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ABSTRACT 
This article examines the use of content-based, peace education activities which were 
developed for a reading EFL course at the university level. For this purpose, three 
pieces of related non-fiction literature with the themes of the Holocaust The drama of 
the Diary of Anne Frank (McCloskey & Stack, 1996), a simplified version of the Diary 
of Anne Frank (Ishii et al., 1994), and the picture storybook, Passage to Freedom: The 
Sugihara Story (Mochizuki, 1997) were utilized. Instructional methods that adapted 
authentic literary materials and used various types of graphic organizers and role-play 
are described in order. Through such integrated language activities, students learned the 
content of the true stories in the world history while developing an awareness of peace 
and enhancing their four skills of English, critical thinking skills, and empathy. As a 
result, the emotional impact on the students was evident in the class survey that was 
conducted after the lessons. 
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I. INTRODUCTION 
There has been a feeling of being demoralized with longtime recession and high 

unemployment rate in Japan today. At the same time, various social problems such as 
increasing child abuse, murders within families, bullying, and violence inside and 
outside school, are more prominent than ever, which may indicate the breakdown of 
Japanese family structure and morals (Hamai, 2007; Saito, 2007; Takahashi, 2010; 
Yoneyama, 2001). Moreover, the Japanese public does not feel the Japanese government 
will help the society restore anytime soon, which seems to only deepen the sense of 
feeling helpless among the Japanese. Meanwhile, as the world is becoming more and 
more interconnected, Japan needs to solve the continuous conflicts with neighboring 
countries, focusing on solving its own economic and social issues, while continuing its 
efforts toward world peace. Thus, even in these uncertain times, it seems to be 
significant for the Japanese to appreciate peace that our former generations established 
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in postwar Japan, and to recognize the need to strive for understanding, ways to achieve 
peace within ourselves and in the world. Hence, through teaching EFL, educators can 
integrate peace education into L2 learning, hoping to raise L2 learners’ consciousness 
for peace by studying real-life situations from the past as found in literature.

II. LITERATURE REVIEW 
2.1 What is peace education and what is its purpose? 
     Before describing the actual lessons that were conducted for content-based peace 
education, peace education needs to be defined. According to Duffy (n.d.), peace 
education is concerned with helping learners develop an awareness of the processes and 
skills that are necessary for achieving understanding, tolerance, and good-will in the 
world today (p. 1). Educating for peace is defined as: 

Examining and discussing our values and attitudes towards diversity, cultural 
differences, tolerances, and human dignity; 
Developing language and social interaction skills to promote peaceful 
relations among people, among nations, and between human beings and the 
natural environment; 
Learning to solve problems and to think critically regarding issues of conflict 
and violence (p. 1).  

Furthermore, she identifies the unique roles for educators who can promote peaceful 
co-existence through bringing the processes of peacemaking and drawing learners’ 
attention to peacekeeping in the classroom. She also specifies the reason for peace 
education in the language classrooms as: 

To make learners aware of the basis of conflict and how to resolve conflict in 
their daily lives; 
To prepare students to become good citizens of their communities, nations, 
and the world with skills to promote peace and human dignity on all levels of 
interaction; 
To use the classroom as a microcosm of a just world order, in which the 
global values of positive interdependence, social justice, and participation in 
decision-making processes are learned and practiced (pp. 1-2). 

2.2 Content-based peace education through literature 
    As suggested by Kasper (2000), short stories can supply a superior ground in order 
to introduce content-based themes and the following academic materials themselves into 
lower level ESL classrooms. Due to the authentic literary texts written for native 
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English speakers, she claims that they are beneficial for beginning L2 learners, in 
particular. Furthermore, as Duffy (n.d.) points out in the above, peace education has the 
possibility of developing an awareness for world peace and social interaction, language, 
and critical thinking skills for it in language classrooms. Likewise, Ghosn (2003) admits 
that “classroom experience can have a profound effect on learners’ views of themselves, 
their place in the world and their role as global citizens” (p.15). Therefore, she suggests 
that stories are effective materials that can be used to cultivate the culture of peace in 
the second language classroom. This is because literature can foster empathy, a critical 
element of emotional intelligence, of the L2 learners. That is, the potential of literature, 
like direct experiences, can nurture emotional intelligence as well as caring 
communication by offering vicarious emotional experiences that may assist shaping the 
brain circuits for empathy (Ghosn, 2003). Goleman (as cited in Ghosn, 2003) contends 
that empathy, a crucial portion of emotional intelligence and a pre-requisite skill for 
developing tolerance, is acquired through experience and interaction with others. For 
fostering empathy and tolerance of L2 learners, authentic children’s literature that is full 
of examples of real-life experiences can provide the vicarious experiences they need. 
More specifically, Goleman (as cited in Ghosn, 2002) defines emotional intelligence as 
“the understanding of feelings, both one’s own and those of others, and the ability to use 
that knowledge in making decisions in life. It is also the ability to maintain an optimistic 
outlook in the face of difficulties” (p. 177). According to Stoodt-Hill and 
Amspaugh-Corson (2001), vicarious experiences that literature offers expand 
understanding to provide readers new ways that they can see the world. Literature 
makes readers experience the lives of others and reconfirm one’s own existence and 
humanity. Therefore, through vicarious emotional experiences that literature can offer, it 
is hoped that students will gain emphatic reactions to the characters such as Anne Frank 
and Chiune Sugihara who lived during the difficult times of World War II. As a result, 
they might be able to understand someone else’s feelings that seem to be in different, in 
particular, difficult situations from theirs or to be inspired to endure reality, and 
eventually to recognize the significance of maintaining peace in the world. 

III. METHOD
3.1 Participants 

The participants were freshmen majoring in sociology, psychology, and mass 
communication at a private university in Osaka, Japan. One section of a reading course 
was involved in this trial of content-based peace education given in the spring semester 
of the academic year 2009-2010. For these particular lessons, eight lessons were 
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developed. The class met once a week for 90 minutes. There were 45 students in the 
class: 29 females and 16 males. Before each class meeting, students were assigned to 
read each material that would be covered in class. In order to check the reading 
assignments, two quizzes on the content of the material were given. The students were 
evaluated based on: attendance (20%); participation/classroom behavior (20%); 
quizzes/project/skit (20%); homework assignments (20%); final exam (20%). 

3.2 Teaching materials and their purpose 
    For the purpose of contented-based peace education, learning from the people who 
lived during World War II can be one invaluable way for developing an empathic 
understanding and emotional intelligence in students who live today. This is because the 
literature with the themes of this critical period deals with “the prejudice that fear 
creates, the importance of freedom, and the courage to prevail in the face of great 
difficulty” (Stoodt-Hill & Amspaugh-Corson, 2001, p. 232). The three pieces of 
non-fiction literature used in the lessons are: (1) the drama version of the Diary of Anne 
Frank (McCloskey & Stack, 1996); (2) two days of the Diary of Anne Frank (Ishii et al., 
1994), which were edited in plain English; and (3) the picture storybook, Passage to 
Freedom: The Sugihara Story (Mochizuki, 1997). 
    The lessons aimed to illustrate: (1) the importance of developing a resilient attitude 
in the face of war through the literary descriptions of Jewish refugees’ experiences 
including Anne Frank during the Holocaust, and the experiences of Chiune Sugihara, a 
Japanese diplomat who saved more than six thousand Jewish refugees by issuing visas 
during World War II; and (2) appreciation for peace especially since the threat to peace 
continues to exist in the world today. The following lessons were conducted to promote 
content-based peace education while integrating the learners’ four skills in English as 
well as to activate their prior knowledge, and to develop empathy and critical thinking 
skills. The instructional language was essentially in English; however, due to the limited 
English proficiency of the students, Japanese was used more to explain complicated 
things such as the background of Anne Frank and the Holocaust and to clarify directions. 
Discussions were mainly done in Japanese, but students were required to write in 
English in their worksheets/graphic organizers except one worksheet. 

3.3 Procedure 
3.3.1 Drama of the Diary of Anne Frank 
    For the purpose of content-based peace education, the following activities were 
introduced in this order: 
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1. Ask students if they know the Diary of Anne Frank. Then, introduce the author and 
the background of the diary. 

2. After listening to the cassette tape of the drama, students do parallel reading as they 
listen to it for the second time. 

3. Divide students into several groups consisting of 8-9 students and after letting them 
decide each role to take such as Anne, Peter, and Mr. Frank, they stand up and 
practice Reader’s Theater in each group for about 20 minutes. 

4. Call on students for each role, and let them come to the front of the class, and have 
them demonstrate Reader’s Theater facing the rest of the class. 

5. Read aloud each scene (the instructor demonstrates how to read the drama aloud 
with emotions and then asks for some volunteers to do so), and followed by 
questions in English to check students’ comprehension. 

6. Fill in the table (graphic organizer) to organize each scene (setting, characters and 
the plot). The first scene is done as the whole class led by the instructor on the board. 
The rest of the scenes are assigned to students as homework. The following week, 
check the answers by calling on students. Finally, each student chooses his/her 
favorite scene and writes down the reason in the blank of the table. 

7. Discuss the favorite scenes and characters in groups and later as a class. 

3.3.2 Diary of Anne Frank 
efore the class, students are assigned to read two days of the diary and to do the 

comprehension check questions, which are attached to it as a homework assignment. 
1. After reading each day of the diary aloud (demonstrate how to read the diary aloud 

with emotions and take some volunteers to do so), ask factual and inferential 
questions in English to check students’ understanding. Additionally, check the 
answers of the comprehension check questions, which were assigned to students. 

2. Underline some sentences which are touching. Call on some students and ask where 
they have underlined and the reasons for their choices. 

3. Compare and contrast Anne Frank with the Japanese teenagers (write down the 
similarities and differences) by using the T-chart (graphic organizer). The first 
example is done together as a class after drawing the T-chart on the board. When 
each student finishes his/her chart, fill in the chart on the board by asking students’ 
opinions. 

4. Analyze Anne Frank by using the character web (graphic organizer) as a homework 
assignment. The following week, students exchange the worksheet in pairs and then 
share their opinions as a class led by the instructor on the board. 
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5. Discuss in groups and later as a class regarding the results of the activity #3 in 
particular. Mention the Jewish people today, racial discrimination against them in 
the U.S., neo-Nazis, etc., to wrap up. 

3.3.3 Passage to Freedom: The Sugihara Story 
1. Before reading the story aloud, ask students if they can help strangers who suddenly 

come to them even if they have to risk themselves and their family to help them. 
2. Show the cover of the picture storybook and introduce the author and the illustrator. 
3. Read the book aloud with emotions showing the pictures of the book. 
4. Answer the questions of the worksheet to check the comprehension. The last two 

inferring questions are left to answer later. Students can work in pairs if necessary. 
Go over the answers as a class. 

5. Organize the story by filling in the table (graphic organizer). Half of the items of the 
table are done together in class and the rest are assigned to finish as homework. The 
next week, each student checks his/her own table by the sample of the answers 
provided by the instructor. 

6. Show the Japanese TV broadcast, Japanese Sindler, the Story of Chiune Sugihara: 
Visas for Six Thousand Lives (Tanaka, 2005) starring Takashi Sorimachi as Chiune 
Sugihara, on 106-minute DVD for the same parts as were written in the book. This 
is intended to actually show Sugihara’s experience to students. They compare and 
contrast the dramatization of the story and the book in worksheets including their 
feedback to the drama in Japanese. The instructor shares some of the feedback later. 

7. Divide the students in two groups by rows, and assign individual students to write 
by taking one of the two different roles as homework. One group writes to Mr. 
Sugihara as a Jewish refugee to ask for the visa so that they can escape from the 
Nazis, and the other group writes to the Japanese government/Ministry of Foreign 
Affairs as Mr. Sugihara to ask permission to issue the visa for the Jewish refugees in 
English. The following week, students taking two different roles exchange their 
letters in the envelope, read them, and answer them briefly in English in pairs. A 
couple of fine letters are read aloud to share with the class by the instructor in the 
following week. 

8. Read the afterwords written by Mr. Sugihara’s son, the narrator of the book. Check 
students’ comprehension by asking several questions in English. Let them underline 
the impressive sentences. Call on a few students to share their opinions. 

9. Discuss as a class if they could do the same as Mr. Sugihara and if they have 
changed their mind after learning about Mr. Sugihara regarding the first question 
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asked by the instructor (#1). 
10. Submit personal project of Anne Frank or Chiune Sughihara: In order to personalize 

this story, students make their own projects, which consist of the summary of the 
story in English and art inspired by the story. Otherwise, they can research further 
on Anne Frank’s or Mr. Sugihara’s experiences. When students turn in their work in 
two weeks, the best project is chosen by students’ votes; the MVP (class award) is 
awarded to the individual student who earned the most votes. The instructor reads 
aloud some comments from peers to the winner. 

11. Role-play in groups. Students act as the characters from the Diary of Anne Frank or 
The Sughiraha Story in groups of 5-6 people for 5-10 minutes. They can choose 
their favorite scene/s to make a skit in English. They can add their original lines 
imagining the characters’ feelings in the particular situation as well. The narrator or 
some theater props can be used to make their skit effective. Each group is required 
to get together to practice outside the class and to submit the script on the day of 
their performance to the instructor. At least one month is given before the skits and 
the MVP (class award) for the best group is chosen by students’ votes as well. The 
instructor reads aloud some comments from peers to the best group in the following 
week. 

IV. RESULTS 
4.1 Questionnaire and the results of the questionnaire 

After completing all the lessons, students were given a Likert-type self-report 
questionnaire in Japanese developed by the instructor (see Table 1). The questionnaire 
had 10 items with a five-level modulated response scale ranging from “strongly 
disagree (1), disagree (2), neither agree nor disagree (3), agree (4), and strongly agree 
(5)”. Items 1-2 were about the students’ acknowledgement regarding Anne Frank and 
Chiune Sugihara, items 3-5 were about the impact of peace education on the students, 
item 6 was if they felt proud of Chiune Sugihara as a Japanese, item 7 was about the 
effect of watching the dramatization of Chiune Sugihara, items 8-9 were about the 
impact on the students by Anne Frank and Chiune Sugihara, and item 10 was about their 
interest in further learning about those people/issues. Students chose the number for 
each item which indicates their opinion for each question. All the students (n=45) 
participated in the questionnaire, and every student answered all 10 items. They marked 
their gender: male or female. Excel format was used to process the data. 
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Table 1. Results of Class Survey on the Lessons
Number of Students Selecting Option 

Question Item (1) (2) (3) (4) (5) M SD

1. Before the class, I knew about the Holocaust 
and Anne Frank well. 

2 14 11 15 3 3.06 1.05

2. Before the class, I knew a diplomat, Chiune 
Sugihara. 

22 3 0 16 4 2.48 1.59

3. After the class, I came to consider peace in 
the world more. 

1 0 10 23 11 3.95 0.82

4. After the class, I reconfirm human lives are 
important. 

0 0 2 17 26 4.53 0.59

5. After the class, I came to think about racial 
discrimination more. 

0 2 6 21 16 4.13 0.81

6. As a Japanese/person who grew up in Japan, I 
am proud of Chiune Sugihara's action. 

1 0 1 4 39 4.77 0.7

7. By watching the DVD of the Sugihara story, I 
understood his character and achievement. 

0 0 0 7 38 4.84 0.37

8. Through the class, I think I am positively 
influenced by Anne Frank. 

0 1 11 19 14 4.02 0.81

9. Through the class, I think I am positively 
influenced by Chiune Sugihara. 

0 0 8 17 20 4.26 0.75

10. By the class, I thought I wanted to learn more 
about the Holocaust, Anne Frank, and/or 
Chiune Sugihara. 

0 1 8 28 8 3.95 0.67

Note. The response options were as follows: (1) strongly disagree, (2) disagree, (3) neither agree nor 

disagree, (4) agree, and (5) strongly agree. 

     

4.2 Results of the open-ended questions 
     For items 8-9, students were asked to write down how actually they were 
influenced by Anne Frank and Chiune Sugihara if they chose the option, 4 (agree) or 5 
(strongly agree). Here are some actual comments from the students translated from 
Japanese into English by the instructor: 
Item 8: Regarding the influences from Anne Frank 

“I’ve got to realize I should be grateful for having an ordinary life.”
“Someone who was facing such hardships was more positive than me, so I 
thought I should not worry about minor things in my life.” 
“The importance of having my own opinions.” 
“Cruelty of racial discrimination in the war and preciousness of human life.” 
“I thought I should not give up on living and dreams in any circumstances.” 
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“This story made me think about how I should live my life and humanity.” 
Item 9: Regarding the influences from Chiune Sugihara 

“I thought I should think about racial discriminations more seriously.” 
“I got to learn that Japanese and Jews are related, although I used to think 
there’s no connection between us.” 
“I respect him because he has so much courage.”  
“I realize I need to think about others, not only about myself.” 
“I felt like learning Japanese history more.” 
“I learned that human lives are irreplaceable and helping one another is 
important.” 

V. DISCUSSION 
     Regarding the results of the student survey, items 1 and 2 examined the students’ 
prior knowledge of Anne Frank and Chiune Sugihara. The survey revealed that before 
this class, more than half of the students did not know Chiune Sugihara, while students 
were a little more familiar with Anne Frank. However, about one-third of the students 
did not think they had known well about the Holocaust and Anne Frank. This indicates 
that in the primary or secondary education inside or outside the school, students were 
not taught such a significant historical figure in terms of the world history. Furthermore, 
unfortunately, Sugihara’s humanitarian deed, for which he later received an award in 
Israel, seems to be hardly taught in his native country. Regarding the impact of the class 
on students’ views toward world peace, human lives, and racial discrimination shown in 
items 3, 4, and 5, it gave them very positive results over all, the means ranging from 
3.95 to 4.53. In particular, almost all the students were very proud of Sugihara’s action 
as a Japanese or a person who grew up in Japan, shown in item 6 with the mean of 4.77. 
That is considered to be very significant in today’s Japan where many Japanese are not 
able to find a heroic native easily or feel the national pride like in the past. Watching the 
DVD of the Sugihara story was very beneficial for students to understand the story and 
his character, shown in item 7 with the highest mean of 4.84 of this survey. Overall, 
students indicated they had a positive impact from Anne Frank and Chiune Sugihara in 
items 8 and 9 with the means of 4.02 and 4.26. Consequently, they seem to become 
more interested in learning about the Holocaust, Anne Frank, and/or Sugihara through 
this class, shown in item 10 with the mean of 3.95. Similarly, the answers to the 
open-ended questions regarding the influences from Anne Frank or Sugihara showed 
highly positive feedback on how they became to view their own lives, others’ lives, and 
racial discrimination, as indicated in the above. 
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     As for the activities conducted in the lessons, using various kinds of graphic 
organizers such as the T-chart and character web throughout the lessons was very 
effective and appeared to help students to organize, comprehend, and foster their critical 
thinking skills. Reading the simplified version of the diary was also inspiring for them 
to get to know what a 13-14 year-old Jewish refugee actually had to go through and 
what she was thinking in her mind during World War II through her diary, which made 
them amazed and they were able to emphasize with her in many aspects. Role-playing 
activities such as the Reader’s Theater, writing and exchanging letters as one of the 
Jewish refugees or Chiune Sugihara, and group skits, all were used as primary teaching 
techniques used in the lessons. Although such activities appeared to be challenging for 
most of the students at first, they seemed to be the most engaging and effective in 
enhancing students’ empathy and critical thinking skills, and in raising their 
consciousness for world peace. These activities showed the high linguistic potential of 
students and also provided the opportunity to put themselves into the characters’ shoes. 
Hoffman (as cited in Ghosn, 2003) has claimed that role-playing is the highest mode of 
empathic arousal as it requires the students to imagine themselves in the other person’s 
situation. Likewise, making a student project by each student also deepened his/her 
understanding of these stories and was a great opportunity to express their great 
imagination and creativity. For instance, the original crossword puzzle using the 
vocabulary from the Diary of Anne Frank (McCloskey & Stack, 1996) was one of the 
best examples of a student project. Lastly, showing the DVD of the Sugihara story was 
very effective to further reinforce the content of the story and to raise students’ empathy. 
Most students seemed to be moved to witness Sugihara’s agony and humanitarian 
reactions for the Jewish refugees. This way, it seemed like they connected Anne Frank 
and Chiune Sugihara greatly through these lessons. 

VI. CONCLUSION 
This paper has presented the content-based instruction using non-fiction literature 

with the theme of the Holocaust as a teaching medium for peace education at the 
university level. Through the overall student performance, attitude toward the lessons, 
and class survey, it seems that students comprehended and appreciated the content of the 
texts a great deal. Moreover, most students indicated a positive impact on raising their 
awareness of peace and emotional understanding. Although their integrated four skills 
of English were enhanced through various kinds of activities conducted in this class, the 
focus of the instruction was on the comprehension and appreciation for the content of 
the materials, and not on measuring improvement of English proficiency by these 
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lessons. Therefore, the effect on improvement of English proficiency by these lessons 
was not measured in the survey. A separate research study would be required to 
establish the effect on students’ English proficiency through such a content-based 
literature instruction.  

In the afterword of Passage to Freedom: The Sugihara Story (Mochizuki, 1997), 
Hiroki Sugihara, the son of Chiune Sugihara and the narrator of the story, leaves a very 
inspiring comment to the readers:  

The story of what my father and my family experienced in 1940 is an important 
one for young people today. It is a story that I believe will inspire you to care for 
all people and to respect life. It is a story that proves that one person can make a 
difference.  

This is a thought-provoking message to the young generations today from the narrator 
of the story, so that they would respect human life and maintain peace in the world. 
Meanwhile, educators can continuously stimulate students’ awareness of world peace 
and connect the history to the current world peace issues by expanding such lessons to 
today’s ongoing conflicts in Israel and Palestine in the Middle East, for instance. 

Dr. Martin Luther King, Jr. (1958) left profound remarks on empathy: “empathy 
is fellow feeling for the person in need---his pain, agony, and burdens” (p. 8) and 
furthermore, “I believe that what self-centered men have torn down, other-centered men 
can build up” (p. 11). In other words, empathy still appears to be the key to peace in the 
world. Thus, Japanese educators need to be aware of their crucial roles in developing 
students’ emotional literacy while teaching L2 in the classroom. Through peace 
education, it is possible that educators provide L2 learners more humanistic approaches 
to raise their social consciousness, offering motivation for intercultural communication 
as well as great opportunities for addressing complicated issues (Renner, 1991). 
Hopefully, the learning experience with peace education through literature will develop 
their empathy and impact positively on their interpersonal behaviors and attitudes 
towards others and themselves; and eventually, they can contribute to world peace as a 
member of the global community. 

NOTES 
1. This paper is a modified version of the oral presentation given at the JACET Kansai 

Chapter conference at Kwansei Gakuin University on November 27th, 2010. 
2. The question items of the class survey were translated from Japanese for Table 1. 

REFERENCES 

63



Cheena Fujioka

Duffy, C. (n.d.). Peace education. English Teaching Forum. Retrieved from 
     http://eca.state.gov/forum/journal/peacintro.htm 
Ghosn, I. K. (2002). Four good reasons to use literature in primary school. ELT

Journal, 56 (2), 172-179. 
Ghosn, I. K. (2003). Socially responsible language teaching using literature. 
     The Language Teacher, 27 (3), 15-20. 
Hamai, K. (2007, November 14). Changing juvenile delinquency while Japan is moving

 toward a society marked by a widening disparity between winners and losers. 
Abstract retrieved from http://www.allacademic. com/ meta/ p200237_index.html

shii, A., Ishida, M., Kurasaki, S., Takatori, K., Hidaka, M., & Fujita, M. (1994). The  
    diary of Anne Frank. In Eibeibunkagakkai, eigokyoikukenkyubukai [The 

     Association of British and American Cultures, Study Group of English Education] 
           (Ed.), Words to remember: Great speeches, letters and diaries (pp. 50-53).  
           Tokyo: Kirihara Shoten. 

Kasper, L. F. (2000). The short story as a bridge to content in the lower level ESL 
course. In L. F. Kasper (Ed.), Content-based college ESL instruction (pp. 107-121). 
Mahwah, NJ: Lawrence Erlbaum Associates, Inc. 

King, M. L. Jr. (1958). The community of man. In C. S. King (Ed.), The words of 
     Martin Luther King, Jr. (pp. 3-11). New York: Newmarket Press. 
McCloskey, M. L., & Stack, L. (1996). The diary of Anne Frank. In Voices in
     literature: Bronze (pp. 108-117). Boston: Heinle & Heinle Publishers.
Mochizuki, K. (1997). Passage to freedom: The Sugihara story (D. Lee, Illus.). New 

York: Lee & Low Books Inc. 
Renner, C. E. (1991). Using the language of justice and peace: Integrating peace  
     education into EFL curriculum. Retrieved from ERIC database. (ED375610) 
Saito, T. (2007, March 15). Shonenhanzai no zouka kyouakuka wa hontouka [Is it true 

that juvenile delinquency has increased and brutalized?] Benesse Kyouiku Jyoho 
Site. Retrieved from http://benesse.jp/blog/20070315/p2.html 

Stoodt-Hill, B. D., & Amsaugh-Corson, L. B. (2001). Children’s literature: Discovery 
     for a lifetime (2nd ed.). Upper Saddle River, NJ: Prentice-Hall. 
Takahashi, Y. (2010). Child abuse cases mark record high/181 police investigations in 

Jan.-June. The Daily Yomiuri. Retrieved from http://www. Yomiuri.co.jp 
Tanaka, T. (Producer). (2005). Japanese Sindler, the story of Chiune Sugihara: Visas 

 for six thousand lives [DVD]. Japan: NTV 
Yoneyama, S. (2001). Stress, disempowerment, bullying, and school non-attendance: A  

hypothesis. The Language Teacher, 25 (10), 17-22. 

 
 

Cheena FUJIOKA 

64



ABSTRACT 
This paper intends to reveal how English teaching method utilizing multiple intelligences and 
scientific topics is effective for low motivated university students in a reading centered class. In 
theory, the mixtures of Gardner’s topic-based instruction and a series of content-based instructions 
are adopted to integrate the content and language learning and to genuinely focus on individuality. 
In practice, 55 subjects are surveyed with C-tests, two questionnaires, and self-evaluation sheets. 
The results of this study show that the deliberate choice of academic topics heightens learners’ 
motivation, understanding and satisfaction for the reading class, that the topic-based instruction 
improves both reading skills and vocabulary, and that reading activities with multiple intelligences 
for understanding lead to the acquisition of scientific knowledge and four language skills. 
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4

1 1

1
http://upload.wikimedia.org/wikipedia/commons/f/f0/Mouse_embryonic_stem_cells.jpg

3.  
3.1  

55
 54.5%

3
58.2%

55 45 81.8%
21 38.2%

19 34.5%
7 12.7% 5 9.1%

1
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56.36%
29.09%

10%

1 55 155 55 % 

31 56.36% 5 9.09%
11 20.00% 2 3.64%
16 29.09% 1 1.82%
5 9.09% 18 32.73%
7 12.73% 17 30.91%

34 61.82% 8 14.55%

3.2  
2

Lesson1-20
7

2

4 3 L1 L4
L9 3

2 N 55 276  N 52 208

L1  38 69.09% 27 51.92%
L2   27 49.09% 26 50.00%
L4   31 56.36% 32 61.54%
L5   24 43.64% 24 46.15%
L6   17 30.91% 9 17.31%
L9   35 63.64% 33 63.46%
L11    19 34.55% 16 30.77%
L14    22 40.00% 15 28.85%
L16    24 43.64% 8 15.38%
L17    12 21.82% 6 11.54%
L18    27 49.09% 12 23.08%
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Gardner

3.3  

3 L1
L2

1
4

L5

3 1                         4 2 N
 1 2 3 4 5  1 2 3 4 5

L1 1 1 17 27 9 55 3.76 0.82 L1 7 28 16 4 0 55 2.31 0.79
L2 0 17 10 14 7 48 3.23 1.10 L2 11 28 7 2 0 48 2.00 0.74
L4 0 19 16 16 3 54 3.06 0.94 L4 7 32 13 2 0 54 2.19 0.70
L5 4 21 15 12 0 52 2.67 0.92 L5 16 23 12 1 0 52 1.96 0.79
L6 2 19 19 12 1 53 2.83 0.89 L6 7 31 11 4 0 53 2.23 0.78
L9 1 15 12 16 4 48 3.15 1.03 L9 7 27 11 3 0 48 2.21 0.77
L11 0 14 16 18 2 50 3.16 0.89 L11 3 26 18 3 0 50 2.42 0.70
L14 0 19 15 12 4 50 3.02 0.98 L14 3 25 18 4 0 50 2.46 0.73
L16 1 13 16 18 2 50 3.14 0.93 L16 6 29 11 4 0 50 2.26 0.78
L17 1 14 18 15 2 50 3.06 0.91 L17 3 27 16 3 1 50 2.44 0.79
L18 3 17 21 12 1 54 2.83 0.91 L18 7 29 17 1 0 54 2.22 0.69

13 169 175 172 35 564 3.08 0.97 77 305 150 31 1 564 2.24 0.76

3
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3 4 0.84

5
5A L5

L2
L1 L5  2.17 L1 L18 1.32

1 5 10

5B

10 1.55

5

A 1 B 2

/5 /5 /10
/1

/5 /5 /10

L1 54 3.41 2.65 6.06 6 22 438 68.80 L1 52 4.33 3.86 8.19
L2 48 3.39 3.21 6.60 5 36 434 77.50 L2 48 4.33 4.11 8.44
L4 53 3.55 3.00 6.55 5 30 421 76.55 L4 54 4.44 4.09 8.53
L5 52 4.00 4.23 8.23 5 51 507 86.67 L5 51 4.41 4.67 9.08
L6 53 3.74 3.72 7.46 5 44 448 78.14 L6 52 4.35 4.47 8.82
L9 48 3.49 3.53 7.02 6 03 432 71.40 L9 48 4.34 4.37 8.71

L11 50 3.34 3.80 7.14 5 46 430 74.57 L11 49 4.13 4.57 8.70
L14 49 3.77 3.64 7.41 5 41 457 80.41 L14 48 4.28 4.36 8.64
L16 50 3.72 3.60 7.32 5 46 460 79.77 L16 50 4.39 4.35 8.74
L17 50 3.74 3.66 7.40 5 41 418 73.55 L17 50 4.62 4.50 9.12
L18 52 3.66 3.72 7.38 5 37 430 76.56 L18 53 4.35 4.29 8.64

50.8 3.62 3.52 7.14 5 47 443.2 76.63 50.5 4.36 4.33 8.69
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3.4  
6

7 2 5 1

6 7
L4 L18

6 3
L4 L9

6 N   7 N
 1 2 3 4 5  1 2 3 4 5

L1 12 27 16 0 0 55 2.07 0.72 L1 2 25 26 2 0 55 2.51 0.63 
L2 11 24 13 0 0 48 2.04 0.71 L2 7 22 16 3 0 48 2.31 0.80 
L4 24 22 6 2 0 54 1.74 0.81 L4 8 30 14 2 0 54 2.19 0.73 
L5 3 33 13 3 0 52 2.31 0.67 L5 3 26 23 0 0 52 2.38 0.60 
L6 4 25 14 10 0 53 2.57 0.89 L6 2 23 25 3 0 53 2.55 0.67 
L9 14 23 11 0 0 48 1.94 0.73 L9 5 25 16 2 0 48 2.31 0.72 
L11 7 24 17 2 0 50 2.28 0.76 L11 3 26 20 1 0 50 2.38 0.64 
L14 8 22 18 2 0 50 2.28 0.78 L14 8 22 18 1 1 50 2.30 0.84 
L16 5 24 16 5 0 50 2.42 0.81 L16 4 22 23 1 0 50 2.42 0.67 
L17 6 25 17 2 0 50 2.30 0.74 L17 6 24 19 1 0 50 2.30 0.71 
L18 9 28 15 2 0 54 2.19 0.75 L18 5 34 15 0 0 54 2.19 0.59 

103 277 156 28 0 564 2.19 0.79 53 279 215 16 1 564 2.35 0.70 

1. 2. 3. 4. 5. 

3.5  
8

4 3
76.9%

63.4%
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69.2%
7.7%

44.2%
73.1%

8 52 52
1. 2. 3. 4. 5.

0(0) 8(15.4) 19(36.5) 24(46.2) 1(1.9) 52(100) 3.35 0.76
5(9.6) 39(75.0) 8(15.4) 0(0) 0(0) 52(100) 2.06 0.50
5(9.6) 35(67.3) 12(23.1) 0(0) 0(0) 52(100) 2.13 0.56

6(11.5) 27(51.9) 9(17.3) 8(15.4) 2(3.8) 52(100) 2.48 1.02
4(7.7) 32(61.5) 12(23.1) 3(5.8) 1(1.9) 52(100) 2.33 0.79

1. 2. 3. 4. 5.   
3(5.8) 23(44.2) 23(44.2) 3(5.8) 0(0) 52(100) 2.50 0.70
2(3.8) 8(15.4) 38(73.1) 3(5.8) 1(1.9) 52(100) 2.87 0.66

2 9
1

2

3

80.7%
4

2 Pre-test
Post-test C Test 1 2

10 15
20
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9 N 52 52 %
1. 2. 3. 4. 5.
12 (23.1) 23 (44.2) 15(28.8) 0(0) 2 (3.8) 52 (100) 2.17 0.92
7(13.5) 24 (46.2) 16(30.8) 3(5.8) 2 (3.8) 52 (100) 2.40 0.93
8(15.4) 22 (42.3) 18(34.6) 3(5.8) 1 (1.9) 52 (100) 2.37 0.89

19 (36.5) 23 (44.2) 8(15.4) 2(3.8) 0(0) 52 (100) 1.87 0.82
7(13.5) 31 (59.6) 12(23.1) 2(3.8) 0(0) 52 (100) 2.17 0.71
2(3.8) 21 (40.4) 24(46.2) 4(7.7) 1 (1.9) 52 (100) 2.63 0.77

23 (44.2) 20 (38.5) 8(15.4) 1(1.9) 0(0) 52 (100) 1.75 0.79
5(9.6) 20 (38.5) 20(38.5) 7 (13.5) 0(0) 52 (100) 2.56 0.85

6(11.5) 14 (26.9) 22(42.3) 9 (17.3) 1 (1.9) 52 (100) 2.71 0.96
14 (26.9) 19 (36.5) 17(32.7) 2(3.8) 0(0) 52 (100) 2.13 0.86
6(11.5) 22 (42.3) 22(42.3) 1(1.9) 1 (1.9) 52 (100) 2.40 0.80

10 Pre-test  Post-test 
C Test 1  C Test 2

A 27 41.59 12.35 64 12 25 55.56 13.94 77 26 
B 28 41.04 13.25 62 11 27 56.37 16.66 89 23 

55 41.31 12.70 64 11 52 55.98 15.27 89 23 

3.6  
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4.  
3

C-
Test

4

 ( ) (2000). ESP
 (2006).

14 . 
 (2007). 18

( ) . 
 (2010). 

JACET 12
 (2011). CLIL( ) 
1

Briton, D., Snow, M., & Wesche, M. (1989). Content-based second language instruction. New 
York: Heinle and Heinle. 

Coyle, D., Hood, P., & Marsh, D. (2010). CLIL: Content and Language Integrated Learning.
Cambridge: Cambridge University Press. 

Gardner, H. (1983). Frames of mind: The theory of multiple intelligences. New York: Basic Books. 
Gardner, H. (1993). Multiple intelligences: The theory in practice. New York: Basic Books. 
Gardner, H. (1999). Intelligence reframed: Multiple intelligences for the 21st century. New York: 

Basic Books.  (2001). MI . 
Gardner, H. (2006). Multiple intelligences : New Horizons. New York: Basic Books. 
Mohan, B. (1986). Content-based language instruction, Reading, MA: Addison-Wesley. 
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4 6 1 20
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JACET
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1
3
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JACET 
(Japan Association of College English Teachers) 

‘Japan’ 40 JACET
1

JACET

‘Japan’ 
56 3
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JACET

‘College’ 

JACET
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JACET

‘English’ 

JACET 50 40

JACET CEFR 
 ‘Japan’ 
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2010

2012

‘College’ 

19 4
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NHK
5 9 NHK

NHK

JACET

‘English

Japan Association of College English Teachers 
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1994 4 1998 3
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2

JACET 20 30 40
JACET 1

1967 1
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2
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1970

JACET

1

1972
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 John Oller Derek Bikerton Testing

80



AJT The 
Association of Japanese Teachers

13
1990 600

1987

JACET
JACET

1960 1970
1980

80  communicative approach 
information 

1991

3

1
2 2

JACET 40

1994 4 2 4
3

1. 1995 1 17
2. 1996 35

1,000
3. 1999 AILA'99

40 JACET 1992 - 2002

AILA'99 AILA
2002 4 6
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JACET
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2011 3.11

JACET
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Invited Article 

1998 4 2002 3

JACET

JACET 40

JACET
 LL

Japanese English
 Japanese English

JACET

JACET

1973 7 JACET
 Owen 

Thomas Leon A. Jakobovits  Thomas
 ‘shimmering’ 

Jakobovits  Goffman 
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1978 12
Randolph Quirk Clifford H Prator

JACET
 ‘janitors’ 

 ‘Service and Sacrifice’ 
JACET

JACET JACET
JACET

19-20

JACET

JACET

JACET
Geoffrey Leech, David Crystal, Henry Widdowson, John Wells, Ronald 

Carter, Michael McCarthy 
Ronald 

Carter Alan Maley

Carter

JACET

2

  
1999 8 Lancaster Geoffrey Leech 

 ‘English Grammars for the New Millennium’ 2000 10 Oxford Advanced Learner’s 
Dictionary Longman Dictionary of Contemporary English  ‘English 
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Dictionaries: Today and Tomorrow’ 2001 11 Lancaster  Mick Short
Bristol  ‘The Language of Literature’

2000 6  London  John Wells  Hong Kong Jane Setter
2 70

2
1

JACET

21 JACET 
 JACET 

JACET 
JACET

 JACET JACET

2005
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2 2002 2005 4

1 2002 2003 2 2004 2005

JACET-Kansai Newsletter, No.16 2002  9 10
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(3) JACET

1 2

1 2 2
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JACET
2002 28 2003 21 2004 20 2005

11

3 1

2002 11
2003 11

2004 3 2004 10 JACET
2005 7 JACET

45 2006
45 2004
7 45 2006

2005 6 4

150

7 12
JACET

12
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4

7
5

2003

2004
70 2004 4

2006 4
2003 2004

2005
JACET

2008 8 15

2. 
JACET

2011 11
169
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Invited Article 

2006 4 2010 3

JACET 40 1972
JACET

1 , 1992
1

1. 

She haunted many a low resort 
Near the grimy road of Tottenham Court; 
She flitted about the No Man’s Land  
From The Rising Sun to The Friend at Hand. 
And the postman sighed as he scratched his head: 
“You’d really ha’ thought she’d ought to be dead. 
And who would ever suppose that that 
Was Grizabella, the Glamour Cat!” 

1972
T.S. Old Possum’s 

Book of Practical Cats (1939) 
10

1

8
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2006 6
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 (2006-2007)
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JACET 3 3

JACET 2007 10
3 2

618 (2009 )

3. 
2 40

2006 2009
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KANSAI JOURNAL 

2008
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26

3
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1972 JACET
40 600
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Invited Article  

2010 4

JACET Kansai Chapter Today and Tomorrow 

1. Valuing individuality with a spirit of cooperation 

The JACET Kansai Chapter 2011 40th Anniversary Conference featured a symposium of five 

past presidents of Kansai Chapter, which was moderated by the current president.  What was very 

clear from the short presentations given by each person was the unique personality and viewpoint of 

each speaker. For the past 40 years, Kansai Chapter members have placed a high value on 

respecting individuality and yet have nurtured the development and growth of the Chapter with a 

sense of cooperation and collaboration toward a common goal of bettering the level of English 

language education in Japan. 

2. Moving forward as an incorporated association 

JACET became formally recognized as an incorporated association on August 15, 2008. In 

preparing for this change from a voluntary organization, much work went into the planning of 

articles of incorporation that would ensure the continuing development and progress of JACET. 

One important feature was limiting the length of office in order to have different members assume 

office and contribute fresh ideas. These concepts had already been part of the Kansai Chapter 

tradition and each year, we welcome new committee members joining the Kansai Chapter team.   

Before assuming the role of president of the Kansai Chapter, I spent a year as vice president 

supporting President Hiroshi Kimura.  During that time, I was also editor of the JACET Kansai 

Journal and was asked to have the Journal serve a springboard for the Chapter members to prepare 

for publication to reach wider audiences.  The Editorial Committee therefore established a review 

process to allow for revision and resubmission in keeping with procedures adopted by most 

international journals. This places a greater burden on those involved in the reviewing process but, 

we trust, has raised the quality of the Journal and benefitted all those involved in the process. 

3. Collaborating and learning together 

Since April 2010, the very capable members of the Kansai Chapter Secretariat, standing 

committee members, other officers and myself have been working to offer Chapter members a 
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stimulating range of symposia and conference programs in addition to publishing the Journal and 

newsletters and supporting the active Special Interest Groups. Of the three symposia offered each 

year, two are organized and presented by SIGs and one features invited lecturers.  

The lecture meeting with invited speakers for the 2010 academic year was held at Kwansei 

Gakuin University Umeda Campus on March 12, 2011, the day after the terrible Great East Japan 

Earthquake. The meeting featured Associate Professor Tom Gally of the University of Tokyo, who 

had arrived just before the earthquake hit, and Professor Akira Tajino of Kyoto University. They 

candidly talked about the problems and issues that they faced in initiating changes in their language 

education programs, offering encouragement for those of us encountering challenges with the work 

that we do. 

For the 2011 academic year, the lecture meeting with invited speakers was held at Doshisha 

University Imadegawa Campus on June 18th, 2011.  Professor Osamu Takeuchi of Kansai 

University and Associate Professor Shin’ichiro Ishikawa of Kobe University reported on recent 

developments in brain imaging based on NIRS (near infra-red spectroscopy) and MRI (magnetic 

resonance imaging) studies and how such data can illuminate EFL (English as a foreign language) 

research and L1/L2 processing. 

The Kansai Chapter has two Chapter conferences a year, except when it hosts the national 

conference or when there is a special event, such as the 40th Anniversary Conference which was 

held on November 27, 2011 at Mukogawa Women’s University. For details about past conferences, 

refer to the Past Events section of the Kansai Chapter website at http://www.jacet-

kansai.org/kako.html#kako 

The 40th Anniversary Conference featured a plenary lecture by Professor Susan Hunston of the 

University of Birmingham and a symposium of five past Chapter Presidents.  There were also 

invited papers and workshops, colloquia, research papers and reports on classroom activities. The 

stimulating plenary lecture entitled “Motivated; Self-Directed; Informed: The Model Language 

Learner in the 21st Century” has been transcribed for inclusion in this special commemorative issue 

of JACET Kansai Journal.  The Past Presidents’ Symposium also was a forward-looking event 

rather than one of reminiscence and thus had the title “New Horizons in English Language 

Education: Based on 40 years of JACET Kansai.” This symposium was indeed a showcase for the 

individualism and creativity of JACET. 

4. Looking ahead 

JACET Kansai has been working toward having more English instructors become involved in 

its activities and also becoming more open to non-Japanese speakers by sending out notices in both 
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Japanese and English. We hope to build a truly open-minded and supportive community with input 

from research and work in related disciplines.  This is why we have proposed the theme of 

“Collaboration and Relativization in English Language Education” for the 2013 JACET 52nd

National Conference which will be hosted by Kyoto University.  It will be an international 

conference including scholars from abroad contributing to the discussions and presentations. 

5. Concluding message 

This year 2011 has been a trying one in many ways. The March 11th earthquake, tsunami and 

nuclear power plant disaster has deeply affected us all.  The forces of nature did not stop there—

there were strong earthquakes in Nagano prefecture on March 12 and torrential rains causing great 

damage in Nara and Wakayama prefectures in September. Japan is not the only country suffering—

there were also a devastating earthquake in Christchurch, New Zealand in February, deadly summer 

heat waves in the United States, and the recent flooding in Thailand. We have also been beset with 

financial crises in Europe causing unstable stock markets and fluctuating currency levels around the 

world, government upheavals in the Middle East and Northern Africa, and maritime disputes in 

Asian seas. 

In the face of such bleakness, what can we do? Fortunately, we humans are resilient and 

optimistic. The 15th September issue of Nature carried a research report entitled “The evolution of 

overconfidence.” Johnson and Fowler (2011) conclude that even if overconfidence can lead to 

problems, “the fact that overconfident populations are evolutionarily stable in a wide range of 

environments may help to explain why overconfidence remains prevalent today.” We need to 

remain confident that we can conquer these challenges and work together to make this world a 

better place. 

In a Nature Comment article, Harvard University Professor Steven Pinker (2011) stated that the 

world is becoming a more peaceful place as people become smarter, or more knowledgeable. In this 

world of more than 70 billion people, the key to resolving the issues of global interdependence is 

language. We need to be able to talk with other people, explain our actions, argue our stance, and 

persuade others in this globally connected world. English has become essential for professional 

communication. Our work as English teachers is now more important than ever before.   
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