) P123 K0 Sk

Z O TRIZFE AL 20% D FFERE)IEL E 8 T <, TOEIC 900 LA _E T native speaker (2
MWL SAUNRKETHDEEZDN, BOBEOEBRICZ T THAIT A MERIZED &
TOEIC 75 850 LA |, T 1k ThHiLE, HH LT HHEFICONWTOEEE VR A THigr
P ERFEIIRLD EVNRTEDL, TOREELH D,

AT 60% F CIIEIEHAZRIL TOEIC T 850 LLETHAM, EIE 750 LESHWT, K
MNIFRZEFET, BN TIEERZETRET 2 LoUL)s H AR T EBRR O 22\ W FEREE
HENELD DALV ERESND,

CORELIANRAARDE DR A=Y U TETAREEETHY, FRIZELTWS
ONEM20%FEFE LDWRWD T, ZFEZERICHT- 5 BV R A BT 51213 N D72
TEH RS, TNLUTOL-ULTIE, HEMGH O YR A ETHEZBZ LT
DAHEMER H B,

AH, RPEFELETHDIEVRAN—Y U THANBGBNIEETHOENEL TV DHIEGE
I 2= =T arBENEIIOL UL THAZENRHARTIILD TONroT2DOTH D, £

FUTEET DI, EDOX 7B ) XaT A, ik, FEEPLED, NN DKEE
THIGEFEN—H L TWIUE, BAHTOMEANLE bXERSHET DH T ENAREN, T
LA Z & B 72O THEE L2 T TR 5 E 0,

6. BRIMIZ BT 5 BURFEEE DR A
6.1 CEFR &% ?

KRN IZ F3 W Tl Council of Europe 723 BURGEBIE BURIZ DUV THI 40 4E 03702 > TRE 2D
THERL L, MAEOAGEZ E DL & HIZ EU b I L THED TV OB H L, £DOTy
T A5, ‘Common European Framework of Reference for Languages: Learning, teaching,
assessment’(CEFR) (Cambridge Univ. Press, 200125 ST\ 5, ZOWNFIE, 5 2 kit
KEED BN THRINSE TAMELZAMERT T2 2 ENRBEETH L &V )BT~ T
jo CTH[FEIAF % & U, one greater European nation 22 H 59 & L CREBUR &2 £l 4 5 23,

WCBRGEAB OUCEN T ORZED LV O fE & L@ E Rz ol vz o7,
Z @%E**E’JE?‘S'\ CHEASWTHMNEEDOT X TOBNGFEO I 2 =7 —va VEEHOREL
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L E 6 BEBEIZERE L, £ % can-do I TRUIA L E L THON YT <@L TW5D, £
DERIZSEIERMEORES LT R H Y, BUIGOEIN &> TOIXFFRH D b T
WD, ZHUFEINICO A Y TIE D HBEOS M TIT AL, RO EDOFFHET LIMERRE=
Ra=l—va VRNOBEREOREIIR IO TH LS, 4 H 71— ULRHRUZAY,
FEENERRILASFEE LS L CEENZR2EHA 12 > LD HART S R Z@#IS L e
SENPEOEFICHETDHDEIICEBET LI LICL T EBFEOIREEH T D FELET
HZEMAEETH D,
Ziud, IELTS, TOEFL, TOEIC, STEP & 4@ HBINE & MBI R A AN R R ST,

S B\ ZE b FTREME D i < 72 o 72, & 72, Breakthrough, Waystage, Threshold, Vantage (Cambridge
Univ. Press) 72 ED L ~ULRIDSETEE N A1~B2 £T 4 BEBICFIHATETH D, £
Cambridge ESOL Examinations & 6 L-~ULICHIG L TE Y, REMICEEICRD,

6.2 ELP & CEFR-J & DBf%

CEFR (I @ DH 2 SFEHAE OAMIEETH Y, L5 2 55, SMERETHFE L
FIAHCTE 50T, LEEENREZEIDE WD, FEONEFEFE b EDFFICLT
L &7\, % Z T European Language Portfolio (ELP)Z>< - T, HADSERET) &%
DHBEREZ T DO TH DD, Z D7D language passport, language bibliography, dossier %
Gle, ZIUXENZENSIERRNMER, SETEER, FERRAEERLET, TORNITF
BHEHEOBMNGER IO H il Z fEll T 2R DR XD U A 2 & E TER L,
Council of Europe D IERDERAE I T b O &AL TS, ZOHFXEZHATHEZR]L,
AARRZ S 52 LI Lo THREEZFIHTE D, ENREYTHLEEZEZXLTND, /D
MR AR C, BUERBEMFCRBEF TH 503, ZO CEFR IZEEL T, FELKRFTIE
BT bLORFICHEIET Db DEER L, AT 28N RIS TE 2, TIUTREE
£7230 The<, AAGEHE, FAVEE, 7T UABBEBETHMAERB I b T\,

63 HFEaIa=F—va VEEN+HRBTIOLE

BICHA LI E YR AA=Y Y ORBEICL D &, FFEI I 2= —va VOB HIUT
EBSHAICHILTE D mEN S &, BT LB ) THRNWI 3D 5, UUTORIT L
A, BEEPUTOHBIZEE L TWDHIREAD E, EVRA LORFREICITMHYE
HLTWDE-PND, BITOERM MHEAN &P Lo T, IROBEBRDS 10 A {[E &
DETHASKHLT, ZORERNTELUES D ANDE TR

1) FEENBREDOTZDICHERIC OV T OB, 27%

2) HHOOEREZSORNCHFOR—AZFEELNATLES, 38%

3) Ewm OB OmEEDDLZENTE RV, 43%

4)  FETICHOBREWIEWI ENRZT AR BICAA I Tk, ARG

b, 33%
5)  Em Cai I INEIDIAE, WREINZLL, HTPOREHEED Z IR ZEBIEZ D,
40%
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AARD—B LI-HiEHE AT LOUWEIZ T T

EZOXMPURE LTE, UTOBERBPEHEIIIZZVOIXEETHIREZ L TH S,
) MTOEORE D, BURFEE, b SICERMREVOLERH D, 85%

2) RWHIOMRE, LWk I OME  83%

3) BEREISE DM~ H1E & FIDME 90%

4) ZEELE LU TEHANET D LBMEEs,  85%

Fio, EVRAN=Y URHAROTGEHE AT HAEARHAL T LD &
1) #EFEa S 2= —3 g on BB AREHEREIEZ S 60%
2) FEAETHINTE 2HENEZRFTEIRE 2%

3) FAR—hhmE, BOTREDENZEHZD L 83%

ERE B ARHE il L COOMERR S K 2 R & o D 720 DR 2 BARIC G, E
fid DN HDHZ LIFAGNTH D,

7. RS

1) BB 2= —va VEBNEBRARNICE L BEOHER CH ESELZERMNETH D, <
TUTITRBBORESL CHOMENDH Y, B & =R VX —RNETH 5, HARITBR LTI,
FEEEBEAICAT TODOTIER WD, JHPITED Ry 7 20%D0E b0 ET < &
LIS ERMETHD, WER, BAROEEZOMD S CHEIMIIEEI O %
IR BHRERIC 72 o TV DR, e, /IME¥ER P THREEL B> TSt e R 225 2 L
MWTEDHNZBITNR DR, BHEHTHDL EVbTD, D7 DIZHGEREIIFRK
DNAGHi % ZATH A TNBRIEZ A 7L, by TIN5 LD NAZIRKT 5
BREZTANERD D, ZHIFREAB VAT LAORBRELEZELZ RS, B
T\ OB AR L A B X5 X9, THAIIKRERBEFICL>THabhn
Do

2) B LEFEFBHBE VAT LORBEREGNNITIRETH D, TDI=DORRROHFIEN
VT2, TEEOFEFEHE OBRFRIL 6 4T 4,600 EHZHEAL, RATIZZAICIT
STND LML, HEHABEZEFOEEHREL L TREL WD, BARORE OIFEH
BOAEETHEIT6, THEEEDH 120, BEROEDTER TR e AT SN, O
BICHEE ) — FOERRE TR bR, ZH LGB0 FEE 5T, EIR, EAR
T OEPOTEIETFEIE LI E WS, INFREE OSGEISEIRIS O BUEE £ X R AHE
DIHERY, MZO>TEWNHDIIHL Z &I 5,

% ZC, filk L7z CEFR % H0aZ B ARIZ )G 3% CEFR-Japan i & {ERL L, HARANDZ 0
— U FUZ B W TERET 2 OICHERBIFE L~V E 7 o — U FUZEIG T 5 £ 9 12k
FEFEL NNV ERET D, THUCEDET 6 BN CKEMOREAE L/ RT, T E
FHEE, BERH LT, MAOREL L TEO NTHG L2 LSV ORGEa I 2 =7
—YaYRNEDTHZLICTH, ZITHRICRD 6 BB RT Hite, FEL, M
<, BAEWIEET, ARITAE—FT25, SEOA NI T V—, I LITEEESAN, EE
FROFENAN e &2 i) 13 L TREET 2 & i BAR 2 THAIC L CRRICA FR O
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HEERMEICEEEASEME LTHRET D,

EBICENOEBRICHEIG LAV X2 T L, UT3R, b, #dRlk, BEHOEMMED
B EEHMRREE, I OICFEEEOREGE, N, FEEOFM TR EEHEIG IS
ZEIZEV NV X2 T A, SEMEREEFREEEEREBRLTC-EERE LTI LT
%o FRUE, FKINZFOMOFEETIZTTICEBmSNTWSZ L TH D,

FINEREE LTOHAREAERTHEBRITESZ T T TIZZOSBRONE %
Gl L, ZHICZE > CORNBRERR, BHMBELZIToTEBY, HEHEF LD bEATH
LHEWRDH, RAVEEEE, 77V ABBEETFETHLXOEHEITERTHDL, RFTHHE
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BIblTWbDTHD, 2F0, HEKIMHRATCZDaIa=r—a VBINOEEFHIE
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RAHEEN RS OH LD TH D,
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ZNRVDAY v ERBHDLNLTHD, THIEEEESL YLD 7 v — SR Ta
2= —a VERAIIBERICEETHY, TROHBIIRIET DX, BEOLEZ AL -5
EBLHE LTS LEL OSHEHBEOHMENRD, EOEAR, FEBEF, 5 HIRK,
B, S OICE PRS2 1R SRR A TH 2 L BRENRBDO TND 2 LIT LD
DTH D,

ZOMMAE, FEHEFEFDIIARANCEY e [SEaIa=r—2a VHEDO I BLRICE
EZET~TEDLN] ODLUL% 6 BT THRELTBY, EROZERLT LY
BoTVDHDOTIEAL, FEEOSEEGFEREZ WIS ik FARICHEE W 2 &9 TOERE
6 BEHFRICLTRY, SEROFHEETIIZR, AMOSHEEBGOA D=L L
KTONEBEBEEDO T u v ANFELERB T2 LTI,

EHIT, SEIEREFE, FEHEEHBELTOWELOTHRY, Thzabdb bbb
SRR, BBICHET AL ICHEE LV E E L TORMA R R LTS, £
D&M TR IL, Council of Europe T 40 (272> TOMIEFE M S TEBY, 7TVT TH
HENL 10 FLL ERTICZE OPSEA 2 FEREEFHICIR Y AL TWb, £72 STEP, TOEIC,
TOEFL, IELTS 72 £ & CEFR & OAHBABMR O EIZ 12 AfL, T TICAR L TWHDTH S,

3) WER, BAADWKEaI 2=/ —2 a3 Hog &L, BECYE, BIF, K% %2,
BN, BUROILERETH Y, EADNEEIREEBS Tt LRGSR BN 54T
WHIRIIN D ETND EWI RN E > TWVWD, WiBaI o= —3 a3 U ief), FERM
R ADOBRENENEZRIBRIELFRNIZR>TWELZEEHR LadiE R bwn, £
DYGEED T D BARBURR G D WERMETH 5,

FRIITEBHES THRBETE A AMO—BolE%, EROEERS Tl T 235
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ABSTRACT
The purpose of this paper is to study disciplinary variation in the use of adjective patterns followed
by prepositions. The analysis particularly proceeds through a detailed qualitative analysis of
semantic sequences extended from the patterns in two large corpora of research articles in applied
linguistics and business studies. Comparison of the results for each corpus reveals the writing style

and the epistemological characteristics of each discipline.

Key words: English for Specific Academic Purposes (ESAP), =—/NAS3E%, B HHEH

1. [ZC®IT

BERBEFERIREREH DR O PN LA HET D SWICH BT E fE, SUEOEEEMED 2
72 O TR B R OGRS I A X A WZIEIRT 5 Z & TH 5, Blue (1988)i%, English
for Specific Academic Purposes (UL, ESAP)EE OEENE, SF 0 A FRDEFICR L LIZE
EAEOEEEEZERM L, BAEE CICEBE O L 5% < T v TV % (Conrad, 2001;
Charles, 2004, 2006; Groom, 2005, 2007; Hyland, 2000), %72, HARIZFIT %5 ESP 22— /X A4
FD% AL, Witz BE U2 (Fr0iE-Cbi Bk, HEEEH e & O OT B E AN E )
U, B TIX(EREOHT THOW 2)BEFHEH (TR O Z L MO RRGEHT L UWHEHERE OB 5 72
BRI LD BESHTICER L FIERRE e e A4 1 2 D2 d 5 ()1, 2004; 411,
2009; /1M, 2008, 2009), 1, T—/SASEEFETEH SN DHEHEEL, HE - PR - RE
(2005), HfigE « I - E2)11(2005), 412006, 2008) DfiEsH 2 2 S U7,

AFETIE, ZOX97RBAROEHEITK L, BRSTHROITOATIII A= L&
WERBHLE O > THh 5 EMHEH (Hunston, 2008)(Z7EH L, & D ELE « BERE « H AR &
DR B C RIS D 2 & B FEHE L, ESAP W30 L\ Jr ik & £ o BB & 7R,

2. BOSBHENVEEKREH, LTIV HTAZIRRIKOMILARZ AV

Stubbs (2002)<° Hunston and Francis (1999)D#ff%e % £ L 5 &, FED 5D EWIZORES
BEEOMEIZ L - T, HiE B4R (collocation) R0 FE 1Y 7% & (colligation), SCIERJ/ S HF —
(colligational pattern), & AR PR S (semantic preference), #akHIERME(discourse prosody)7s
Sl EnG, LEREFRIT 2 FBCL DO EMZREOSE 2R L, HEEERIRAC0E
B/ Z — I EEE & SOEFIRE, b L <IEOSGERIREE Lo 2R, ZabiE, HIEORE
FEaERIRTMHTTZ0, SCUEERE 2 7T Liza— "2 205 2 L TR ICH ATRET
b5, —J, BENEWERIL, ®IENREOEWHEBICET2HULICEOESG LD
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e R Ay BRI 36 1 2 T8 s B L

ERAR AR L, KGERIRRMAE, & 2FEDVIKEEN TRAEIZAY 5 UIRMIREZ <7, 24
OlX, ST OBIEINKAFET D50 DR E B 23 AR 728 Ly, FFIZ, Hunston and
Thompson (2000)<° Hunston (2007)(%, #RaGHIERTEAS FH & FOFHMi(writer’s evaluation) & B34
STWDHZ ML TEBY, TOMBITIZTFEE TIREZFMICHET 2MLERH 5,
=/ RAOHBLIRE, HEEORGLIBEO Vv ELZ MRS GITIHRET 52 & T, FBOEKRCE
MYDEFHEIHTNFIRE E I o 722y, #atZ2 AWVT & SHBEEE RO A T(H HFRE D) GEOHR
LIEENLT 7 A N OFFEOE M, SUEANY — OFHEICER D 5 &0 ) BiES & 5 (S.
Hunston, personal communication, May 15, 2009), John Sinclair @ & % 5 (7 #k < Susan
Hunston O —#HDOHFFEIL(H] 2 1%, 1998, 1999, 2000), FEC/SZ — » OHEEFHRIZIESNWIZT
4 AA—=AGHNRETHY, FFEONE — 2 & OEWE R EIZFLER L7 Francis et al.
(1996, 1998) &, HHFEIE 2 ST HEREDOTNE » g S iz, R TiEERz L L7
DOMDSIEGNOMAI L, RN — 0 B FEEOREWHNAL & B 72T WS 2 & % (Hunston &
Francis, 1999; Hunston & Sinclair, 2000), /X% — > & —#EZE > Th, il L72CHER /N Z —
NI EICSFEORERENRITE % 7159723, HielL Tld Hunston (2008)<° Groom (2007)43 & W1 /< &
— > DFE, ©F VD ERHEH (semantic sequences)<>E M 85 & LR L 72 F bk 32 /& (semantic
motifs)DIFFEE FiR LT 5, Al L2 EEMEWIRIIE, HoE0LEEICR LD E
SER e BRI ISR A BV, T XD RERERER LN E R 7o b O, FRZ, Eh
OWNFFEDIEN N Z — v LSS LTz b O % B R S0 B bk 32 8 & 53 (Groom, 2007
Hunston, 2008), D F ¥, FETILAR < SUEMINNY — U D OILESNESHEOEKRHEA Th 5
ZEnD, B SOHET AT A RTEEHE L < 9B O S REEBLZ DWW SUIRDOBLES J178
VEARFR TH D, £, BEWESHIIFEFM2E OSRAICHBEL LW 2 & biafi S
AU CH Y (Hunston, 2008), [PASHINT ¢ A 20— A ZHIBLT 2 EM 2 — 0 | LFIRCTE L 5,

3. Fikim
3.1 ZRSE

Becher and Trowler (2001)/ 3543 % % pure-soft, soft-applied, pure-hard, hard-applied ¢ 4 fii
WZFERI L CU b, Hyland X° Charles Z 4] & 3 D5 EFH DT OFFEIT O UL, #&5k
W B REE FH OFHE T LB\ soft IS & hard FEI D ELE-IFSE CTd> 5, il 21, Charles
(2004, 2006)( T HEET: & BURF OEGED)VE i L2 a— 2L L, XN THMA S
TWAFEE/NE — 2 OFEE - BEEEDE W GE L < 1T Biber et al. (1999) D & 0D 5 (writer’s
stance) DIEV) A S Lz, LaxL7ei3 6, ESAP #FZED4 B IURREIE, SFEFM 05
DS RERHEZFEIHBIT 5 Z &1 Y, Becher and Trowler (2001)723 739 K & 2> 72 AE Ik [H]
O S FERPELIE - AEME T2V, BlIZ, Groom (2007)i% Charles D —H DA JE % 1 L 7=
b, FEEREm Rl U7 e A B IS HIR b S D R R & SUE IR O SERR LA = — )
2L, HBIAY = OB ER  HREOEWZ I 5T L,

AFTIE, TOXIREMEONRAZBE L2 LT, G L, Ll L7
(soft-applied FEIH)IZ &I L S50 H SFEF & B DR A FOFham U HBL T 5 B s 8
EHEIL, FRSFHOEBNLE NS EOILENE & EEE &<,
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3.2 = —/RX

KIROGHNCHT=0, ICHEFET L E VR R RPIIHEIN DA 8 FD TAL5 8 D7
RN D, 2000 AELLRRICRE SN HEHEGER CE 2 — XA L LT, IS EFE% 22— A (Applied
Linguistics Corpus, LAF, ALC)IX 289 KD HFFERR L HAEEE S 41, #aEEUT 2,667,000 75T
HbH, BR AT a—sA(Business Corpus, LA T, BO)X 436 KOG LH HRERL S,
TRREERIT 2,668,679 FETH D, 2 DDA —/ XAh A XEIRIER—ITHHE L2 & T, HERE
OB TOFBENRHENTREE /2D, 2 £ 11%, ALC £ BCOT—4 Th D,

#1. ALC & BC D5 —#

Journal Names (ALC) Years Texts Tokens Types
Language and Cognitive Processes 2005-2006 36 338,256 11,287
International Journal of Corpus Linguistics 2005-2006 34 314,375 17,061
Journal of English for Specific Purposes 2005-2006 39 312,483 14,252
Language Learning 2005-2006 35 364,731 14,655
Studies in Second Language Acquisition 2004-2005 34 348,910 12,515
Language and Speech 2003-2004 29 322,596 11,732
TESOL Quarterly 2005-2006 43 341,187 16,194
Language Testing 2003-2005 39 324,462 11,722
TOTAL (ALC) 2003-2006 289 2,667,000 46,847
Journal Names (BC) Years Texts Tokens Types
Journal of Accounting Research 2005 27 332,721 9,470
Quarterly Journal of Business and Economics 2000-2005 63 304,420 9,914
Journal of Business Finance and Accounting 2005 66 407,018 11,874
American Business Law Journal 2000-2005 34 362,292 15,157
Journal of (Small) Business and Management 2000-2005 65 334,237 14,256
Journal of Business and Industrial Marketing 2004-2005 54 296,501 11,611
Business and Society 2003-2005 44 336,610 15,314
Journal of Business Strategy 2001-2005 83 294,878 15,527
TOTAL (BC) 2000-2005 436 2,668,679 44,299

33 WENRLT—F

AFETIX, BEMESHOFHAERS L LTADIPREPN X% — 2% BV FiF %, Hunston and
Francis (1999)<°> Hunston and Sinclair (2000){%, [Fl/X% — 3 E & FORME 2~ 35 & 1M
SINHETDH, 2FV, FRIITEREE L TWD LR DM SINIZE N TS,
FAF =D Z L TIARMICEE FES O EBIESCREZIFICLHATND EF R L
9. ¥, AN =3I FORRELRTHEICHVLR 2L b2, Ko T, (FH
SYERIZ D0 B FiTam L DO HEEI M EA R R IR E R Z — 2 OFfEX, &7 B YA
DWW LOBEEEA D FETHETH D,

3 2134 o — SR B L7 245582 — o OFRGES(Tokens), 72 V) GEE(Types), #7320
REEL/KRREEL D Type-Token Ratio (TTR) %, 3% 3 Id 8 FED AR /N & — A HIEL U 72885 A7
5 ORI ZRT, KFROAR=ZIZIRY 132D TETOBET —F R T 72
WA, BB ETITHE S @i ClIh L7 E ORI Y — > OBEEER BT L TH D,
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# 2. ADJPREPN ¥ — DT —X

e R4y BRI 36 1 2 T8 s B L

RN — RS NS —
about of against between
ALC BC ALC BC ALC BC ALC BC
Tokens 84 116 | Tokens | 827 | 726 | Tokens 4 3 | Tokens 4 5
Types 36 50 | Types 53 67| Types 3 3| Types 1 2
TTR | 0.429 | 0.431 TTR | 0.064 | 0.092 TTR | 0.750 | 1.00 TTR | 0.250 | 0.400
for on as by
ALC BC ALC BC ALC BC ALC BC
Tokens | 727 | 714 | Tokens| 1635 | 2107 | Tokens 52 76 | Tokens 50 93
Types 71 74 | Types 23 27| Types 19 19| Types 21 26
TTR | 0.098 | 0.104 TTR | 0.014 | 0.013 TTR | 0.365 | 0.250 TTR | 0.420 | 0.280
from to as to over
ALC BC ALC BC ALC BC ALC BC
Tokens | 476 | 498 | Tokens| 5001 | 5886 | Tokens 8 9 | Tokens 2 3
Types 27 28 | Types 175 179 | Types 5 9| Types 2 3
TTR | 0.057 | 0.056 TTR | 0.035| 0.030 TTR | 0.625| 1.00 TTR | 1.00| 1.00
in with at toward(s)
ALC BC ALC BC ALC BC ALC BC
Tokens | 1540 | 1617 | Tokens | 1561 | 3076 | Tokens 55 39 | Tokens 25 19
Types 69 81| Types 76 81| Types 14 12| Types 3 5
TTR | 0.045 | 0.050 TTR | 0.049 | 0.026 TTR | 0.255| 0.308 TTR | 0.120 | 0.263
*3. BEENY—VICHB L EBEHE
ADJ about N ADJ of N
Order ALC Freq. BC Freq. | Order ALC Freq. BC Freq.
1 confident 11  knowledgeable 111 aware 206 aware 110
2 clear 8 optimistic 812 independent 91 independent 77
3 enthusiastic 6 cautious 713 typical 78 capable 68
4 explicit 5 serious 64 capable 70 representative 59
5 positive 4 uncertain 6]5 representative 60 indicative 49
ADJ for N ADJ on N
Order ALC Freq. BC Freq. | Order ALC Freq. BC Freq.
1 available 97 responsible 172 | 1 based 1448 based 1835
2 responsible 97 available 851]2 dependent 82 dependent 128
3 necessary 86 necessary 771 3 high 25 conditional 32
4 appropriate 72 appropriate 41 | 4 correct 15 contingent 18
5 useful 47 liable 345 low 14 high 11
ADJ from N ADJ 1o N
Order ALC Freq. BC Freq. | Order ALC Freq. BC Freq.
1 different 242 different 266 | 1 due 737 related 1286
2 far 43  available 4212 related 608 due 668
3 distinct 30 distinct 3313 similar 452  similar 444
4 absent 19 far 28 | 4 sensitive 218 subject 241
5 separate 18 separate 1515 relevant 175 equal 202
ADJ in N ADJ with N
Order ALC Freq. BC Freq. | Order ALC Freq. BC Freq.
1 involved 280 involved 264 | 1 associated 575 consistent 1307
2 present 153 significant 156 | 2 consistent 361 associated 1211
3 interested 131 important 129 | 3 concerned 144 concerned 81
4 engaged 101 engaged 127 | 4 compatible 92 inconsistent 80
5 similar 71 interested 1255 familiar 91 firm 63
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F 200D, B THHI L7 16 fE0> ADJ PREP N /¥ — (%, 8 FEOEME R Z— & 8
FEDARBEE 2 — AN KB &I D, ADJas N IZB LTI, Francis et al. (1998)® other related
patterns (JRAEH)/NZ — D —FE same as N 3 %HE e » R L7=DT, %@fﬁf#%% Lglnwic
BEZEE URBE AR —CE D, W, @HE - AREEOEL S TIIEE B, W=a—
INZNZBIT B /32 = OB 200 B2 5L L, [BEEARY — D7 —Z 0300wz
EMBIHEXN SR A S O EBEE XX — Tk > 72, FFIZ, Hunston and Sinclair (2000)73 f& i
T % & 912, ADJ about N [Tikah N CTHIBRIRWEREHREE & FOMI 2 ~T 2 &b, &
ERIRITAET 2 &Il LB N Z — G T,

3.4 NE— LER

SRENA — U R BEE LTV A (Hunston & Francis, 1999), ALC & BC (ZHIEL
L7z ADJ PREP N /3% — > DT OFER, /& — L BEROBRITRE < 430 T 2 I
XS5, — 20k, CEM/ % — 2 (Colligational Pattern, VL F CPIZEIK T HEMRTH Y,
fth 5135 im ZHRE SN 8% — (Lexically-Specific Pattern, LA T LSP)2S R ERTH 5,

FEIZ, CPICY 7 LTEEWIT Y — U NORTEF O BERFENEE G L, FRHOY v
//I/O)fF%E (A S W, B121E, White (2004)X° Martin and Rose (2007)232"E 9%
appraisal theory @ affect(E & T-<° A\ D& 1#)<° Hunston and Thompson (2000)? evaluation( £ &
FRoNDFHMIL, about, against, as, at, for, in, on, towards % & e/ N H — N Lo THIDR S
N5 ENEN, BIEZTF 5 E, ADI about N 1%, & 2P ktd 2 EHE FORRE N,

B2 EoTBME R T Z e BEL, FAAZ =i mﬁ?5%§ﬂ®§<iNMMam
R%Mmmmmmmewwlﬁ%Méﬁé ADJ for N 1%, EIZWFEOZ LM EINEL
BT 2EXFORME - Hilrz "4 28, BEORRAFET i/ﬁﬁﬁf@(hablhty)%ﬁﬁﬁﬂf@
(accountability) 72 E R ERIELDO A L EA R T Z & HEZL,

—Ji, as, by, from for in, of, on, to, with = Lo/ 2 — 0%, F1EY « 2 5EBOBERM%Z
R ZENZW, BlZIX, ADIJ to/with N 1%, FHEAFIEY), ZEO M O BEMECE DOERRE
%, MnmmNi %$ FRE O BEECEENL & Vo 72 INZAIRL A, ADJ of N 1%, AO
WNAERIRE 1o DIENEZR &, FFEMIC AR i D > TV D B ARE 2R3 2 L %N,
SF D, CPARTEMN « BEREIZATE O E RN K & < BJ5 L TV 5 (Hunston, 2008),

4. /\19]1

AFTlE, FFEOHECHEASNDELSP OF T, #HiE Ll K350 1L ETRDLN
TeERIESH 2 G d 5, 1, LSP OAMNZEEHE S N 7B OEF1E ALC & BC IZBIT 5
LSP DO HEBLBE Z /7323, EWESHO HBUEE TR 72 ARWERPNICH v, HESHIS %
R THZEAERICHE Y BN & ITHEE S 472V (Francis et al. (1996, 1998) % A i
HHREIIIEBH TH D), HlzIE, K 11T ALCIZ5 [HLL BB Lz 2-8 BfEETOZ A 7 -
N—=7 VB OWREZTRTN, BREOHNPEL AR INODMEHIRL 78D Z LB 5,
BESIIRIE TS 4-5 BEEARICL, TOR TERMICEL L7 b 0 &2 FEE TR -
2 7280, ZAEAN 72 IR 72 B2 O EHITH 5, EFNIFIER 2 BT 2128 D 5,
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2000000
1500000
1000000
=o—type
500000 =—token
0
S & & & & & &
& & & & & & &
‘13% ‘.5% b;% 6% 6% (\'% %%

X 1.ALC ICHR L-EEDOX A 7 « h—2 L EOHR

4.1 BFE 2 ERE OB REH
4.1.1 JCHEBEEFEOBREHDY : BERB, [OEDERL, EZEFORKMK
ANDBAEEHERT 5 confident about N (ALC 11; BC 0) XS SFEFETLOMEH ST,
BRZ ADIT 800 ), EBE FOMRMER e LIk 2MEME - BHEEEZ RS2 EN8Z 0,
IS REFIIHE L BEBEICEE L T DH DT, AOAEE VST HENRKRE - BBE 2%
Wiam SCN TR 95 Z L WA[RETH D, £72, ADMADNTRAT W EERE 2 AGR T B A1,
LIE UIE aware of N (ALC 206; BC 110) 2MEH 41523, A(MEN)RFiEEZ E7oiF i &
TOIHEREFZDS N, EXFOBEMRE R EDO(EHEFER SITHT )R D EITHEL
DEV, ZAUE, AOFFELBELRRE 2 BIRT OMEN LN D THY, T LSP DM
FEOENWLZENERLTND, SV, FDE T 1A - %5 X (awareness)| &
WO T NOEBIITEN B IIFEX R THH L E 2D, IDIC, ICHEHEFETIEE 2 SiEOR
1 % 7R 95512 unique to N (ALC 34; BC 18) Z WA MHAIZH D Z & baynoT,

ISHEREY: [MFED)YB 3 - FEE T+ confident about + [1T 45 « HEJ] * FE ]

[M]any students felt more confident about dealing with authentic text.... (ALC: ESP)
i3 + [N]ative speakers were more confident about their responses to typically stressed words
than atypically stressed words.... (ALC: Speech)

ISHEREY [ NEZ T - e - BTG + aware of + [FE R(CEFFE - FHENE - WD)

[M]ost of the participants were aware of the fact that some words were present in two
tasks.... (ALC: Cognitive)

Readers were not aware of the distinction between filler and experimental texts. (ALC:
Cognitive)

IS ERET [ SRBFH] + unique to + [( 2 S3E72 O)FkR 558

We predicted that the learners would be sensitive to violations of the construction that was
unique to the L2.... (ALC: SLA)

Universal phonological principles such as sonority hierarchy as well as phonological
principles that are unique to Hebrew were not violated in the paraphasias. (ALC: Cognitive)

412 VR RERAEOFWREHOH R8N, BIE - B% - AEOFTE, R —%
B YUK A5 TUX optimistic about N (ALC 2; BC 8) & H\W\ % Z & CifilZIERBIRFIFITIE
HL7ZD, A - AR EORBMEL PRI 2HMICH D, BEORRAFETIE, HED
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W FA~ORG BB O L 7 — Lo T Y, BRI ICE S Z B 25l
£\, T, WO RZBRTABRTORSBEOHLESEEZL TS L LFRT
D, o, ABEXEBER EDENEESCHABEEZHLNIT LI E b EVRAZEDR
TWONLIFEMNTHY, ICHEHEFTIIEENL bEm I LI WEEZ L9, 2Dk
) B EWBRMLGET - +#5 - AE)DETEL, liable for N (ALC 0; BC 34), accountable for N
(ALC 3; BC 16) ZHH\WTrRE, BEUVRRAZEICET D BERNELEGE ER H)IZIX damage,
abuse, loss, debt, failure, violation 73 £ )38 5, ¥, BV R A\ ZE 1T % equal to N (ALC 36; BC
201) OFRNIHFHIBIRIED Y — &2 R TIHEITHEH STz,

EURAE (HERE - MG E) + optimistic about + [(A A D) FE]

* [1]t was found that liquor stores, shoe repair shops, laundry/ dry cleaners, and check cashing

services were less optimistic about future sales than communications, hotels/motels, and
b e business services (p=.05). (BC: Management)

+ [W]hile it seems that owners who own larger firms are more optimistic about future increased
sales, it would not be appropriate to suggest, based on these results, that smaller firms "just
need to get larger” in order to become more optimistic.... (BC: Management)

EUXRY [BEE - B/ - AEOFTE] + Bhlh) + liable/accountable for + [N4Y]
Wil + [T]heir shareholders are liable for tax on the distributed gains.... (BC: Finance)
* [T]he CEO and the board are mutually accountable for outcomes.(BC: Strategy)
EUR AT (R BEDOEE] + equal to + [(Fiit 72 EE - 22 77]
+ The values are equal to 0.58 and 0.56 for the yearly....(BC: Finance)
3L * According to Piotroski and Roulstone (2005), a notrading decision does not imply that the
purchase ratio is equal to zero. (BC: Finance)

4.2 ZER5EF R TRRIBDS B2 5 BREH
4.2.1 3 - RETOBIEDEEV : BUSHATFEF) vs. METV R RF)

EBXFRYEG A, RO FESCH KR e &)Y Y41 - dUIVE % - - HIWrT 255,
UL LI appropriate for N (ALC 72; BC 41), sufficient for N (ALC 25; BC 11), suitable for N
(ALC35;BC26) 72 ENMEH N5, ICHEREFTIL, Z4H D LSP & (M)BhshE A3 1% (T
HHL T 52 LT, EZFONENRABEENZ2)FmSC B E O KMAFIF LS D DT L,
EURAETHE, EXTFORMZ 3G (stance adverbs)<CHE N % 7~ 3 HElE F (amplifiers),
R D591k % 7 IR (diminishers) 72 £ 4 £, W E2 D FBINICE Ol A T A
HOHEWHRZNE, EZFOAGLHCHB~OFEMEBENFRILEND), Lo T,
BEXFERTTIHCBWTHEMHICENV RS D EF 2 D,

IS SRR MR - B+ CEBhEER + appropriate/sufficient/suitable for + [HFFExTHR]
+ [T]he tasks might be appropriate for undergraduate students.... (ALC: Testing)

il + Concepts and categories derived from introspective language study or from models taken
from other fields (e.g. computation) may not be appropriate for describing real language
data.(ALC: Corpus)

EUR A [FE - 5K - B + (B) + appropriate/sufficient/suitable for + [ £ Y A D W]

* Population growth is especially appropriate for analyzing municipal growth experiences....

il (BC: Economics)

+ The three outputs are particularly suitable for analyzing REITSs' efficiency since income from
them (rent and/or interest) critically depends on managerial decisions. (BC: Finance)
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4.2.2 PSLHEDFE « PILBRROCASET) vs. BENBRBE(E Y X R %)

O OMENPMOYEN ML - 3EE - BER L TWDORRERERT 556, LIELIE
independent from N (ALC 5; BC 13) M S5, [ LSP 1L, ISHEET TIX ISR
BRI 2R L, R EOBIEMAER(OFE D SiEF0 72 IR M) 2 Bk 3 2 i &
52 EMBEWRIIIIFNTH D, —J, EVRAETE [HENL0H Bk %2R
T H Y, [F LSP OfFEHERE(D F W RUSR) B HERRERZ R THE1RZ 0, K
ST, [ = ORISR 2 DO E THR Y B> T\ 5,

ISHEEEY  [SaBFFHE] + ~from + [SEEE - IR - 36 AT 4]
* [L]exicalisation patterns at least partially shape conceptual representations, which are to a large
w5 extent independent from the linguistic system.... (ALC: Cognitive)
+ New Complement Extraposition is a highly self-sufficient construction, fairly independent
from the preceding context.... (ALC: Corpus)
B R [EA - AR+ ~from + [HEF] - BLEI(DXH)]
* [O]utsiders may be more independent from the CEO and/or top management team and,
therefore, better able to protect shareholder interests.... (BC: Strategy)
i3 * In communities that are relatively independent from a metropolitan area, business owners and
managers may be more likely to get involved in improving the local community than in
communities located closer to a metropolitan area. (BC: Management)

423 BFWEHOE  BENOSASES) vs. EER(EVXRE)

(FIe HEEALIOFIH ATRE 2R IE MO FTTE & " 34554, LIE LI available from N (ALC 16;
BC42) BMEM SN 57y, EBERICHERT 2EMOFEDT 2 DOFMOE TORER D, i
ST TIEXFHE SN TR EDIFBR(FEIT TR )DL N, B VR AFETIIAPMRE,
FEEDHBADT — 2 XR—=27p ENL L, ZHUTDBRIOMBEAZANDENVE L FZ X I,

IGHE RS 8]+ ~from+ [ZE 30K - URL]

+ Scores (but not item responses) were also available from the Vastardis (1997) study with 371
3L Greek high-school students. (ALC: Testing)

+ A copy of the test is available from http://www.cal.org/delss/products.html. (ALC: TESOL)
B A R+ ~from + [\ - #HHR]

+ Results are available from the corresponding author. (BC: Economics)
3L * The detailed results are not reported here, but are available from the authors upon request. (BC:

Economics)

424 BBHDOXREDEY : FAASHAEED) vs. EFIREIN(EY R RFE)

AID>DHES) % BER T 5 8512 capable of N (ALC 70; BC 68) 23 LIE LIREHA & 523, i
AEBEFTIIADSERENZHRT 2 IV, EVRRAFTIIRECHEIET 2 A x),
M, B, BRI EOMEREIES, BTHREZRTHAICAVLNG, 2E0, @
ANDRESI(H F 55T )vs EFICHM DITEI(E VR AP E WV o T BRI G D72 0 AL
ZTL 5%,

21



=FF 458

IS E T [N+ ~of + [SeEOAEE - fFIR]

+ [C]hildren are capable of representing spelling patterns, rather than merely mapping isolated
sounds and letters in a linear manner.... (ALC: LL)

* [Sluch learners are capable of encoding gender in terms of abstract structures mediating
between the speech signal and the conceptual system. (ALC: LL)

EYURAY [(RERRDE VR AT - AR + ~of + [BIR - R - dGE]

+ Certainly, the Internet is capable of providing value to purchasing organizations through
reduced purchasing costs, increased efficiencies, and more convenient access to
information.... (BC: Marketing)

*[M]onthly cash flows are capable of explicating some negative timing ability. (BC: Economics)

B3¢

425 HBOEROEBEY  FALR(CHATIET) vs. IR T —F(EVXR R

WEDAIDADR—=A (LB > TV DERZRURT 54557, LIZLIE based on N (ALC
1448; BC 1835) BNHWSHN D, IHEFEFSTIE, [F LSP &2 W TR 72 F5E N & /R
THHEMNEL, WRMLOT T AT 7 MeFmCERIND Z ERZN, —J, Y
FAZTIIMFERERSCT — & ORTHOW LN EAAE L, LAY THENT
FHINAIHEERZ N, Lo T, ZOEKEHEHOSEMOE N EIX, Filiam XN TlH LSP
DHBAT LYY L OENTHDL ELF AL OE2 ORERLER I NI,

ﬂ
i
)
=t

EF MR - b - BB+ ~on+ [T —# - ik - PR
* The study is based on a corpus of approximately 150 newspaper and magazine advertisements
and television commercials.... (ALC: Corpus)
+ The analysis is based on the hypothesis that the use of the selected metatext categories is more
restricted in Slovene academic writing than in English academic writing. (ALC: ESP)
EUR A R B - FEN - ~on+ [T— 4 - HiE - HER)
+ The above results are based on a sample in which there are insider trades within the
3L firm-months.... (BC: Accounting)
+ The data for the industry variable were based on the four-digit SIC code. (BC: Management)

BiIC

4.2.6 BEEMEDE : SENEEMR(SHSET) vs. RatHIBEER(E X RF)
TODHFEY - FLORMEE EIZFKT ADI fo N X, ICHERESTIX orthographically,
morphologically, phonologically, semantically 72 £ DRIFANLE U SFEMIMEEMEZ, BV R RS
TUX positively, negatively, inversely 7¢ & 7338 UAERHBIHMEZ R~ A H 5, LLTFI
related to N (ALC 601, BC 1283) & similar to N (ALC 449, BC 443) OEWHEHTH 5,

EFIO ]+ Bl + o+ [P ER 2]
* In monolingual studies, target word recognition is affected by the number of words that are
morphologically related to the target. (ALC: Cognitive)
+ [TThe FL word to be learned is orthographically and phonologically similar to its L1
equivalent....(ALC: LL)
BV RE [REHIEE + Bl + ~to + [REFIIEE 2]
+ The use of multi-level strategy processes is positively related to the achievement of strategic

(b’ goals.... (BC: Strategy)
+ The results for the long VAR are similar to those of the short VAR. (BC: Accounting)

ot
&
)
=110
o
RS
)
=111

Bil=c
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4.3 5 5 B TRRIR O 3638 O B IRIEEH
4.3.1 NEMRIIEEME

ADJ in N 32> L & Oim O B s (FEEEOWEE),  FEm) O FTE 2 B3 2 M &
5l 21, interested in N [XBULEE DFTIE %, significant in N [T EEVEDOFTTEE /RT, Rl ﬂﬂi%{m
WRRDO—>& LT, inherentin N (ALC 41; BC 68) L[]/ B I TER) 7245 8 M EL K O FIF
EZxRT, W, SEMBERIZIX difficulty, problem, bias, danger, ambiguity, challenge, weakness,
limitation, dilemma, risk 72 & D3 L B0, WIEPEOBEGR XML 6 OF ﬂiﬁ@Fﬁf%TTkm
ZE D MOFRMSGE THRMED Z &N F 2 UL, PR SC TRl S D NTEME & 138
PETHDHEWETE D0, SBROMITHRELE LTz,

W50 B [REMER]+ ~in+ [FT{E]

+ However, ambiguity is inherent in a situation where three codes employ a single phonetic
il parameter, that is, FO. (ALC: Speech)
+ As Weitz and Bradford (1999) note, conflict is inherent in buyer-seller relationships. (BC:
Marketing)

432 BEOHFELOER—EM

BAEZATHR O B O OMEGENE 2 /Rr 372012, iy B3 E o o)iFgE & o 4k
PR B — B % conmsistent with N (ALC 362; BC 1307) Z W CORTHANICH D, [, ZD
EWRES I ILETH L0, SHEBRTLV b EPXAFETHW LA EW,

4y B DRSS - FEIL - GEHL - GRAS - 7 — X ]+ ~with + [ EOWF5E]

* Inspection of the figure reveals that the results are broadly consistent with those of Weldon
B3 (1993)....(ALC: Cognitive)

+ This result is consistent with Wang and Yau (2000)....(BC: Economics)

44 DHOE LD

ADJ PREP N /"% — U O EHRIEGH O TR - BEREIT 1) WFFEO R, F RIS T 53
T FOBEHI, FHE, 2) WESCFER, X8, S5F L EORGRME, THhDH LY
bk irole, Fiz, WrErdk ﬁ@%@&%ﬁ“ﬁ%ﬁ@%@k’i%f%,%%@,%
EFMOBOSTEREE VD X0 Y, il ipwmum£¢@ WG R R L
soft-applied FEIK(FFIZISHFFET & BV R AD)TRA OIL@EME) O rTREMED i <, #HF X
%%%A%ﬁﬁ®ﬁmm&§4%4Vﬁﬁ»%k~@%ﬂ&mxi90EK,Kﬁ%@#
J & Groom (2005, 2007) D &R, ik LEIEKICET 2 FRM 2 EFICBWTH, SREN
B — 2 DFER-FEREN N B0 05 &0 ) SREFEROFEIECH 0, RFFEIE OF I
LR O S RE Y — 2 OFERIE EFEMEZIIRIIOR LT EIh A,

5. b

AFETIE, ADJI PREP N /3% —> @D LSP ZFEMIZ o T5 2 & C, INHEEFR L E VX
2T SN D EWEEE A U, RSB RNCAEET D@ mts s Loz R o —ik 2 B
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ST LTz, ICHSHEFTITMIER SN ANTH Y, SMEICITBE DR NITNET 2

SIBREI 72 EICERDREIN TS, —JF, EVRRAETIIMER RIS - B3 -
BN BIZET DAL - EMTHY, T LASEMICEBIZTRER FLRITE SN E T
W5, R, BEVRRAFETIE THEOFTEORIE] 0 [T 5 B ERREE] & W»
ST ERET LT R Dimi g LoEE MRS ERESE O HA RN, 2D XD 724
LR ECERIE T D EWREH OB - BEREO R FIX, b O ESAP #M OBIRCY T
NATYPA VPR FEREEOMEICHIRT 2 b0 & Bbh b,

RIS, AR CHRE L BEH 2 BRI - BrE9 2 2 & 3B IR IR #
THY, HBLETHMEOBEZBE LIBIENNPME LD, a— AL E LIV EAER
RIEROHI2 DT, KrDaLa—H A7 RSNRE G D T Fik, DE D N—
LUTLFIRRD G AZ A NVE, BB FEEATIIAARTHLZ LITF I ETHAR,

iR

* ARRI 2010 4REE LET BRI SRR R (R raR =2 OWFIEFE R AR (SN - (B2 0
ZT2bDTH D,

1. Becher and Trowler (2001) (%, S ft2FFF(applied social sciences)? Z & % soft-applied fi5
BWENESIT D, EOREE LT, FHFIENRZN L0, BRI )ERICES 2E
T EREERTFT TN, HIRFIEITBWTYH, hard 27 EO X 5 R #Ei .08 Cid
<, HBM7S facilitator & L CHEBE LAEREDTER 2R IR T2 A A V2T & T 5,
BT, WEAFED L 5 el BT o BRI BT soft-pure SEIRIZE F D DT L,
WD 3 ¥ o — X RHT 2 B L 72 BB HT 1T soft-applied fEI CaF £ d & LT 5,

2. WFZERRSC— AR OMRFEE N R TR 20T, a— R"AORFHRERIXIZIER U THT
— ZINEE LT 3BT R e %, REDOFINGR X EZMET 256, DR THKT 5729
WIS DR G% o — R AFEEIZ T 5 D0y, G T 5 O THRATRE R0 e 5 FlHE
PN Do Riw L THEY B 72 LSP OH T Z DB %521 F % Al REM: A3 BV Y LSP 13 based on
N ThHV, ALC TIEim LD BC TIXHRICHBLT 2EAICH D 2 & Z5m T
FLTWD2, 2ok ebigeim N o BB E IS RHb U 72 ii 2 i i 3mmscoe fil 2. 72—
IREIWFZE & BT A 9 (0. Mason, personal communication, September 7, 2010),

SE 3R

HETEE « PNILRER - BAIHETS (2005). TR HHHRIZZFIH L7 RSB E B O RS G B E 2B
T AL [HEEa— SABE] | 12,19-35.

FE—ER (2004). [FlESGE ESP B FAESEDORA—FROWN =1—/ XA & K[EFEST = — $A
DI ZHAD  FHEGEDO—) P RFERE 2 I 2= —va o2 —amtkl] | 1,13-28.

A)INE—ER (2006). [EFEa—/ A b0an/r— g Vg OFE—EREREHEIC DUV T—)
[HEaHBERFEAT LR U AR — b« SR — XA T D IGEEER I O 7= O OFEEHFED I
#AF7E] | 190, 1-14.

F)HE—ER (2008). [FGEa— SR L SFEHE : 7—X L LTOT 7 2 M AR KIEHE.

F)FEF (2009). [ESP 73 BF5HI =1 — S A2 L 5 MEHFEEEEDME A —7 F 2 K« 2 L OfE!
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ABSTRACT

This paper examines the effects of shared reading of picture books on receptive vocabulary learning
in Japanese elementary school first graders who are learning English as a school subject once a
week. The effectiveness of shared reading is measured by comparing the results of one class where
a book is read to the children with the other where only flash cards are read to. The results of the
posttests show there are differences in the effects depending on word classes: nouns seem better
learned by flash cards, verbs seem equally learnable by shared reading and by flash cards;
adjectives are most likely to be better learned by shared reading.

Key words: shared reading, young Japanese L2 learners, receptive vocabulary learning

I. INTRODUCTION

Since the number of children being taught English at younger ages has been increasing
throughout the world, children’s stories have come to be used in many ESL classrooms of primary
schools (Ghosn, 2002). In most of these cases, teachers read aloud to the children who listen to the
stories looking at the illustrations, hence the name “shared reading.” 1t is likely the young learners
may not understand all of the words their teacher reads. However, they seem to gain some receptive
knowledge of the words used in the stories as shown by Elley (1989) who conducted a pilot study
with primary school children learning a second language and showed they acquired receptive
vocabulary from shared reading.

Picture books have many advantages that could meet the demands of such young language
learners. First, the language used in picture books is usually very simple. Second, pictures are of
great help in understanding the story for those whose vocabulary is limited. Third, the stories
stimulate the listeners both visually and aurally, thus making them interested in an unknown world.

Although there is much research that supports the effectiveness of shared reading, little
empirical study has proved its effectiveness with young Japanese L2 learners. This research tries to
show receptive vocabulary learning from shared reading based on the results of a study on first
graders (6-7 years old). The posttests the children took in every class showed some differences in
their achievements of nouns, verbs, and adjectives between the groups with and without shared

reading.
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II. PREVIOUS STUDIES

The research on vocabulary acquisition from shared reading started in the area of first language
learning. Children need to acquire productive vocabulary items in their first language because they
have to communicate with others and to function in the social world. To acquire vocabulary, they
must be exposed to unfamiliar words and somehow learn their meanings. Books serve as useful
tools for that purpose because they offer children many opportunities to meet unfamiliar words:
books help children learn not only the meanings of words but also how these words work in the
language.

Hindman and Wasik (2006) showed that children in low-income households in the U.S.A. had
fewer chances of shared reading, resulting in a smaller vocabulary compared to children living in
higher-income households. According to the authors, this early-stage vocabulary gap becomes
greater as they enter school, which unfortunately means that, in the long run, the children with a
smaller vocabulary are more likely to end up dropping out of school.

A substantial body of research also supports the positive relations between book reading and
children’s vocabulary, “even accounting for other important factors such as family socioeconomic
status and children’s cognitive skills” (Kleeck, 2006, p.236). The creation of the national Head
Start program in the U.S.A. in 1965 and other similar programs are based on the public awareness
of “the correlation between preschool learning experiences in the home and school readiness”
(Kleeck, p.150). Parent-child and/or teacher-child shared book reading has thus been recommended
and practiced in the U.S.A.

Cameron (2008) refers to a move in British education in the 1980s to bring books written by
‘real” authors to promote language learning of children in primary schools. According to her, this
move was triggered by a so-called ‘golden age’ of young children’s literature in English in the
1970s and 1980s. Many quality books with colorful pictures alongside simple story lines have
contributed to language development of British children.

Researchers started to apply children’s first language acquisition as a model for second
language learning (e.g. Asher 1972; Smallwood 1987; Johnston 1994; Laufer 1997; Nation and
Ming-tzu 1999; Wesche and Paribakht 1999; Beck and McKeown 2001; Ghosn; Gardner 2004;
Pinter 2006; Gibson 2008) and more and more researchers began to use picture books for younger
L2 learners with the aim of enhancing vocabulary (e.g. Elley; Schouten-van Parreren 1989; Cabrena
and Martinez 2001; Cameron; Sheu 2008). They all agree that children’s stories offer opportunities
for foreign language acquisition as well. Repetitive patterns, which are characteristic of picture
books, provide a natural support for language learning. The predictable pattern of events and
language, as well as the pictures, enhance listeners’ understanding of unfamiliar words. Listening
to the shared reading thus promotes children’s acquisition of phonology and semantics.

This paper examines the effects of shared reading of picture books on receptive vocabulary
learning in Japanese elementary school first graders who are learning English as a school subject
once a week. The effectiveness of shared reading will be measured by comparing the results of one

class where a book is read to the children with the other where only flash cards are read to them.
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I11. RESEARCH METHOD
1. Participants

Two classes of first graders (33 children each) at a private elementary school were read 22
picture books to by a male Australian teacher in the course of 22 weeks. The first graders were
chosen because English is taught to all the children once a week at the private primary school
concerned; the second graders and up have taken English classes at least for a year and more,
therefore, the least affected results can be expected with the first graders who just started their
school life in April, 2009. There were 21 children (11 in Class 1+10 in Class 2) who attended the
affiliated kindergarten where the same teacher had previously taught English once a week for a year.
The English-learning experience of the other 45 children was not checked. Both groups of children
from the affiliated kindergarten and from others showed no significant differences in the mean of

posttest scores given after shared /flash card reading (p<.05).

2. Procedure

The 22 picture books used in class (see Appendix) were from two groups. One group consisted
of educational picture books of standards-driven content. They are published either by Huntington
Beach, CA: Creative Teaching Press (CTP) or by Oxford University Press (OUP) to help literacy
teaching for both first and second language learners at primary schools. The other group of picture
books is written by authors such as Brian Wildsmith, Pat Hutchins or Mercer Mayer who have been
very popular among young first language learners for generations in the United States and in Britain.

The teacher read a picture book to one of the first grade classes twice in a row. Since the
original picture books are usually not big enough to be used in a classroom of more than 30 children,
enlarged A3-sized copies (not colored) were shown at the same time. For the other class, the
teacher, without reading the story, taught four to six words (see Appendix) chosen from the same
picture book by showing flash cards with pictures scanned from the book, and repeated each word
twice. They were keywords for understanding each story. On the following week, using another
picture book, the teaching methods were reversed, so that the class who were read to in the previous
week would have the flash cards.

There were two reasons for alternating the teaching methods between the two classes: one,
pedagogical, and one, experimental. First, alternating these methods lessened the possibility that
the children would lose interest in the English lesson itself, and they would continue to willingly
participate in the lesson. Second, it was necessary to minimize any interference arising from a
child’s background knowledge to ensure reliable results. In other words, by alternating the teaching
methods experienced by a group from class to class, and also changing the picture book used from
class to class, the probability would be minimal that a child was already familiar with a target word
being taught.

No Japanese was used in class by the Australian teacher who read the story and the words. The
average number of total words used in each book is 98.7 and it took about 11 minutes on average to

read a book twice, while the running time to read flash cards of 4 to 6 words twice averaged 4 minutes.
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Immediately after the teacher read either a book or flash cards, both groups of children were
subjected to an identical posttest measuring their knowledge of the target words. It consisted of
scanned pictures of the above mentioned four to six key words from the picture book. The tests
were multiple-choice: the children were asked to write “1” below the picture that displayed the
meaning of the first word they would hear, and “2” below the picture that displayed the second
word they would hear, and “3” for the third, etc. The teacher read each word at random twice (the
order was the same for both classes) and then repeated the word a third time so that the children
could double-check their answers. Both classes showed no significant differences in the mean of

posttest scores (p<.05).

3. Data Collection of Posttest Results
All of the 108 tested words were content words. Word class was restricted to either one of

nouns, verbs or adjectives for each book; so was the posttest. During the 22 tests, 53 nouns were
tested from 11 books, 21 verbs from 4 books, and 34 adjectives from 7 books.

The percentage of correct answers of these 22 posttests was as follows:

Table 1. Percentage of Correct Answers

content words with shared reading(WSR)  without shared reading(WOSR)
Nouns 43% 61%
Verbs 31% 49%
Adjectives 45% 56%
Total 41% 57%

The following five words were tested several times in total of 22 posttests. The percentage of

correct answers for these words was as follows:

Table 2. Percentage of Correct Answers Questioned Repeatedly

word WSR1 WOSR1 WSR2 WOSR2 WSR3 WOSR3
cat 87% 100% 41% 30%

flower 69% 77% 41% 75%

grass 50% 35% 28% 53%

tree 59% 45% 38% 50% 52% 69%
SNOWYy 91% 56% 21% 47%

IV. FINDINGS
Table 1 enables the quantitative analysis as follows:

1) Shared reading caused negative effects on the receptive vocabulary learning of nouns, verbs and

adjectives.
2) The percentage of correct answers of verbs is the lowest regardless of WSR or WOSR.
3) The differences of the percentage of correct answers between WSR and WOSR are the slightest

as for adjectives.
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The following four Figures show the qualitative analysis of correlations of correct answers with
WSR and WOSR as for nouns (Figures 1 and 2), verbs (Figure 3), and adjectives (Figure 4)
respectively. In Figures 1, 3, 4, the vertical axis shows the percentage of correct answers of WSR
while the horizontal axis shows the percentage of correct answers of WOSR. The numbers of
Figure 1 are equal to those of Figure 2. The histogram (Figure 2) is available in comparing the
percentage of correct answers of the nouns of WSR and WOSR. Figures 1, 3, 4 can be respectively
divided into five areas to show the effects:

1) The dotted line in the center means the effect of WSR and WOSR on receptive vocabulary
learning is almost the same.

2) The closer to 100% the word on this dotted line is, the more possibilities there are of learners
knowing the word already regardless of WSR and WOSR.

3) If the word is close to 0% on both vertical and horizontal axes, it seems too difficult for young
learners to understand either/both phonologically and semantically regardless of WSR and
WOSR.

4) If the word is in the low right quarter, shared reading has a negative effect on the receptive
vocabulary learning: one of the reasons could be that long complicated sentences of the picture
book made the learners confused to focus on words to remember.

5) If the word is in the high left quarter plus the more away from the dotted line, the more effects
shared reading has on the receptive vocabulary learning.
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Figure 1. Correlation of Correct Answers With and Without Shared Reading: Nouns
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V. DISCUSSION
Figure 1 shows the following five characteristics concerning the nouns used:

LRI

1) Such words as “chalkboard,” “birthday card,” “stop sign,” “circle” and “sidewalk” being on or
above the dotted line show that WSR and WOSR have almost the same effects on receptive

vocabulary learning of these nouns.

LR LRI LIS

2) “Worm,” “cave,” “stairs,” “cupboard,” “mill,” “slug,” “pear” and “forest” are typically better
understood without shared reading.

3) The same three words appearing in two different books help us notice some effects of shared
reading. “Tree-1,” “grass-1,” “flower-1,” which are close to the dotted line belong to Rain while
“tree-2,” “grass-2,” “flower-2,” which are under the dotted line are from Under the Sky. While
these words were remembered no differently when questioned by flash cards (see Table 2), the
fact that shared reading evoked such distinctions may show the effects of WSR depend on the
books used.

G

4) Such high percentage of correct answers of “dog,” “computer,” “rabbit” and “monkey”
regardless of WSR and WOSR may suggest the possibility that the children knew them
beforehand.

5) “Cat-1" and “cat-2” both being close to the dotted line means the effects of WSR and WOSR are
almost the same. However, in both WSR and WOSR, “cat-2” is less understood than “cat-1":
the 46% difference in case of WSR and the 70% difference in case of WOSR (see Table 2) seem

to have been caused by the differences in the pictures of the two books.
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The above observation along with the inference from Figure 2 (there are only 8 nouns out of 53
that are better learned by WSR than by WOSR) show that nouns are better learned by WOSR; it
may verify the more effective way of receptive vocabulary learning of nouns is to teach them to
young learners by flash cards. The pictures of those nouns chosen for this study can be depicted
precisely, especially when they represent concrete objects such as animals and household
accessories; those pictures facilitate learning their names, while story-telling might be confusing
because children do not know which word to focus on.

Figure 3 shows the following three characteristics concerning the verbs used:

1) The 15 verbs out of 21 tested are below the dotted line, which may verify that shared reading is
less effective, on the whole, than flash cards for receptive vocabulary learning of verbs.

2) The result can be sorted according to the four books used. Those words on and close to the
dotted line such as “wash,” “cut,” “cook,” “peel,” “pick” and “eat” from Who Will Help? and

LR N3

“sleep,” “ride,” “climb,” “fly,” “lift” and “sit” from My Dream show that the effects on receptive
learning of verbs are almost the same with WSR and WOSR. On the other hand, those words not
close to the dotted line such as “jumped,” “called,” “brushed” and “bumped” from Five Little
Monkeys Jumping on the Bed and “closed,” “tucked,” “shot,” “peek” and “cry” from Theres a
Nightmare in My Closet show negative effects of shared reading on receptive vocabulary
learning of verbs. The differences in the effects of these two groups seem to have been caused
by the nature of the books.

3) In Five Little Monkeys Jumping on the Bed the high percentage of posttest scores is divided into
two groups; “jumped” is higher while “brushed,” “bumped” and “called” are lower. The

LRI

percentage concerning Who Will Help? is also divided into two groups; “wash,” “cut,” “cook”

EEINT3

are higher while “eat,” “peel,” “pick” are lower. This may show that “jumped,” “wash,” “cut”
and “cook” are familiar to the children who may have heard these words used in daily life and
could identify them phonologically.
While nouns are better learned by WOSR, the data concerning verbs is limited to the four
picture books used; additional data will be needed for further analysis.
Figure 4 shows the following four characteristics concerning the adjectives used:
1) The 34 adjectives used are situated in three different groups:
rainy,” “foggy,
above the dotted line. This group belongs to two books, How's the Weather? and The Costume

99 ¢ 99 ¢

First, “snowy (D,” “sunny,” “cloudy,

99 ¢ 29 ¢

windy,” “first,” “second” and “fifth” are

Parade. All of the six adjectives from Hows the Weather? and three out of the five adjectives
from The Costume Parade are above the dotted line, which means shared reading is more
effective on receptive vocabulary learning of these nine adjectives. Each book uses adjectives
which are inherently relational; the comparison among those words helps children understand
each meaning. That is, the meaning of these adjectives becomes clearer when used in
comparative settings. Shared reading of such books which contain the comparisons of relational
terms may serve better for the receptive vocabulary learning of young learners.

Second, “bushy,” “loud,” “different” and “third” are close to the dotted line. This group of
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adjectives shows that WSR and WOSR have almost the same effects on receptive vocabulary

learning.

Third, there are many others which are below the dotted line such as “new,” “cross,” “rocky” and

“hot.” This group shows the negative effects of shared reading on receptive vocabulary learning.
2) Like in case of nouns and verbs, the adjectives cluster according to the book they belong to. The

five books out of seven used for the adjectives can be grouped into islands; in addition to the

above mentioned How's the Weather?, there are four clusters of four different books.

“Different,” “long-legged,” “skinny,” “fat” and “big-eyed” belong to Bugs in a Blanket; “bushy,”

EEINT3 LIS

“long,” “bob,” “striped” and “spotted” belong to What a Tale; “hot,” “icy,” “rocky,” “shallow”

ER T EE N3

and “snowy @ belong to Guess Where I Live; “muddy,” “wet,” “new” and “cross” belong to
New Trainers.

3) Although “snowy” appeared in two books, there is a big difference between the percentages of
posttest scores in case of shared reading (see Table 2): With How s the Weather?, 91% of answers
were correct while with Guess Where I Live, only 21% of children answered correctly.
Interestingly, there is almost no difference in the correctness of “snowy” when flash cards were
used (see Table 2); WOSR shows 56% was correct with How's the Weather? and 47% was
correct with Guess Where I Live. “Snowy (D used together with the other five adjectives to
explain the weather makes it easier for children to guess all these words are related. “Snowy
@,” on the other hand, is difficult to compare with the other four adjectives which describe the
characteristics (but not necessarily about weather) of the habitat of various creatures.

4) The reason the percentage of correct “bushy” is high both WSR and WOSR seems to have been
caused by its phonological similarity to bushi (meaning “warrior”) in Japanese according to the
explanation of the children. Almost all of them enjoyed the word “bushy” and kept repeating it
after the class was over and even in the following weeks. Their great interest in the similar
sound seems to have made them remember its picture although the picture of the “bushy” tail of
a fox has nothing to do with bushi.

Individual comparisons of adjectives were made between the frequencies of posttest scores of
WSR and WOSR by repeating individual x* analyses. For 13 out of 23 non-relational adjectives,
the frequency distribution is significant and the percentage of correct answers with WOSR is larger
than that of WSR (rocky y*(1)=8.12, p<.01; shallow y*(1)=7.68, p<.01 ; snowy @ x*(1)=4.78,
p<.05 ; hot y*(1)=8.14, p<.01; icy y*(1)=3.96, p<.05 ; cross y*(1)=18.97, p<.001 ; muddy
Y(1)=9.14, p<.01 ; wet *(1)=6.28, p<.05 ; new y*(1)=16.06, p<.001 ;bob y*(1)=4.46, p<.05 ; scared
$(1)=6.48, p<.05 ; dark *(1)=18.22, p<.001 ; safe y*(1)=7.57, p<.01) . The frequency distribution
is not significant for the other 10 non-relational adjectives (different, bushy, skinny, long, long-
legged, spotted, fat, striped, big-eyed, loud). On the other hand, for 3 out of 11 relational adjectives,
the frequency distribution is significant and the percentage of correct answers with WSR is larger
than that of WOSR (snowy D x*(1)=10.11, p<.001; rainy x*(1)=4.46, p<.05 ; first x*(1)=10.24,
p<.001) . The frequency distribution is not significant for the other § relational adjectives (sunny,
cloudy, windy, foggy, second, fourth, third, fifth). These results show that, in case of adjectives, the
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effect of shared reading is most likely to depend on the picture books used: if the book contains
adjectives which make comparisons possible between inherently relational opposites, shared
reading may help children gain receptive vocabulary of adjectives more efficiently than they do

nouns or verbs.

VI. CONCLUSION

The effects of shared reading on receptive vocabulary learning were tested with 66 first graders
at a private elementary school. The comparisons of the posttests scores between WSR and WOSR
showed some differences in effect depending on the tested words.

Nouns seem better learned without shared reading; decontextualized learning from flash cards
might be better for children to learn nouns. Verbs seem learnable equally both by WSR and by
WOSR. 1t is difficult to find clear effects of shared reading as for adjectives but it is likely that,
for young L2 learners, adjectives are best learnable from shared reading: contextualized learning
of adjectives may be more desirable especially when the book offers comparisons between
inherently relational opposites.

In all of the above cases, however, only receptive knowledge was measured because a person is
said to ‘know’ a word if he/she can recognize its meaning when they hear/see it (Cameron). Even
though the children seemed to have some receptive knowledge of the words read to them right
after the shared reading, that does not mean those words stay in the long-term memory. As Table 2
shows, some words repeatedly tested were not necessarily recognized better. If delayed tests were
given, they might be helpful to see some other aspects of shared reading.

The results of this pilot study show nouns seem similar to verbs rather than to adjectives in that
decontextualized learning may better serve children to develop vocabulary. This may be due to the
fact that the nouns and verbs chosen for the study represent concrete objects or actions, which
means they are easier for children to understand. More detailed aspects of nouns, verbs and
adjectives, however, should be examined to find better ways to teach young learners various words
either by WSR or WOSR since they seem to function differently depending on word classes in
receptive vocabulary learning.

This study shows the effect shared reading has on receptive vocabulary learning for young

Japanese learners while they enjoy the stories. Long-term follow-up studies are expected to find

better ways to optimize the effect of shared reading on vocabulary learning.
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Appendix: A List of the Picture Books Used
Word class Title Author/Publisher Tested Words
53 nouns What a Tale Brian Wildsmith cat, dog, fox, monkey, rabbit
How Many? CTP bug, cat, octopus, slug
1 See Shapes CTP circle, rectangle, square, triangle
I Can Read CTP cereal box, letter, newspaper, recipe,
sign, stop sign
1 Can Write CTP birthday card, chalkboard, computer,
paper, postcard, sidewalk
The Bear Went Over CTP bridge, cave, forest, mountain
the Mountain
Rain CTP barn, bee, flower, grass, rooftop, tree
Under the Sky CTP flower, grass, rock, soil, tree, worm
Scaredy Cat Runs CTP bear, fence, mud, tree
Away
Rosie’s Walk Pat Hutchins beehive, hen, mill, pond
Each Peach Pear Janet and Allan cupboard, pear, stairs, witch
Plum Ahlberg
21 verbs Who Will Help? CTP cook, cut, eat, peel, pick, wash
My Dream Brian Wildsmith climb, fly, lift, ride, sit, sleep
Five Little Monkeys | Eileen Christelow brushed, bumped, called, jumped
Jumping on the Bed
There's a Nightmare Mercer Mayer closed, cry, peek, shot, tucked
in My Closet
34 adjectives | Hows the Weather? CTP cloudy, foggy, rainy, snowy, sunny,
windy
The Costume Parade CTP fifth, first, fourth, second, third
Guess Where I Live Anni Axworthy hot, icy, rocky, shallow, snowy
What a Tale Brian Wildsmith bob, bushy, long, spotted, striped
Bugs in a Blanket Beatrice big-eyed, different, fat, long-legged,
Alemagna skinny
Mittens OUP dark, loud, safe, scared
New Trainers OUP cross, muddy, new, wet
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ABSTRACT
The main purpose of this study is to explore how formulaic sequences (FSs) are mentally
represented and processed by Japanese EFL learners. Two experiments were conducted based on the
holistic hypothesis that FSs are stored and retrieved as single lexicalized units. Experiment 1
investigated the hypothesized processing advantage of FSs by comparing reaction times and error
rates for three types of sequences: formulaic, nonformulaic, and ungrammatical sequences in a word
order appropriateness judgment task. Experiment 2 examined the effects of familiarity with whole
sequences on their processing in a sequence familiarity judgment task. The results of Experiment 1
revealed that FSs were processed significantly faster with much fewer errors than the other
sequences, thereby indicating that EFL learners benefit from the processing advantage of FSs. In
Experiment 2, both the familiarity and frequency of formulaic expressions were identified as the
essential factors that facilitate the recognition of FSs. It is noteworthy that the participants with
lower proficiency also enjoy the same processing advantage of FSs as those with higher
proficiency; this suggests that FSs learning may be introduced from the early stage of second

language development.

Key words: formulaic sequences, psycholinguistic reality, L2 mental lexicon

I. INTRODUCTION
1. Background

The significance of formulaic sequences has attracted enormous interest both in the first (L1)
and second language (L2) acquisition. As Wray (2008) asserts that the mental lexicon is
heteromorphic, linguistic material is assumed to be stored in bundles of different sizes, ranging
from morphemes and words to multiword strings of formulaic sequences. Corpus linguistic research
has unveiled various lexical patterns, such as idioms, collocations, and sentence stems (Schmitt,
2004) that recurrently appear in all types of discourse. Erman and Warren (2000) report that word
clusters of various types constitute 58.6% of the spoken English discourse and 52.3% of the written
discourse they analyzed. The phenomenon of lexical patterning is prevalent, and language users rely
heavily on these sequences as the normal building blocks of fluent discourse (Pawley & Syder,
1983). They suggest that the largest part of the English speaker’s lexicon comprises complex lexical
items, and that the number of sentence-length expressions familiar to the ordinary, mature English
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speaker probably amounts to several hundreds of thousands.

While there is a wide variety of terms and definitions for recurrent lexical patterns, we use the
term formulaic sequences (FSs) to cover all types of multiword units, following Schmitt (2004).
Wray (2002) defines an FS as a sequence of words that appears to be prefabricated and is stored and
retrieved as a whole unit at the time of use, without the need of syntactic analysis. Under this
assumption of holistic processing, FSs are given a single meaning and represented holistically in the
mental lexicon. For example, the expression spill the beans stands for an act of revealing a secret,
an idiomatic meaning that cannot be derived from the meanings of its component words. On the
other hand, the word string boil the beans is generated creatively by syntactic rules and must be
processed analytically word by word. Owing to holistic representation, FSs are assumed to be
lexicalized and stored as holistic units and can be more easily retrieved and processed than novel
sequences that are generated analytically. The main benefit of FSs is that language users are able to
process them more efficiently and accurately than nonformulaic sequences (NonFSs) because of the
reduced cognitive load (e.g., Conklin & Schmitt, 2008; Nattinger & DeCarrico, 1992; Pawley &
Syder, 1983; Wray, 2002).

2. Review of previous studies

Psycholinguistic studies provide increasing evidence supporting the holistic hypothesis of FSs
in both L1 and L2 use. Jiang and Nekrasova (2007) examined the hypothesized processing
advantage of FSs using online grammaticality judgment experiments. Totally, 20 native speakers
and 20 highly proficient L2 speakers of English were tested with stimuli of 26 FSs and 26 NonFSs
matched for word length and frequency. Results showed that both native and nonnative speakers
responded to FSs significantly faster and with fewer errors than they did to NonFSs. Jiang and
Nekrasova (2007) concluded that reaction time (RT) and error rate advantage for FSs are consistent
with the view of holistic representation. Conklin and Schmitt (2007) conducted a self-paced reading
task using 60 passages with embedded FSs and NonFSs. Nineteen native speakers and 20 proficient
L2 speakers of English read passages line by line on a computer monitor at their own pace. Both
groups read FSs significantly faster than NonFSs. The faster reading times for FSs adequately
support the assumption that FSs have a processing advantage over creatively generated word strings.
These studies clarify that the processing advantage of FSs extends to advanced nonnative speakers
of English.

Ellis, Simpson-Vlach, and Maynard (2008) analyzed the psycholinguistic aspects of formulas
that would affect the accuracy and fluency of processing FSs in 11 native speakers and 11 advanced
ESL learners. They used a grammaticality judgment task to reveal that both native and nonnative
speakers are sensitive to corpus-driven factors in formula processing. The data showed that
nonnative speakers are significantly sensitive to the frequency of a whole sequence (i.e., the higher
the frequency of the sequence, the shorter its judgment time), whereas native speakers are
predominantly sensitive to the mutual information score (MI), which is the degree of coherence of
words (i.e., the higher the MI of the sequence, the shorter its judgment time). Ellis et al. (2008)
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maintained that significantly faster RTs for the word strings with these factors are reliable evidence
for the psycholinguistic reality of formulaicity, underscoring the validity of corpus data as an
indicator of FSs. Moreover, Wray (2008) pointed out that the criterion of holistic storage is
extremely difficult to capture; instead, she relied on statistics and raw frequency for the
identification of FSs. Given that major corpora are compiled from various types of authentic
language produced by numerous native speakers, it is logical to consider corpus data as reliable
metrics reflecting the underlying mental state of the language users (Schmitt, Grandage, & Adolphs,
2004).

However, data supporting the holistic view were largely limited to native speakers of English
and highly proficient L2 speakers in an ESL environment (e.g., Conklin & Schmitt, 2008; Ellis et al.,
2008; Jiang & Nekrasova, 2007). Because little research has been conducted on the representation
and processing of FSs among non-advanced learners of English, the psycholinguistic validity of
formulas for Japanese EFL learners remains an open question. Given the importance of FSs in L2
acquisition, this study attempts to clarify how FSs are mentally represented and processed by
Japanese EFL learners.

It is widely known that word familiarity is one of the factors that affect word recognition
(Yokokawa, 2006). Similarly, the familiarity of sequences is also identified as an important factor
that facilitates the recognition of sequences (Moon, 1998). According to Yokoyama and Wada
(2006), high-exposure items are generally preferred over low-exposure items; hence, given that FSs
are high-exposure items owing to their high frequency, they are preferred over less frequent NonFSs.
In this study, we examine how familiarity with whole sequences affects the processing of FSs in the
case of Japanese EFL learners.

I1. RESEARCH QUESTIONS

To explore the representation and processing of FSs in an L2 mental lexicon and to examine
the relations between the processing of FSs and the factors of familiarity and frequency for whole
strings, the following four research questions were considered: (1) Do Japanese EFL learners
process FSs more quickly than NonFSs and ungrammatical sequences (UnGs)? (2) Do they process
FSs more accurately than NonFSs and UnGs? (3) Do they rate FSs with relatively high familiarity?
(4) Do the familiarity and frequency of word sequences affect the recognition process of FSs? To
address research questions (1) and (2), a word-order appropriateness judgment task was conducted

in Experiment 1. To answer (3) and (4), a familiarity judgment task was conducted in Experiment 2.

III. METHOD: EXPERIMENT 1

The word-order appropriateness judgment (WOAJ) task was assigned to each participant
individually on a computer screen. The purpose was to explore the psycholinguistic aspects of how
Japanese EFL learners mentally represent and process formulaic sequences. The participants’ RTs
and error rates for three types of word sequences were compared following the procedures of Jiang
and Nekrasova (2007).
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1. Participants

The participants in this study were 55 paid volunteers; they were either first- or second-year
Japanese undergraduate students learning English as a foreign language. They signed written
consent forms agreeing to provide basic data for the study and filled out personal background
questionnaires before the experiment. Their personal history data confirmed that they were not
educated overseas and had started learning English formally in junior high school. Among these
participants, two students whose error rates exceeded 20% in the WOAJ task were eliminated, as
their data were considered inappropriate for analysis; thus, 53 students remained. They were
divided into two groups according to the Z-scores converted from their scores on a paper-based
TOEIC. To create a clear contrast between the groups, two participants whose Z-scores were in the
range of 48-51 were eliminated. Therefore, 51 participants remained, comprising 26 in the upper

group and 25 in the lower group. Table 1 summarizes their learning backgrounds.

Table 1. Participants’ learning backgrounds

Numb TOEIC scores Age Years of English learning
TSN TMin, [Max. | M | SD | M | SD M SD
Upper 26 460 690 | 519.73 | 64.77 | 19.81 1.13 8.31 1.26
Lower 25 280 430 | 374.80 | 42.87 | 19.24 | 0.66 7.76 1.23

2. Materials

The stimulus list comprised three sequence types: FSs, NonFSs, and UnGs, equally matched
for their number of words. For the target FSs, 50 multiword lexical verbs were selected on the basis
of Biber, Johansson, Leech, Conrad, and Finegan (1999). To ensure that the target FSs were high-
frequency items, we confirmed that their frequency figures exceeded 10 times per million words in
the British National Corpus (BNC). For the control NonFSs, 50 multiword strings including verbs
were created by replacing one word that was considered as a key word in FSs. For example, the FS
come up with was modified by one word to create the NonFS run up with. To ensure that the
modified NonFSs were significantly low-frequency items, the frequency figures were confirmed to
be less than one time per million words. It should be noted that the critical factor that differentiated
FSs from NonFSs was the frequency of whole strings, not of each component word. A #-test showed
that the overall frequency of FSs was significantly higher than that of NonFSs (¢ (98) = 10.19, p
<.001). For the filler items, 50 UnGs were invented by scrambling the word order of the formulas
that were not used for the target FSs. The word order of UnGs was designed to be inappropriate to
lead to negative responses in the WOAJ task. The frequency figures of UnGs were set to be zero per
million words, suggesting that these sequences do not appear in the corpus. (See Appendix for the
sample test items.)

As the focus is on comparing FSs and NonFSs, the factors affecting lexical processing were

carefully controlled.
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Table 2. Corresponding factors controlled for FSs and NonFSs

FSs | NonFSs Results of analysis
Number of letters 5.72 5.76 FS = NonFS (n.s.)
Number of syllables 1.84 1.82 FS = NonFS (n.s.)
o . FS <NonFS
Word familiarity (ranking) | 994.0 | 712.54 (U=943.50, p = .03)
FS > NonFS
Sequence frequency 36.38 0.28 (t=10.19, p < .001)

Table 2 shows the mean numbers of letters and syllables of the differing words in the two sets
of sequences (e.g., come in come up with versus run in run up with). As shown, the numbers of
letters and syllables of the replaced words for NonFSs were also equally matched with those for FSs.
A t-test showed no significant difference between the two groups in terms of the number of letters (7
(98) =-0.10, p = .92) or syllables (z (98) = 0.11, p = .91). The replaced key words of NonFSs were
designed to have higher word familiarity than the original key words of FSs based on the data of
word familiarity ratings by Japanese EFL learners (Yokokawa, 2006). A Mann-Whitney U test
showed that the replaced words of NonFSs had significantly higher word familiarity rankings than
those of FSs; this means that NonFSs had a processing advantage over FSs in the word-level
processing load. This favorable condition for NonFSs was designed to clarify that faster RT for FSs

is simply attributable to the formulaicity of sequence, not to higher word familiarity.

3. Procedure

The task was assigned to the participants individually after they filled out the written consent
forms and personal background questionnaires. A stimulus presentation software, SuperLab 4.5
(Cedrus), was used to measure participants’ RTs for each type of sequence. A set of instructions and
21 practice items were given to the participants before the 150 test items. The order of stimuli was
randomized among the participants. In each trial, a fixation marker “+++” appeared in the center of
a computer screen for 1100 ms and was followed by a blank screen for a duration of 200 ms. Then,
a stimulus was presented until the key press. All word strings were displayed at the center of a 12.1-
inch monitor in lowercase letters in 48-point font. Participants were asked to decide as quickly and
accurately as possible whether the word order of the sequence was appropriate. They responded by
pressing B for YES or N for NO on the keyboard. The task took 10 to 15 minutes for each
participant.

4. Data analyses

The general linear model with repeated measures was used for the participant analysis. To
investigate whether L2 learners responded faster and more accurately to FSs than to NonFSs and
UnGs, the mean RT and error rate were analyzed by a 2 x 3 ANOVA with proficiency (upper and
lower) as a between-subjects factor and sequence type (FS, NonFS, and UnG) as a within-subjects
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factor. Before the analyses, participant’s RTs that were =3 standard deviations (SD) away from his
or her mean RT were excluded as outliers. In the analysis of error rates, both incorrect and correct

responses were included, while only correct responses were included in analyzing RTs.

5. Results and discussion

Table 3 lists the descriptive statistics of RT and error rate data.

Table 3. Descriptive statistics for the word-order appropriateness judgment task

Upper (n = 26)

Lower (n=25)

RTs (ms) Error rates (%) RTs (ms) Error rates (%)
M SD M SD M SD M SD
FS 1098.6 381.3 0.02 0.03 1146.6 346.3 0.02 0.02
NonFS  1330.9 610.2 0.05 0.08 1290.7 431.4 0.03 0.04
UnG 1551.7 667.8 0.12 0.08 1546.7 502.9 0.18 0.11
Total 1327.1 553.1 0.06 0.06 1328.0 426.9 0.08 0.06
1600 021
019 o
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Figure 1a—b. Reaction times (a, left) and error rates (b, right) in Experiment 1.

5.1 Do Japanese EFL learners process FSs more quickly than NonFSs and UnGs?

With regard to the RTs, the results of the two-way ANOVA indicated a significant main
effect of sequence type, F(1.48, 72.53) = 78.98, p <.001, pnz =.62. There was no interaction effect,
F(1.48,72.53) =0.85, p = .40, pnz = .02, and no main effect of proficiency, F (1, 49) = .00, p = .99,
pn2 < .001. A Bonferroni multiple comparison revealed that the RTs in FSs were significantly
shorter than those in NonFSs and UnGs (p < .001 in both cases) and the RTs in NonFSs were
significantly shorter than those in UnGs (p < .001). This indicates a consistent tendency of both
groups to process FSs significantly faster than NonFSs and UnGs. The results of the processing
advantage of FSs are compatible with those of previous studies (Conklin & Schmitt, 2008; Jiang &
Nekrasova, 2007). Faster RTs for FSs support the holistic hypothesis that postulates FSs are stored
and retrieved as whole units. It is assumed that an online WOAJ task requires participants to pass
through three major stages. First, they need to recognize the component words in each stimulus.
Then, they proceed to a syntactic analysis to evaluate the grammatical well-formedness of the word

string. Finally, they make a decision requiring either a positive or negative response on the
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keyboard. According to the holistic hypothesis, a FS such as look forward to is considered to be
represented as a single unit. Recognition of the formula would activate a single lexicalized entry in
the L2 mental lexicon, which enables learners to bypass the second process of syntactic analysis and
give a positive response more quickly.

Although there is no difference between NonFS and UnGs in that they are not lexicalized as
whole units and inevitably require the additional process of syntactic analysis, both groups of
participants processed NonFSs significantly faster than UnGs. One possible interpretation is that
UnGs suffer from higher cognitive load because of the shuffled word order, thereby requiring more
processing time. Another possibility is that recognition of the component words in UnGs triggers
the activation of lexical entries, which are the original forms of FSs in spite of their scrambled word
order. Misled activation of the lexicalized FSs may have interfered with the decision-making
process.

5.2 Do Japanese EFL learners process FSs more accurately than NonFSs and UnGs?

As for the error rates, there was a significant interaction effect, /' (1.34, 65.77) = 6.37, p
<.01, an = .12, and a significant main effect of sequence type, F' (1.34, 65.77) = 62.59, p < .001,
pn2 = .56, whereas the main effect of proficiency was not significant, F' (1, 49) =1.12, p = .29, pn2
= .02. Further analysis showed that a simple main effect of proficiency was confirmed at the level
of UnGs, F (1, 49) = 5.54, p = .02, suggesting that the lower group responded to UnGs with much
higher error rates than the upper group. In the case of FSs and NonFS, there was no significant
difference of error rates across proficiency levels, F (1, 49) = 0.00, p = 1.00 and F (1, 49) = 1.81, p
= .19, respectively. A simple main effect of the sequence type was apparent both in the upper group,
F (1.34,98) = 16.41, p < .001, and the lower group, F (1.34, 98) = 51.86, p < .001. However, the
results of post-hoc comparisons showed a slightly different tendency. In the upper group, the
processing error rate for FSs (0.02%) was much lower than for NonFSs (0.05%) and UnGs (0.12%)
(p < .01, respectively), and that for NonFSs was much lower than for UnGs (p < .01). In the lower
group, processing error rates for FSs (0.02%) and NonFSs (0.03%) were much lower than for UnGs
(0.18%) (p < .001 in both cases). However, no significant difference in error rates was confirmed
between FSs and NonFSs (p = .58). These results suggest that under time pressure in an online task,
NonFSs and UnGs are more likely to generate errors during the additional process of syntactic
analysis, whereas FSs are less likely to produce errors because there is no need for analytic
processing. This notion conforms to the fact that the upper group processed FSs more accurately
than NonFSs and UnGs. However, it seems that for the less proficient learners in the lower group,
formulaicity effects were not discernible between the grammatical sequences of FSs and NonFSs
due to the participants’ insufficient ability of syntactic analysis and unstable knowledge of FSs. The
data showed that both groups responded to UnGs with much higher error rates than FSs and
NonFSs. It is assumed that the higher processing load of ungrammatical sequences created more
chances for errors. These overall results wherein FSs are processed more efficiently than the other

sequences support the psycholinguistic reality of formulas in EFL learners’ L2 mental lexicon.
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IV.METHOD: EXPERIMENT 2

The purpose of Experiment 2 is twofold: to determine whether FSs were perceived as being
more familiar than the counterpart sequences using a familiarity judgment task and to clarify how
the familiarity of word sequences affected the recognition process through a Spearman rank-

correlation analysis.

1. Participants and materials

The participants were the same as those in Experiment 1. Totally, 51 participants remained for
analysis, and they were divided into two groups: 26 undergraduates in the upper group and 25 in the
lower group (See Table 1 for their learning backgrounds). The stimulus list used in Experiment 1

was retained for this task (See Appendix for the stimulus list).

2. Procedure

The task was assigned to the participants at the end of the session to avoid repetition effects.
The participants were individually asked to rate their familiarity with the stimulus word strings on a
six-point scale. They were clearly instructed to rate familiarity for the entire string, not for
individual words. After a practice session comprising eight items, the participants pressed the space
bar to start the trials. The order of stimuli was randomized among the participants, and their
responses were digitally recorded by SuperLab 4.5 (Cedrus). In each trial, a fixation marker “+++”
and the six-point scale appeared as reminders in the center of a computer screen for 2000 ms,
followed by a blank screen for 100 ms. Then, a stimulus was presented until the key press. All word
strings were displayed at the center of a 12.1-inch monitor in lowercase letters in 48-point font.
Numbers 1 through 6 were assigned to keys D, F, G, H, J, and K, respectively. The participants
were asked to press one of the six keys immediately after the stimulus presentation, according to the
degree of their familiarity with the stimulus word string (e.g., D for 1 when the stimulus was least

familiar and K for 6 when it was most familiar). The task took 10 to 15 minutes for each participant.

3. Data analyses

The general linear model with repeated measures was used for the participant analysis. In
order to determine whether EFL learners acquired higher familiarity with FSs than with NonFSs,
the mean familiarity ratings were analyzed by a 2 x 3 ANOVA with proficiency (upper and lower)
as a between-subjects factor and sequence type (FS, NonFS, and UnG) as a within-subjects factor.
Spearman’s rank-correlation coefficient was utilized to investigate the relations between the
familiarity ratings and the other factors, namely, the RTs in the WOAJ task and the frequency of the
stimuli in the BNC corpus. In this study, familiarity ratings were analyzed as interval scale data; this
is based on the suggestion that data from a Likert scale with more than four points can be treated as
interval scale data and the results of their parametric analyses are approximately the same as those

of nonparametric analyses using them as ordinal scale data (Ishii, 2005).
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4. Results and discussion

Table 4 presents the mean familiarity ratings for three types of sequences in each group.

Table 4. Descriptive statistics of familiarity ratings for word sequence

Upper (n = 26) Lower (n = 25)
M SD M SD
FS 52 0.4 4.9 0.5
NonFS 4.0 0.5 3.8 0.7
UnG 1.6 0.5 1.8 0.6
Total 3.6 0.5 3.5 0.6

6.0
5.0
4.0
3.0
2.0
1.0

%= Upper

- © =Lower

FS NonFS UnG

Figure 2. Familiarity ratings for word sequence

4.1 Do Japanese EFL learners rate FSs with relatively high familiarity?

A 2 x 3 ANOVA indicated a significant interaction effect, " (1.36, 66.47) =4.90, p = .02, an
= .09, and a significant main effect of the sequence type, F (1.36, 66.47) = 672.58, p < .01, pn2
= .93; in contrast, the main effect of proficiency was not significant, ' (1, 49) = 1.33, p = .26, pnz
= .03. A test of simple main effects revealed that the familiarity rating of three sequence types
differed significantly in the upper group, F (1.36, 66.47) = 403.39, p < .01, and the lower group, F'
(1.36, 66.47) = 276.57, p < .01. Figure 2 shows a clear trend in the familiarity ratings. An analysis
of multiple comparisons revealed that both groups rated FSs significantly higher than NonFSs and
UnGs (p < .01, respectively) and NonFSs significantly higher than UnGs (p <.01).

A test of the simple main effects of proficiency showed that the familiarity rating differed
significantly at the level of FS, F (1, 49) = 7.98, p < .01, suggesting that the upper group rated FSs
significantly higher than the lower group. This may reflect the participants’ accumulated experience
of learning English. As described in Section II1.2, FSs are high-frequency items in the BNC corpus
that may represent the actual use of the given items. Therefore, these high-frequency FSs are more
likely to be high-exposure items in actual language use (Yokoyama, 2006) and may appear more
often in an English learning environment. Moreover, provided that language proficiency is related

to the amount of exposure to the target language, learners with higher proficiency are more likely to
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have been exposed to larger language input. Thus, repeated exposure to highly frequent FSs may
contribute to the upper group’s higher familiarity with them. No significant difference in familiarity
ratings was apparent across the groups for NonFS (F (1, 49) = 1.84, p = .18) or UnG (F (1, 49) =
1.51, p = .23). This suggests that the amount of learning experience did not influence the familiarity
ratings for NonFSs and UnGs because they are low-frequency items, which are less likely to appear

in language input.

4.2 Do the familiarity and frequency of word sequences affect the recognition process of FSs?

A Spearman rank-correlation analysis was conducted to determine the relationship among
three variables: the familiarity of the whole sequence, frequency of the whole sequence in the BNC,
and RT in the WOAJ task. Table 5 shows the results, which indicate a similar tendency across the
two groups.

Table 5. Spearman’s rank-correlation coefficient (p)

Lower—upper RTs in WOAJ Familiarity rating BNC frequency
RTs in WOAJ 1 -.36(*%*) -33(%%)
Familiarity rating -.32(*%) 1 B8(**)
BNC frequency -.38(*%) .86(*%) 1

Note. Figures above the diagonal are for the upper group, and those below the
diagonal are for the lower group. **p <.01

In the upper and lower groups, RT in the WOAIJ task was weakly correlated with the
familiarity of the whole sequence (p = -.36, p < .01, and p = -.32, p < .01, respectively) and the
frequency of occurrence in the BNC corpus (p = -.33, p < .01, and p = -.38, p < .01, respectively).
This is similar to the result of Gernsbacher’s (1984) study, which suggests that word familiarity, as
well as word frequency, is a predictor of RT. Our study showed that either the familiarity or the
frequency of whole strings could be an indicator of RT in processing multiword sequences. The
weak correlation between processing time and these two factors was possibly due to the large
variability in the RTs of less proficient L2 participants. As Yokoyama (2006) suggests that the
familiarity of items may be determined by the exposure frequency in actual language use, learners
may need more language input to encounter formulas in order to develop a more linear relation
between formula familiarity and processing time. In contrast, the correlation between familiarity
and frequency in the BNC was very strong (p = -.88, p < .01 for the upper and p = -.86, p < .01 for
the lower group), indicating that familiarity with word sequence was sensitive to the corpus-derived
data. It is notable that whole-string frequency in the native data also reflects whole-string familiarity
for Japanese EFL learners. As discussed above, high-frequency items are likely to become high-

exposure items even for EFL learners. Provided that repeated exposure creates higher familiarity to
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the items, it is conceivable that whole-string frequency in the BNC reflects whole-string familiarity

among Japanese learners of English.

V. CONCLUSION

The main purpose of this study is to explore how FSs are mentally represented and processed
by Japanese EFL learners. Our data indicate that less proficient learners store and process them
holistically, providing further evidence that nonnative speakers of English enjoy the same
processing advantage of FSs as native speakers. It is noteworthy that less proficient learners in the
lower group also benefited from the processing advantage of FSs. This suggests that FSs are
represented as single whole units in the L2 mental lexicon from an early stage of language
development. The findings may shed further light on the theoretical understanding of lexical
processing and may hold pedagogical implications as well. However, we should not oversimplify
the fact that Japanese EFL learners enjoy the same processing advantage of FSs as advanced ESL
learners, because the process of acquiring FSs may differ slightly between EFL and ESL learners.
In an ESL environment where learners have daily access to language input, they may establish a
holistic representation of FS through natural contextual learning. Meanwhile, with a limited amount
of exposure to the target language in an EFL situation, the processing advantage of FSs may stem
from the peculiar learning experience of memorizing phrasal expressions out of context, largely for
entrance examinations to schools.

It should also be noted that both the familiarity and frequency of formulaic expressions are the
essential factors that facilitate recognition. Further research is required to clarify how Japanese EFL
learners acquire knowledge of FSs; this will enable us to devise an effective instruction method.

ACKNOWLEDGEMENTS
This paper is a modified version of the oral presentation given at the 36™ Japan Society of
English Language Education Conference in Osaka on August 7, 2010. I am grateful to anonymous

reviewers for their sincere suggestions and advice on this work.

REFERENCES

Biber, D., Johansson, S., Leech, G,, Conrad, S., & Finegan, E. (1999). Longman grammar of spoken
and written English. Harlow: Longman.

Conklin, K., & Schmitt, N. (2008). Formulaic sequences: Are they processed more quickly than
nonformulaic language by native and nonnative speakers? Applied Linguistics, 29, 72-89.

Ellis, N., Simpson-Vlach, R., & Maynard, C. (2008). Formulaic language in native and second
language speakers: Psycholinguistics, corpus linguistics, and TESOL. TESOL Quarterly, 42,
375-396.

Erman, B., & Warren, B. (2000). The idiom principle and the open choice principle. Text, 20, 29-62.

Gernsbacher, M. (1984). Resolving 20 years of inconsistent interactions between lexical familiarity

and orthography, concreteness, and polysemy. Journal of Experimental Psychology, General,

48



Representation and Processing of Formulaic Sequences in L2 Mental Lexicon

113, 256-81.

Ishii, H. (2005). Tokeibunseki no koko ga shiritai [Practical questions of statistical analyses]. Tokyo:
Bunkodo.

Jiang, N., & Nekrasova, T. M. (2007). The processing of formulaic sequences by second language
speakers. The Modern Language Journal, 91, 433-445.

Moon, R. (1998). Fixed expressions and idioms in English. A4 corpus-based approach. Oxford:
Clarendon Press.

Nattinger, J. R., & DeCarrico, J. S. (1992). Lexical Phrases and Language Teaching. Oxford:
Oxford University Press.

Pawley, A., & Syder, F. H. (1983). Two puzzles for linguistic theory: Nativelike selection and
nativelike fluency. In J. C. Richards & R. W. Schmidt (Eds.), Language and communication
(pp- 191-226). London : Longman.

Schmitt, N. (Ed.). (2004). Formulaic sequences. Amsterdam: John Benjamins.

Schmitt, N., Grandage, S., & Adolphs, S. (2004). Are corpus-derived recurrent clusters
psycholinguistically valid? In N. Schmitt (Ed.), Formulaic Sequences (pp. 127-152).
Amsterdam: John Benjamins.

Wray, A. (2002). Formulaic language and the lexicon. Cambridge: Cambridge University Press.

Wray, A. (2008). Formulaic language: Pushing the boundaries. Oxford: Oxford University Press.

Yokokawa, H. (Ed.). (2006). Nihonjin Eigo gakusyusha no eitango shinmitsudo: Moji-hen [English
word familiarity for Japanese English learners: Written words]. Tokyo: Kuroshio.

Yokoyama, S. (2006). Itaijisenkou ni okeru tanjunsessyokukoka to ippanhosoku no kankei [Mere
exposure effect and generalized matching law for preference of Kanji form]. Mathematical
Linguistics, 25, 199 - 214.

Yokoyama, S., & Wada, Y. (2006). A logistic regression model of variant preference in Japanese
kanji: An integration of mere exposure effect and the generalized matching law. Glottometrics,
12,63 -74.

Appendix: Sample Experimental Stimuli

FS (36.38/M) NonFS (0.28/M) UnG (0/M)
agree with hurry with with begin
come up with run up with up keep with
depend on select on up pick
get back to say back to to in give
go ahead go behind alone leave
look forward to look outside to with have trouble
make use of make way of late up stay
sit down fly down down knock
take part in take life in in touch get
wait for tell for up dress
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REBFBCOERIZET 5 HANKFEEEE ORMEERHHE :
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ABSTRACT
The present study aims to investigate syntactic planning for sentences using dative verbs. Japanese
university students participated in the experiments based on two types of picture description tasks,
i.e., a paper-and-pencil task and a syntactic priming task. The result of the former task indicates that
the magnitude of syntactic planning ability affects choices of structures produced. In the latter task,
the significant priming effect was only found in the case of lower level students. A possible
explanation is that not only was their grammatical knowledge limited but also their syntactic
planning ability was not yet fully developed and they tended to describe pictures by simply using
prime sentences. In contrast, upper level students were less susceptible to the influence of prime

sentences.

Key words: SaREH, HUakalil, #EENT 74 7, e EaE, =586

LiXC®Iz

Levelt (1989) 1%, XZ2FFETIHEOLNT ot 2%, RO 3 ODEEIC/HT TS, (1)
SibEN TRV A v —UREMAZ BTN Z & (BEA1E ; Conceptualization)
Q) BaxG 2 SRS LI, FEFEA RN L THREMHEEIZ OV T O % 3T
720 (FLEEFFHE ; syntactic planning) L7-%, ®HEMICEKSL, BFTH2L& (B
f% ; Formulation) , (3) EHEEFIEIR, EOFRAZENNT NI OWTOFHEEZ T, #MET
% Z & (547 ; Execution) ThHDH, ZNHD 3 HODEED H L, Ko B & [T
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7y, SEREFEICERS Bbo T, B OBRPBETHEEREZ TERIThE, otk
@7nﬁxﬂ&@4t&w7b@%%xé&,mmﬁﬁi%lﬁ®ﬁm ZRWTIHERICE
HThD,

ARFFETIE, %?nfﬁﬁj BT DNRA 725 - IREE~ORBRE/R LT, HekalHE
R E YT, B FRE (picture description task) Z 7= 2 DDOERR AT -7, Ehr 1 T
%, BARANEGEFEHEN EDO XD RS L EH T 2 MmN H 50 Edi< 5720, fafl
GRRE AT o T2, FEBRW L, =5 8)E ST (prepositional object; PO ## 3 double
object; DO #%30) @Fgﬂj%ﬁotfﬁx IOWT, ENLEWET S 1| XapEH Lict, HEE

OFFLCHEFEFHH 23 A L — RTAT 2 T2 & WO NEDOERICE 2 7=, FEBR 2 T, Bock
(1986) O FiLEEHE| ’, Fei FRRE 2 D f;f{;%Eﬁ:7:7/r VT EBREATV, HREE 2
DT T ARANIGEFEEB L OWGERNGEEE O T 74 I v VR A e mntr LT,

2. EBR 1

AR ENCEI T 20F7C01, SV REW (speech error) D3 AT (Garrett, 1984) <2, #akr)~
Z A4 I > 7 3Bk (Bock, 1986, 1989; Branigan, Pickering, Liversedge, Stewart, & Urbach, 1995)
7p 8RB L TITHhIVTE 2, Garrett (1984) 1%, #afatm 2 #HE L~ L (functional level) &
ALIE L ~UL (positional level) @ 2 BfEIZ/31T TV D, BEREL LTI, BIEITELEEE -
TELHT, BHRLZWI LIS T 258008, FEOHEER EoREINfM 53
THEEDOHSHADPED LD, ME L~V TIE, @EIRINTEDHEOMHMEAZH TITD 6
i, EEREDHBND ELTND,

REEREE D RFEO L ZEHT 556 L R0, E_SEFEEOLEIL, ebs Wé:%

T DHERE L L LALIE LV DBRBED IR RIEE TH D72, WL O PE TR 12 58
Bz5EB206N05, ZOL ) RMBIZONTORAEL, PRIGEOMHICEET 5 — h
M7 EERE IR CITIET 5 Z L3 TE ARV, 22T, FEh 1 TliE, RERTEOAR
G T A, MESTOMANLTORDIZTE N E 20, E£iz, LIEEE (A2 1rLrF
vay) NoRERFEEEABE TEZNE I NICHONT, ERIGHIEO A X EHERAEL,
HamaEIZ 31T DA~ DEEIZ DWW TIHAND Z & IT LT,

2.1 EBWH 1A
AHARENDO KT 1~4 4 (HARANIGEFZEHE) 4624032 M LTz, KFTOHRLITZLIL
Wiz T\,

2.2 ERREH

B SEY =791 b (EBRASEES B AGEEEE 2 —, 2010) OZbHFEM4E
7B, PO/DOWLORERZIN - Tzfaz 84, BLW, B, {CEhia, RS 25
DX OEHZM - Toia & st 228, GFF 30 Mz iE Lz, 30 okzid, 250U A b (%
1580 200, EFRSIRZRET S0, ZTNEN3FEHO NS — 2Bk LIz, 72, Z
—7y MEXEBER W E b bire 7 4 7 —L LT 6 B LTz, SFERIEIE T
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AT LR - B T - FIE BT - 5K WD - FER T - P B

FERIEH OIZ15E 7 4 7 — D 6 LD E 21 DRI DWW THIBE 21T o 72,
EBRWGIEDN, T TICEHLEXERYVIED Z ENRTERWE Y, Ak 1 Kicoxi%
1 BT 2HIRI L, &X—YOHRICiRE, THIZEORAFERET 5530 (1 30) 2E#EL
7o D% TN ENRLE Lz, ROfFICET2EMAE MM RO—T 2y ML
T, ARt 21y b, 2 X=UnoROREMFEER L, BEMORNEIL, LTFD 35
THol-,

1. 50T bnydho=Td»n? [Ty vz ]
2. WONCTFENATERESLTULED? [y - »wing ]
3. FEWTEWEEEIX T CIcBuvnoxFE L [1Ev - vz ]

2.3 EBRFIE

FER G N E 2L, AS VA ROFAEM7FEA S -, MHroRKICIE, SEEEEDR
WT 1 XTELZE, HDEVBIZAFTICHERIELZ L, MR EIIMMEHETICERE
EREONEELS L, REOEBRFENTEHINTEY, ERFEwE D EEHHAZMZ -,
B E 3 BTV, RN e Wi Liztk, EBRZBRLA L7-, FrERREITN 30
THhoT,

2.4 38T LR

AMFFEOFEER T, 4 FHEOMFEMHED S5, PO/DO HMXOEMNZIH-T-f (1 AdbTz
D 4K ITESELTTONEITHY>IZ L, [50RITbNIST oo TTNn? ) &
WOBERIC NI EEE LG DR Z SIS E LTc, £ IR D PEH L7230,
PO #3C, DO #3C, Zofth (BRIFED 1 FEOAZRDOEE, PO/DO LIS ORELZEH L=
H72 L), CHERE GMUE) (oL, 1 L OREEENEHEIT 121k, BIOFEES
DNIERE S 2 fifal L7z,

BHESCONWHPEN S Z, & 17T, 2FE LT, PO L DO XLV AEIZEL
FEH S 72 (1(461) = 4.08, p < .001),

F1L1IADHEY @HT) OFEXDFEHEHE (n = 462)

PO DO D
RESCRE SN 2.10 0.75 0.73
SD (0.88) (0.78) (1.11)

B 1 TlE, EBRIEEOR KA 20D U A MIFITTVER, URARDENWNRKEL
5 ZEadt T o720, VA NEOFEHHEIZESZEA DT —# %  HICEWTSHZ L1
Lo THEMEAIERIL Uz, EBRIG 138 O A 2 Eikhy PO/DO #ESLOEMIC G % b B %
FHRDIZHT= > TIE, PODO WXL EFEH L= ERIGHEDORICER L, 243 £ DT —X
AEA Uiz, WA, SHEREIC X 5EEN 7 74 I 7 %> T 5 Branigan,
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Pickering, and Cleland (1999) (Z#E U, PO/DO #§3LDFPE A X9 % DO ST DOPEH R
RO,

Flo, 74 7—0fk (1 AH7H 6 ) 12O TH, DT nen ) EE LG8
BOHEGHGEE L (F) , MaBFHEIZET 5 A X Bz iid Lo, EBW & EIC
(RN ATERESCT LT E WD BERIC TiEWwy ERIF L7zEEE,  TEWZWE
FEIXT BV E Lz EWHERIC Tixv) &R LEEERD, ZhEho
REFHE L, EELE, fiEE2 HESCOMABNL T 1220 TOEM, #&F% [HIEOMHE
] IZOWTOERM E S,

DO WX DPEMLREERE, 74 7 — DIk 2 MESLOMAET) (K1) &
[HEEOMIE ] (X 2) OEZMIELE L THBIITEITV, BECOMAN TR TE
HMEIDD, BEORAZ AL LR arNEOHGEORENTE 508 9020, DO #EX
DIEHINT -2 DB AT, ZORE, THCOMARLT] OEDRITIR LN (FG,
242) =242, p = .037) 2%, [HFEOIE] OTE (F5, 242) = 0.85, p = .51) X HAEA
(F(15,242)=0.13,p= 22) IR &2 n o7,

O

0.6 -

0.4 -

-allnlnn

0.17 0.33 0.5 0.67 0.83
T 4 7% U CHRANS RN A TR LA E T R

HTERK

X 1. TEXOREAILT] OFRE DOEXDEHLERDEY
1_
D 0.8 -
i
X0'6_
EufOA-
e
=

INEEEEN]

0.17 0.33 0.5 0.67 0.83 1
T 4 7% L CHEEE T IRV e

X 2. HFEOMER] OERLE DOEBXOEHERDIY
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2.5 52

FEBR 1 TIE, BARANKGEFEHED, PO/DOMELDMEN - T-ta% | CTHIG T DRI,
HEEEFH DOMEBE L ~UL L ALE L UL D B DIV DWW T D A Z EikDS, HESCopE i)
(2B 2 DB, TOME, BERTEHLE Y LT CE T ICRBWENIRD
_&ﬂfétﬂgabi1@@0%1@?&:%ﬁéﬁszéz&ﬁﬁ#otﬁ,%

FREEWENRD ZENTEENE ) DORBL RTRRIIELNR)- T,

IO LD, JATHIIE (Garrett, 1984) (/RSN TWAD L DI, FEERINTHZ L &,
BN NT-FEZ WY S H TID TLEED Z & LIX R D0BETH 2 FIREMENEH X
%o o, WBERETEILIET TIEXOERICTORDBERWVA, HXEZEWENRLH T L
NTEGEE, T ORI \—uu%&)f ITHHTENTE, XOEBITHEII LT WO TIEEAR
WrEBZBIND, FEERIENCEE T D ETHIETIE, A Z AL X a DR TT 7R
LT WVEEREDS, s BICEEE L 52 2N H 5 @GS Tn5d, BIZIE, A44
FlE, BN O FE & L CEIENLd < (McDonald, Bock, & Kelly, 1993), E&:to @4
FilY, XORPIOTITEPNDENIZEH D (Bock, 1987; Bock & Warren, 1985), ZEHk 1 4y
Mrcix, TRiTbrooThotc) ERELET — 228D TEY, HiE i%é&&i*ﬁt
TETCWEEE AL, HEEOARE L3R, 42 R THEZEE TETYH, MiEmH
LA ENED B THE LA NE RS Z E N TE 2T, %ﬂ%%?i<f‘ﬂ7‘}ifé_
ENTERVDTEHRNNENI ZEERRL TS,

FEBr 1 TIE, WEEE @&K%&ot# FEHIC I T 2 STLBR D 7 11 & 22O T
HMNITE RV, ZNEZFRD7-021E, L1 BT T LIZ LIEAV STV D HRER
f§4¢yﬁ£%ahwl%®%ﬁoz£@%é Fo, BSREOTERITIE, — B0
IRPEFERE IR CHIE CE D L ) P AENRET L L HESN TV D, #HlxiE, Hopp
(2006) 1%, FH_FFEE LTO KA VEEEFE T 5 0G5 RGEEES & 4 7 v X b REEEaEH & %F
21z, ]\4’/ B C-test I LV HAEZRE L, YWERGEFEH (near-native) & LfEFD 2 7

N—TFN3 T Tm, FD BT, HEBHIEBHMED H 5 IO\, EBHI1ES— A DT
BEJ:H%F‘?%UBE% T SOEMERIMRRE A L L7 & 2 A, FMRICE L C, MREEES 7
Jb—7 uuujl’l:% Eb\i@@’&mbfcﬁi‘, J:;f&%‘ﬁ\/l/‘—7c Téffﬁ)/)ﬁ_k%&ﬂ:bfl/\

%, Clahsen and Felser (2006a, 2006b) I, FihkREFEREH & Quick placement test (Oxford
University Press, 2004) O Efk L~V Th o728 ST HE & 2RI, 774 i
BLOA T4 VEEFERL, 747 — « X v v 7L BELRET OAINALE DB R 72 3L
DIFRE LR LTz & 2 A, W OSBRI > Tz L fiE LTS,

ARWFFEDFER 2 TIE, ZO &9 RIATHIEDORRICHE S, HARNFGEFEE OIGEDOH
REZRET D& LIS, HEHNT T4 I TEREITV, EHICET 5O 7 nt
AR LI,

3.8k 2

SreE T D0, ERNIAE U723 & R UHMEER AN Z — 2 W DM 5, Levelt
and Kelter (1982) 1%, #E ADOPHANIZEREZ 2>1F, "What time does your shop close?” & Z[H]
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L 7= & &1TE “Five o’clock.” &% 2, At what time does your shop close?” & B L7= & X(Z
IF“At five o’clock.” & &2 DM DD Z & 2 H A LTz,

Bock (1986) 1%, ZOBGEEMENIT T4 I T (syntactlc priming) & 4T, & OEE
PEZRRRE L7z, Bkid, REERIGEE 2R L L, EEiE ZEEM TS LU PO/DO 1#
XD 2 FEHDOHREREIEIZ OV, ra?ﬂﬂ%ﬂuﬁ'ﬁ%%ﬂﬂb\fu@ﬁuﬁ’]7 TA I VT EREAIT oI,
EBRIY, 79 LN EEFRE R LU THEEIEZE, BEHEIED, &0 FIETITHhIL
Teo BIZIX, REENRE ZEVEMSLOLE, WIThhOXE 774 L30E LTERL (eg.,
One of the fans punched the referee. / The referee was punched by one of the fans.), KIZV T 4L
DL THERILTE 54 (e.g., Lightning is striking the church. / The church is being struck by
lightning.) # RECHIBE W7, TORRE, BEIRET 74 L3X0 L X ITITREENEM L, =
% EF A LD L SIIZEEBHECE L0 E<SERT D2 &5 000, PO/DO HESLD

W2, [EREOMEmA R S 7z,

WRE 7 7 A4 IV 7 EBRTIE, REE ;UZ\@:L’E)@%@ WE 7w, Bz, AiERA)T to
+HFN T TA LD D86, PEH SN DXUTIE, AiEmFAE WD %L B 0T
VNAS, RITE ] OFEREIELBELR L 72V (Bock, 1989), oi@,mm%774 YITE, 7T
A LLOMBRHI IR HGEREE N E SN D IEEICEL 525 LEZ2 BN TS, FEh 1
TiE, DO LY b POEXDOHTNELFEHS TS, LI ATHRICESTHIE, 7
TALLE LT POWELEIT DOMLAE BRT DG, 774 L3H DO ML THNIL,
DO WX ZEHTLEIENFER 1 LV B b 2R TPHTE 2, 72, AEENOH
BN, BEHICED L BRI EE 52 5D Thiux, HREIZ X > TIREEES &
TR ST EREmM A RTZ ENTRITE D,

T, FEB 2 T, Bock (1986) O FIEICHAS X, HRAKLL 2 SIT43T 72 B AR NIEGE
FEER L OPEGEENEGE 2310, R EREE N WIZHEEN T 74 I v 7 ERZT -
7o

3.1 EBRHIE

AARNRFESEE 70 4B L ORGEEGEE 11 4083070, #i#FIZIE, Quick
placement test (Oxford University Press, 2004) Z5 8k L CTH H VY, A 27 OFHIHE & LA
FEFELC (K34 5) Tholoiow, 34 mhb 47 1x LA (404) , 16 D 33 %k
TACEE (30 4) I Lie (60 i) . QPT & Common European framework of
reference for languages (Council of Europe, 2001) (ZIZFHBIN H 0, FEBrig & O KFm
CEFR @ B1 (Threshold: Lower Intermediate) (234725 L ~)L C&h > 7=,

3.2 EBRFMHM
FEBR 1 THERA L 30 DB 9 b, IROBENE D CHFEFERIEDNEH St 0o
7o 16 BaflEA Lz, 4 HEOMGEMEEZ 774 AL ETHE ARBLO7 4 7—12 KD
Ft 28 K DIEN S D 2 FEEED T A b % SuperLab® TIERL L 7=,
TRTCORITZFDOEANIEREINDIIEL (FT7A4LL) Ly MIhoTEY, £7 A
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FNDTTA LIE, 2 OOREXD ) bWVT i E ATV, FlZiX, PO/DO fESLDREH
i\ % L5854, PO 77 A L3 (The boy offered his seat to the lady.) £ 7213 DO 77 A AL
(The boy offered the lady his seat.) D% 12, Appendix @ (1) D (¥ —% v b)) BEREI,
EL LD ZEHT D Ziii LT,

3.3 EBRFIRE

B NEL, HEOBMIL, KRFAENEZONTRERT, FOLI 2 XEELON
ERARHZETHDERBHINT, (1) ara—FlEEICERINDFELEEFmL,
AR—=AX—%HF, Q) RIZEDEREINDLDT, TORIIHD 1| XETEXHIETHER
<EIERMIZEEAL, AX—AF—%MF, Lo FIEXFHH S, HEMEL 3 M{T-o
Tet%, FEBREBM LTz, TR 305 Th o7z,

3.4 38T LRGSR

FER 1 LRIBRIC, 4 FEEOMREHRIED 5 H, PO/DO HXOMEMNEZH -2/ (4 1 ;
Appendix Z) ITHE S EZY T, 774 LAXLDRIZERINDBOMBIZHOWN TN 21T -
Too BFEBRWIEZENFER LT-30UE, PO, DO, Zofth, HIEREE Gl (24
YL 72,

PO/DO 77 A LSLIZxET % PO/DO LD E MR %, & 21T7RT,

3K 2. B OFHEH R (%)

EAZEE (n = 40) TALEE (n = 30)

PO DO DM PO DO Z DAh,
PO 7 A L3 36.7 16.5 46.8 35.0 133 51.7
DO~ 7 A A3 31.6 20.3 48.1 25.0 31.7 433

Fio, EBR 1 THWEEBREHORD S B, FEHR 2 THLHWZRIZOWT, I 14 L3
WDl NGE (38R 1) OB ARAIGELEBE OB LOEHLELZFHE LI ZA, PO
3L DORESL : FDOMOEL=21.1%: 12.5%: 66.4% E72o7-, F2 (FEBr2) OXKBEOE
HbREOFEWE, A FRETHRIZE LA, BIKE LT, 774 LB 0GEE
HHEAET, WMXMOEHLRICHEENLLNE (PO 7T 4 L3 ¥ =233.2, p < .001,
DO 7T A L3L 1 yf = 216.6, p < .001) , BRERNCRD &, 7T A LB IRVGE &
T, EABEICHWT, PO 7T A AL TIE PORESL () = 72.96, p = .002), DO 7T A L LT
13 DO KESL (= 65.75, p = .006) DEEHLILRNEEICH 2, THEICBWTE, PO T A
LSCTIE PORESL (f*=45.89, p = .018), DO 7T A L3 TIE DOMESL (= 74.52, p < .001) D
PEHER DA BT X T2,

X512, FEBR 1 ERIERIZ, PO/DO MESCOMPEHEUZ KT 2 DO ML DPEH L% ko,
BRAERNCT T4 I TR EMR~T-, DO WEXOEHLEEZEREREL, 7714 L
OFEFE (PO/DO) & #BRENERE, HAKE 3 L~v) ZBRERZER & L ThHimir
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B 5 Y RMESCOBEIIZ 31 5 IR NSRBI DR

(F1 : #BRE B L O F2 - HE M) Z1T-o72, PO/DO 77 A AITKkT % DO HC
DEHEFELZ, M3 T, 774 LAXOFEO ERITITAEEE (p <.05) 2, HAED
FERRIITHEEBM (p = .070) 23, TRENBEINTZD, 774 LAXOFEE & HAED
MR BRI OGN o T2,

0.8 -
D
i

0.6 -
X
Eé:
Eé 0.4 -
%3

0.2

0 T T
SR AR TR

PO 7T A L3 mDOT T A L

X 3. PO/DO 7' Z A LLIZX3 5 DO X DEEH LR

3558

BRELT, DOV T7ALXLEERLIEEZEDHEN, POV T7A4 LXDLEEXLY HHEEIC
%< O DO XM EH SN, Lo LAans, ZEEEOMKE, FARETIE, DO 774
ALEZRLTZEEDHEN, PO 774 LXDEXZLD HLHEREICEL O DO HEXHEH S
NT=hy, SFEREESEE & BN ClE, 774 AXOFEIC L > TEIZA N o2, &
D NG, BHRANFGEFZEE TIX, MIEEORIZ, AN 74 IV TRNALN
HZ EWghoT, FOEEE LTIL, EAZEEE, PO/DO FESCLIAMZ bk 4 72L& b
WHIEHBICENTE D7D, TI4 AXDORELZTIZ WD, Tl OLEITEh s #
LWz, T4 LLERDRXFFALTXEEAD ETHNLTIERVNEBZ LD,

L L7223 s, FEBR 1 L %8R 2 @ PO/DO HESLDBEH LR A i L TH D &, HEREIC
BHOLT, T4 LMo FER 1 L0 S, TI7A4 LR H-7FER2DIFEH 0, »
THORELOEHERLAEFICHEZ T\, 202 b, BRANEBELEEIL, 77
A DL EEEFICHA L COEREZITOBBN -T2 X0 D, 512, FEBR 1 T,
PO WL DOBEHNF ENHEANBIER SN, SO ORER, B 2 TIX, FAED
DO #ESLOMEHENZE LB X 72 (AR - p = 006, FALEE : p = .0000048) , —J7,
ENREOY A, EHR2TYH, POWSOMENZ4FeHmZ M o THY, —ZIC PO
L PEHT D EEDLN TV D IGERGESE ICIVEA A H 5 O TlER2 0w nEB 2 b b
(Gries, 2005),
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AN T DA G E W FGEN 7 7 4 2V 7 EBRTIE, L1 238 Lz
1THFZE (Bock, 1986) Ak, &KL LT, 774 LAXOFEEMN PO/DO #ESLDOREH LRI
BrB 2726, ARANIGEFEHEOLEICS, HRAZIZELLT, HEENT T A 2
VIRMENROND Z EN ot e, TIA IV IBEIIML TR b 0D,
THRRED T T A I TRT, MO N—T LR THERICE S T2, O &%, FEEIC
HAR NGB # A %15 & L7- Morishita et al. (2010) 7%, SCTERRREEZ H\ = /B 7 5
AIVTEBOFT, ERHE, T4 LACHFVRBINTICEERLI TV DHHE
LAEPEH L, AR, 7T A AL ERD AN, FTAEIE, AZrrFdFrasy
ICXPEH DO DFBERBNF DR SN TV W), 7714 L% ) ELFHTE R
VMHIA A B 5, R LTENE ST T 2R E ol ZORKE LTE, HRAED
SREFEENRRIR D LD Z LT TR, GERRRENEEREICR E UKET D7,
R EHREITEBENRE L, EHEMZO L DEFHRLEHRE VRN E NS Z ENE X
b, FMUMENT 74 IV TERTH-TH, EICE > THRERICKEREVAHES Z
ERHALNT o T,

F 72, Bock (1986) 2V, 7T A AL OB IR & HEAR O & DIZ LIhy, CFERGH
& (Morishita et al., 2010; Pickering & Branigan, 1998) D56&, 7T A4 AL EHX—4 > FXD
BENFE—DIZO DR 2LV LT TA IV THRPENE VI FERIHELNLTND
7o, BHEHREICOWNWTS, 74 LAXOEFENRERE TEHHEG L TERWVWGAT,
TIA IV TROBNERHRTHLIVNEN B D,

4. FLHLABOBRE

ARFIETIE, ABHERREE AW 2 DOFEBRZITV, BARANKGEFEE OFGET I OfE
FHZ DWW TR, 528 1 ORI G T, HSCEZREIZENWENRD Z ERTE NI,
ZOREICHFEZ HTED D Z LI X > TXOMBL TR LoV, HiEZ Bz
ML EMTETYH, WU IO TUID TLEIES Z EMTE RV A[RENEDS, R
W HE KT D A X EROITICE VRIB S T, R 2 OFGEN T 74 2 v 7 EBRTIE,
FEBRGG B DOEMEICLY, T4 IVTHRITEVRR LN, REMET HBROXOME
HIZEBWT, TR ARICT 74 AXORBEEZITTWDLZ ENghole, ZTOI &I,
DTN —T L ERTHESCHFRNZ LW TH A D & TREIND TARED, T4 L3 %EH|
BT 252 LIk o TXOMBLTIIHEA L TND I EERLTVWD EEZLNRD,

AIFFEDORER D, B DREOFEFEMFEZFF>TNTH, Thb % ) F XOEHIZS
RFDHZENTERNE N ) ARANRFEFEEO—AME DT ER 0 2o 70, [FRFIZ,
THEED T T A I U TRBRN I E -T2 LD, Wk L~ D2EEE DOBEAITI,
ELATIZALEE U7z 30 & A U SO 2 RGO 9 BIZEHT 2 & 5 —FOBESE (implicit
learning) NTHONTZDOTIHRWNE NI ZEZREBL TS, ZHLE TOREIZBWT—
EHNZAT O T E ZBEEN (BRI) 7 SOEIEE T, BIER - Bk 0Blic £5< X
FEHIECTETY, BED « TR SERITIIR i Eicvn, 77437
I X B SCRIICBET 2 RN, RO FTAEHZB W RO bz Z &Ik, SCEH
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® H Bt (automatization) 223 K 9 RFEEIZ, MBI T T A I T HIEH LI TIEN AR
ThHAREEZTRBT O THD, 20X RFEEDOHIMEIZONT, SHAKEIIC
o TV MERHDEEZDTEAI,

WIBIZ, RIFRETIE, T —FEAREDD, BRAEIZEDMEBENT 74 I 7 OENIC
DN, +§3\7£*ﬁaﬁ%ﬁ5_<‘:7)>T%7L£75>O7L:o S, ELICT—ZEEHOL, HELY
HEDDLTETHD, £, BFHEORMLR LY, BRRAEND O 2TV,

&

FBR 1 T, ERE B OREDOMEFHENEREE OFEMIC G 2R EERH L %
H L LTW5, EBREEORIZOWTOERMICHT 2EEE 50T 5 &, HLIREICFIES
BN EL D720, 7 4 7—DRRIZHOWTO-ERICKT HRIZEZ 0T 52 L1k, %
FEBR b /17 O CEE NI T D — i ) & L7z,

R
AR, ZEHD 2010 4F 9 H 17~19 HIZBME S BARRRESSE 21 mIFE ke (7Y
MFRT) ICBWCHIA (RAX—) BRLENEZ, NE-BEELELOTH D,

i ir3a

ARAFZEIX, SMEGEHE AT 1 752 (LET) B S Bt st s o0& T — 2 1255
<HLDOTHD, MO A =X, LLTOEY (H+HIE) . REET (KHBEKR
7)o, B (BT , BilEsE @RSUbERT) o hlsl GRARFERERT)
WA AR LESEEMTR) , "R REREERT) .

BE IR

EIR AT A HAEE S v & —. (2010). [H AR DBEMYA ) .
http://minnanokyozai.jp/kyozai/home/ja/render.do
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Appendix : PODO X DEHEZH -7 F 4 2L LR (F—F v b)) O (B 2)

(1)

2

TTA LI

The boy offered his seat to the lady.

/ The boy offered the lady his seat.

HE SN D EIZE

The mother sent some apples to her daughter.
/ The mother sent her daughter some apples.

G)

TTA L

The girl lent some money to her brother.
/ The girl lent her brother some money.
HE SN 5 [EIEH

The man gave some food to the dogs.

/ The man gave the dogs some food.

“4)

TTA LI

The boy brought some flowers to the girl.

/ The boy brought the girl some flowers.
FE S5 [E1EH

The man showed his passport to the officer.
/ The man showed the officer his passport.
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TITA L

The man sold the bicycle to his friend.

/ The man sold his friend the bicycle.
HE SN D [EEG]

The woman teaches math to the students.
/ The woman teaches the students math.
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ABSTRACT
The possible impact of decoding efficiency on incidental vocabulary has been currently suggested
(Hamada, 2005; Koda, 2005). However, little data are available concerning how differences in
decoding efficiency of Japanese EFL learners, if any, relate to the success of vocabulary learning
and L2 word inference, and vocabulary learning processes. The present study aimed to clarify how
Japanese EFL learners learn new words incidentally, especially in relation with lexical inference
ability and decoding ability. Japanese college students, varying in L2 proficiency and decoding
ability read English passages containing unknown words and attempted to guess the meaning of the
target words from context. While reading a passage, they thought aloud their thoughts and
inferencing strategies. The results showed that Japanese EFL learners’ lexical inferencing is related
with incidental vocabulary learning when their translation production task is used; Japanese EFL
learners’ lexical inferencing behaviors are partially similar to those ESL learners’ in Nassaji (2003);
Japanese learners’ decoding ability is not strongly related with incidental vocabulary learning;
naming task is more related with lexical inferencing than other tasks such as orthographic regularity
task and pseudoword sounds task. The results of the study also suggest possible qualitative

influence of decoding ability on lexical inferencing.

Key words: BFEAIRERFAE, REAGHOHEN, FHo(LLBEREY), a7 v b =b, HFHiiE

LIIC®IT
FSBORRLTHE _SIEICB VT HE  OFBEMBEMIZFIZND L bt T
(Koda, 2005) ., % S COFMHICRAGEICHEB LG, FEFILZOLAEED
FEAETRIT L CanAatEsd D & V5 2% (Paribakht & Wesche, 1999) , HiFED E M % Sk
DOHERRT D Z EDRNEHEL T TRMBEHEETFEZERT LS TS (Koda,
2005; Nassaji, 2003, 2006; Pulido 2007) . A E1GE O #Edw O 2R 2 % L 72 WFFEIE 2 0
(Hulstin, 1992; Paribakht & Wesche, 1999) , H#EimOiBfEZFEMIC 0T L, ED L 5 ICFEH
BFEEIN T NE S LEFEIE 72 (Haastrup, 2008; Nassaji, 2003) , & 52
RAGEHERIRE TSN, FEEOSFENRA M T 5887 (FFoLAABREET)) b IEFEAY7R5E
FOFE LT EK L2 DED &0 ) mTFEOHZE D S ST D O ELBRZGE
(Hamada, 2005) ., % Z CTAMIEIL B ARNTEHEH O FARIEE) P IBAEHICE 2 53R E
D AT = AL EFRT R, FEALEERE ) & RAGEOHERMIEHFEE & ORIz O
THOLNZTHZ L aRlkA D,

62
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2. ER

BRI RAGEEHER T D & W OB, SRS T RREMRGEEREMREZIEL, 5B
BEF IR RAREETH D EE LN T D (Nassaji, 2003; Pulido, 2007) , Hulstin
(1992) CIERINFEA R S L HFPERE H 25 LVIRFFICHERH D L FEEL TN D,
S HICHATMIE CIERMFEBOHE R OB E DO LA W|E LTV 5 (Hamada, 2010;
Sternberg, 1987) .

RINGEZHERRT D 72 OICITFER SO 2 T30k, B, IEEER R x ek
DB L X5 (Nassaji, 2006) & FDILTWDN, ITEOWTE L D FFSALALELEE ) 23S
FEHFEEFEB L ORAGEOHIIEBRICHEEL 522 2 LR EMI N TS (Hamada,
2005; Hamada & Koda, 2010; Koda & Hamada, 2008) . 7S LALER/ESE & 1%, WFEDHiESE
i (FEREEFE) ZERICE T 2/FETHY, FICHERIGHRE ] & M BB
FALAERRE ) W LB E /B VW T REZEHEZRZL TV ESbh T
(Koda, 2005) , Hamada and Koda (2010) (Z XAUERAFEDOHER ILFEDOIMIESH CUIRS
WRAF) ENER JEREZEN) BULETHY, SAEDLERNLZNLOEHESRE
bbbt DLW EMRRBINEETH LD T, bR BE LS NIIEY —F 2 7 AE
U Z @R RBAERICHIT 5 2 ENTE 5 LHE X HIL5D, Hamada (2005) DET /LT
%, HFA LR RENE T —F 7 AE Y TOAMMEL 725 72 ORHGEDHERCRE
FIEROMHB L OERFENR LT <20, TOREE L CUBBMGERSZEICHEHIRT S 2 &
DE ST 5, Koda and Hamada (2008)<°> Hamada and Koda (2010)? F2E i s & BEE
FEINT VT 7 Xy NEEETH DGR - TR SALAABEEE ) & RAGE OHER DO TR BEILR A
RENTZ, TOZERVREBERT AT 7 Xy FEETRVARNFEEEITEERTHICE
WTHBREHRZ HE VIEH L TWARWATEEME AR S 7172, Hamada and Koda (2010) D5
T 25E91C, BARAEHEOEESLEONRY =, B SALAEEEE /) & RAGE DO HEdmE
FROBMREH O T AN ERNELE X HID,

Z ZTCARMIETIL, HARAN EFL FEF OMIBEAGERE T EIWE, FFIORAGEOHE R
EDAN=ZALE I BITHAT L Z L2k A D, REAGEOHERIZET 21T TIE S
DITTe > TRV L, HEiaT 2 2 & CHEEME SN RINGEOFEREE B O PR &
XEDL IR L)L (HEUREREZ G2 ONTBIE TR TE 5 LR O ERE S
BEOLWIFEEN LA TED LAULRON) 7O E W) FIESC, BARNFEEHZ TR
PR > THEFEHIFEEE T H 123 1T D REGEHE R OB IR 22555 78 (2070 23 2 HEsmim e
(FIRJR & U CTHW D IHESO G, K, %) REZMHHTLZLIFEETH L L Ebh
Do & OITHFSALALERRE ) & ARFERUFESE T E K ORAGEDOHERRIZ DOV TORIFEIER 5T
BY, FACALBERE S & WE 3 2 IEEEO F CREF S E B L ORIGE OHEm & BIRSEN D
DIXEFD &9 FIRES B AR NSEGE T8 F AL © T 5 AL RE ) OB FEIGEFE 8 ~D
R, B I OSREGEHEGRBREIC A O N DR bR OE N EAH] BN S TVRLY,
FREOREMIHT L, LT OMEREORIE 2 AR5,

1) L~V (2GRN F703HmE LU (FiER) o 85 5 THIE LT i 58 il
DIRFNGE DHEGRAE ) & BILRDY 8 5 D,
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& H
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2) HARN EFL FEFIIARFEROE LR ORAGEZ EDO X I (TR D & A 772
E) HeEsmT 2D

3) HARN EFL “FEHEBEBNARIERO PSR ORIGEEZ R T D8, E0 L5 iR 5
FEHIFERE T H 22T

4) HARN BFL #EFICE > TS LABRE N 2”4 & LCo 3 i (Fatald, &
BRARAE, %0 FHIWERE) (XM ARER R SORAGEHEREE ) & BRI B D D,

5) FFACALERRE /) DIEWT K o TREGEHEGRMFEIL E D L 5 ITR R D0,

3. BFSE T
3.1 BhE

EHEAY 18 7% D 22 7% D () 20.8 %) SMERE L L TREEZFSARAKRTA 23 4
(B34 54, KF5E 184) BAERICSM LT, L-uLidiEDSH - 7= TOEIC O
FFRDY 450 ~T750 RO TH o7z, —HRR>T-FIHTHRE LT 72 1 B OWI1E D
T =21, MHEASHBIFS L 22 AR OITRGIC R o720y, HEmIEAR O AT I 1L BE A
PRI L 23 4 BT Ot R E Uiz, FRNCHERICRE N2 L 2R LT,

32/ - TR

(1) SEEERMESI7T A b« TR HRFEGE /) 2 HE 3 5 721 Michigan Test Form C @
Reading section (80 [f) % M\ 7=,

(2) TR CALERRE IR - FF BAL D LBREE ) I E T 5 - DI B wtaked, 1EELLEE]
A, EERAHERBE O 3 SOFEEIT o7z, EatikdlE Koda and Hamada (2008) TV 541
7o 40 HE OFHLLHEGEY X M & MWz, 40 THH O 9O HREEDSHAI 6D OHEE 20 HAE

(f51] : pend, tark) , AHIAIAYZ28E D OHGE 20HE (fF : gsar, dache) ZHE L7, [EHEE
ALEEFRE T Kato (2002)<° Siegel, Share, and Geva (1995) CHW SV 7-THH &2 — ¥4 FIH L T 40
HHOEPHEEOST b b o &6 6 LW Y F O HGEZ BRI 2 HIWiE & 1Eak L7z

(% : taidge-dgait) . FFHEAKLERFREEE & L Tl Kato (2002)<° Olson, Kleigl, Davidson, and Foltz
(1985) THWHN =T A b & —¥FH LT 40 HHB OELLEFEDO T MO R TN i b 55
LUWVEHEE 28I 5 2 /ERk L 72 (f31] : bofe-bote)

(3) W7 XA, ¥—7 v MNEFEEE, F%T AN REGEOHRE T D720 D
fif %53 & L C Haastrup (2008) TH VN 5472 0D —-> “Health in the Rich World and in the
Poor” Z W7o, REEIE 260 GETH Y, T ZIZH £ D 6 #& (bout, squalor, sewage,
permeated, curative, affluence) # % —7% v MBI HE & L CHEmARE 2 ofr L7z, FEsEH
TR TAHARFETH Y 25BN, 45351347 TH Y, Haastrup (2008) TOHFHD 3 X A 7
DEEIZR D X HOBESINTWD (A7 A BEREZHENT 2 DICFER2 0272 D EHA
HEENIZIER B WEE, # A7 B HEFRCORFR VIR DERDBH D58, #1477 C:
DIp b —DITHEFERKRDGER, BERECTFERND ERDHIERDH DHEE) » ZOFEXEH
WZBEHE, SRR NEO L~z L T2 b E, ZoRIERNT, FE
AAND ESL FHEE 2 R Lo RAREOHEmmFEIZ B3 2 S T8 (Nassaji, 2003) 2%
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HV, AARN EFL FEEORMGEHHEBRE L OEVWZ LB TXEINLTHD, RAGE
MEFITHEN ST 5720 X — 7 v RRBIZIX TR &5z,

Z—7%y NEOHEBIZET 2% TOFZALT-DICEGIT A b (FIiREE) Z1Ek L
7o WilRtE DIBFEHIGERETH ORR LTI T 572012, #—F v FEEFEEH B IOV TR
PEHRHRE & 2GR T O FERERMED — 2 4 7OHESBT 2 N HAER L=, ZHEORIN G
ADOFER AR 4 SDOBIRE A 3T 7o, R Pulido (2007)I27E - TLLTF O H:HE
WZEI BDOEAERR LTz 1) EffL 55K, 2) TR OHIWr L CTEMRIZITVERK, 3)
AF—<IZBWCITEY) /2B, 4) EFEEEILEBRMICMOFEICT < SOk EATEEZR =
e (f5 : affluence 1) EE, 2) HIBX, 3) RE, 4) KEHE) |

33FFET 1 kAL aHE

ARHGEHERR O EMES 23 L, & OHEEmBREZ ST 5 7 OICHM R OFREE 7' r ar
T—EENE LT, ZMFIL— AT OFMERE L % —5 > FEOBEWROHERIRFE L NHAT
WEL IC La—F—Z&E L, BaE7'm b aZidtks itz d 2208, FHEOF
EEENCHB T 2M T e X255 2T, BENTHrO T T4 0T =203 Gohbd)
i Ch o Z b T =2 WHEE1T > 7= (Ericsson & Simon, 1993)

RIANGE D BER O HER % FPM 3 5 72 912 Haastrup (2008) TH W & L 7- 5l L #E & W 72

(IEfRIE@ Y OHERR 3 AL, BB I EZOERMNIEM L T DHEG 2 5, 20 Th D RIZK
WCHDITH A5GE 1R, £ o7z s e HERm o 5)

RINFEOHEHIATEZ W9 572012, Nassaji (2003) THW O N HEEEEZ BB, FHik
Ja hanrsy—FEHWTHRICHW S L MR (knowledge sources) & J7 %

(strategies) D53 FE% 1T > 72, Nassaji (2003) CTIEHIRIIZHEE O HFRIR 2 FIH L7256

MR 2R Lz ER2TLEDTEHY, [HURMZRERRIEOF M2 LIcZi g A
THEEEPMEZ B L0 HH L7 v 32 Eiki0 7258 5EE) E 7213 A # REE 715 E) )
(TT7WE & EFRATT TV D,

3.4 FiE

SN LFR R L ORAGEOHEGRMRE A 1T © AllZEEFH H O Mgl A, SeEamtii )7 A
N, RO=ZFEEOG SALLBERE ) T A M 24T o7z, RAGEHEGROFE 71 ha Lot v v
3 VORNIHEGET 2 b a Ot HFIZOWTHBL, HORTEHWCTIHERICL ST EY
AR —va v BMEOMEEZIToTe, THRLEZRARDOZZ I L 2WETD
Zrl, TROBEEBOBWREZOEWRICED L TORGEEHAED LN LHET D X
IR LTz, 7w Fa L OFBB LOME By v a 1%, BINEIIRIGEOHE R
WG LN OFMT XA M EFATL, SRR EIE— N 193 5 ThoT, wififtz,
PET XA R & RL7p T RO RS T A N ToTe, BIRENE V MR LRNE DI
FERFRERI A% S S GERR BRI iR LT,
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4. FEREEBR
4.1 Lk T —#

H—/2y NRERIEH TIRAE LV 2 ToO¥ —7 v MNEEHEE N IE I E > TRAGET
bHZ LEMER LT, BERhdIZOWTIESINME DR EZERE LI b D%, JeiEREES
FrADGFHE Lo, AR OFHIO—EMIX 90%LL EO—EBEZHER G ST,

HRINFEHERR OB EINE O T I 2 OFEFEHE ICOW T To 7o, 234 D0OBNMNFEN 6 HE D
FEICOWTHERRZ L2 T 138 DEIENH 7278, FHTT A b TIIHER TE Do 12 0NGE
DERZBEIZH - T e E DN D RE 2B BN 2D TEE 136 DRIZEZ aikig & L
Too BT B FANT —HELFICRI LTeb D%, “ANOFFBEHE CTRA L, T—4
DR HDO—% “FHTHRALEEZA, “HHEOESERO—EEIX 2% ThHho7=729
A= a B LTohE R, — 8N 100%ICE 5T,

SEEFRARS), SO0 BCARI (FH, HUGERERIN, AR |
R T A b (AR SRORIN) & REFHOHEROMBBIRE AT 5701 11
Rk — 4 &R LT,

# 1. IGERRT), BHOE, THRFAERIEHNTEE, EEERRIMEHIRTERE,
FRSEREERIE (FOARRIRR, ZREGBIRRIE) , RAEHROFY L EERE
T GilR) PR RIEA FRmas

YERE DR T) 60.0 (80) 22 39.0 78.0
xR 172 (40) 43 10.0 27.0
B R AR R 199 (30) 4.1 14.0 26.0
IEEERLHI M WA R 26.7 (30) 2.4 19.0 30.0
FORREE H 1.5 (6) 1.1 0 3.5
Z OB AR R 25 (6) 1.2 1.0 5.0
RANGEHER 9.3 (18) 2.1 5.0 13.0

AR HNFEHE R O PRI, 136 B 19 BIZ S IEMT 3 5 (14%) , 57 BIZED 2 A

(@%),m@%ﬁlﬁ(n%),w@%ﬁoﬁ(m%)@%ok:&iwﬁﬁﬁbi
TR FITE ) e HEGR 21T > TV A BG4 % ERID 2 En3ynd, Eﬁiﬂiﬁé%ﬁﬁ?ﬁ)o f:
¢ %%&ibf_ ESL “F=EE RSB O AT E L LA R & 72 o> 7= (Nassaji, 2003)
LHEFR DA REECTH > 72TH B X permeated TH VD SR DO FEHT 1.1 i TH o2, /K
affluence (1.3 A1) , bouts (1.4 £) , squalor (1.5 £1) , sewage (1.7 s%) , curative (2.3
) DNRIZIEfEN S o Tz, T OFERE Nassaji (2003) [ZHEEL L TV 523, Nassaji (2003)
DRI D > Tc K 5 RIBRBANTEHE LR OBEGELIREL T2 X522 k3L AR 6N
T, BARNFEEFITEZEICET 2 E CIRELT 2 arigthiinvw & Bbn s, WX EICFE
WY LR DIEBRNP LN A 7 C D curative DIEZ RN —Fmhoi=mn, X LEoe o b
DIFEL72WH A7 A D bouts LV, affluence VAU ER O vOHDH XA T CAR

DIAFRBID 1< W &, TEEFR EOFREITH £ BRRNZ LRSI,
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RFERIRERE B I8 2 RANGE DHENIGE ) & FF A LALBRRE ) D325

4.2 fHBAS T

wREME S, ZOORF LB GE SRS, TRERRIERIWT, IEEESLAERED
FRIRBIRE T A b (FIRR & ZBGRI) & RFFEOHER & OBIRZ AT 2 72D ICHEH-D
Bz 2 1R LT,

# 2. 3RS, ERIRE, HHRFERMEHIETERE, EEESRIMEHETERE,

RIS (R, SBORRAE) , KATEHER O R
Fif EHE AL EBE MR R

EE — A45% .05 .10 27 .16 40
= — 17 48* 03  -.18 40
HHA — A44% 28 31 -02
EEE —_ -.06 18 .19
AR — 38 54%
HER — 26
2N

A —

(F) . HRE=SFEG N7 A b, Boi=Hiond, Hi=EiE, EEE=EEESAERE,
FORR=FnaR G K RIRE, B =2 BRI aR s R, HEdf = R aEHERR *p>.05N=23

R 2T LI ZHODOFEEZT A MO ) LRIGEOHERE) &L OMBEREETH o720
(32 IR R R Tl < FEREHETH o 72 (r=54) . ZOZENRET S
DI, RHGELZELHGm TEDHREN L, RINGEITKR U TR U Tl 2 RS EH
(FF4E) TEX2 LWV OBENTEVWEEENDH D L) 2 Th D, ZHERIIEATORA
& RAGEHEGR DG R OMHBENME o T2 DI, REGEZE L HERTE TV < TH BRI
DHEYIERERIN G 7228 I3TE2L 0BV TOHEE RIRIET
ol ThHrEEZBND,

IR BALAERRE /) 2R3 3 A ORIEED 9 b, EN b RAGEHEREE ) M OVF% T A
k& DMICAHEZRMBENZ DI o T, Biiiad & RHEEHEGR O MITITAE TIZRVR
FREEDOMHENA LN (r=.40) . BEREEREMHEIES =FHEHO 5> b T—&FEm WM Z R
LENAETIE otz (r=28,r=31) , 2NHDOIZ LD, REGEHGR~DOEEIZD
WCIE S FerbE ML OFRE & R CRIRATEN T & o T2,

4.3 RENFE OHEFRIBBR AT

BFEAIFETE T ORI D72 M D RAGEOHE TR (R & ¥ 1 7RHM) <, 55
{LALBRRE NI DENZED £ D L 5 I RAGEHEGmBE £ 71 35E T mRIc L2 5 2
DNEELETDHIOICHET 0 b aLT — 2O E{To7z,

FiE7 e ha LT =X ELFITRI L, “ADIEHE TRA L, T2 ORI D
—H ZHETRALILEZA, ZERORBERO —BIEIX 85% Tholeid, A —HxH
EWaE U R, —BEN 100%ICE S22 O SIE— NDOFEE MT-T-, Fik
PR & M OFERE K OVEF 1T 31T Lz,
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il

i H

ES

ikJE D % A 71X Discourse knowledge (60%) , ¥XIZ World knowledge

(26% ) , Grammatical knowledge (10% ) , Morphological knowledge (3% ) , L1
knowledge (0%) DNEIZHEN mr>72, T OfiHIE World knowledge 73 F-EurWEIE T
fif Fl X 7LIKIZ Morphological knowledge 730445 —iT <, Discourse knowledge 73 8.7% D&
HBTHOWBNIZ L OWEN B - 7= Nassaji (2003) & 13 LER 2,

77 W& 1% Repeating (30% ) , Self-inquiry (26% ) , Verifying (24% ) , Monitoring

(16%) , Analogy (3%) , Analysis (2%) ODIEIZHZIZH W BHiL7-, Repeating 23
Z< BB (63.7%) & #iE L7z Nassaji (2003) & —E L TV 5 723, Self-inquiry,
Verifying, Monitoring 73 T 4% 10%LL T Cdh o 72 Nassaji (2003) & 1FHER D555 L v o7,

# 3. RAFBEOHIRICBWTHEAT 2 MIRIR L FEDER  (Nassaji, 2003)

HR S A 7

o 2
JE T

Grammatical knowledge

Morphological knowledge

World knowledge

L1 knowledge

Discourse knowledge

Using knowledge of grammatical functions or syntactic categories, such as
verbs, adjectives, or adverbs

Using knowledge of word formation and word structure, including

word derivations, inflections, word stems, suffixes and prefixes

Using knowledge of the content or the topic that goes beyond what is

in the text

Attempting to figure out the meaning of the new word by translating

or finding a similar word in the L1

Using knowledge about the relation between or within sentences and

the devices that make connections between the different parts of the text

ARFNGE O HE s 7

Repeating Repeating any portion of the text, including the word, the phrase, or the
sentence in which the word has occurred

Verifying Examining the appropriateness of the inferred meaning by checking it against
the wider context

Self-inquiry Asking oneself questions about the text, words, or the meaning already inferred

Analyzing Trying to figure out the meaning of the word by analyzing it into various parts

Monitoring Showing a conscious awareness of the problem or the difficulty of the task

Analogy Attempting to figure out the meaning of the word based on its sound or form

similarity with other words.

4.4 REAFEOHERIZ ORI D T 1k ZADHHT
WENCRAGEDEREZHERT 2 Z Lo e oo 7 at A Gl OJ5mE) ZFi~ 57
¥WIZ, Means of success JFFED T v A% A TZHFATHZ LI THERRD R 5%
A) ZHRM U, B 75 IENassaji Q00N> TH T rERA X A TOFIHIZ L > THDL
NIBROEHES T e A XA TORMMABECEl-> TR L,
RO T, —BRIRNE D> 72D 2 World knowledge (—RIOEFIZHE 2 5
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RFAFEIETH 1T 2 RAFEOHENIRE ) & 15 BLALBRRE /) 0 F %8

AU D PG R 3 it A 1.6345) ,  ¥RIZGrammatical knowledge (1.575%) , Discourse
knowledge (1.555%) , Morphological knowledge (15%) DNETHV 7=, LI knowledge I35
HD 2o Te T2 DR B A FIHETH > 72, Morphological knowledge & World knowledge 7’ i
H R D E D & S L 7= Nassaji (2003) & B DR L 72572,

TG DOREIhEFRIZE LTI, & bR OE W WVerifying (1.647) (2#¢1F TSelf inquiry (1.5
M) & Repeating (1.5/8) MFER TN FED T2, T OfEH 1T Nassaji (2003)DESLFH
FORBMINES T T EZ A 7 LN W THEEL LR TH 5,

4.5 B BALALERRE A1 B HERRR AR D 54T

FFEALAVERRE /) 2 R 3RO I TS, R OMBISHT CIERIGEOHER & F
BB AR R SR o T2y, RENGEDOHER & —FBMBIN E 0> o o wenkeE] O RS & VT
PP bBREE N K o CT BB AR ED LI IZR R L0 ERET D701, Fitid T L
fWr1/3 (740) & FAL1/3 (84) OBMER THFERIR & A b7 7 U —fl FAEE O % ik
Uiz, BACEEE PALEEOEFERE O ) Sk L O R ZI1TIRIOE Y Th 5,

£ 4. FHRREFEER (40 AFR) LEEERFEZE
VY RS
BATEE 32.8 2. 60
TALEE 26.1 2.61

HERIR 2 A 7 & W & A 7" DAL BEEE & — BLEEIZ DU TR AR 2 F 7o SR R A L
LTz, o I NEDN D7 N T2 Ol MR CO R 21T > 72, FIERIRICES LTI, Hataid
D _ELLEE FALEE & S ITHZIZH VD DX Discourse knowledge & world knowledge T&H V),
THEMNC K ZEIX A2V DY Grammatical knowledge | _EAZ#£7Y, Morphological knowledge I3 17
HRLVZI AT LAEER DS (M1ZROZ L) |

QIE
e 12
oo
i
g 08 B EHRE
® 4 mESRERE T
N
0 [ . o
Grammatical Morphological World L1 knowledge Discourse
knowledge knowledge knowledge knowledge
MR

X 1. IR OEFAEE (—HFEIco%)

JTWEAZ B 2 R HEE L Biak i EALEE D Repeatinga fix B & < FHWTW D DIZHE L
T FALEEA Verifying & Self-inquiryZ e b K< HNTWDH Z A REZ L TWD (M2S MO
Z L) o EAZEEIIMonitoring & FLE 2 < W TV B D% L T FALEEIZAnalysing % J <
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2. OISR FBEE (—HEEITOWTO)

5. EBHEBLE

AAFFEDRE RN TE SN THFFERRE A~ D EIE T XL, AR OBEEN R R 2 BET D,
1) BB~V (BB FE3BEELL (FR) OLLL TRE L-EREXERE
DARMFEOHETRRE S & BRI B 5 0>,

RAGEHER OFF R & @B 2R L7 O3 2 RPUEA CI1d 72 < Fngig X clllE L 758
HEERRETH o2, ZOZLERRBTDH I EIL, KRHGELZIE L HERT 26877 & B
Db LHFEERRE L, BIEEZGEZOND ZETELVERPRHK TS L~ TiEil,
FEEODFHEENOEOERLHAETEDL LV THDLEVWI Z L TH D, Hhix el
TR0 W 22 I CARFNGEDOHER 2 A A - i R U R E R A WO W B & 04, B%ERR
FERENRIT S LR LTS, O LITRMEOHEGR DR E 2R & W
9 Z & AR LTZATIFFE (Koda, 2005; Nassaji, 2003, 2006) oK AGEHERH O+ E 0O HEM: 4
JRIE L724F%2 (Hamada, 2010; Sternberg, 1987) % XF53 57217 T/ <, #idm L T AuEb)
THIVUTFERETFEITEO D070 &0 9 f5fi (Nassaji, 2003) HXFFL TS EEx D,
Heim D & 5 73R IR VLR 2 B 5 B R 7 BAT 5 T EDNEIEORF 2R LV ) TE
(Hulstin & Laufer, 2001) 1212 T, 1EL < HEmTE2GA IR Y GEETFE NN T 5 &
WO SKMENEETHD Z L AREL TS, Pulido Q007G 2 A7 R7 4 — KXy
JETIRVILBIZREF S E 5 2 LT, FBOEROHRBKIIL, £ Of RABRA /e ihEY
BaRdeERLZE OIS, @MUNCRMELZHER CE 2 L5 KBS NIRRT
BrEILEZLND,
2) HARAN EFL FEFIAREBROEIHORMEEZ EO LT (FBEOABIRDO X A 772
L) #EFwmT DD

KEBRD AAN EFL 28 #H I X 55D ORMEEOHER O IEA R L HER AN EETH -
ToRERIE EICEA L T, ESL 7 H & & %I4T FX7 Nassaji (2003) & FEL L 7= fE R e o 72
DS, HERIBRRIZ W TIORCRR DR & e o 72, ESL 8 #F L B2 HAN EFL 28
FIZEEED LUV TORIB AN NoT-DIE, TA7 7y NEEEREEICHE-
WD IERE B U -HEE L DIRIFIR R T DO TIER W Ex b b, Nz RL
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BFEHIFESRE B TR D RAGFEDHERIRE ) & 15 5L ALBeE ) D R

TR H ORFOIEEEE RO X A 7 (47 A BWREZHEN T 5 OB 7 Sl oy
IRNGE, Z AT B HEFHCOREGRIE B HFE, F AT C A &b — D3 HEEE R
FEER, HEREICHIERIRN B HFE) ([IIFFE MR R bNRnWZ L, ARANEFL
FEBITEFEOFHREZ L b k L CREMAICIEH L TV ianz & boRaEnr,

HRRIRIZBE LT, HERmERR O TiEIC %UV%Z?)OKT EVED & D08, ARUFSEOZIN
1% Nassaji (2003) & ¥272 U Discourse knowledge % #8Z (2 VT3 Y, Morphological
knowledge IX{HMIY 2RI CTH -T2, ZDZ ti&&kmm%”%i%%f®%ﬁ%ﬁ%
FIHLTWRNWZ & 2R L Bt R e —8T 5, ZOZ LITELARNFEEE
XSRS D Y MIEFLTWAD Z &R LT 5, World knowledge (XA 78 D 2N
FDFEMAZFIH L TWD 05, KFZEO AR NFEHE DT RLR0PEZ ORI TH - 72,

2B LCIE, Nassaji (2003) ESL 83 & FEAMIT O SN T Repeating % i
HWTWA DY, Self-inquiry, Veryfying HFEMRHYIZHWTWD, ABFFEICSIN LT HARNT:
1T Repeat—Self-inquiry L7275 HHER -HER U 72 B A2 FESURICE S LADLERN D
Verifying & W9 "\ Z — U REL oz &b s,

3) HAAN EFL ZEZEEIZL o TREROEXF ORMEBLHR T IELE D L 5 wHiHmaE
D ERAFERTEE 2R T D%

i U 72 Fnslli & g S B e HERRIZ D 7e M A HEIE () &2 A T2 HOWTHEH
L7z, Z0EClIWorld knowledges — & W) 72 HEGmIZ D72 N D EN G @ -T2 Z L iX
Nassaji (2003) CESL 7 E FH 23— FHem 2 i) S 2 HIG 3 510> > 72 O 23 World knowledge T
Hole b WIOFEREFLILTHRY, FEHEBHOHMRICEO LADLETHRT L2 LDHE
?ﬁ]‘f@&ﬁﬂjéﬂf:o —J7Morphological knowledge?® H A AEFLFE # 12 & o TR HFE MK
Mo TeDITH LT, ESLEEHEITE > TUIRIDRDB @mdr o 72 &0 D il Rl FBURIZR O FE
EERD, TOZE XY ARNFEHEIMEFEDOESLFEE L L CBEBHR £ /2ITIEFE
HHREADNCHND ZERTETORVN, 20D SUERNR KR, XIROE#REH
AN TWD EEZ B,

JFHEIZBEI LT iﬁ‘ﬁﬁﬁnf%&i SHVIZESLFEEFE & 25 LVEWE R H4u 7 Verifying, Self-
inquiry, Repeating 231 U) 72 HEGR IZFE ND < L5 Th D, (i & BIHEO T 2 i L,

R 72 M0 B IRICE 9 B A BRI LR o 37217 TRERICEDE®RTED
% DIRIZ DRI D D> 75:5%5 DR, UL ERAHET 272D 0RO Liv
2, b LE D ThIUTFEREELCHMTEIC HEMRAICIY AN TV REHIETH S
L ERRBLIEHRLEEZ D,

4) BAEANEFL FEEICL > THSLAERBRN ZRIHIEL LTO 3RE (FHHE, &
BRARE, BV FHEEE) IBRNVFRLEORMEHRED L BRBH 55,

=D SAUERE ) 2R SRR D EOME L b FR T X M RORAFEOH R & OMICH
BAHBERIT e o T2 2 b v s, HARAEFLFEEH O SLALELRE ) & BB RE R H
K ORIGEDHEGHIE ) L OBMRN TN L BN o> 72, Z OfEF X Hamada (2005)<°
Hamada and Koda (2010) C/R L7277 /v 7 7 Xy FNFiaREEET 5 ﬂ”%@ﬁ%fhw@w
R ERMFEHEGROMBIIAEBICE DS TEDIET VT 7 Xy N EFiEL GRS ARNTFY
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Hamada (2005)<°Hamada and Koda (2010)23 543 % X 512 ET V7 7 X N SiE 4 REEEE
RO EE LR EEROMB O, HE FEERICEO 2WAREEZ R L TND
DOHH LRV, OGRS < fF 5 LALEEZh 3 2 B HY L TR RUREFE 8 O R FNaEHE
FAE ) & DO I LR OMENMETH 5,
5) FFEALAERES DEWIT Ko TRAIFBHRBERIIED X IR 50

RLIRFEET L ~L T OS5 LALEREE /) DI MT K 2 HFdi M OIS O bl 2> HHERI T & %
ZEE, BRARE TESRTEG TE N5 LB EFERD DO ThIE, ek
N EWVFRFITNEDO AR RBRE O E 5 <M H 2 &N TE, AH0MfREs
F=H—F D & TRAGEOWEY R HERIES 2N TE D0, FF o biE I AR HiE ST
WROFFRITHND 23 5 F < SUEMRBESIBRER O MG A AT Z LA TET, FEmeE
EE=A—THE0D XVIITEDS AR U CIXME > 72 8## T b 2 2R 72 &l L C
FEAHED D AIREMED B 5,

6. i wer

ARFZEIE H AR NTE T OGN IARFEANE Z 255 D A = X L& BRI~
<, FFaAbALEERE /) & RAFEOHERRMIEHIFE & ORRIC OV TH LML E S & LT,
AHFFEIZ & - T, AARANEFLFEFEHE ORMGEDHEGRRFRIC DWW THRNIRE > 72721 T
EEREPE OO ORMEHHOTFEOEEE MR SN, SRITFEEFEEZMIET AL
S AL E S OICHET 572012, REGEHEGR S KT TEERTEH ONREEZZ T TR R
FESAETH A L72 Y, Laufer and Hulstin (2001)DHFRAMRE T 2 B FEE D EE D=8
DOFFREICI T 2 = >0 (BN, B EFHE) 2 HWT, FEAFRMESE Lt
DR LFEFEBMROBURLIHET 22 LT, XV RO RFEEREED FEEZELZ LI,
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ABSTRACT
This paper aims to report on the effect of introducing literature into the English as a Foreign
Language classroom. The use of English literature in EFL classrooms in university has been
steadily decreasing in recent years. I doubt whether this tendency meets the needs of students. In
2008, from the period of April to September, 232 undergraduate students were surveyed on their
opinions of English literature. The results of this survey showed that more than 60% of the students
were interested in English literature. With this in mind, from July 2009 to February 2010, an
English poem was introduced into the classroom as an example of English literature. I aimed to
clarify by way of a subsequent questionnaire how the opinions of students would change. This

paper gives consideration to the results of these questionnaires.

Key words: J3EHEIZH1T 2%, RFHEA, LFDOBHLAI
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CEB AN ERE 2 2 = — 2 3 YRR OB A IMNEREEE O BRI, ¥R
TOEIC # BT 2 Ml H > T, KFIEIH Y ¥2T L% %K5TL, REHFICBT 2 30%T
Mi/hNESHNDMEANICH D, L LERL, ZOBEMMIFEZLEDO=—XZH> TNDHDMN,
AT BT CRISHT AR ZIZA L D ICRKSTNDDESL I NEWV I EEfZ VL, L
TeNo T, ZORENFEAEDRIIHT HERICOVTIREZIT 72, AREOBIIL,
HEDOSLF~OBIROFEREEZ TN, JEFEHE ([ SUAER—A B O A CIFRFE—2 8 AT 5
EVD—=ODESNTR, FEELIZED L IITETINERLNICTT L2 L TH D,
SEFEFE ORI FELE LT, Maley (1987)IEFFC#H 2G5 2 & %, Sage
(198N IXFFCHMR DO SCFAEdM % BSL DIRETH X H Z & #42L LT 5, Lazar (1993)1,
REORNTXFTIAMNMATHZ L1, FALORRECEAOEEZLELT5
EXIZ, EVDUHRERE LT HEE LR TWD, BE (2004) 1F, HFEHEFEOH
Wiz 2%, —DIE—RREFED IDOEM, b I —DIXFEICKT DB MEDOHE T
HHETETDH, TLT, TNHOHNDEDIC, XFREIZNRL- & LHEUREM TH D
EIRARD, JTAPI (2004) X, 1952 AFRREARE 1978 R E T, SCHAE O @ A5 e a5
FENS I T AHEDLENHA TV B MBS EZT L, MR T, KFEEE
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BEWEO [TRFFGEHRE RG] 12 ZE 1980 £ F TIXTK SO /NLA 1,000 4558
TEELTWEHDON, FHEDOFR—LR—JI2Hh5 2004 FEEOFHTIED N 325 HDH
DHICK LT 2 SUSTERNE W) FEND, FEEHM & L COCENEHEIRIIZS 5
L EERMT S, STl (2008) 1E, BEOBMIIAKOER THSL L LT, [FH
NTEZESE, WbhWREISELIGFEABT NG - EMLBEROTIIRWES I ) LIRS
%o AAH (2009) 1%, KRFOIFEHE ORI THIILFLOMBENE LM/ LI FREEE,
[CENITEZROERITERAIAA T, REWITENRT, LrE S LOICEELO—ERIZT
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JACET Kansai Journal
Publication Policy
Revised October 2, 2010

1. Journal name and reason for publication
JACET Kansai Journal (JKJ) is published by JACET Kansai Chapter to serve as a medium for

publication of research by its Chapter members and thus promote research activities.

2. Publication schedule
The journal will be published annually according to the following schedule (subject to revision by
the Editorial Committee).
Deadline for manuscripts: October 15
Announcement of editorial decision: December 15
Deadline for receipt of revised manuscripts: January 31
Publication: March 31
If revision of the manuscript is requested as a condition for publication, the revised manuscript must

be received by January 31 or it will be considered to have been withdrawn.

3. Types of papers

Three types of papers will be published: (1) invited paper, (2) paper based on a presentation at a
JACET Chapter or National Convention, (3) submitted paper (see 4). An invited paper can be
requested by the Editorial Committee. A paper based on a JACET presentation (oral or poster) can
be submitted if the presentation was made within one year prior to the submission deadline. All
papers will be subject to peer review.

4. Types of submitted papers

All manuscripts submitted must have been authored by JACET Kansai Chapter members in good
standing. Three types of submitted papers will be considered for publication: research article,
application report, research note.

5. Review of manuscripts

All manuscripts submitted will be subject to review by the JKJ Editorial Committee. The decision
of whether or not to accept a manuscript for publication will be based on peer review by reviewers,
who will be JACET members selected by the editorial committee. The final decision by the JKIJ
Editorial Committee will be (1) accept, (2) accept if revised, or (3) reject.

6. Amendment
Amendment of this Publication Policy (Japanese version) will be subject to approval by the JACET

Kansai Chapter Executive Committee. The English version will conform to the Japanese version.
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JACET Kansai Journal
Submission Guidelines
Revised July 25, 2009

1. Qualifications for manuscript submission

Papers can be submitted by Kansai Chapter members in good standing who have paid their dues for
the current year. If the first author is a Kansai Chapter member, coauthors can be JACET members
of other chapters. All papers must be original and not have been published elsewhere nor be under
consideration for publication (including overseas journals). If the research has been presented orally

or as a poster and this is so indicated, the paper can be considered for publication.

2. Papers accepted for submission

Papers should be related to research on college/university English education or relevant areas. Two

types of papers will be accepted for submission:

1) A paper that reports the content of an oral or poster presentation at a JACET Kansai Chapter
Convention or a JACET National Convention

2) A paper submitted by a Kansai Chapter member

A paper based on a JACET presentation (oral or poster) can be submitted if the presentation was

made within one year prior to the submission deadline.

3. Language, format, style and length

Papers should be written in English or Japanese. All manuscripts should be prepared using the
current template prepared by the JACET Kansai Journal (JKJ) Editorial Committee. The reference
format should conform to the most recent edition of the Publication Manual of the American
Psychological Association (APA). Papers must be no more than 12 printed pages, including the title,

references, figures and other material.

4. Manuscripts should be submitted by e-mail to the JKJ Editorial Committee. Prepare the
manuscript without the author name(s) or affiliation(s) or information in the Acknowledgments that
can reveal the author(s) but leave the equivalent amount of space to allow the information to be
added. Send the manuscript as an MS Word® document to the JKJ Editorial Committee. Use the
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following subject line template for the e-mail message: Paper submission to JACET Kansai
Journal: Corresponding author name (corresponding author affiliation). The e-mail cover message
should include the following information: (1) Author name(s), (2) author affiliation(s) and
position(s), (3) type of submission [conference-presentation paper (give conference name and date)
or submitted paper], (4) type of paper (research article, application report, research note), and (5)
three to five keywords in the language used for the paper. If the manuscript is accepted for
publication, a complete manuscript, including the author name(s) and affiliation(s), and a final
camera-ready copy should be sent as an e-mail attachment to the JKJ Executive Committee office

with the Attention note “JACET Kansai Journal manuscript.”

5. Copyright

If the manuscript is accepted for publication in JACET Kansai Journal:

(1) The copyright and publication rights will be transferred by the author(s) to JACET Kansai
Chapter

(2) Kansai Chapter will have the right to publish and redistribute the paper in the form in which it
appears in the JACET Kansai Journal in paper and electronic forms (e.g., allowing access via
the Chapter home page or inclusion in a CD-ROM). The English abstract will be accessible via
the Kansai Chapter home page.

(3) The author(s) can request permission from the Kansai Chapter to republish their paper in paper

or electronic form.

6. Amendment of these Submission Guidelines (Japanese version) may be made by the Kansai

Chapter Editorial Committee. The English version will conform to the Japanese version.
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