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JACET Kansai Journal {Z33U\NC [SEREFENZIT DEMEOIT « AR T 7' —FI2m)

T (FH - AR - B, 2003) 23FIRTSAUT 13 ORI, £ DR OEXIE,

(BT &N D it & ATV 2 2 7o MR R TS L 37572 H1F, £ 7
WF7EE S 3kE5 & 28O IT DMl 2+ Z8fE L. Z o L CEblZemtse T 4
VERED . BEURMPETHAIZ L VR ERED T ZEBUETH D EnH e h
\ZdhoTz, FDO%RO BRI D2EESITIFIEO TR DIRN VI, HDOEW, M0
Fx N TRILCOLLETH-T- L S5 THIR L TGRS TIERWEA S,

Lol MGl 7zi@m b | B ST 23S - ATAR - MR EIN Th 203 2T,
ST OIFFEXIR L 72 D5 E DT ¥ = o F I I L > TRE S B2 D
(Nakata, 2013), 2B, BT OMFFFRESRHOMS, FI0IhE OFEH A FF
B 29T, THORIOERZ VB ST 270, TOHIEEZMY 720 2621
g (Fam) L FEEITRRANE S 0T, BT OFIIEBRCIZRII ey TH)
BT DWFFEIE how to motivate O 1 9 72 FERAIZRRIE Tl < | FEBEDLE RSy
PHZ Lo THLMNTT 2 Z L72) 7pERa RF 2T E Tz, AT 22 10 i
DI D WAF OB ST OSLBAFFEA Pl - FEEk. 2 EH D 2 SOBLEN DR
T 5 & LB, AMESTOBERICEREZ Y Too, BT DRl & EEROHAIEM
Z IR DB DI RIFZED FIREMEZ RSS2,

OIS FEOHFEIYIRD L RAEBEVEE > TE/abin, F280 5 SLA
%, FTCHENEE ORR CERE DT &2 /LD K912 oTe, Db TK% b EAIEE
DRI TS Z &, ZZTHL T TIRE LY,
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Ha L <fEoThs [EESH) VW) E8T, REENTHD, TTIHEOH
72V AR Z L DIRDTZVY, £ HE HEWESIT (motivation) 1%, MEEOBRAA, &
M, RS, AketE, 1TEIOE (BT %) 7R EZmiBd 572 ORI
DZ L AT LOTH Y, FTBOFMAHIAT 5 7D ORHIOBHEE Tbbh 58
Al (motive) ZNETHHLDTHDH (Brophy, 2004, pp. 34), 2F V. NFHLZ EWH
B BeR) Doty LA FZ AT EWD [Hlg) Z&ERTHLT &
Frlnlwd AR ZERTE LN, ZO—HOT mt AZEEDT L AR LT
WD THD, FH bR IIIIMNERETE OB ST OFATIIZE RS LTHD &
Fox DEESIT OWFFE L FEA TETHATHIZEO IR, [3FE2 A58 A SO EIA
EERGE LR RICE L EEN WD Z L0 D (eg, Gardner, 1985; Noels,
Pelletier Clément & Vallerand, 2003),

ZOERIHED 72 bIE, HEER - IR D7 3T 2 b ED TEEE
L L9 &9 %8 CHEEE (selfregulated language leaming) %4 - 7-#f7t% . Bhi—
FOMEE AT ELTH, ZHUTHRPBMEEWVWEIIFE R RWIEA D, EEE,
Démyei (2001) TILFBROERESITFIFFEOFLI—2>D T —~ & LT self-regulation 7355
FToHNTND, FEEOITE DO A D =X LZH ST 5H L0 ) ERICENT
%, BOFHEEEE L) SEAMEH L2IE ) BEMTEA 9D, D7 & HiITFEoORh
SIFFZEOFAUL, FEEO L) O %2 EIRIC L7ZEE SN S, FEED
L) OB (T8 ICHEREY TIE~L > 7 hLoob b, [FRHZ, 2
T, DEFEOIFEL L THFEFEOLEPGMNIL LS & LT IEFE) I[TER
Y TINEND, FEEOFEA D= LEZHLNITHZ & T, K VEyesdz
FIISHROFEEZZ2HZ LA E Lz T3l IS X0 BREYS Tlis~ &
TV E DRI Z AT T L AR D,
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B SITIIUTIST 2 2ol - M (BT - FEE) S e - =

IHNCE D & BH LB Thi, INEREEE ThHiL, 12& A EOERESITIIFRIL,
[¥5G & FEDOMIAHET HAF78) TH Y | FIRAC FEEE & BAMOMIAAES H0F
78] Thd D, ATl ~Topfx 22/1E, ERLO 2 DO & ZNINEDSIT THR5
&L Bx DSLHNLEDIENDGIND, BHx DERESITTIIRE TH L L E->THELIR
R, DFEY | BRI AR L LITFIEE. FAVENMEME R ZEIR T h 2B
DOFFFNZEIRL TN DD THh D,

TiE, BAFOEESTAITEL, Him & Eds JOYFEHE L 2o 2 S0l Bic Lo
L STMEBST BB DN, TENOBEDR MRS L TELTAHL L, B)
BEOTFFZETIIRE T T 2 oD HaMERH V| Bk O L7RFE CEIE-SITIFE
BLOEEST IR D & 2 JGEHET O FHRE o > TE TR O LT,
B DSUTHIFETI D M2 NIZIEIRE T TR onsg (1),

—lE, KV EEEBIGOBEIOHRICEZ NEINTNETH D, HEOH DR
REZRRS 2 L o SR a4 L= EhiE-S1F 5l (Motivational Strategies) (Domyei &
Csizér, 1998; Sugita & Takeuchi, 2010) DAFFE, HREENEHFTRDHRDRV VEFDOKFD
Z P U AEFERREIZAED Lo &0 D BEERER (Demotivation) %75 9 7215 D7 E#%
BRIZBE4 20128 (Kikuchi, 2009; Nakata, 2006) 72 &NFDRERREDTHA H, FH
HOWEEER - RAER - ATEIO A D= X LEHBINCT D2 LT, FEE~DOXE
DHY KT LR E 5T ND EF O BERIZBWTL, HOHE - O
b ZOWMNERL b D Th D, BIRBENME LRI ERE U CEI5m 305 Tl #ie
EbHHIZA ) L, ZEBEE £13E _SE80OMREN B O L L
TZNHDOHFRIZIR AT E S HDHTEA I,

b9 —2iF, DEFATRE 35 FEE CEICEE BSEINIIE TH D, DR
FLZ 25D, Robert Gardner (Gardner, 1985) & D E DS FEFE A ~DhE
FEOIRAHIENS (Integrative Motivation) (ZfE % & CI-WFFE0ul i Z Ol & ke

‘WTC” (Willingness to Communicate) (Maclntyre, Clément, Démyei & Noels, 1998; Yashima,



2002). HIZiE ‘International Orientation’ (Nakata, 1995) <>*International Posture’ (Yashima,
2009) 72 E OB T e —FCh D, F7o, Higgins (1987) O HCOA— B
(self-discrepancy theory) (ZF&3< HAEDOH L (ideal self) OHES: & HHEHINIL Z O
&YW A TS (Domyei & Ushioda, 2009), FADFND[RD IZIBNTTHLHB, ZHHD
MIFEICEE LTI, B ORIOAEE L EZBREST 572 & B H OBFEFEERITIIT 28I
T DEZERAADTDHEND KU | FERORFFEA~OMEFOMFEkE 5 % T D T
BECCHFZEII RN TV D N e BT —< & LTHD B 5 2 &A%, EERICfEA
OEESITEEZ TRV, BOROFEE OB SOV TUT L b BARRH DR
BRI 2 52 TSRV, BRA 2RI b BD O TSGR 2B TR T E &
kg L3 2B ST At & LIFETH Y | HRNCITER L RN H 5,

ZHOVIHBEIRTIL, TN HEIE ST OB & EEROR EIEST O ETH S,

2 DB OB Bilim & BEEZ 20 RERZR DB OB L, ZE 0T 7
n—FTho, FHT, K1 TERENTND L DIZ, FHELHEFEERA Ui
WFFEDS NI o AV TN D Z L IFEBITET %, Deci & Ryan (1985) D H CREE G
(SDT: self-determination theory) (ZFED<AFFEIL, FEENTIEADN YT o T WFZEIZITREN
RO, T LBERRT D L0 ) DT TH R FEERE NS HIRVBELATE LN TE

0. EESITIIFE IR F TR O e E TIRIA L =4 5 KB =— 7 fifE
SFCH D, FEENE O OFEOME LSRN ER I RE ST L L0 D
Weiner (1986) OJft/@Him I8 « HRROHEEIADL LD L BT Z LN TE B4

Do PIFEREDRE & SR \BEREME A R OB B A — b I —OWgEE, ik D HIZER
(TR LTS E BB Z LN TE % (Nakata, 2006; Ushioda, 2001)',

RO 2 SOFIEZIIA LIRS, FiEp G (Williams & Burden, 1997) 5%
STHER OB L LR SN TV S BHERER Ydynamic systems theory) (c.g.
Démyei, Maclntyre & Henry, 2015; #% « J553, 2015) 72 E13, £Rx 2B ROMAA/ERIC
DWTOHEEWRELZ G2 T ID, BT 2 W - 72 FZEHEMIE (practitioner
research) & R7ZEDTITH 508 (Li, 2006), 4 HEDIERED LGS TODHIZETH D,
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X1 EEE SIS Dbl GBI - ) S (R - 54

B DI < ISR L ERROMHESER

ATER TR ~_72 L 518, BEAFOERE DS ITHIFEIIAS 2 DIL7~ & BR8-S OMlk
ZAONNILE D & LTELZ LITBEEORMITZR, Lol B BB
DA =ALEBYRE LTV | HEOAELOMHEERSCARZHE L=V =
WOFEZE 2O DNZEIE- ST 2 DN HOUW T ORB 22l 52 T I AR S KRE
HETH D, WEL FEROM A Z "HElC LT <AL 8ESITHIEICIT demotivation,
motivational strategy, practitioner research, dynamic systems theory 72 EDHIFE L & EN D725
DD AT, BEMOBLSN S ARSI T 5 FEE OB ST 2 E X 5720,
7 self-regulated language learing, value, engagement, autonomy [Z£E5% & T U5
ZEETD,

T, WFE & EEROMHBIEM 2 FIREIC T 2E8ESITAE L I ED K D 72 b DDy,
4 (2011, p. 456) DMERET D & D12, For DEEOFEEUZ DOV CTHE DA e HRfiR<e



ZTOISHZFES L&, LbThud ERRRRBE) ISR L2 W TEEZ 22
TRTTHD] EWVoTRRERNR AT o105 DD, HIFITRITL
7o, BIESTAIZEZ OV T ORRZ 2B DN TO O RTEOAEIL, £3IC22i2Hh
Do TH « KR (2014) TR~ X DT, ZOREZME T, BHELEFEETHY
BB DOEIZE T 3 5 Jere Brophy DRI & L CONLBALEIZIEA TS,

[Brophy OIFZEIE] “Biama B/ L C. Thva ED X DT 5 0 IBEE &<t
ICEND" LN AL AR, “EEEE LD X D ICEESIT Dk D BRR e
EDH Y L9 % How To FIITIERT 57 L) AL L ADWTITHARW L. BFFEIC
Ko THEBH SN FRRIZT 2555 2 & ZFFS 72V O LRFRIZ, EENOAFNT
MRV TR L &35 2 & bFFER “BE & EEROF E/ER &\ 5 ik
BRREE -2 Q0 5, Brophy O HALEORHFSIL, ERESITIEOH 0 L 5 %2 Pim
EFEORH TR D Z LICE BT, HFEL VD bDOEHRITH T 2HERE W
IR BR TR TS Z LIZH Y, EDO—hmE, ORI D bath b 2 &
WTED, (p.29)

OFEY, B ST E2EBEL N IFEDOI I 2=T (— L0 ) URSFHET D HDO L L
2L TCW5E] (eg, Brophy, 2004) &, &9 1-21% THENZE > TEOHERAED L D
REMR®HY | MEZRETE 00 %ZZCWDHE] Thad, BfsT~&idL, s
MO RTHERENS L THMED DS, £ 9822 X9 REESITIIIECTH D,

MfE-S1F (Valuing) DORES
W58 & SEROF AR 2 rTREIC T 2ERESITMITEIC OV THE X DR T, & D5
MEEDRES L 725 L OIHIE-ST (Valuing) THHEEZD L )77, RO
ZERNE, FATWAONEEEIET 5 Z EITRUITH L, FEFILIENZT TR
<O FETLHZ LIS 0B E RO, T OAMMEZ T80 508738 % (Brophy,
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2004), H7pHEBEEC L EE LT REBNIENY | FEOBREZEMET H 2 L TF
BHEOUPENIILY | FERE UGl L TFRUWET 5 FEEIR D05 Th D,
WV DRI T b, NISRENE S R B2 73 2 LI oW T
SOOI, Lo, BAD X 572 EFL OBEL CONEREMMERH & L CHah
FEEREICRBONTL, TFA N - WY ¥ 2T A - R SRR A HEE T
%o BB CRIGATRER B b 8 2724 5 3, TIVBAFTREZR b D b 25T
19 %, Nisan (1992) 1, FRHABIZBWTEEE LIS ST 2123, A CREEDH
TIREINTND X 5 el Bk CONFEENEI IIEBIFE Ch 272, flifEOMIE
ZRVEEEHTLIRETHL L, ROLDITHINTWD,

FREBITIRVT, NEREREDS TR, 2 LS ZE LB ST DR & 13720
RIRUN L FRUT, FENEEN TS DM L v D K0 BRI 2 A 155 K 98
KHDOTHD ... AV F 2T 50T, BHRRONES, £ TRVELH D, b,
fERT Db bHIUE, 0 TRUVIELH D, Thudz, M NFEIEIE ST D7
IZHE > TV D[ LADZRZERT DVEMIL, FTOFODEL D& Rk L
TLEHZ &b, UL, KEOEMRIT .. BRI RAEIEZ Wi L
EETH, HMCEINFAEL RN ETHRIU Th D, 1O — ARk iR
THDTHAI N [FEEAZBL T, 2Nzl LT, BEEITRIT HiRa i LTk
BII, BV FaTLREFELFLLOIC, ZOHEREPLEE LNHDOTHY, 7
SHEDHHHDTE, EIELTHDNHTHSD, (pp. 129-130)

PFERIBIEZ B E ORI SIBEE HD O LR 572 51T, Ml bFEE DN
HIEEHLbOTHD, 29825 L, HOWREEMG CIISEHERSIAE ST 5
WCNW5, ifEAFEOT- ECIToh A TS 5 B> [[H—1HFH%E ) (identified regulation)
By AR, ANEONBHIERESIT O Chn L RART 2L HTE D, (Nakata, 2010),



ST OEOIA A BiFT 5 7= D O P
Brophy (1999, 2004, 2008)23&%E L 7= “FEHDAMAE-S) (Valuing) OE&E, ©F 0,
NEBDHE L IR0 VRS DIHERRBOG (fim, useful) | & 17383252 21Tkt L

CTEXZEFS T38R0S (meaningful, relevant to me, worthwhile) | %, Nisan D35k

D bDOTH D, FINZVFREE DRI T, AFEDVFIZ fm & 7> enjoyable
LU D &9 2B A eI BB 972 2 S 13T L B BLETIE R, RICZED X
IIRERBIAL L D & LizE LTH, & ZICHRERAY 25RO L2300 303
LU DT ENTE DB A S0 2 LIid, FEE OB I3k L%
FLTHLHRNE DI B 720 (Nakata, 2009), OFE V| FEHONIRERE ST I,
FELWE WD IEEHE TD enjoyment, EFea U 5 &N FRFENHEICD meaningfulness, F%
BRIk LT 5 LW I ITBEIOMIEIZ &= 5 WLC (willingness to continue learning)
DIRSBIRL TND EEZ D LINTE D,

Language proficiency Language learning skills

Surface level of
intrinsic motivation
_—

Y e N

Core level of \
intrinsic motivatio
(autonomy,

Qelf-regulatior)
~

Intrinsic value

2 Adevelopmental process model of intrinsic motivation:
the prerequisite components (Nakata, 2010)

(12 (Nakata,2010) THRIAZ L DIZ, KRIERR LYV TONFERERKEL, 1) &
BRI LTED BIZRZ DR LW OFE OHFEERMBIHTE T
RN, 2) FEEN LBV R FIEBHNL LTV A EGEETE BRICK L CE OMifEAS
T RHE TR, RSN T-%IT, SEEFEMMERE S 20, 3)



M EREEEHEESTMTE) 55« MiE-S0 o

PERDIEDIFE 120N, SHEMUD Y JENED S L YGEEIC /R D, OF ) SRR
B OB LI LA o TR 72\, 72 ik A TR BRI B A 52 100
KEL-INTHD, SGES, FEIFIEEOWNL, NRAIHIEDONIELD 3 >OBEFE)
o> CZZ, Bl - Bt IR Ofhkk % 2207 E OSBRI Z 52T I
HE OR— 2 THE LT < NEIEIRE OO L~V UWZRIETE 2, Zinicid, 78
FHINZ DBRPEE TRETE 5 & 9 B 3R 2§ BN b 2,

!
&

FEMRFRO A ) = R % PR % 12 5O OF

T HIRATZAN, B O E OB, HEERZ R - TE B FEOE S
FAFFE L IE, TEEER, RN L O TR A RIS U D Z & A ATREIZ LT
<NAHEERCTH D, T TH, Zimmermann (1998, 2000) 2MER L7 [T RO (HZ
BRAE, HEOFHE, HOAE, BR) - DETas e — A oBE (EEORRL,
HO#Hor, BOE=#V ) - THCAZOBRM) (HCHHE. FRFRE. 8RS,
W) O 3 BEO | CFEEE O A 7 UL, FEEOFE LD A ) = X LR E L
PR L, ZORELEY R SARE B X DBEIREA R TH D, FIZIE, BTE
HEEL2RF > TORdoTz ) BIRIE, SGEENARA T 4 7O L IITEEED L D12 b

7o) W BEE (HORTOT A > TOEFL DA 37) LA TUVRY
BHEIT. REICECOFEEAZRATZY | DERAV7ZR5E 7 2 ML C & TU L M)
N5, EHRZ BEIIFEEOBELD (deal self) HbE T, ZDO KL H 2 BEIREA 72
WEEZ b2 D 2EWEST L2 207275, ALY EEZE CHDITE, £2I
BLFE TOEROMEE BIELZRE L, EILENOBIEII G > Tt g 4> 2 &
WTEXDHED, FEHEZENCW ZENRAIRTH S,

FEEOPNL, ®VT AT 4 Fx v B TPEBELSRTLES>TEY, B
CRNREDMEN T2, IEREIC H CORGEENRFE 2a Ml =37, OS5 & b
[ESHEPITILTERYY ERINLFHDOTLESTNDLFEELWND, ZhbHD
FEB TN TN T REMNGREAZ X TEBY . ZOREEZRY R SEEPMNET



bbb, RYBIELEMBIEEZ o7 CHEINBEZ IR L, kb 2L ek &
ZFESHD (e.g, can-do checklist) 72 9% Z & T, SGENOLENMEZ PRI EHZ &
DIFETH D, 612, FEELRNRH 0O L TH e DEEX ULAT
)| (Schmitz & Wiese 2006) ZIRDIALFEEDNNDA, ZO L D 72FEE L, BIED
RN CTETELT, 2O BT 2878 M A L CE TUaL, 207
DIZ, R A O FEFHIS AR TR DTH D, ZD K 5 e EE DY
. FEICBT A EIE T 53 AT 52 LT, AbOFEEE=4—F
D EEBEST S, £, HCABOBRMIZEWTEH, L THRKILT
H DR A HINFHET 2 Z LN TE Do/ T 2FHELND, ZhbDFH
FE, KOFREEZROCTIF R FEAECRE S, ZORREZMSE5 2
LT, FEOUWE, SDEVROACHTHEFEDOY A 7NV A L—RTHED D R EE
2T, — I, FEORSIISIRBRSEDONRRNE SNDH 2 ERZOD,
HARD X 5 BB ClI+Ic8 ) Uiz E RS2 W EEE B WS-8 (Nakata,
2006), D& D ZRFEE IR FEAMITIFE ST 5 2 T, A%OFE I

THEHEXT7-,

FEEE SRS D 12D O M

JEEL T SEREL, HSETHEEET THDH, ZENDORENL, Hhx IREE T
TET2BREOH T, FBAMFEOREIER L-L LTH, ALBBMLITWD
BRERIC A 4372 0 ISHG U ORI BT D IR AL L, BEPNC D ST E S
DFEE L Fr— /L TEDLXIZENENDOFEEFELES Z L Tho,

T AL LT HEST2ND LN THFEEOBE ST PNLEMICEED DO THAL
ZIUTH ETHENZ L > THEDORW [—FRFLOEDORD <V | ITHE7R, £z
W SPOEERIN NE LIZRER, EREOBREST NS E -7 LTH, £DOITAZO
S ODPEFOBE ST 2 EDTo LB X DRETIARWES S, ZIUTEFIARRF -
TV DB ST OBEHRZ 5 X T3 S ST ITBE R, D07 B 2%/ 2

10
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EC, FEEAGRA OB ST EREDIZEBEZDINZYETHD,

FEEOEE ST E 2 e — AT 5 ERHELVOTH L BIE, FOOERE
ThDFEEVE L EIEDST D720, BT —RED L S 3Rk E2 4 5 & 720D
7y, ERESUIFZUZIX, ZNEZZ DT OOMEV RIS 5 BTN H 5,

FEBELZEWE ST 2 Z LN TE DAL, AEOFERRAE RS D BOIZ LT
Do FAUL, FENEZIFSE D L0 ) BEHARER COSARB LOFATEZ L3
FRANTHIEHATE D &9 OO 2 BEfif C X 21 B EIR COBESIT D3
EICL DR THS (Brophy, 1999, 2004), FODTENFEE THLRBIE, FEE
INFE LN HFTADERE (agent) (Gao, 2010; Reeve & Tseng, 2011) & LCH HDFTH
R EFIeND XSRS Z RO BILD, DFEV ., HEHHD The self-
regulated teacher &7V SR 2 OFBINI2 B COYERE & 5 EA/2 B CO U
Err=X—1L, B Uit OB 952 L Thod (Nakata, 2014),
SWiZ R TEENICED LT, FEEE A ZBETOFONTBNT MilhgFa
TND) LW EREAIR UL L O SHETH D,

Brophy (2004) 1%, HolBERERROBES (Tarp & Gallimore, 1988) (ZH3% | 28
DLT 4 R AOHREDH Y L5 % [FEH72ER COME NSO RAZ VI L LT
B0y TFEERIZOWTEHEZMEE LTWAO0Y O 2 O0BLEN DI L Tnd, 20D
FHEMEZEFIL>oh, M3 (Nakata, 2014) Tl #l Tl M OFRENN 2 b
BN, BREECIL TBREEL ] 200 DPRELWY ~ I LV 25 TEELWLS, HE
A CIIE D | LIEZ D K 5 R EEA 72 BN T 2 BERICIRE L T\ D, oF
V. HECIEL [PE NI CE D] 120V T 2 DDBHE (‘Not able to leam’,
‘Able to learn’) Z7x LoD, B CIE MEEMIZIT 2B OBE O] 27773
SOEE (‘No interest’, “fiun/enjoyable’, ‘fun/enjoyable’ and ‘meaningful/worthwhile’) Z4&71~
LTCWDDTHD, FIBERERI I ST D OSBRI E 9 E kT
FT2HOTIH L, FEHEIE U/ A O FE 2 3dRT 5720, MBS U THAIA
BV T A— LOEB AT % authoritarian manager 7> 52 H OBk A KBTS
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facilitator ~& ZDREI LS E D70 L BN U TSHROEEZER D T & DB
PEZFIN TS (Three stages of self-regulated leaming (Nakata, 2010) Z#ZHRSh7-1),
3D H—OORHIIE, ABEINOMEREZR T D LT @VIRLED) ., S
LINDIHRETELTND ZETHD, BIRIE, J5E b7 < FGEM O OFEHIL,
‘No interest/Not able to leam’ DHEIEIZA DA, DX H 2FEFICIX, £T1T “fun,
enjoyable’ £ J#& U 5 K 9 72 Z SE720, fHZRHRETH KOO T small success ZfH
AR, THRZ G5 X9 #ElE AW DE, k- & EiX, A0/t
KIeDZL W) Z e B2 BENEEmOTZ, £ 20X 57 THERZ S
WL LWL I NAVERBREIEDH LT, BT T %% v B THEHAIO
72 By OYGEFE O FTREM A MU HWT C & RWFEE ZSURET 2 Z LBANETH
59, FRUTIL, HEi— AREDOFEEITH L TEDL I exfibz T 50D K0 b,
B AR TR LT D XD R R D B A2 S D 2 ENETH A D,

Motivational scaffolding (small success, personal relevance)
-

Fun, Enjoyable

Able to

High cognitive readiness

A level of cognitive X A level of cognitive )
readiness

learn readiness

e

o .

) No Interest Fun, Enjoyable . .
z Meaningful, Worthwhile
]

& Low motivational A level of motivational { o .
) . . igh motivational readines
H Not yet | readiness readiness

=N

@ | | able to | Low cognitive readiness | Low cognitive readiness ( Low cognitive readiness
3 — ,

@ learn . - Potential high long-lastin;
5 Extremely limited outcome | Limited outcome \ gl ol J
] \outcome

2. Wmotivational /ﬂ&el of motivationa . .
Doy ) | High motivafional readiness
2 readiness readiness

g

a

o

o

@,

&

. High outcome for a limit . .
imited outcome {6h oufcome o & Timite High long-lasting outcome
ount of time

3 : A model of motivational and cognitive scaffolding (Nakata, 2014)
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‘No interest/Able to lean’ DFEIFHIAL FEEIL, HOFREDFINIH D03, FFEFHEIC
PR e\ 2wd, ZORERITERN /BT D FIREMER S D, 2D X 5 7B RE T,
FPIIGEEFED PELV LR DA ESE, WIS THELWDMIED 5 2
LKL D Z L OHRD R A FEE T DM EN B S, Fun, Enjoyable/Able to learn’ il
WZADFEEX, HAREDIGES LS 5 D3 OAY Oz WIE L L TR0
BECTH LT, BEDER LT-BITFE /e LW 2 EMES LD, RaEFE %
Wi 5 ECIE, BRx eWEER S D, PRLW EEX 2B ENkET 2 DIXR S 72 2
ETRUD, ZOFTHFEL TN DX 01T TEELVW S A LT &) TREIHK
Ty, RIS TEBM D 3o T, EleTF v Lo Licny ERZXD L5108
X 72\, “Fun, enjoyable/Meaningful, worthwhile’ DEE-SIF OFLEZ R L->DH, ‘Not
able to leamn’ & W) FEHE B NDHEA D, ZOX D REREL, FEHOFES 2 #HAT
AL, ML THFET D L 91070, BENRFEEIR D ATREMD B 5,

BARA, FEES2E LT KAR AT 2 & T, FEHEII I N—T - U=
T e U= IZBOWTHOFEZIC BRI USSR E2 T2 L 012k d, 2FE 0, HEiNLTF
BEIZB 2o TR GHNT S, ZDFEBED DIMOFEE ~DRIGENT ~, O
TEFEEDBIZ SRS 2L 0D Ko7, RGBT OERE, SViziul, e
JEGHNT AR AR DBEREENEENDHDTH S (H1H, 20150),

S o#EESUE

“We never educate directly, but indirectly by means of the environment.” (1916, p. 19)
100 “ERIICHBE LS John Dewey 7% [RETFEHF] T -SHETHD, ZDOF
I ST OAREZ SN TWN D, DFE D, HEIORENL, EFECERE ST 3 mE 5
£ D MR A T HHE N A A 132 L ThDH (Nakata, 2006; Ushioda, 1996),
Brophy (2004) (3ZEIZBT DEHEDSIT ORI ONT, RO K I IZHDOWN TR TN D,
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ST ORFEREZ DITIE, HROPICFE A 2 =T 1 —%HL L, TNEAE
FrhamERz b5, DFE0 . Bl &AL L OBEEIZ L > To bivd, AERN
FEZEICFIRZBL ZEDTE LR [41ED Engagement % FIREIZT 5 HE L
fb] THD, EERTOERLIGHOAREEAZIFETE 2 X512, FS5MEDH 5
FE T ) F 2T LOFUNAEZ DD, FENELHANLTLONENRDH D, (p.26)

DT OHETMIE, BEMEEE L ST D ZEREIC L VB S LD (Reeve
2006, 2011), ZAUFAFEAITS HHIZFE SED L0 )BTRS Zlmdkke 722
flROF T, EELWARLIIREBENEXNW TH-TH, A0 HHEMSE
(autonomy) M3 E W FENHEEF (engagement) 5 K IR BEREIDZ & THhD (Oga-
Baldwin & Nakata, 2015), H CFfE 78 2T 572D OB CIL, ZEfiAEo
structure % Hiffl L authoritarian manager & U CIREZEE Loob, HHMEIEOBRE
(autonomy supportive environment) Z->< ¥ 729 Z LIIFHETH S (Nakata, 2010),

DX REREST OBEED, BEUDHFROICHERE T CHASEA I TD
2 HOREERGROA2 5T, BEIZBIT DALERILO-D22A3 0 « Hiil & AEDEHE
Bt - B e ERAFOHEN & L COHEFEBEIIHEDNTHY R ik o
HERICHIEL CTHABND Z LT, ERICETDS (1),

#1

B R EEEG (Deci & Ryan, 1985)

- Autonomy (H53 O TEIRCHIEZ B4 TIER L72W & 5 BALEORICK)
- Competence (HH72Y [CE 5| ZEaMER L, BIEEZFF & SEHD R E DHRERD
* Relatedness (f1 & B30V | HRITFTE L CO DR ARER L7V ) &V 9 BIRIEDRICR)

My English Teaching Theory (Fili, 2015)

- Safe environment (F5FTD & 57 0)

+ Feeling of belonging (I—A L7\ &9 FTJE&)
+ Feeling of self-affirmation (F C.5EE)

- The spiritof love (AE4E & D723 V) ZFi->iih)

14
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ORI BEENEOR LMD L AED BB, AR, AED DR~ R
T 3ONNET D L 917D (i, 2015a), OF Y. Reeve (2006) 23MEfL7-L 9
(2, AEFEOEE ST & BEREICI I ARIFORMRN H 5 D TH 5,

ZOZEFRFAZ, RO 25D L ZmE LTS, —Did, Hllbikz 22K &
KEET DT DN EEHIIOTDUERHDH LN ZEThHD, b oL, #hi%S
T OBESACDBERITIL, FEEDOHR BT, BN b —EDHEN D LT D
ZENHHETCHDHZ EThD, £ ThRWeDIR, T2IEHRIOHRNFEL, fiFe L
T FEFLZEEST 2 EhEREZED D] L) A —H L DHN—ANBET S
T EITRY | FEEITEWE ST O AR T S Z LITREETH A 9,

REFAZIRBNTIE, FITHRRDSRD DAL, Bt - 7 2 Mg SEE ORI &
D, KRFECTOEFHBEMY EEREIL, KEBELWbLORG D, Zhdd ERo
cognitive scaffolding N Cid motivational scaffolding [Z¥43% X 5 THHRBIE, i
(TFEEOREZ IR L TND I LITRD, Linl, TREFRRICT 2013, HEiA
OANHH OZEEIZERE ST O AR TE TV D1 E 97y, £72 administrator 75,
A2 BN TN TN OEE OB ST OSULOBERL CE 5 X 5 283k ET5H 2L T
B, DFV, A FETFEE L LT, EAMIEEE & LTI AFRE
725 K572, Dewey (1916) AMEE L7 [HEICIHIT 5 REFFRALREE] 2R T
ETNDNEINTH D, HRIITME B4 T2iifI2 B 575, ZDfilfIAE=Iz &
STERDH DO TRITIUIR B0 L, BiiZZnHORfI LW L>o8, B
DOHFEIZENENDOFTHEICL > TESEZ EOTEXLESGH, OF Y REFENR
HEBEFR A O HRIZR LR,

Bohic
AR TIE, Blin & SO AEH 2 FrRBIC 3 28 STt D &1 A 7 X i
DIZL LD & LIERTIEHZRY, LA, MESTOBEEE R, B & SZEEOM AR

15



% aTREIC T DEWESITAFTE 21T 5 ETO—oDIE L 72 D5 L O &5 = L T,
KR & 2% & 9 72T E AT 5 NS b2 DOAEDIT 28 5 L Todhir &7
V. BEESITBIRICE S L CWDIF5EE - FEE - BB EE OxEERE L L5 &
L7zl ZAIL, AROEERHD, LI L, BROZERNRL, ZHbOEESITO
L, BEARREZHNODE, WEDZYIEORGRE (EDH2 HFARE) . #EE5R
DI LIPS b B AT BT, ot ES< FEET—ZIC LV B T b
RFAUTZR B (T - RAR, 2014), #EEST O LMz R LT DIE L,
FREZRBREE LN DU T B BIZRIV BT DD, BB EHE D AT, U2 Tk %
R L7 BTt s, 2O X9 REWESITHIENHE R 2 2 & &> TOE RV, 4
%D AARIZIBT DIMEREFEHEWE SR OB 2 Hoo, £1EAH BV IKY DO,
FHHIRO 10 FOBRESTHIIEDIED Y RN TNE Ty,

&

RART, 2015 FERFIRGEAE TR SN TOL R T T AORRNEFITEE DX,
MEEEEZ LI b O THD,

. K2BIOB3IZOWTIEL, AT HEsHETHE A TESL Canada Journal %5 J TN
SiSAL Journal 75 ZAVERIA NV,

2. Learner autonomy & self-regulated language leamning (ORSRIZ-OVNTlE, Nakata (2014)
EERRINVN,

3. HEMEEERE T U 23 v U —TF OBSRIZEI LTl Sampson (2011),  fhERkE
Ferm & MRS & OBMRIZOWTIEFHE (forthcoming) B B1Z S4U7200,

BEIR
FRRAEEAS (2015)  THZARRIC R DHENIGR L FEEA—F / I—) THEZ (W)
B THEATNT DEEEZT CHo—FE8EA— /) I— O] O->LER,

57-69.
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L (2014) [HOEFEINEREFEIC O 26T b 0712 - Foed - 8
OB LRI BN URREE RS (R[5 2 SiEREIJL L IGE
BEOFENTE 1 B, 29-40.

THEZ (W) (20158) [HAO THEATWNT DEEL T CH—FEEA— ) I—D
el 0o UERE

FHEZ (2015b) [HHEFEEZT COE AL LTOEEDT) [5GE8E] 5 64
B2 75,2931

FHEZ (forthcoming) [FMNEREFEIZIT D8I ST 242 X B3OS —

TR EEEGEAE F2RE] %30

FHEZ « RIBFE (2014) [JGEHB 2B D AEO S-S IFAFFEIC R4 5 R

IEREAERIITE] 55 30 7, 27-40.

FHES AR = VBT (2003) [HEEFEICHT 28T « 2627 7 r—F

(2T [JACET BaEfdEe] 25 7 5, 1-20.

FET - BABE T 2015) [HIMER LX) JSEATE 64 BF 2 5, 52-53.
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2

b R

[(EaVsltel
DFEHE L, Sho&, #0EE<, HILE, JHoH D NEInaELS T 5,
RN DBRINZES 5 K912

[ K=K |

(75 LRFRRRALD —D>TH LM, ZOFEOPICEESTORERZENTVD

b D, FIZbOLO—EHTHLEEST I, WICE L, BIENEDO L DI L
NENNTWD, HICET2b0Ear hr—d 52 LITE LW, &9 TIUIENZBRIBAN
KIAZEL T L REMDHIRBICEET HZ LN TEXDLDEAI D, BLEH DI LR, T
TOBESTHREN AL TND ZETHA S, TNE TRY RFIETH S5H R OB
DNTHIRE SN TE 20, AR TIEZDOHDO—2DFERT 7u—F L L GEFEREREREZED T

WAEMERFIHICHOW T L T <,

MR &1
MEMER ) (BT DT T4 A 2 v 7 ¥ 2T L HEh (Dynamic Systems Theory) | (de Bot et al.,
2007) [EHEMERERR (Complexity Theory) | (Larsen-Freeman & Cameron, 2008) [£11%% =25 (Emergentism) |
(Ellis & Larsen-Freeman, 2006) 72 EHix 525, TNZID LESBRRDZ 0N, Wb EMERRDS

DEVERZL ) L LTWDATHHEL TV D,
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Wz T

BHERBIG- INF T TR

HRIIEHERBIZ TRENL TV 5, IR EMERBISR & L TR DS D EVBIRSHBN TN D,
1960 FFRICEEFFEOT FU—R-m—L oY dar ¥ a—& CREM/RAFERE#-7- KA Tl %
T2 Tz, URED L B o —HIHIED L O IZIRREN N @ < 22 Tewd, v L [T Z Hif L
£ 9 LN T 200 #&CTRHRZT - ThTz, MRICOTDRRRENEEND Z LITEL T
TeM, BRI 2 T 2 D38 WNVE LT, DFE Y | WIHNEORI 22 2R o e e
LTRASNDEITHIE L, KRV AT LBRICREREEL 5 X T2DOTh %, [G1E, Kk, B,
RER A RBENENBL 526 ) 8RR TH D, TN ENOHEBITOT ) RENTH -
THEVREEEZ G Z2EV, FRE L & BICRERBLE LTI LNDH D, ZOHRIT, B
PHETz E 035z < BEN 7= HIER O T TR B 2 = 35055005 X% 7T 4% (the butterfly
effects) & PRI TV 5, BHEEMRE LSRRIV T, BE LI O0OBRRB 0D ED
£ RIS 7, el ORROREZ EMEICTHIT 2 2 & b TR, [FROEME
BRBIRIT, ~—7 v F ORMOEBCHE D SO &, Fx 2B &R 25H TROND 2,

29 LEBIEN R Z 200, F£728 9 THUIKHML T E 2 00584 2 OBMEMERIGR TH 5.

[EHECEINZRRI &1X?

EE15 (Second Language Acquisition: SLA) 738 Cid, ITHMAE LT HEHMETEIN R

rnm

=
(complex dynamic systems) &9 SEREDONDLDT, ZOSEOBMED LFELI A TN 9,
ET R (VAT L)) LiE. HOBRMESBAIEZ RO RERN ORI N0 L L ED
. HiiflE HuE, SAEL. Yo -0 T r—A—va b, EIEES bk B
MBSOV AT L THD, ZINHDY AT Ml 2 —o—oDHEHKE Blid, XA, v
H—T A . EEAE R &) IXE TR e < | TR LAY L THID TR
ZNOREZ R LV AT LABIRICEIRT 2, FRO7 T A6, AfE, Hlili, Hix 2BE OB R L
MO S, ENENDNEWCEEL EZEVWRNREOE DDV AT LAEZEA L TND, S HIC
FRIZIZ DY T AN EN D —DDRERVAT L THY | £727 T ADHD—A—AD
AR bRRA R (G5, BT, SEEEMER ) oML — DDV AT A LRI DI ENTE
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BOSEISSTIIEO L IZBLT 200 BHERIEGNLOT T —F

5o DFEN | VAT AOHERERIIY T AT LATHY . FNFNIIMMO LD 2T L E BV

EEEGZHWIRNE, RERVATLAEHER LTS (K1),

K1 = T AEED AT ADFRy T —7

WIZ THHETe R ICOWTB XL TAL D, B4 (complex) IZHALL L 725F & L T complicated” GAZ A
ST W DLN, BHETHDZ L LIABASTND Z LITAREMIZR > TS, IABASTIRTENE
BHTHD LR AT, b 2ONTARD I I TEIIMEIIS L TN EFRRETH D, ZTNET
SLA #fF78 ClIE T £ 772 7 7" 1 —F (reductionism) 23 Eifi &2 5O T E 722y, 2 BIEHE _Sib8 5%
— DO DOERITRILA[RETR DAHASTBIR] LA TWD, —J7, BHZR R CIIHRER 25
DT THEDOREZMRAT 5 2 LT TERY, BIZIE HD7 T AD— A— ANDEFZHfFET 2
P TIEZD Y T ARERORHEZZ 5 2 LITTER, — A — AOERE, Hiifi, Heie Sk ingl
FERAWCHELGEXMAEFERAT 222 T I AREERAIV L TWD,

FE7 TEAY725% (dynamic systems) | (Z1%, FEfdE & & BT AT AREPET D2 ERN G EH
TWb, Bz, 4 HOREBRERIITER D o727 7 A28, FERE L & bICEEESmEY
—REDH L FHIAPEENTL D2 WD D, o EEFNT—EKEITH Lo & LIz RFNE
SMTTETITHLEDNTLED 2L bd D, FHERRIC, REEINDL Z LT, ZOTVAT LD
SOFENEBFET L LITLY BEEL< 2D, TOX 5T, THMETEINSR] IXERMOBHMER

FEAERDE AL L2 bk A BB A AR SE TV DL D TH D,
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Wz T

BHERDOBIR
SEATHBI LT Z 7 T A DROMIZ S | BHERIZITE A RBIRRH D Z L Nmb 0D GELL
1% de Bot et al., 2007; Dérnyei, 2009a, Dérnyei et al. 2015; Larsen-Freeman & Cameron, 2008 72 & &5 R)
T 2T SLABREEMRIC R & < B D 3 oDBIG- BERIEIE) . [7 M7 7 24— & TH MRk,

RS —ICOWTEE LD ZNE TOMELBIB LA L LT,

FERA S

BHERIRIL T8k 2R L9 LT DRICKRERFEDH D, Blrz D7-0IiE, ZNET
% Pre-post design (F 7213 two-wave design) & WIS HFIETRMIAFE ThiLTE =, Ziud,
BIZIEA LW SRR CTHEE OERESIT ZBE L, I 1HFEZRDOB &V D Rl CHOEIET 2 55T
D, K2DEIITAND BIZEMAEEI L TWUE, 2 ORFEE OB T BRI Lz

EEShD,

12
10 *

2 Pre-post design % > 7= BEHIRIBFZERS R OBl

TAUTHK LT, MR CIE multi-wave design & FHIN D HIEEMES Z B LIXLIEH S, Z
FEFAHREO L HICAPLBO TR bHlELL S L+ 5HETH S, Prepost design 13 44k L
TenEID] ZHETHILEZHNE LTS, multi-wave design 1X TED X DI LT #72
A5 ZEHAME LTV, FEBRICZOFETHET D &, B RRDIE AT VBRGNS ATRENE
DD, M3D2-50D7F7 7%, ADHLBD2 K THILIZE W) RTIHIEAEL TWAR, ELHD
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BOSTEISSTIIEOL O IZBLT 200 BHERHEGNLOT T —F

TT 7 5RD EENENOENDRFFOBERNEL Bir b, ED VT 7 TIEEPIETIIHIIN L7 1%1%
EHL, BRI LTS, DFED, ANBBAEIMLIZZ L7210 T3, 20HOEITHIE
B 20ERDLHTEAHD, — DT T 7 TET o &4 L QO ESREZICRIEM L T\, =
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3 Multi-wave design % i > 7= RHIRIBFZEHRE R Ol
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T NI 2—id BHERRPREINICIESH DLE LTDRBICZE(EL TS 2 2R LTV D2, K

ERBACITBERNCHEE 2 5 2 & b D, FFEBHICRAE Z 52 L bH D, FREDOFEE &
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%L &% HIRERZ IR TE DRI D, 20X 9 IR ot CIEFAITE = 5 K& RE
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(10 3B 7= D ITEWTZGBE) (AR AE - 52008 ) Ml EITo T2, & ORFFE TR A =
21 & HTRT I DI X 7RFEEE A IV TIRRE A AT - 7253, T Z Tl change point analysis & FEIEIL %
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6  Change point analysis & H\ 7= fH#5% (Baba & Nitta, 2014 £ V)

FREEB M 2 o 72y, FEEFONERTIIH SiEY A7 ANFEMMR S IL, SRk 2 3 THZE
(emergence) | THEEZLNTND, ZOREDEAE, ZHODOHEBNIEZ ~T-HNSRT 7T
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JEHEREF O TH, FHIE SRRSO T U CHEMEREGR & W T FZE3 GOl IR E » T
%o REZRPRHE LT, 1990 FRLIME . HEBREICR T 228 OB ST 2L A B L X 5 Lhkx
IRITEERR L CEX AR HITF 5D (B Z1E Crookes & Schmidt, 1991; Démyei & Schmidt, 2001;
Williams & Burden, 1997) . {&#AIIZIE, BhESIT & A ER TSR b D L X D~ 7 m O
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Maclntyre & Legatto (2010) : # X 7 {EBIFH DOBIEE-S1T 24k

AN, Feb~A 7 1 L)L OshigSIT OZEb AT~ AFFE L LT Maclntyre & Legatto (2010)% 14
5, ZOMETIZT TV ABEESDTEZOREE (6 4) O (2 a=r—3 9 EK)
(Willingness to communicate, WTC) DZALIZ DWW CHREZ 1T o 72, WHESINE IXERNZ 8 DDA % ¥
27 (BIzIE, FETODAR, BT EOHERIER L) IZONWTE SETHLT 7V AFETAE—F
2TV, BTOZ AT THRICADDFEL TV ET 2 BARNE, TOBAx TWICHAED X 57
REETHT=hY a7 Mo THEZTT- 12,

ZOMEAER T, 6 HDOBIMFED WTC OZELD/RH L inKE  fleo T, FlziEx 271z
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Nitta & Baba (2015) : i Z & DEWE ST EAL

WIZ—F Z & OIS 2L A2 T L7=iFZE & L < Nitta & Baba 2015)&#3/15, Z OHRFZET
&, KD selfregulation processes (HEFHIET BB R) L T9A4T 4 VI ORENRED L 5 IR L
TWAB DB AT > 72, e Nitta & Baba (2014)35 & 1Y Baba & Nitta (2015) & [FRE, £k~ ZefaiE % H
WCTIAT 4 T OEESIT LT, BRIDOT AT 4 > 7 OEZICFEBLIZAAFETOSVIED %
HWTKRFAEOHCTE T a2 %2047 Lz,
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E—FMAE L CTEEE & - B bICAM s T2B TR 6N oTe, ZOHTHE— BT THY
WD ITRERILHFL Z 572 Chika & PRI 554 (K4) 1IZ7EE L72, Baba & Nitta (2014)CH M
L 7= change point analysis 2\, & X 9 EEAFORFHNC Chika D5 VKD OZLABFLZ > TNDH D
Ebhrote (W7), ZORHEEIZL T, BPRETIES VIR FER DR 120N, %4 THx
M B 2R LT D, BRI Chika 1315 O O BIRAIIRNFEHIRE A SN 555

BT A RERBEFHROEDIELZ > T,
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X|7 Chika DE ViKY FHDZ (Nitta & Baba, 2015 £ V)

Chika D AAZEIC £ 550 Y OBRMMEZFHAT 2728, goal-setting (HAEFXIE) . self-observation
(B85 .| self-evaluation (HCFH) D 3 md=a— NMeaiTolz, ZNENOIEA O—HFH D
BAbERLIZK 8 D7 Z 7h 6, BIRETIRITE A EHEHA STV R 572 self-evaluation (VN EH)
DOEFEEATR VBN L TOD Z b5, DE0, BOHEDTA T 4 > 72k 5 H it
AT O BEDRB AT > THIZ TNy AT 4 V71200 Th, $RPTR-> TGS, FE%E)
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1. Self-observation =l=2. Self-evaluation ==#=3. Goal-setting

X8 MOk nt2nZt (Nitta & Baba, 2015 1235<)

Chan, Dérnyei, & Henry (2015) : —4Z & O@E-SIT &L

W& BIZEHIR AR 0 HEWE- ST O L&A L 729t & L C Chan, Dérnyei & Henry (2015)

BT 5o T ORFSETIL Domyei (2014)IC & o THEEE S 417- ‘retrodictive qualitative modelling (RQM)’

EMHIN DT EE VT, BEOHRFAE (94) OBWESIT X A 7L 2 DR ALY A TE L
T %, HEFEE 2 AW IARHI R FE T, BN — XIS ERBRICE Z 2/ R 2 TRIL &
9 ETHNR, RQM (FZDOT BB AL KRS 2 MICKE A H 5, DFEV ., EBRICK Z o 74
ENOBEEZEVIRDZ & T, EPOL ) % E-> TED L ) BIERICE o To B D/ % V%4
LD ET D,

FRE DILET, 6 HOHARIA X Ea—%1TV, B L TCWDIER/ED T SOX A THFFE LT
(Bl 21X, “A highly competitive and motivated student, with some negative emotions’<>‘an unmotivated
student with lower-than-average English proficiency’72 &), D% ZENEND X A 7 Z L 128 DA
AU B 2—%(TV, FFEDX AT (fER) ICE -7k 9 FEMOEE ST DA kL | BIfEDRIEIC
BTtz o Uiz, ZOREE, AL EEESIT R Em < XU T 4 7RG ER>) 247D
AFEDSE. THELLOMER . THMA RO THIR L X5 LT 25861, TRI~DR& ) D350
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T RIT7H—DIRENRVIRLEZ > T2 L E2RE L TWD,
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HZ LT, ZNETOMETITIRZ D = & W LD 7= IR I - 72 IS EAR T THA TV S

ISR E RN D %,

Brgens & ERE~

RIS, 2B OB LWOIIEDOMREZ EDO X I ICHEBFRBIRILTD 2 ENTEDNEZLTHILY,
FP. 3OO ENSEES T OB EEA R LV TEI > TWD Z &b 5, Maclntyre &
Legatto (2010) T & A 2 O L~YL T, Nitta & Baba (2015) T3 L~L T, % LT Chan etal. (2015)T
IHFEO L~V TEESTNEL L TWD Z e &R L TWD, £, ZhbOL, FHRE L
DOTRNTH L —T7, BRYIRZRIEE RS AIFETEDLZ L HRLTND,

Fio. BHERERZ IV FEORE L CL si 7R THISH TN —T LV D) b,
MER] « BARIZ) —A— ADOFEFEZHEL X5 T2 KB ED> TRIZER ST b D, Flz
X, 7 7 AR TRONTEEN, lHxDFAETEROND LIFRGRV, FAELHITENE R
Ry 770y Raefih, JGEN S EBROMR HERESIT b4 ThH DT, A URESLH AT
KTDHRIESEHTH D, ZRNRRER S DO T AREE R DT RITARAIRIEN, FIRC
il 2 DFAEDLZFME DL BRE L 2T UL, BEDRIIENERNTEA D,

SIHIT, —ADFEZFH L BRT H720I1iE, HENZT TR TBEATOHSRE] 280
TEZDHUEL H 5, Bx1E, Nitta & Baba (2015) TIZFAETZ BN T A T 4 ZITENTOAREITIE
N EDBERENOHRTCOHRETH D, OB ED I I ITHEORBREMFIRL TWDH, LD
FOTFBkG & BN TV D208 BITEDOZEE OB ITIC K & 22528 % 55- 2 Tz, Ushioda
QOONDMEFH L TV D L 51T, AfEDITR L THFEORET THRMET 2 HEEF] Tidwn., A
DITE > THEEE L UTRENIINED —ERIE & F, ZESOIEE L ITBHRD 22 R x 7RTEE) b 7R
D OIEGEEITHT 2SI EL 52 T\ D, A% [EEE ) Ko idizd, BIcEB kLT 2
42 N (whole-person) 72 f7/E L LTH 2 Z &b HHERHERAHA TSN D HERBAD—DTH D,

ZDER DI, BHEROWIFEI A 2 FE SN DR ORER & IEFITEITN D, DF D | EHERERD
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U AH81% JACET B XHME RS T VR w A T8I pT-—EE & o554 B LT
(20154F 11 A 28 H) TRELIEZ-NRICESX, MEEEZ LD THD,
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ZOHESIT O ZOOAIHEIZ-OW T, Yashima & Arano (2015) Tl ‘ontogenetic maintenance’ &

‘microgenetic process’ &\ 9 FHFEZHH LT\ 5,
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