
16

 

 

 
  

 
 

ABSTRACT 
This study explores the relationship between English listening proficiency and phonological 

awareness of adult learners of English as a Foreign Language (EFL). Phonological awareness can 

be a cue in the speech perception of a second language (L2) if visual and auditory information of 

language are processed on the same route and stimulated by each other. The purpose of this study is 

to examine whether a leaner’s listening proficiency level varies depending on the degree of 

phonological awareness. The subjects of this study were 15 university students who have been 

learning English in EFL settings. Phoneme-grapheme correspondence knowledge and 

grapheme-phoneme correspondence knowledge of the participants were examined using 4 

phonological matching tasks and stimulated recall. Although the results did not show a significant 

correlation between English listening proficiency and the use of phonological information, it 

implied that learners’ phonological recognition of L2 English is assisted by visual information.  
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ABSTRACT 

Some Japanese learners of English produce English sentences like *This river cannot swim, which 
is apparently influenced by the topic-comment construction characteristic to Japanese. In order to 
attain a certain level of proficiency, learners must learn to use the subject-predicate construction 
basic to a subject-prominent language like English. This study reports the results of a research 
consisting of grammatical judgment and explanation/correction tasks, which was conducted to 188 
students from three universities in Japan. In the task, twenty sentences, both grammatical and 
ungrammatical, were used to test the students’ awareness of subject-topic distinctions. The data 
were processed both quantitatively and qualitatively. We found out that groups from each of the 
three universities showed striking differences with regard to the students’ grammatical awareness 
and the stability of its application, and we have concluded that they are supposed to represent three 
groups: 1) those who have definite awareness on syntactic subject and semantic agency/animacy, 2) 
those who are vaguely aware of it but are not consistent in its application, and 3) those who are 
largely influenced by translation of Japanese and lack awareness of grammatical subjecthood. 
 
Keywords: EFL  
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(1) This river cannot swim. 
(2) This hotel cannot use the Internet. 
 

 
 
(3) School uniform don’t need to choose every morning. 
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Appendix 1:  
 
1. There are a lot of things that money can’t buy. 
2. This train doesn’t need an express ticket. It is a rapid service. 

 
3. This stadium can sit more than 50,000 people. 
4. This is a nice café and its coffee is very good taste. 
5. This river can be drunk water because it is very clean. 
6. Last year saw some important development in computer technology. 
7. This hotel cannot use the Internet in the room. 
8. My father’s job is a teacher. He is proud of teaching. 
9. Summer in Japan can enjoy fireworks festivals in many places. 

 
10. The hammer broke the window into pieces. 
11. This restaurant always needs a reservation, because it is very popular. 
12. You can enter the public swimming pool with a small admission fee. 

 
13. I have a 10-year-old younger brother. His character is very shy. 
14. This blue jacket looks good on you. 
15. It feels nice to be with my good friends. 
16. Most newspapers wrote about the train accident yesterday.  
17. Unlike university, most high schools must wear a uniform. 
18. Everybody in the class is expected to give a short speech. 
19. This key can’t open the door. It is a wrong key. 
20. In Nagano can see a beautiful view of mountains. 
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Appendix 2:  
 

(1) (5)  
(   )1a. This hotel cannot use the Internet in the rooms.  
(   )1b. You cannot use the Internet in the rooms of this hotel. 
 
(   )2a. We must wear a uniform in most high schools in Japan. 
(   )2b. Most high schools in Japan must wear a uniform. 
 
(   )3a. Summer in Japan can enjoy fireworks festivals in many places. 
(   )3b. You can enjoy fireworks festivals in many places in summer in Japan. 
 
(   )4a. We can see beautiful view of mountains in Nagano. 
(   )4b. In Nagano can see a beautiful view of mountains. 
(   )4c. Nagano can be seen a beautiful view of mountains. 
 
(   )5a. My high school didn’t wear a uniform. 
(   )5b. We didn’t wear a uniform in my high school. 
 
(   )6a. Most newspapers wrote about the train accident yesterday. 
(   )6b. Most newspapers were written about the train accident yesterday.  
 
(   )7. Last year saw some important development in computer technology. 
 
(   )8. Water of this river can’t drink. 
 
(   )9. This restaurant must be reserved a table on Saturdays and Sundays. 
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Qualitative analysis of effects of the use of authentic materials in remedial 

English classes at a Japanese university 
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ABSTRACT 

Despite 6 years of learning English in junior and senior schools, many Japanese university students 
still struggle to understand fundamental knowledge of English. Education for such students is called 
remedial education and its need is increasing in Japan because of decreasing number of young 
people and diversifying university entrance exams which allow every academic level of applicants 
to enter university. In order to address this issue, I would like to introduce a remedial class in which 
English has been taught with authentic materials for one academic year in 2012. Authentic materials, 
such as songs, movies, and so on were used instead of textbooks, and important grammatical points 
in these materials were explained when it was necessary. As for the selection of the materials, 
relatively easy and short ones concerning their expertise or contents which seem to interest students 
were carefully chosen by the instructor. At the end of the semester a questionnaire and an interview 
were conducted. Findings from questionnaire and interview showed that students preferred 
authentic materials to textbooks and the use of such materials has a tendency to promote remedial 
students’ learner autonomy and their motivation. Interview data was analyzed by the method of 
Grounded Theory Approach. 
 
Key words: remedial education, authentic material, learner autonomy, motivation, grounded theory 
approach 
 
 
I. INTRODUCTION  

Diversity of university entrance examinations followed by shrinking number of people who 
are under age of 18 (Kasawa, 2007) allows any academic level of applicants to enter universities. 
This yields a situation in which a number of university students require remedial education in 
Japanese universities.  As a result, English remedial education is one of the most frequently 
implemented types of education in Japanese university settings these days.  

A large number of studies as to learners’ attitudes toward English learning are conducted (e.g. 
Kiyota 2009) and different kinds of effective practical teaching, for example the use of e-learning 
(Kuniyoshi 2005) or CALL (Nakajo & Nishigaki 2007), have been considered. In a lot of research 
regarding remedial education, it is important to examine effective ways of motivating students who 
lost their interest in English or who lost confidence in learning English. In this paper, the use of 
authentic materials is examined.   
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1. Previous studies  
   The possibilities of the use of authentic materials for students who are in low level have 

already been discussed. Kilickaya (2004) stated that we may conclude that learners feel better with 
authentic materials helping involve them in the 'real' language as long as we, as teachers, provide 
them with pedagogical support. In order to achieve this, we have a wide range of choices. Shepherd 
(2004) suggested specific teaching methods of authentic materials for upper, middle, and low level 
of learners. However, there are few practical reports or literature which examines authentic 
materials for Japanese students in remedial classes.  

Makino (2010) examined about the effects of pop music on students through action research 
in 6 classes. Consequently many students felt that their listening ability was promoted. Makino 
(2012) used pop music as a warming-up tool in TOEIC classes for students who need remedial and 
stated that listening ability improved, and effects of pop music were measured by a questionnaire 
and interview. Imura (2010) presented classroom activities using textbook based on movies. 
Yamaoka (2012) reported the effectiveness of remedial English classes in which authentic materials 
were used as a main material for a semester. As a result, students’ vocabulary test score improved 
and learner autonomy is suggested from comments of an open-ended questionnaire.  

Although they investigate usefulness of authentic materials, their use of the material in each 
classroom seems limited in terms of its period of implementation and the number of times used. But 
the limited use of authentic materials implies that authentic materials could be effective teaching 
tools for Japanese students even in remedial classes. 

Moreover, Saito, Sugimori and Taguchi (2012) stated in regard to the nature of remedial 
education that ‘supplementary education’ for higher education is to select necessary subjects from 
various learning matters and these subjects must be presented in an actual context. They also noted 
its goals: through such education, if students could discover interests in their weak learning field, 
the remedial education might lead to lifelong learning. This statement of Saito, Sugimori and 
Taguchi (2012) can be understood to suggest that if materials are presented in a meaningful context, 
students would be motivated and might become autonomous learners. 

Brinton et.al. (2003) pointed out that authentic materials could be one of good ways to 
contextualize language lessons (p.1). Therefore the use of authentic materials could be one of the 
approaches to achieve goals mentioned above by Saito, Sugimori and Taguchi (2012). 

  
2. Definition of authentic materials 

 Definition of authentic materials varies according to researchers.  
 Gebhard (2006) explains that basically, authentic materials include anything that is used to 

communicate (p.103). Further, he categorized authentic materials into four groups; authentic 
listening / viewing materials, authentic visual materials, authentic printed materials and realia used 
in EFL / ESL classrooms. 

 Harmer (2007) describes authentic material as ‘language where no concessions are made to 
foreign speakers. It is normal, natural language used by native or competent speakers of a language. 
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This is what our students encounter (or will encounter) in real life if they come into contact with 
target-language speakers, and precisely because it is authentic, it is unlikely to be simplified or 
spoken slowly’ (p.273).  

 Nunan (1989) states that ‘a rule-of-thumb definition for “authentic” here is any material 
which has not been specifically produced for the purposes of language teaching’ (p.54). 

 On the basis of the brief summary of definition of authentic materials above, the definition 
of authentic materials in this paper is defined as everything which is produced by the act of 
communication from actual senders of the content to actual receivers, and authentic materials are 
not made systematically based on language acquisition. For instance, movies, songs, comics, emails, 
any type of advertisements, letters, menus, signs, articles and so forth.  

 
3. Classroom activities 

Various types of authentic materials were used, such as commercial, music, the title of news 
or articles, articles on the internet, movies, trailers, comics and interview film. They were carefully 
selected based on the easiness and familiarity of the contents and also were presented with the 
explanation of grammar and vocabulary. Firstly, in the very first class, a commercial in which be-
verb is used was chosen and the difference of be-verb and general verb was explained. Or popular 
Japanese comics were used. And then, movies or songs which seem to be related to the materials 
that students are going to study as an ultimate goal are introduced in order to gradually get students 
used to the authenticity. Students learn English mainly through easy dictation of lyrics in songs or 
conversation in movies. Finally the articles about illnesses of famous people were used because the 
students major in medicine.  

After explanations of grammar and confirmation of unfamiliar vocabularies, questions were 
asked of students in Japanese to promote comprehension of the materials. Understanding of the 
content is important, so students were seldom asked to translate English materials into Japanese.   

Students took vocabulary tests twice a semester. The vocabulary tests measured how well 
students understood the words learned in this class. 
 
II. METHOD 
  
1. Objectives 

The objectives of this study are the following two points. 
(1) To examine how Japanese students’ attitudes toward English learning change if authentic 

materials are used as a main teaching material in remedial classes for one academic year.  
(2) To investigate if the use of authentic materials influences students’ motivation or learner 

autonomy in remedial classes. 
 

2. Participants 
The participants in this study were 83 medical university students from 2 classes (class A, 40 

125



 
 
 

Kanako YAMAOKA 
 

 

participants; class B, 43 participants) in the Kansai area. They were freshmen and there is only one 
English class which is taught by the author in this university. Sixty to 70 percent of them entered the 
university by the use of some kinds of recommendation enrollment system which does not require 
them to take examination of English. Through classroom observation, their low ability in English is 
apparent. For example some of them cannot understand the meaning of ‘tell’ unless they look it up 
in the dictionary. They were enrolled in English I and English II throughout one academic year.  

 
3. Procedure 

At the end of fall semester in 2012 school year, a questionnaire with 6 questions and one 
open-ended question was distributed. As for 6 questions, the items were made based on 
questionnaire by Nakai (2008) and Hino (2012). In accordance with the comments from the open-
ended question, 3 students were chosen for interview which was conducted in February 2013. 
Interview data was analyzed qualitatively and coded by applying Grounded Theory Approach. 
 
3.1 GTA by Saiki-Craighill 

In order to investigate the processes, Grounded Theory Approach (GTA) was applied.  
According to Glaser and Strauss (1967), ‘grounded theory is derived from data and then 

illustrated by characteristic examples of data (p.5)’. Therefore GTA means the creation of theory 
which is based on data. This method was born from the criticism against traditional way of dealing 
with data, in which social research has focused mainly on how to verify theories (Glaser & Strauss, 
1967, p.1). 

As theoretical characteristics of GTA, Kinoshita (2003) pointed out five elements. For 
example, he stated that GTA is effective for explanation and prediction of human behaviors, 
appropriate for giving explanations of a limited range of phenomenon, and is a theory which 
improves its practical use.  

In order to investigate how students’ motivation and autonomy are influenced, the use of GTA 
is suitable as this method can illustrate the process of their changes in attitude and create a theory 
that explains how and why the changes occur.  

Considering that there are a lot of different methods of GTA, GTA by Saiki-Craighill (2005, 
2008) which is developed based on the idea of GTA by Corbin and Strauss (1990) is utilized in this 
research. GTA introduced by Saiki-Craighill helps understand the process of the phenomenon 
relatively easily compared to the others. The procedure of GTA by Saiki-Craighill is shown in a 
flowchart below. 

 
1. Segmenting of data 
2. Characterizing each data through the perspective of ‘Property’ and ‘Dimension’. 
3. Labeling each data based on the information from ‘Property’ and ‘Dimension’. 
4. Categorizing each data according to each ‘Label’ and naming each category. 
5. Classifying categories into ‘core category ’, ‘category’ and ‘sub categories’. 
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Property and dimension are kinds of perspective used in order to help define the data. For 
instance, according to Saiki-Craighill (2008), if one of the Properties of a doll of Ultraman is color 
of its eyes, then the Dimension is yellow. If one of the Properties of the doll is gender, the 
Dimension is male. Saiki-Craighill stated that the more each data has Property and Dimension, the 
better, because Property and Dimension help researchers find the characters of the data and label the 
data. And as coding phases shown above progress, abstractness of data increases. 

 GTA by Saiki-Craighill put categories into a framework which has three phases; condition, 
action / interaction and consequence. In short, condition means the first condition of a certain 
phenomenon, action / interaction indicates the change of the phenomenon, and lastly, consequence  
shows the result of a process.  

 
III. RESULTS & DISCUSSION 

 
1. Questionnaire 

In questionnaire, students were asked if their perceived skills of English improved (3 items), 
if the class was useful to know about real-life English (1 item), if they feel they are motivated (1 
item) and if they learned how to study (1 item). They were assessed by 5 point scales. 

Two variables with 3 items each were elicited; 1) perceived skills of English and 2) 
motivation and learning strategies. Variable 1) measures if students’ perception about their own 
English skills are changed or influenced and learning strategies in variable 2) consist of questions 
that ask if the class was useful to know about real-life English and if they learned how to study. 
Former question is about usefulness of authentic materials and the latter is about if the class 
promoted their autonomous learning. Table 1 shows the means, standard deviations and Cronbach’s 
alphas for variables in the questionnaire. The means of perceived skills of English in each class 
were relatively high, especially in class B. As for motivation and learning strategies, it could be said 
that results show some kind of positive attitudes toward autonomous learning through the use of 
authentic materials. Cronbach’s alphas indicate that the questions were not reliable for class B. This 
could be solved if the number of questions is increased as the number of them is limited this time. 

 
2. Interview 
2.1 Background information of informants 

3 informants (2 from Class A; 1 from Class B) were selected based on their comments on an 
open-ended questionnaire which indicates that their attitudes toward English or English learning 
had changed into favorable one from strongly negative one. 
Two participants (a) and (b) from Class A were interviewed in a group because of time restriction, 
while a participant (c) from class B was interviewed alone. The interview was semi-structured and 
asked a few questions including students’ learning history of English, the time when they started to  
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Table1. Mean, Standard deviation and Cronbach’s alphas in Class A and B 

Class A (n=40) Class B (n=43)
Mean SD Mean SD

perceived
skills of
English

3.96 0.96 0.86 4.15 0.75 0.49

motivation
and
learning
strategies

4.08 0.88 0.75 3.98 0.72 0.58

 

 
have a negative attitude toward English and the processes through which they started to change 
their thoughts or feelings about English learning. Table 2 below summarizes three participants’ 
learning histories of English. Two interviewees from class A are indicated as (a) and (b) in the chart, 
and (c) means an interviewee from class B. 

 
Table 2. English Learning history of each interviewee 

 
All have experience enrolled in some type of cram school, and the periods they spent in 

cram schools were as follows. 
 

Table 3. Periods they spent in cram schools 

a from 2nd year in JHS to 3rd year in high school 

b from 2nd year in JHS to 3rd year in JHS 

c from 5th year in ES to unknown 

 
In the interview, (a) stated that she (he) started to dislike the subject from the late 1st year in 

JHS because memorization of vocabulary had come to be strongly focused on. It was 2nd year in 

                                                  
1 As for learning methods, they all shared the same things, yakudoku, grammar exercise and 

memorization. 
2 JHS stands for junior high school.  
3 ES stands for elementary school. 
4 ECC is one of the Japanese private-enterprise cram schools of English. 

 Period Start of learning Learning methods1 Places of learning 

a 6 years 1st year in JHS2 Yakudoku,  school, cram school 

b 6 years 1st year in JHS Grammar exercise, school, cram school 

c 8 years 5th year in ES3 Memorization school, ECC4 
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JHS when (b) began to have negative feelings to English learning due to the change of his (her) 
favorite English teacher to another teacher. Emphasis on memorization of vocabulary was the main 
cause of denial of English learning not only for (a) but also (c). They all said that after they lost 
interest in English, positive feelings towards English or English learning has never occurred to them 
again. Therefore examining carefully about their attitudinal changes and the processes would 
suggest clues for an effective remedial education.  
 
2.2 Diagram 
 After the procedures of segmenting, labeling and categorizing of data, the following diagram 
shown in figure 1 was developed. Figures in each parentheses with sub categories means the 
number of Labels which consist of categories. Parentheses indicate categories, and parentheses

mean core category. The result shown in the figure is explained by following the flow of 
categories and core category. 

Although there are a few categories that show their favorable attitudes toward English 
learning ( Positive aspects of English learning ), it is clear that they have come to dislike English 
because of excessive emphasis on memorization for entrance examination to high schools or  
universities, difficult contents taught by the use of textbooks that often deal with long English 
sentences ( Dislike of English learning ). These situations made students think that English 
learning is not interesting and gradually they lost confidence about English learning ( Sustained  
dislike of English learning , Low self-evaluation ).  

However, learning English through authentic materials such as movies could help them 
understand contents, as these materials are naturally produced, and the familiar contents of learning 
materials improves their understanding, and that seems to have improved their memorization ability 
( Effects of authentic materials , supports to materials used in classes ).  

Finally, interviewees indicated that they started to try understanding English in lyrics or 
movies outside of classrooms, which never happened to them before. For instance, one of the 
interviewees said that he had never watched any movies with subtitles because he had always 
watched dubbed films. However after learning with authentic materials, he started to have interest 
in English sounds, and he said that he wanted to watch movies with Japanese subtitles from now on. 
Or another interviewee stated that she liked English songs but was never interested in understanding 
what the lyrics mean. But after the class, she began to think she wanted to know the meaning of 
what singers sang and wanted to sing with clear pronunciation when she sang the songs ( Interest 
in cultures but ignorance of what contents mean , Easing of feeling of dislike ). Moreover 
some of them even have an objective view about their learning.   
 Though there was still a remark concerning low self-evaluation ( Continued low self-
evaluation ), many expectations for future classes are seen ( Expectation to future classes ). 
This could be regarded as an improvement of their motivation because it can be paraphrased that 
their will to study is expressed as the expectations. 
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Condition 
   Primary attitudes toward English learning  

Dislike from start (2),  Expectation to English learning (3) 
 
 Positive aspects of English learning  

Impressive classes by teachers who make classes interesting (2) 
Dislike of English learning Dislike caused by the change of one’s favorite teacher (1) 

Dislike of memorization (6), Learning only for entrance exam (4), Strong dislike of textbooks (1) 
Incomprehensible contents of learning (6), Strong dislike of English sentences (1) 

 
 

Sustained dislike of English learning  

Sustained period of dislike of English learning (2), Interesting but not favorite subject (1)  
Rejection of English learning for entrance exam (1) 
Low interest in cultures of English-speaking countries (1) 

 

Action / Interaction 
Low self-evaluation     Interest in cultures but ignorance of what contents mean  

Low self-evaluation (2) Interest in cultures but ignorance of what contents mean (1) 
Embarrassment about showing       Contact with cultures of English spoken countries  

one’s English abilities (1)          without understanding the meaning of the contents (1) 
 

 
Effects of authentic materials                             Supports to materials used in classes  

Effects obtained by learning through sounds (2)      Promotion of understanding of contents (5) 
Effects by movies (1)                                                   Favorable evaluation for naturalness of  
Long-term retention of memory (1)                                                                           materials (4) 
Suggestion of autonomous learning (1) 
 

Consequence 
Easing of feeling of dislike        Continued low            

Increased interest in learning contents (5)                    sself-evaluation    

Reflection and noticing in English learning (5)    Cont. low self-evaluation (1)   
Increased interest in cultures of              Expectation to future classes

English-speaking countries (4)     Lecture of pronunciation (2), Group activities (2)
 Abolition of group activities (2) 

 
Figure 1. GTA diagram on the process of change of students’ attitudes toward English  
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3 Roles which authentic materials played  
Firstly I would like to discuss objective one; to examine how Japanese students’ attitudes 

toward English learning change if authentic materials are used as a main teaching material in 
remedial classes for one academic year. Through the use of authentic materials as a main teaching 
material for one academic year, students started to be interested in learning English. This is because, 
their English classes until high school focused on memorization, entrance exams and reading but 
studying by authentic materials contains a lot of different aspects from what they used to think 
English learning is. It allows them to learn the subject through natural sounds, movies and lively 
and familiar contents. That helped them be interested in English again which they once disliked. 
Consequently they began having interest in understanding the contents and their negative feelings 
toward English learning were gradually eased. 

Secondly, the second objective is considered; to investigate if the use of authentic materials 
influences students’ motivation or learner autonomy in remedial classes. From the results of GTA, it 
is possible to say that even if students are at low level or false starter, authentic materials could 
improve and influence their motivation and their autonomy. This is because, as mentioned above, 
some students started feeling like they understood the contents of what they are listening to or 
watching. This implies that they are interested in English autonomously and they seem motivated 
toward learning English. 
 
V. CONCLUSION 

 It is suggested by the results of the present study that emphasis on memorization, entrance 
exams and reading constituted students’ view of English learning. But it is also suggested by the 
results of this research that through the use of authentic materials their negative feelings toward 
studying the subject were remedied to some extent. And authentic materials could improve 
motivation and autonomy of students in remedial classes. 

 Limitations of this study are large. Firstly, the selection of authentic materials should be 
based on some standards. Secondly, the number of participants is small. Thirdly, quantitative 
research needs to be done. However, findings in this study can be meaningful as an onset for 
addressing remedial English classes in Japanese universities.  
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