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ABSTRACT 

Despite the government’s strengthening human resource development for a global society, there 
have not been sufficient studies clarifying the development of English skills of university students 
during study abroad. This study examined how Japanese university learners of English improved 
their English after a two-semester-study-abroad program by using TOEIC scores, a questionnaire, 
and interviews. 92 female university students took the test before and after study abroad and 
answered the questionnaire after study abroad. They were divided into four groups based on their 
types of courses in which they studied: Academic Course group (Non-ESL) refers to the group of 
students taking only academic courses; Academic + ESL Course group (AC+ESL) means students 
who took both academic and ESL courses simultaneously; ESL AC for students who took ESL 
first and moved on to academic courses afterwards; ESL-only means students who only took ESL 
courses. The results showed that the different groups developed their English skills differently, 
which suggests that students’ English proficiency before study abroad might affect the development 
of their English during study abroad. The questionnaire and interview revealed that not only English 
proficiency before study abroad but also some different learning styles and attitudes towards study 
abroad might have resulted in enrollment in academic courses at university. 
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Invited Article 
 

Whither to JACET Kansai? 
 

Judy Noguchi 
President, Kansai Chapter 

 
In this age of such rapid change, how can we predict the future? Well, one possible answer comes 
from Singularity University (http://singularityu.org/): “The best way to predict the future is to invent 
it.” What audacity! Well, one of its founders, Ray Kurzweil, is director of engineering at Google, an 
author and a futurist. He supports the concept of “technological singularity” that purports the 
emergence of an intelligence exceeding human intelligence through the development of technology. 
 
Whether or not you agree with this notion, you would surely agree that we are in an age of information 
explosion. Beath et al. (2012) in their article on “Finding value in the Information Explosion” point 
out that “Modern enterprises are awash with data, and in most organizations the volume of data is 
expanding by 35%-50% every year. Today’s companies process more than 60 terabytes of information 
annually, about 1,000 times more than a decade ago.” Under these circumstances, the report makes 
five recommendations for education policymakers: (1) there is a need for long-term, coherent and 
focused attention; (2) good teachers are essential; (3) cultural assumptions and values that are 
detrimental can be changed; (4) parents should be informed and encouraged to help; (5) education 
should be for the future as “Many of today’s job titles, and the skills needed to fill them, simply did 
not exist 20 years ago.” 
 
So what does this mean for English teaching in Japan? How can we prepare our students to be “career-
ready”? This is what industry needs today according to Kyle Yee, plenary speaker at the JACET 
Kansai Chapter 2012 Fall Conference: “As educators, one of our greatest responsibilities is to help 
prepare our students/learners for the challenges they will face in the business world. Companies are 
seeking new employees who are trained and ready to ‘hit the ground running’.” Here, I would like to 
suggest that as college English teachers, we should (1) promote learning by having students actually 
use the language, (2) help our students gain “systemic literacy” and (3) become “good” teachers. Let 
us examine each of these in more detail.  
 
“Learning by using” means having students use English rather than spending too much time on rote 
learning. This does not mean forgetting about the “basics” but rather aims to make it easier to acquire 
the “basics” via real-world experiences. This is what Finland started doing 40 years ago and it has 
been placing first in international educational comparisons (McKinsey & Company 2007, Taylor 
2012). For example, rather than having junior high and high school students memorize vocabulary 
and grammar rules, they can do extensive reading. At the 39th JACET Summer Seminar, Grabe 
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(2012) spoke on “Extensive reading: Why isn’t everyone doing it?” He pointed out that, in addition 
to increasing vocabulary and raising reading fluency, it promotes motivation, literary skills, and 
growth of conceptual knowledge and reasoning ability. Such students, on entering college, would be 
ready to participate in project-based tasks and to acquire the skills to use the technological tools 
available today.  
 
The second point is to make our students aware of the patterns of society and the language used, or 
“systemic literacy” (Brown 2008: xi): 

“The world becomes more complex and interconnected at a lightning-fast pace, and almost every 
serious social issue requires an engaged public that is not only traditionally literate, but adept in a 
new, systemic literacy. This new literacy requires an understanding of different kinds of feedback 
systems, exponential processes, the unintended consequences inherent in evolving social systems, 
etcetera.”  (emphasis mine) 

The bond between language and society is the focus of work in English for Specific Purposes (ESP). 
While thinking may be “original” and “creative,” the language used to express and share it, as Bhatia 
(2011) states, quoting Bakhtin (1991) is “an inventive bricolage rather than any thing original.” For 
example, when a scientist publishes his/her research, the document must conform to strict journal 
style instructions. While the content must be original, the document style is not. This conformation 
to set patterns makes it easier for the reader to extract information from the text. 
 
The third and probably most important point is becoming a “good” teacher. The MIT Sloan 
Management Review (Beath et al., 2012) and the Economist Intelligence Unit report (2012) as well 
as Taylor (2012) point out the need for respected teachers who continue their professional 
development. In our classrooms, we need to think about what would be the best for our students, not 
what is easiest to teach and grade. We also need to be encouraging and supportive of student efforts 
rather than taskmasters finding faults and errors. 
 
Honan (2012) writing about Joi Ito, director of the MIT Media Lab, quotes Ito as saying that the best 
way to predict the future is by focusing on “what we have now” and on how to implement an idea 
“rather than trying to predict what it’s going to be like five or 10 years from now.” So in closing, I 
would like to suggest that by continuing our professional development and striving to become even 
better teachers, we can move toward a better future for our students, ourselves and Japan.  
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JACET Kansai Journal  

Publication Policy  

Revised October 2, 2010  

 
1. Journal name and reason for publication  
JACET Kansai Journal (JKJ) is published by JACET Kansai Chapter to serve as a medium for 
publication of research by its Chapter members and thus promote research activities.  
 
2. Publication schedule  
The journal will be published annually according to the following schedule (subject to revision by 
the Editorial Committee).  

Deadline for manuscripts: October 15  
Announcement of editorial decision: December 15  
Deadline for receipt of revised manuscripts: January 31 
Publication: March 31  

If revision of the manuscript is requested as a condition for publication, the revised manuscript must 
be received by January 31 or it will be considered to have been withdrawn. 
 
3. Types of papers  
Three types of papers will be published: (1) invited paper, (2) paper based on a presentation at a 
JACET Chapter or National Convention, (3) submitted paper (see 4). An invited paper can be 
requested by the Editorial Committee. A paper based on a JACET presentation (oral or poster) can be 
submitted if the presentation was made within one year prior to the submission deadline. All papers 
will be subject to peer review.  
 
4. Types of submitted papers 
All manuscripts submitted must have been authored by JACET Kansai Chapter members in good 
standing. Three types of submitted papers will be considered for publication: research article, 
application report, research note. 
 
5. Review of manuscripts 
All manuscripts submitted will be subject to review by the JKJ Editorial Committee. The decision of 
whether or not to accept a manuscript for publication will be based on peer review by reviewers, who 
will be JACET members selected by the editorial committee. The final decision by the JKJ Editorial 
Committee will be (1) accept, (2) accept if revised, or (3) reject.  
 
6. Amendment 
Amendment of this Publication Policy (Japanese version) will be subject to approval by the JACET 
Kansai Chapter Executive Committee. The English version will conform to the Japanese version. 
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JACET Kansai Journal 
Submission Guidelines 

Revised June 5, 2011 

  

1. Qualifications for manuscript submission 

Papers can be submitted by Kansai Chapter members in good standing who have paid their dues for the 
current year. Each member can submit only one paper as a first author for each issue. If the first author is a 
Kansai Chapter member, coauthors can be JACET members of other chapters. All papers must be original 
and not have been published elsewhere nor be under consideration for publication (including overseas 
journals). If the research has been presented orally or as a poster and this is so indicated, the paper can be 
considered for publication. 
 

2. Papers accepted for submission 

Papers should be related to research on college/university English education or relevant areas. Two types of 
papers will be accepted for submission: 
1) A paper that reports the content of an oral or poster presentation at a JACET Kansai Chapter Convention 

or a JACET National Convention 

2) A paper submitted by a Kansai Chapter member 
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A paper based on a JACET presentation (oral or poster) can be submitted if the presentation was made within 
one year prior to the submission deadline. 
 

3. Language, format, style and length 

Papers should be written in English or Japanese. All manuscripts should be prepared using the current 
template prepared by the JACET Kansai Journal (JKJ) Editorial Committee. The reference format should 
conform to the most recent edition of the Publication Manual of the American Psychological Association 
(APA). Papers must be more than 10 and no more than 20 printed pages, including the title, references, 
figures and other material. 
 

4. Submission 

Manuscripts should be submitted by e-mail to the JKJ Editorial Committee. Prepare the manuscript without 
the author name(s) or affiliation(s) or information in the Acknowledgments that can reveal the author(s) but 
leave the equivalent amount of space to allow the information to be added. Send the manuscript as an MS 
Word® document to the JKJ Editorial Committee. Use the following subject line template for the e-mail 
message: Paper submission to JACET Kansai Journal: Corresponding author name (corresponding author 
affiliation). The e-mail cover message should include the following information: (1) Author name(s), (2) 
author affiliation(s) and position(s), (3) type of submission [conference-presentation paper (give conference 
name and date) or submitted paper], (4) type of paper (research article, application report, research note), and 
(5) three to five keywords in the language used for the paper. If the manuscript is accepted for publication, a 
complete manuscript, including the author name(s) and affiliation(s), and a final camera-ready copy should 
be sent as an e-mail attachment to the JKJ Executive Committee office with the Attention note “JACET 
Kansai Journal manuscript.” 

 

5. Copyright 

If the manuscript is accepted for publication in JACET Kansai Journal: 
(1) The copyright and publication rights will be transferred by the author(s) to JACET Kansai Chapter. 

(2) Kansai Chapter will have the right to publish and redistribute the paper in the form in which it appears 
in the JACET Kansai Journal in paper and electronic forms (e.g., allowing access via the Chapter home 
page or inclusion in a CD-ROM). The English abstract will be accessible via the Kansai Chapter home 
page. 

(3) The author(s) can request permission from the Kansai Chapter to republish their paper in paper or 
electronic form. 

 

6. Amendment 

Amendment of these Submission Guidelines (Japanese version) made by the Kansai Chapter Editorial 

Committee will be subject to approval by the Kansai Chapter Executive Committee. The English version will 

conform to the Japanese version. 
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1.  教室環境を選ばない  
            先生は PC、タブレット、スマホ、生徒は PC、タブレット、スマホ、携帯で参加

2.  学生を授業に集中させる  
           解答開始と終了をコントロール、授業に参加していない生徒を把握

3.  履歴管理はもちろん簡単  
          授業中にリアルタイムで全国平均も表示

4.  無料です  
           CheckLink 対応テキストを購入すれば無料

CheckLinkで授業を活性化しませんか

お問い合せは金星堂営業部まで
東京都千代田区神田神保町 3-21（〒101-0051）
03-3263-3828
text@kinsei-do.co.jp
www.kinsei-do.co.jp/checklink/

2013 年度の新刊 5点が CheckLink に対応しています
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     松柏社の最新刊

  東京都千代田区飯田橋 1-6-1　☎ 03-3230-4813　http://www.shohakusha.com　松柏社 ＊価格は税込

外国語教育研究
ハンドブック

外国語教育学や第二言語修得の論文において
多く使われている手法を網羅的に紹介し、
実際に論文を書くときに活用できるよう、
わかりやすく丁寧に指南！

研究手法のより良い理解のために

竹内 理／水本 篤 編著

研究を志す大学院生、中学・高等学校教員、
大学教員、教育産業従事者に必携の一冊！

A5 判◉ 377 頁◉定価：3,500 円＋税
978-4-7754-0183-5

増刷出来
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