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XEEGREERALEEERET~DORE
A Proposal for English Education through Literary Works

LH
B 74 4 [ 3R K

Abstract
This study is intended to make a proposal for English education through literary works. The author
attempts to ascertain if teachers who employ literary works in their English classes have been
headed in the right direction. There have been numerous studies conducted that have demonstrated
the effectiveness of English education through literature. Literary works are, indeed, one of the
most appropriate materials not only to enhance students’ knowledge of foreign cultures, societies
and language, but to improve practical English skills. Still, the versatility of literature as a method
of English learning does not seem to be fully recognized. Despite this, the JACET Study Group of
Literature in English Education has contributed to English education in Japan through various
academic activities and publications. Developing and introducing innovative approaches for

teaching English, the group has helped change the stereotypical image of literary materials.
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Thol-oizxt L, iR/t zBieFAE 1L 80%Ri#% Th oz, HAETHEFER 2N
L2 nW, SUPERERET 20T TIER VWO Th D, iz, oAV TS [FEEE



W2 THEEHE CXFHIMEH D Z LICH LT, 2RNICIEEENRERRZ V] (1,
2015) ZTENRINTWD, 61T, AT E WD Vv VTP EORK AR L, ¥
EEREZSEHTET TR, XEOMBICLERZL Y BIEZHICOT &, EHARL
RERBCEHAE, WEEERIELONIOTHD, Lnd, 2R L LT, 2
AEERERRFERICHOHEEOT V., b MOEMIL, T ETOXFHENTLOIEE %
BLTHRLNELDOZEBICILTEY, MMESOMEL HE 2D, FFICHRBEMIZOWNT
X, BABE» D7 4 — KNy 7 2RIC, FARLIROEENMZA SN TWD, FRICHE
REDRLBRDIETOA T A MEE, ZRICESIEMOZ A ZITHONTIL, FEEERD
RECKERECHLISHTRETHY, BEOHBEOHRICER-T-bD0THLHL, ZhbD
HhE, HEHEHEME L THLEASNDRE, ETIEEREME AV RHBRE BM O
BB ZILT TS ZEZRZLTWDHEEZXD, 72 T100ER LD 54— LowiEl (%
K, 2014) bRFRETOEHERE ALK EZEL TRV, IROEFBHEEM L LT
ST HRBINE EFMNEERICEEVBO THDHO0H Lit7en,

3.5 XFZEATOIEBHBEOR-—NAVETVELT

LFRHEWREE, 7T Iy 7 RIFEIEEND, EOEBAKE L, EmlcETHL S
N RERHRIEE E TIT R > T&E L, 4% b HEARE CUFEMOF SN 2 RKFEHEIC
ENTHIERHED SN TN 2 EIBWNARVE, A2 - E TCORY AT, —>
DO—VETIVERDIES I,
PFETH L, LFHEMASLUINC G L FE RBHEICENT 2R B3 HE RS
NTWo, LL, BECZBVWTE, FROMFHBOHMASEE, £ L CHMBERLE
D SCHR % fif it U 72 BRI O SCERFZE R 8RR L7 TIRGEBB O 12D D] RNERIL]
(SCEMFFEZ, 2001) 23X Lo & LT, MRz 52 T<nd —7, SiATHLERED
REZIFIEA LS WEREEOE N DONRE o L DI b, WEHENRR DG
By, R [SCFEMERNV N7 v 7] MRS, B - BN SUFHE RS O )
IR SN DTE T, XFBEMER W EEBHEOR VM, KR HE SV, AR
BE~OWYMAEBIEFILL TWD X OICEDR D B ZIE, [ XFHEMEE AN R T v 7]
DORFBICHED > W E DA L7 Literature and Language Learning in the EFL
Classroom (Teranishi, 2015)%, UFEIEH LI EGERELEEEZPT > T\ 5b, £z, HGE
BICBT D LFEMICONTERIS, 2OoEEFICLS A LR bz TWaHIH
KOFEFEHE BT 2 XCFBM O] (Wi, 2015)72 &, CFEMICET 287 2m i
DRWAFFTTHEICALNDL X IITR-> TN D,

Fo, MOFERIBNTH [HEMELTOXFEES, Bx5] (P, 2007 S -
VIRV U LNERSNDRE, CFEREEM LT D BEEEO R YD AR Hiw S
NDHEICR->TETWVND, ERELFZNEKR, ELRBHEREM L L TOUFENEG
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AR R EH L 2R EE DR S

STV DRBUTE 2 Lo TEWRWD, TFOF M Z R S M 728 & B3 k2 28 FE
STEEZDLITTHD, ZOXICEZDL L, UFELE AW RGEHE O BLE Ok % Al
DIHL7ZD1, 20 EZ0RNICHELZ H X 01X, FIICHEEICEIT 2 UFEHEME
SOFHTHDEZS > TV OE LitZn,

4. L O—NFHE L XFBERRKDOSHZ DG AME

AR D X 9 —HIRA A=V LI RARD, KFCBITDEFEREENEEREIB T
HXFEOHEHELZALTNDZEIEHLNTHD, 2FV, BHEHBICBWTLFEMEIE
AT 2213, MEFOMY IR TEHARL,FEFTO=—XbilLTNDHEIDITTHD,
ZortthniE, FELEOBLEL KL, TOZLTHEIAERbLEOONLES ) LH
HM A E D2 WE B0,

LFHEMREOMRRRELE L C, CFEMBEAETIER RAENEBICSRT L 2
ENTEDLZEMTHLHD LB EIMINTE T2, LFIEF, UL - B EM TH 5 55
ELHRNICHESTEDOBEOZEM THY, ala=r—va VENBEREZ HIE T HED A
KOFFEHETH, +RICEHNTE 28] (W, 2015:284-285) 2D TH D,

LEFEHEM S TIE, XFEELEERTS2Z2ET, COLIICHARDOEBHEICHMT
X0 EBEHLENS, HRAxBRRAICWMVMATE L, 77747 « T—=0 7782
LR LoD, RMICHRAMNTEEN 2@ N D UFEHEM 2RO 2 H I LT, #H
B AL CRBEICIRY A CTER, £, LFEEHoREET HFERDMLLRNE N
IFICH L CIE, EEMRBREROBRLE VW IHIB THLL T2, UFREM & KBRS
B EBRFERODRNE NI A A—=TICELTYH, EREZEXTR2NLEEHL &b}
Thd, £, REHBEIZBT L AEMOEIMEA R T 2@ E N EL LILE>TVD
LW HHEL, CHEHENESNINETICERVMES, BRLTEX-HFAERELWI &
EERSTTVDHIDOTIEHRNWTEAI D, DFED, O EIESUEEMRZ AW RGBT 2B
MO REFHEEZBIELRLTND EF XD,

TP, [HEHABTE2ABBBEOLE»LE XD L0 ) XEHBENREEOHENRT X
2T, FEMERWD Z LT, RENRLVVTOFEEBBORR5EREL L TORE
EHZHOTIERL, BRBEAE XM TOE - #25 - By RIC bW E LS -2 k
T, WELZEHTEDNE2HDOEDLLEVWI L THD, 2E0, FIHEFRELITREARD,
XFEMEAOERZBL T, HOaIa=r—varyhzHiiodsgstnszeTthd,
CORICEREZEDELMELED, BUIREM 2RI LT 52 LT, HEAFICKT
HXFFEMIE O AT HZ LR DA,

T, FEHEZEBLFHLAZELTHLLIEDORALE LT, FEFICAZLE
<, ZTORWAMMN S F LU0 B2 WERIZH D BB BRI O W T G, iR E B
ELTXHFEETCRFL, WHT D FHEZ, ZhHETURCHEZL LWL Lk



Vo CFBE, EFWICHEORNAT AT TH LD, TOMBEFEBICHMEGREILT 2 2
LT, BEMELTOXFEMZHRFT L TS ETHARBRBERALEORNB D000 LR,
ZOTHZEITEST, HLWATEMEDRBN D D TIERWV D,

XHEBEMNES, HOVEXFEZH VK FEAFIL, NETITEALLREX LT
iz T#ERn6b, RFICHFLVWELZZOVHEACEORRET ILENDH D, bk
F52Lm<, HDOWOLAREMEZHRFTL TN 2L T, KRN REFAFTZERT D
ERTELTHAS D,

51 F SCHR
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REPHGEHE 2 (JACET) S EHF 724 ()(2000)  T[EFEHTE O 72 O 0] RN
P
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EhET, ZEE, I E, BNEL, ENET, Ya—r X, S (2010) [T AT Y —
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FEELEOHRE L £ DEFEHE~DIA
Pedagogical English Grammar Research and its Application in English Education

T AR T & H G 2

Kansai Gaidai University! Kindai University?

Abstract
This article focuses on the aims of pedagogical English grammar research and its application in
English language teaching, primarily at the intermediate and advanced level. It consists of five
sections. Section 1 deals with the role grammatical knowledge plays in communication. Section 2
clarifies the requirements of pedagogical English grammar, thus showing what grammatical items
are better left untaught. Section 3 shows what grammatical items should be taught and introduces
some concrete ways to teach them which one of the authors has practiced in class. Section 4 takes
for example four grammatical constructions which university students should learn: Show me X,
and I'll show you Y, the next thing (I knew), the closest I've ever gotten to ~, and go/be like/be
all + direct speech. Section 5 claims that concerted efforts should be made to show what

grammatical contents should be taught to university students and how.

F—U— R FEELE, BEBNICEADLNE TERWIGESRE, TR - R 54,
KRBT E T~ & OEM I, BEEFHEDORERX

LB
FREBEICIEBLHEEO MmN H LN, KEHBEFOEME, HDHWIL, KFEBEHED

FEEHIL, PERLEOPFTHITEAMICTE LW E WV I RIS > TW5D, G585
CEOFRHENELWNAIELL 202y, Y EY TRV E HORIEL 2T ER 50
EUX, EB, Bz, BB, BEBEDR TV EEESCER, FERICELT, D0
X, FEOUPFICHL CREMICEETIICELINEINTH D,
BEMEDONTWDFEEEONEICIE, BTy THE] £, FELZELIER
52 EERE LR WIOEHAGES, 4o [F3F 85, E6E60FRDOERIC
HOLHLBOFRBEABMIT LD LT HENCLRE 4 TIERNY,

ﬁ*””ﬁ)‘:/ﬁﬂm FREFBEHBICH LTI ESERAMEAT LN TED, £7, H—0D
BEkX, TFEOFESNEFEOF TR SN FESL, —ALEL ZABBRICAX 2K
®$f<%*ff FICHB CX DA REEHBFICEAT L 2 L I8 L > THATOREEHE DO
WEEAKDZENTED LN ZETHD,
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BOHEBNE, XEOBEZFERETLHIIENTEDLENIZEThHD, BlxiX, BT
DIEFEHIEDO RGO —20%, REMRFBICIEDY, BEWARMA, Wik a i Mg
I LTWDZETHDIN, XERBREFEOY X JIZHET2H#ETHD &0 D A
3D &, TRV FREENRRERETHLILITFEIETHRY,

FoOHRBKIL, FEEOSHE - WBICH T 2HMEAED L L2 R/THLENTED
EWVWHZETHDH, BARFEIEEFEFESNEICIIR LD AN 425D, BARNEEENIEE
LR FTLHAO -2 F X ’&@T%é# FEEOLEE B/ T 201 ETT
HEETE, BARGEIELEENEOMERLLBERIZOVWTERDHERDOTH D,

AROBBE, FE 5 EMgE ODEJZST‘%%S%Eu%Iﬁ, fk*f Hfk, EfL~LOREFEHEIC
ISHT @ EHELIZETHD, P F2HiT, FEEEOBEFZHALMMIL, FDXD
BRXEHEBEZRY LT RETRVNICHONWTELET S, HI3HT, ERICKFECHE
ﬁszéW%%Miz EOXIBRIEHEBEZRMY LiF &0, 72, Thbox Lo

WCHE T RENDICOWTIRWHEIEN D BRB 2RO L TELT 5, H4H T, K7
%a%%za KBWTHADLNTWVWARWEZZ BN DEERL N DO EM T EZRK Y,
ZNOORMETRT, HSHEHT, FHEGEMEORER, LoloRFEFIEDLD
BRIXENEEEDXICHZDINERLNITHIETHDLERRD,

2. FPEXEOH D REER?

2.1 RERIEFEE

ﬁ%ﬁ&:ﬁﬁ%“ﬁ%{éﬁ&b\b’60)&:15E@?ﬁ?‘é%ﬂ%&kﬁ%%’ﬁ%%kczbfﬁ%%%ﬁﬁ?é
FTORR, FARCHLTHSZ DI tERzEH>ELBRBETHD, LL, ZZIZEKE
&%kbﬁﬁ%éozﬁﬁﬁﬂﬁﬁﬂ&bf®Fﬁ%%%ﬁjﬁﬁ?@&<,%%@F@
MERIE] BdH D7D, MBBERMEORT - WEFRELIIRERERRDH D, ZDT
W, ZEERDABABRT LT TEHMREMEOSL R, RELT
EHZTHEL o RRITT AN, WENMEA DL X 2ICT R bedrol, ) Lo s
T EZ T TCLEI IRV NRLTH D,

Lo T, WiBHE, FHERREE, HEFERLELVoBEIHS LW EEELH
LTWDFEAENRRG &R D5 %UT?@ZN% SEREICBWTY [HEEOSEEFEHIC
T 2 HEEE NNICBADD) EVI ZEICEET LI EBBO TEER LD ELERDHDT
b, LT, @;ofx?ﬁﬁfi/ﬂa%%ﬁxtﬁu, Mz znm L) 2 Ex
ORI L, RERMZTLRTHIIENEZELRD, £2C, LFTHE MEBMICE X
HARETEHAVWTERE] oW THMBALTWNW Z LT 5,

22 HBoBEWRE L bWV X DA
O TC, WEBE OIS CAENRSTEMN IO R EZEEMICEH L LY 75 A0 1Th
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FHYLFOMIE & Z OIEEHF DI

NI eBdHoled, TDOFEALERRRIK DT, TbE L, ARSTEOBETN
D)L EEEUG)OMHZ BT O TH Y, SEEBEHEO-DICHENITONTE
DI TERONDOT, YROMRTHoTE VR D,

L2L, BRI ZOL RBEORICEHE T 2FENSTHEHEL WD LI ICHE
bivsd, Bz, Langacker (1987) % {tZ & 7 5 780 35 (Cognitive Grammar), Goldberg
(1995)% {37 & 3 2§ 3 S0 (Construction Grammar)/7g EOHFERE 2O F FRHIT 5 &
W o T2 SOERBITME UM EZ RS L EDOI D2/ 0, WRRED 2 CHEGEE TR
IR 2 A L, B 50, EE R LIZICE VR A TRADBENDLETH D,

AR, BRGEOHEEZRY NS THELRITLINESELEZ X OND, [EESF ],
[REFM E 5], TRRDOBK] RE L WVWo- BT, HELMENSR L L TERTS
IRXTIHARBMEL 0D, REFEHEICL>THEVARRIMBMEITZ ARV,

2.3 ZBREFEO DO LEME

AARTIIAROBH L LTORBHENERIN TWAMERH Y, T OO RKER
Wik ZEEREINDZEND D, BlxE, NEFo ML), TREFO ML), [/ C 0Bk
FOEFE] R EEM O BENEFIZBWWTHEBA IS, B2 o<, MBEERSEIL TEMRE
RWFEOHME I EZMHOTZOORME] ThAEEVIAATHWAEDTHALHI N, ZDXH 7
BEERET DA FEEORE N LEHEBART IO TIERNWZ LIEIHLNTH D,

2.4 MW IRFEE

oD RFPHFBEFICRD LD RMENH - T,

(1)  Correct errors if any:

The weather was so nice that she could reach the top of the mountain.

Z DA TIL could % was able to LFTIET 5 Z ENRE L 72D, ZOIEMEEEHT
DIZIF@EH L o TND NREO—FIRY OFTH TlEloE TE2Z £121F could 136E %
¥, beableto Z W2 TR B2V LW HBMNALETH D, 4 B TP IEFFE
HICHBEINTEY, BARARLLRTWVRIO—D2THDL L INTWND,

L2L, ZOXomiEafo 2L idn< o0 nb A REIEEBRbhd, RERs
X, () WEO—ERY OI78Ix LT could DM 2 5589 2 REEEREE BSEET 5, ()R
BWIZ K> TR ED —FIRY OITZHICH L ThcouldZ T2 Z ENARBRGENRH D,
(iil) ZDO XD BRAFMINRY O LRV NNVDOFEFEFZEFIZE o THUIHRELEDN, HkL -~
DFEFZEZIILT LOLETIERY, REOMERHLINHLTHD, LEER->T, LT L
bHAETHERT OINESHFHTIERNWEZZDOND,
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3. BURT NELEMBE T DORE

I, AROHEHRG TR, HLLIFEHEROZLWEEENZ WD, BENRTH
AR 2 ENEEHE I, [EEFE ), RRERRATE) 28Rt EB TV 5, £k
BRIGEGENEAIND Z LI RWICEAT RERNTH D0, EELHIRT HBEITIE
FEREOAENFEZT CTEARART2ENELL, BURENFINCLE RO L ARALER Y
DEREL, FEHEORENEVLEEIOS . CGHUICHEREA 2R EL TBLERD D,
COHEHBEL, WEAELLHEMTIEDICFEFEOL L L TEBERICHRLCE
SRERHDHOT, HEMICIZROQOEHEZRLETHHDIZRD,

(2) a.  FEAFHIA
b. &S - HEEA O RLR
c.  AIHL4 G &R A4
d. JEF - FRER O FEARN 2 HE
e. VALLETBYT ¢—
£ A

g BRI

UTFTIEQOZENZTNICEHLT, EFENEERL CEBEEO —H2HTT 5,

3.1 BRIz oW T

HAFED SOV, HEEDS SVO ZHEAR LT HERETHL I LIFIWFETHo THHEMEL T
WnElbnd, £, BRMICARAREFEET VDWW T30 #5228
B 2B L, ZOREHRHFICICONTIELABREETCHML WL LY Th D,

LoL, XRERET DX CTHFANPBEBERERHNEZRZLTVLZLIZOVWTIEHEDY
BT nk o Th b, EBICIE, Hormby (1956)I28 W T T#hEA ] & LTRE
NTWD X5, IHOREBIZEHFAOERNSKESHEELTEY, SHFEOEKE CR -
FEIEIE ARy OBRICH D,

COREBBIEL0IIE, BEFEMBFO X 2R ST LT TIEARTSTH
D, A% (argument structure) D HFR A SO AV ERNH H, L HAA, HEEEOMERE Z O
FEHEBFLEOTEFEEENRILT 2720 20T, EFIFLLTOL S 26302 FH L T
BEAHL LTS,

(3) a. John opened the door with this key.

b. The door opened with this key.

c. The door opened.

14



FEPLEOWTE & Z DIEFFEHBE~DIGH

d. This key opened the door.

e. The wind opened the door.

(Ba)yz AL LTHZR L, (3b) Bo)Dmetk@imMik, (3d) Be)D HEAY) LFREMH L LM 5
Z L&, TEE O BB HE & B HIE O KBNTAES A2 b O TEZRW ] v Z
EEEEL, HFEoFRNAENT D2 & THERE L MBIGEN X SN D H AL ITRR
D, EETIHFEIETKMNAZREND] EW0W)H L2 IELLHICLTVD,

3.2 EMiBRIZONT

HARGE CIX F 2 (head) D A MNICEMFERI N BN DL ONHRETH D, 1ZITHISMIHFEL
U, UL, EEETIE, mvr AREEEFEEIC, BAR X OBAFMEYEN, NiE
FEE, rEA), BMREIHI R E R EEHOLAMICEN D Z LNELL, BRG] I2B W
TEMICEMGEARREND Z DR LA THL L HRTHTBRRETHL1b LLLR
[N

ORI mREREXT, EHFIILUTO LD Rl Z24E 7L T E21T> T 5,

(4) a. something funny about John
b. something to write on/with
c. all means possible

d. The house there is my aunt’s.

I~ &, [HEICITHREBIZRA SN WEBMEMNZ VWO THEE] W) ET
HDOHN, ZTOREEM L TCHREST L2 EIFHLHMBIOERIIH L THLEETH D,

33 IRAFLE R REAT

EHETIELTMALGATHDICHEDLLT, I(KRELTHARAFEZICEE L TV
WeEBbn 20N RAG &R REAFOXBITh 5, SEEMHMICHE X T, FIEKGEIZ
BOWTZOXMEMO CTEELROT, EELZIELSEHT 2D RBICESIETE
ELVWHHTH D,

— R A EHEHICE DN AXTIEIH D0, BRI TIIEROG)ELTEEDL I &
NAFETHY, ZTO—XEMITHTFETTHLEFBFOHEMREEDL L WVZ D,

(5) HFEEOLFIIEA OGN L4 (MREAGE) L2 o204 (RAREA) LI

KAlESN TRy, ZOREXEYRLERNI-E ) LRMTE 26 OIT T HA R
L END,
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IO EEERGICHRATAHE LTIZO)OF R EEFIHALTWD,

(6) We keep a chicken in the garden.

e P

I ate chicken at the restaurant.

o

They use much paper for their computers.

&

I bought a paper on my way home.
IHIE, MOEI>BPIERRILTELZELFEELLSTHBETH D,

(7) a. Combine water and wheat in a slow cooker.

b. Here are some of our favorite ways to eat oats.

W, B T wheat [T AR P RA G, oat (XA HAT LB ENDL N, ZTHITHEL™BHO
REBTEONTHEBEEINLION BN THL —FH, BETZOSROEETELNTEY,
FREICBOWTHOREBIZLARVOR —FHENLTHDL, 20K, ATRLEARAAEDOK
BINSTACIC L EA SN TWNDZ 2 RT I EIFEMEERDDLDIZENLSDEEZEZLND,
72, BAFECBOOE THAIE LTETO4FABRARATFE N ER>TNT, AH
ALFEVOBEEABRFEELR V] L0 RICHMNTEBZEHLEBETH S,

3.4 A&F L REF

AR RAEOXBEFERIS, BARNEEFICESE LIZ WOREH & REFHOFIET
Ho, BAMCIT, TEEOFMREAFITIHEEL THNIT a 7213 the BT ORNICHNI, BEEF
THIERNIZM ST 20D the 22135 W) ZE&xzHALTHBTEHTH DN,
KOEHIREFEZANTHLSEDLIONEEDOREETH D,

(8) AR LFORE

- T &
B a book the book
B books the books

ZOREMONTHBAT L7202, [E - RAE] OMELEMSEL2LENH 508, Thll
B L CIZR OO THM AR KO ZF AL CTHBEL WD,

(9) EFE#BB L TWDRFICE ORTZMAMEI Y £ L,

a. Acat!
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FEPLEOWTE & Z DIEFFEHBE~DIGH

b. The cat!

P L~V ETOEREIIKHLTE, BABETOHNIENTAOEAETE 7] LR S

NOYETH DN, HFETITHNO TRLIMTHIIT9a), LHinSHM-> T LM THIIT
OOD)DHEFHIZRD L WVWH L ERTRETTHITHL EEDND,

3.5 REEREFREE

BEEITR - AR HICEND (B XL OFETHLN, ZOHICEL T T
RERE - WAGE] ORBIEPFE THRETIMLERH DL, TOBE, 4> hFx—a v LR
EIZOWTHMNATES ZENREELWVWEE X LN D, BRI T ELTF0)-(12)D L 5
%, ZIZTIHAFICEAT MBI —ELNILETHA TSI LD LHELTVD,

=

{

(B

(10) HHFFEICEISLT T 72 FRHY, ZOT7 78 b2EARLLTXORNIH D
PED 58 - 59) OIEFTERESIND, M EHF SN L0345 - Bha - JBEE -
Rli7e &ECdH v, i - 4G - BEhE - ATE - Sheaidsnd BT S5,
ex. This is the rat that ate the malt that lay in the house that Jack built.

(11) FFHICIECREROFEA RS Y, LHOFEIETEEED L K E# (BF®) 2
LEHEEO LY EONER CHEHR) OIRFTE~LRD,
ex1. Bill put on the jacket./Bill put the jacket on./Put it on./*Put on it.
ex2. John gave a book to Mary./John gave Mary a book./Give it to me./*Give me it.

FCITERUCCIE TR, Bef 03 EA & 22 oA, Fi, BREEMICTIR
2OFEN TREROSGEIITFNESNTBERENORSEZEDEBER SN, KED
FEDN EAPFHOLGEITIIINEI N TV L RIUR AN DEZ DD & 5,

(12)

%3111? b

=N rm

3.6 FEHRBEH
STEOBRERE I ERN EXE 50100, AR FRNMFHRE SO EARNERLEET
HDH, T TEHEROFlIZZHIT TEBL,

(13) A: Does Beth cook well?
B: She is English.

(13)DIEEZIE LSBT 57201213 TRENTHER TETH D1 &0 D B &%
LI DN, tbﬂé‘m&m/wyﬁ%%ﬂﬁﬁbf:i@fﬁ%a&)f, A A A 7R AR A 2 D T
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LbERLTBEEWEZATHD,

4. RFPAETHEE TN E ER IO BAH
AKE T, BRTHALNTOWRWVWIEE LD S5 b, RFPEEIHEET RS LEZLND
HbOEMDIENYERY BT, ZRENOREEHLNTT D,

4.1 the next thing (I knew)

WEEICIE, WA LOEREAER L, FEMICARY, ME Lo EHNSEK L, EEEIC
25 A1E (marked) DBFERH D, TO LD RRUNKILT HHEICIRY, Hek LOUEE
i FHICAE B S, S Lo EHREEICHE TIFEns 2 &8 d 5 ([E,2007,pp.17-
26), = ®D—fl L LT the next thing (I knew) % R T K 5 (M, 2012, April 3), KD (14)
DD LMERENBRANOLEIZAS RN ENZH, hvEravMoOPTHEELTWES
Hici#bh, ZOBHOFEZEVIZEE, OB LRFHL, WO T OFITRE
DEWZR, ZZTRERD, KBSV THDL L, BREFEHOY 77 —0 EIC#zbY,
TIRAROEEB N AN TN TN LFESTWHHE TH D,

(14) Cousin Ella shrieked out, ‘What is it? What happened? Did a man scare you?’ And I said,

‘Yes, yes, yes, a man — [ ran ...” And then I fainted away. I must have. The next thing I knew

I was on the sofa in the living room and Cousin Ella was slapping my face with a wet towel.
—Dorothy Canfield, “Sex Education”

(14D TR D HFE DR AN H TL % The next thing I knew X (K23 >W\WTHD L] W
) EMRTH D, Merriam-Webster’s Advanced Learner’s English Dictionary (LLF, MWALED)
LR D 5)D B % ZEF, the next thing 1 knew % right after that happened T W\t x T\ 5,

(15) I slipped, and the next thing I knew [=right after that happened], I was lying face up on the

ground. (7§ > THEA 72 & o 7o BT 12 im T i2 i Tuvvin)

(1D THMEDOEFEITIED L D REEEZFF> TWVWDHDTH A H D>, 1knewldthe next thing
ER T 5 BFRETI TdH DA, the next thing [ knew I wasLL TN ED X HITBEB L TWVWDH D
MHOMNDIZ< VW, TDOXDEH & OFIEThe next thing I knew was that I was on the sofa ... T®
Do ZOXOREJEH Othat I wasP A FABRMICEERBE 2 LTV DH70, EHICK
T EAL, BT, that3HIBRE 4, & &b & O FHiDthe next thing I knew 2 {4 73 &Il 5l i1
RHIAL A TP &, RISy, EHOZR T OwasHlfRShizcb D THA I,

F ORI, FEE LOFEH EEREH OYENE X T, wasd thatiNfk > TV L5 L b d D,

(16) The next thing I knew was that we were locked up in a jail with four other prisoners. (&%

DNWTHDE, AREBIHIENDOMNADR AN E & HIZHBEATO F 2V 72) —Oxford
Sentence Dictionary

F72, Tknew RARWELH D, ROANIE 2011 £ 8 Ao~ F = A ¥ —F#HT S
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The Guardian DFCHF I H HIEFETH D2, T Z Tl the next thing A HMTHANAL TV D
(17) “I saw [a man] getting absolutely battered by the police, so I just started shouting at them:
‘Scum, get off him.’

“The next thing T was getting my face slammed against the window, handcuffs got put on
me. [ got thrown in the back of the police van. (R DB IC X EEZHE O EICEHE A & DUF
biv, FEEXITZD LN, BEEORMICEKITIAENT)
—http://www.guardian.co.uk/uk/2011/dec/07/rioter-profile-police-biggest-gang

4.2 Show me X, and I’ll show you Y.

WOA)IT WD WD TMmAL+and ~) MXO—FITH D,

(18) Show me your baby pictures, and I’ll show you mine. (B DKL 2 A DKREOEFEHE, H&
TRV, RETINELESDORLLADROTHE RETHIT D &)

L2>L, Show me X, and I’ll show you Y.\ZIF@ & @ (45 3 +and ~ | H3C & IX 872 500
HBoMENH S (M, 2010, November 23; 2015), £7°, RD19)Z R THE I,

(19) Show me a global warming zealot and I will very often show you a hypocrite.
—http://www.dailymail.co.uk/debate/columnists/article-439339/Stephen-Glover-Show-glo
bal-warming-zealot-Ill-hypocrite.html)

(AN% 7= L U — I U BV EHZI S LTV AERETh, £9F
L, 2L OGH, BlCBEFZRETRA ) ) EMINT 5 L BEHERE U, (19) @ Show
me X, and I’ll show you Y.i&, EF 52, (Every) XisY.EWIEBRTHY . (19DERT L.

7m—rb s 7 — 3 U 7B wkﬁ%ﬂ%%ﬁ“)\ B2 BEETL] 120D,

Show me X, and I’1l show youY.GJi, Y N X OJRKRTH D (Yisthecause of X) | &V H
REABRERTEEZEZONOIALELD D, KOQOIXZDOX A TIZEBTLHHTH S,

(20) “Show me someone who never gossips, and I'll show you someone who isn't interested in
people.” (ANDMEEEZ R L TLARWDOIXZADZ & IZHBN /25 72) —Barbara
Walters

—7J7, Show me X, and I’ll show you Y.IZi%, X & Y Oz, EDQ0O)YD ¥ A 7 DR F B
EFWO IXBY DOFINTH D (Xisthecauseof Y) | & W) KRB RIROLND X A T
LD, WOQHIZZEDOE % HIT 5,

(21) Show me someone content with mediocrity and I'll show you someone destined for failure.
(NFW oA LI LT LE 9 & kMT %) —http:/www.azquotes.com/quote
/777730

Show me X, and I’ll show you Y.AZIZAED HFETIX L HE S 2, T OHELIT (1) (Every) X
is Y., (ii) Y is the cause of X., (iii) X is the cause of Y.O = DD DL FHF BN H 25 Z & & -
THELS EMRITELS Z LT RWEASD
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4.3 the closest I've ever gotten to ~
WDQD-QNE, AT A4 —T - VaT ANAZ LT — FREOEEX TR FED
PICHTLS DEFETH D,

(22) Truth be told, I never graduated from college. And this is the closest I've ever gotten to a
college graduation. (EZF 9 &, FIIRFZFZHTWETAL, ST ERFHEEIES
WieZ EiEbY EHATLR)

(23) This was the closest I've been to facing death, and I hope it's the closest I get for a few more
decades. (Z ﬂ75§ﬂ\i)§)\$“€‘§|5 IHhoblbili W ETLE, %2, =+H4H,
UL EFIZESLS ZENRNT EE2H> TWVET)

(22)-(23)D FHEER D He5E 1 ['the closest+ BAFRFAHT | 7> B 72 - T\ 2 ([ H, 2011, December

6), TDOZ LI, WDQ24)T the closest & &t DHI & ORICEAFRINA 5 that BELAL TV D
ZEMBb b LMD

(24) I do believe, however, that this hypothesis of mine is, for now, the closest that anyone can

come to the truth of what it was that I experienced. —Murakami, H. (2003). The Wind-up
Bird Chronicle. Translated from the Japanese by Jay Rubin. London: Vintage
CHIIM ELEB ML EEREIr=7 1] @EP WCHTL B L LAEDEZ A, FUXZ DR
MNFLDOBBRNTZLE LI LDOEMIIVBEETIATNDO TIE RN LEELTEY Ed) &
WO EST DIEFERTH S,
B IIARWS  R ORI B35 K 912, the closest & 4 if5t  &i D B2 B4R 44 & which
DHNDLZELH D,
(25) The closest which the UK comes to such a body is the Joint Committee on Human Rights, ...
—https://publications.parliament.uk/pa/jt200102/jtselect/jtrights/160/160ap41.htm
L2 L, [lthe closest+ BAfREAHE ) (2T o [Jef75 + BRI S IXTRRL2EZ2HH
%, get/come (the) closest to ~® get & come [LHEFITH Y, closest IXFIF D LT
BHD, TiE, FATFOMEIZHTL % closest D i i 2>, get/come (the) closest to ~ D
closest 23 Bl 7 T oAU, 177 D closest b EIFI & B X H DB AR TH 5,(22)-(25)D closest
23, WE ORGSO E R LY, BEFETHDL I ED, (22)-(25)@ [the closest+ FAf%
A OMREBELI LTS —RTHA I,

B4R R i 0 SEAT Rl DAL closest LA D REIFA O fie LA TS 2686 &5, RD(26)-
CNOBIZ A THE S,

(26) Where is the furthest that a man made spacecraft has travelled? (A L DFH T
S FTEZIATH DN —FiE ) - 72 D>) —http://www.bbc.co.uk/schools/events/spac
eday/spacestatlons.shtml)

(27) What’s the fastest that humans can travel? (AR T& 2K EFHE TV < B )
—British National Corpus
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4.4 go/be like/be all, “......”

FRCTIE, @, SCGER, AFERO VT TH D 5 R, formal 72 X Z A )L, informal
&z&%w@wfh@%ﬁbhéﬁﬁ,wbﬁﬂﬁﬁ@%wiﬁ%@%mmﬁzéoﬁ%
FE T DN DI ERR L LT, £, #F say x5, UL, EE, FIZEOA
DXL SR NEFEOF TIX, go, be like, is all FHEZfFbiIt TV 5

(28) I asked ‘How much?’ and he goes, ‘Fifty’ and I go, ‘Fifty? You must be joking!” —Oxford

Advance Learner’s Dictionary
(29) 1 asked her what she meant and she just went, ‘Don’t ask!” —Longman Dictionary of
Contemporary English (LL'F LDOCE)

(30) I asked Dave if he wanted to go, and he’s like, no way! —LDOCE

(31) She was like, “Are you sure you want to do this?” and I was like “Yeah, why not?” [=she

said, “Are you sure you want to do this?” and I said, “Yeah, why not?”] —MWALED

(32) He drove me home, and he was all, ‘I love this car ... it’s like a rocket.” —LDOCE

(33) He was all, ‘I’m not doing that” —Collins English Dictionary

go, be like, is all IZIZE D B4HD =>D @A H D ([ H, 2013, January 15),

(34) 1. HEFHETHWOL N, WHEFETITHW SR,

ii. BREHRWAZ A, FiRFETHLNAD,
FANZ LA BAE (historical present) K| THW S5,

—J, ZOZo0RRITIFEELMESL H D (M, 2017, pp.184-186) . go I%, say [Al
kR, EBEORIELIcET LD D, belike (X, FEEEDOIFEZIT T < , oz &
BIRET DO bvd, MWALED I%, IROGBHDHZZEITF, 2O a2 RLTWD,

(35) She was telling me what to do and I was like [=I was thinking], “Mind your own business.”

be like & be all DI & BBEVE WS & 5 (Birner, n.d.), Karen 23 REL| &%~ & iRk~
TWiLiX, She’slike, “It's five o'clock.” TREL TH LW, 45K THD Z LI A& HlfE
SHEHBMMN 72V E D, She’s all, “It’s five o'clock.” TRIET HDIEHFW TH 5,

YEREZE O H BYIE, written communication §E 7] & oral communication B8 /1 D ] )5 & N T
AL IET L TH D, AETERY LT 7z go, be like, be all (TR HERIEL 2V E
FEOHRTCTHBICHEDLNL IR RO TRFAEFTINGORIALBEH/ L TEIRETH D,

5. Bbhiz
AT, H2HICTEDOLI REHEEZIY LIF 5 XRETRVWNICOWVW T L, # 3
B CHR T NE LEMHRE TORERBIZOWVWTHEICB T 2 EROREAIE 2 Tim Uiz,
B AT, RPAEICRET & EMIOM] % M ->% 0 Tiw Ui,
RFEEDEFE2I 2= —va VN TERVOITEELZH DL N TIE LW, EE
EABFREL TN LEEAI 2=l —va v RTERNDOTHD, BREENEL
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BT ZAL DO EY Ty, KERZ LI, EOXIRKREEICEDL I RENEE L
DEICHZDRENERALDICT DI ETH D, AT OFREITE Y M 5 1m 1% % B
RLELDTHD, FEHELECHELEZESZ ORBHBEN . OBRELILAE L, £hiC
MDObOEITDZEEME LW,

I AfEEME e EHEADHBEL-ZLOTHD, BRI, MBS 1, 648, 5
SHiz, HHNE 2/ EFEIHEREL,
2. B2 L EIHICBIAFHHEBLOB LD S T = S/ (2013) 253 L LTW5,

51 A TR
SR - R (W) (2013) TH SRR HEEFO &) < A LB HR
] FHAf R (2007) DR AR E 3RO 7R & R EES < SUERB ) P - &1 20 (W)
FHSCEMIE & FEHEDO A V¥ — T = A A ] BILKF KPR TR, 3-28.

[if] FH{# 5% (2010, November 23) [Exploring the World of Grammar, No.20: Show me X, and I’ll
show you Y. #§L—% D =->®D &% A 7| The Daily Yomiuri, p.12.

il [ {2k (2011, December 6) [Exploring the World of Grammar, No.33: the closest I’ve ever
gotten to D IEAK] The Daily Yomiuri, p.15.

i) {55 (2012, April 3) [Exploring the World of Grammar, No.37: the next thing I knew @
i& & B WK The Daily Yomiuri, p.15.

] fH i K (2013, January 15) [Exploring the World of Grammar, No.47: &z Z D £ F5 2 5
go & like] The Daily Yomiuri, p.13.

[ H 5 (2015) T3 SHEBE O HHY L WA & k) ok (R) THARD SFEHE & v
B —8 DD R4 < o T—J GRIEMBRIBMGLEIE) (pp.207-216). =& i

] AR (2017) TEEREONEDOLHEZ O S LT SRFER - MBEKE - o —/8 -
R (W) TRFBEHBEMIKY 7Ly v a—rm—rUkfbl 21 Mo HF]
(pp.178-189). Bt

Birner, B. (n.d.). Is English Changing? Retrieved August 14, 2016 from http://www.linguist
icsociety.org/content/english-changing

Goldberg, A. E. (1995). Constructions: A Construction Grammar Approach to Argument Structure.
Chicago, IL: Chicago University Press.

Hornby, A. S. (1956). A Guide to Patterns and Usage in English. Tokyo: Kenkyusha.

Langacker, R. W. (1987). Foundations of Cognitive Grammar Vol. 1: Theoretical Prerequisites.
Stanford, CA: Stanford University Press.
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Why ESP?
— 72 F ESP 2D 7 —

BOYas 44—
UIEEE N

Abstract
ESP (English for specific purposes) is a powerful concept that can support language learning in the
21st century. ESP takes a sociolinguistic view of language being situated in discourse communities
where people communicate with each other to realize their mutual goals. To raise the efficiency and
efficacy of communication, the communities evolve “genres,” or communicative events which are
repeatedly used. These genres possess textual and lexicogrammatical patterns which can be
analyzed and taught. This paper describes these ESP concepts and shows how they can aid language
learning as we progress into the 21st century. The use of English in a wide range of situations from
the personal to academic and business interactions continues to expand with the advance of

globalization.
F—U—F:ESP, 2—RAZEFE, Vy N, TAAZ—AAI =T 4

1. IICHBIT
ESP (English for specific purposes) &, 21 DO SiEFE 2 XET DL LN TE DM A7
METhHD, ESPIZBNTIE, SlEHRSHEFNICT 4 Aa—RaIa=7 4IRS
Tonltbo s LTHZ, I TAXI ,\LODH*,%%EEE"LéT: Walia=r—var
EEHATWDZEABEERT L, HlxiX, AP AFHICEELYEZ L TWDEFH#ERO
OB LSTAHATYH, TN E L THES DT (&'Féif X, WRZE, BHE, HE,
IR E WO kxR ERCTEY, ZOM, ZLZNLOHTEMELELNENIIHIL
BHRELXBELAITLDICSEEHEHL, ala=r—va v zitolR ®Han4EEn,
A% DEFEEZFBRICE L TENIT 20O TH D, HfFESIE— A0 Tidk L& 5T,
ANBFESITEICANEANE DR EE LB I LAY 2L TRET S, BNZRF o CHEMFEMAN
MOB LAY ZERaIa=r—a O E— 0%, ZhRAD ORI R RERR R & X
L0 LRTERLLDOTHD, TOEMTESP X, ESEFOH LWL ER L EREIC
MinboTW5D, RFETIEL, £TESPICBITH2EANRFEMRELSVIRY, Z20%, £
o DOBED, Za—rE R ER R OFE L RRIICEBWTER S EE LV D F5E

141
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DFBFICEDLICHEETHZI LR TE 0%k, MWANRBEEO ML ED TREZR
/\‘\60

2.ESP IZB 5 TEHS
QIR NEF 4 RAT—RAI 2 =F ¢4

ESP MK T 5 John Swales (£, 1990 4F D EE Genre Analysis O H1C ESP DR & 7¢
L2 Wxrn) & IF42xa—2a3Ia=7 4] OBMEEHRE L7z, Swales [, Hkfh, 5
ENLN > THERM TH o E A ICJRE SN RBEHMO - AN Tholz, B, JETK
F O LRFAEDT OB 21T o 7ok /e 26 Writing Scientific English (Swales,
1971) #&F L TW5, BEHEMo =0 D93 (English for science and technology, EST) %,
Swales ™ £ 9 72 EST #E N, —#KDHGE (general English) <° 0 FAE O FE (literary
English) & DE WA, MOFEFHEBICHHATHZ & TIRE -7, £ DOFEICIE, Halliday,
Macintosh & Strevens (1964) IZ L DI 2 — N A SFEFIC L DMEIBIRIERVAFHTH
Sl WVWbiLTEY (Swales, 1988), F VRN T H72 EOKETEEEKRE TOWFE LK
TOIEE, [HPIAY 722855 (Swales, 1988, p. 50) & BLZE#F N H & OBF5E % [FEIZ 7
HY 2 EEICEHTIEBORMEZED 22O T RN RINTE L, —#HOMIEND,
FW DT D DOFFEIZHH LT Genre Analysis 7% FFEZ LA IZFE - 72, Swales (1990) 12 L 5
[xrn) L, BEODT A A=A Ia2a=T A OFTHEIVELERS, ¥ —r
fbasnizala=r—rarykd T4 LEREIND, ZOHRICE, HIGE) L
L TP Y x /v (Genre as Social Action) | % "8 2 7= Miller (1984, p. 160) D& 2 FFin K /¢
BEERIFL VD,

AR hEnbNAHRIL, N —fbEhlcala=r—Ta il FHLEE, &
XEE, ThoolAGbLELEEN, WTINICREZIN WD TH D, FiNEHIC
B2V AT 7 A MOFIE LTI, TEHBE] R HER), HPINRIT L TP RI
BUIHERIGE] R ERbDH, 20k ala=r—ra il BEHREROIERFCE
FEEM, AXANREIN, T AaT—RaIa=T 4 OFKRENELE LT, LiEORM
DEROLNADZERPHLNIZENTND,

IITWH [FyRra—2xaIia=74] L&, LBEOHMICH > THEHT 57201
A o= —varETHIEMEERIND, 2L, AV —Falia=T 4, Thbb,
HIRCE 72 C 02 E2 R L T, S@RUbE R EEOT O T 2EME TR D
(Swales, 1990), 7 4 Az —RXaIa2=7 41, HBEBOHMWEXITTL27-DOHKEL L T
Ra=r—varvE(TS, FNRT 4 XA a—23 3 2 =7 ¢ FE R R EATT
FEODOEMRENH D0, ZOMEAET, BEELUER, SRR RR 2 LEH -
Th, 1262WETEKEOEMZI®RET DL, LI RTaIa=T s 2T D, H 50T,
HEOEED—BREL TV XY AT VA MNERLEL L, ZOHMEZRMLTVD, #5855
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Why ESP?
—72 ESP 2 D7) 17—

BIZBWTHHEE TH D RFAERKERAEICE > TE, EHOSHFOHMENILH T 5 3
F—rERBWmL, TORZ—VvEFALTHERZERFET L2 LT, BELTLHEMFEEN
T ANONDAREENEGEDL EEZLOLND,

22 A—T7 oGy PRE

TAAA—RAAIa=T A IZBWVWTEAMICHERINISEERAO Y — % [A—7 )
EVvH ., ZHiE, Swales (1990) 728, i L O S CTHM AT i BRI ED
EFZ2 B L Th—7) AT a2mEsET5, A—71%, mBEMkT 2 HEHR
DHBT L= ThHY, ZOREZ—VERHTLHE, 77AMDEZITMBPENTH
20, HLWVEEFETITZEVWD, RKIZEDOX D RFEORERBPECLINEHEM LT 2D,
FxDL—=TITE, b—TEREOTLEENRFENLNV LT e MRBL BFEET
% (Tojo, Hayashi, & Noguchi, 2014), bt > MR &L, A TFHAVIEME TR, a3 2=
F—larEBEEL, SBELUTHRL, FHiiL TRHISLRTWE I, HEEFHDHWVILEE
LFICE > TEMMICEE SN A Z#GEE B 2 b5 (Hyland, 2005; Swales, 1990), i
Z X, RSO S TIL, BITHRS~ORHEREZBR R0, FROBREICE & LT
DI DB, however VBN D Z L NE WV, WFIEMR L DOFE T, however & LHHIZ &
LT, ZOBAICEERANRPRE SN TVD I LERAFICEERRET 520 TH D,

FWERX DL, MmN E TRy VT VA NIV E2—@mX B HDH, LE=
—H LTI, A—TREDOTNDETHD (AT v 7| THRRENDNEDR M E AT
WCHOELHMTHEI NS MR E LT, KEABAKRZARTEICHNGND thus,
therefore, consequently X°, FRAFCRI Z 1B XD EEICH W OIS in principle, perhaps,
assuming that 7% £ 3 & %5 (Noguchi, 2006).

ZOEIE, FWmMLDOV Y NT I A MIONWTL, A—THHOT T a—FERY
Af, &7 varToby MREICER LT, BWREROIEFICRIT 532 — 0 & B fig
L, BB T2 L BEFEREDHTHD L OMEENHSE LTS (Bhatia, 1993;
Flowerdew, 2012; Lee & Swales, 2006; Noguchi, 2004; %f 7, 2009; Swales & Feak, 2012),

23ESP 2EBET 3O DEEEE : OCHA & PAIL

AT, ESPIX, AR T v OHFIZSIMTE S LI IR D7D DN R IGE T %
HIZHDF DD DHENRFEOOESE LTRSS, ZOH T OCHA O FIENRES N
72 (Noguchi, 2003), OCHA &%, HOMNEELZWY ¥ UL O EREOCESCXRE /2 & D%
BNZ 3T D SRERE A BIZ2 L (observe), 734 L T (classify), 5 fli /HIC DWW T ORGE % 52
T (hypothesize), FEFFIZISAT 5 (apply) &\ DR Z B RAYICAT 5 72 O EELEDIASL
FTHY, BRKOBZHHIEIZESS FIETH D, #lzE, RERBEIBTHLNY
YUNNT I ANEBET LIRS, BT 7 A NE28ET 570 T, BT 7 A b
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ZHEL, VY AT AN LTOREEZERLTERZD L, TOTV Y U IVORYEDY
CZEN > TP <, OCHA DO FIEIZL - T, FHMamCICRE T, MERLFSLCET A —/L,
HAREERLESEIERD Y AT 7 A NORBAERET L Z ENAREL 25 (B 1, 2009),
OCHA OB EE A FEET 5 720121%, PAIL & W) BN e & 72 5, PAIL 1%, OCHA
DHBERDLY XY U NVT VAR ED LS 7 EM (purpose) T, ED X5 %S F
(audience) (ZE N> TaAI 2= —varT5H7200LOTHY, TOala=r—3
Vi, Eo XD # (information) BEH FEAL, ED XD e FREFFH (language features)
EHETLHNENI ZEOHELTTH DL, BlaX, BRFARNTOBME L TELSIY LT
ENHP AT A=a—AD PAIL #2525 &, HTORFRAMRLEZDLND LT —FD
ANZIZBZDZ ENAT (P,A), HHE L L, MEORKESCH MR ENE Eh), fF
SHEITKDOALIZ LT VR E WD Z &b, TPAIL («~XA1 /) % OCHA
(AFx) 751 Lo FEEF, RPFEPCKERESOFEIZEY AL TWD (A -
BE - BP0, 2007; BP0 - MR - BEE, 2014 BP0 - FME - A, 2015),

321 RN FEHE L HE
BBl ode A & & HI2 Al (artificial intelligence) O RFFEBAZE AN L, HBIFIFR 8
RREBRETETHRETHIEEZE2OND, £ 20E, FMEEKIZHVTIE MT (machine
translation) ZfEHT 5 Z &L TCEBHBIIAREIZRDDEAH 0, 22T, KEICZBT
21 A BB OFA AL, v V7 HEDOFEF & L TORKIFILICHITHEFEY = 73
F—ERBNL, KREESICBOWTHABRtTDaIa=r—va v fEHORNERSH, =3
2 =7 4 ZEH LI ESP 3 21 AL O SHEFBICHFLETEDLE VWS ZLER D,

3.1 KRE DR A —Partnership for 21st Century Skills

KIETIEL, 2002 FFIC 426, BB, 20544 72 £ 7% Partnership for 21st Century Skills (P21)
EV D FEE R ZFESL LT, 21 AP AED T2 DI EE 7 FEaE 2 R RIS L TR
R L, BUE, ITRHEE, FEREESEIEREROBENND - T, 21 R
¥ O PR A (Framework for 21st Century Learning)| 723#82 41 CU 5 (Partnership for
21st Century Learning [P21],2017), Z OFe# A CTix, HERFRE (AX1) X, AFLE F v
VT DIZODAFN, FHEL ) RXR=2a OO DAX), [FH - AT 47 - Hiffo
DOAFXNLTHDHEWFRRLTWD, £II2IE, FREAENOAZICED E Tkt L TFEY
B &V, EEFEHDOE X FRRANTND,

F11E, P2l BT, SHEFEOBRELBEDENEHNMNICELDZLDOTHD
(American Council on the Teaching of Foreign Languages [ACTFL], n.d., p. 4), %3 TO H.LHY
TR E R on T »o [EF) ~v7 ML, LD EENTHSAIRICIRI L
FHEPRDLNTND I ERDND,
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—72 ESP 2 D7) 17—

F1P21 R TIBELHADOEHZ ST OEN

pOES

H7E

PN, BEE CUE) IToWTEET D
LD T A — A

fiil % > F g
ICEREHTD
BRELBETD
HBREEZDV X 2T LELTHERATS

(listening, speaking, reading,

writing)

A % presenter, lecturer & L CHEEHR T 5
Pt s, Uy Mgl E)

T ouT—% [hoZWniEHE] LT
FIHT 5
SiEEEDO L

FTARTOFAEICFEUIEE AT

BB E DAL RN

ST HEHEAEICRET D

M ZFERNO RN E D TOITT A B
215

B 72T DRI AL Fn > T B

FAFAMICETEE THRHT 5 )

P, SEHEEMEI ZLEES
FERERLOT T A — N

iz 7o V7 —2—/a7RL—4%—
3 DMDE— I (interpersonal, interpretive,
WWEREZY TS
E%Eﬁ%ﬁ%bf%ofﬁAudﬁé
fhofc=v b & authentic 24K}

presentational)

F—=
%ﬁﬁTé
B H % doer, creator & L CEHEMH T 2
Akl ﬁ?ééiéitﬁﬁ FEE, AR
DRI E & & (&

TRy =%, FEERESTLHIEODRE
HiZHET D

EE I NE & Bz D Tz D
EAEMEAT S
fxD=—RZ& > LI
BER M@ DX R
BEAWZACESHEERTORS 25T
i 2ENTEDINEMDTZDICT A %
T
BATDON—=T Y v 7 RET I L THE
WA 5y DM CREAMT S AL D 2 A EfiE L TV D
FAFHEE T Tt —T =R L
g LV RELED T2 2DICAlE
T5

i

HELTE
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TN DOFEETE TEEL XY VT O7ZDD A

X)) BDUETHDLEHRNNTWNDE, ¥ U T DEODAF/E L TOIGEIZOWTIE

FEOXLEREDT 7 A NETIC

Y UNT T ANBHEEDE o THY Lot
WD ENEECTH D (Bhatia, 2008, p. 325; ¥ [, 2005, p. 3).

EAT2OTIERS,

A=
X BE
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MNBENDRFEITZOH OO EHSLEZLND, ZTOHMIT, BIRVIEOBY ), BE L
ER D256, ERiNDR¥E, YR~O®E, T—FORZRE, HHOT YL - A X
M (TRbOLELEECESSE, ZoMAEGbE) PMHAEICEEL T2EKE LTOEN
% RIS B AR B9 DA S FE AR ZEM (socio-pragmatic space) CT&H 0, [HEHRIFAEAIER )
M#E  (interdiscursive manipulation) NEEINDHHEEBEZONDHTHOTHDL, ZD LD
REBRIREB BT aIa=r—va O OREEERENZHET 57200
BIFT—bEET D, BlIE, HETREINE, DO2BMKRMEDIZODREEI T —0
BMEZ, MEPLOT =7 BIMbLED, FIEEAENEBRICHERMFECKEEL WD AL
T, ER, FEAIR, %%%Eﬁi&g%ﬂ%ﬁi’bf:ofb\f:o IS —OWNEIL, BERMFEICE
FHWHE DORD L DICEBWT, EFICEMST D B R REEAEH (AR — N 0T IE,
A =D DDF T, Fx v MEREEZHWEZIREONT HFE) T2 b0THho7z, €
DL, BHEE BAREEOKEBERERE & DBREMFTETEIS HDRUER L TR OME
Z L7V, RAWORGEIRFEEE DRSS R — F AT LAICET 8BS LT
—Yar&EL T, BIMELRBETHRICEZITIRE, FSITHBOY Yy - AN |
%ﬁ%k#éEW@ﬁ%@%f%oto

ZOXDRIEEEI, RFERLKAEICE T, FEBRTSICULELRDEFHETH D HE
PeRd D, 7, Euuﬂ?lﬁn%ﬁokﬁﬁ)y%; Tala=r—var&{TH> 2 TIELDT,
BRIRMFIE S 1T S 4L, Pk, BEICHKLEREELREORERFRLIEITD 2 LN AL i
D EEERTLE, BEMNQRKGRDL, REHFLERZIIIDY, ZLDOALXDOTZDIT
BETHDLLEEBEZDND,

EFR LD CIIEFEEPITOATALVLS, IGHEE @%% ZBWTh, ESP
HEE b LI, HIWZIS U HEEZ LB L T2 REmRD AL L oEERTEIE, H5
WCEBCX D AREMEN R IND,

4. 21 L DFEZEEFE D - H D ESP

4.1 Zhd b D ESP FHE

21 AL O FEBFHLIZ DN T, X— I H LA KF D Susan Hunston ZFZ 1% 2011 £ JACET
B8V S K 40 J8 4R FL /&5 1 C motivated, self-directed, informed @ 3 > % model language
learner DEHE & L TCHETZ, YO 221F, BOOBEREAZHMEL, MFICHH EMIZIY
ML Z N TELFAELZERT D, MLOOBLIEMTHNIE, BWVEFX—a &R/ L
BTDZENTEDIET THD, 3 2HD informed &1X, SHEBHEOMEE, ThizEL
KHDIZODOY —NVEFHALTEEIZIVMGZ ENTEHILE2RT,

DA TERO AN D Y 235D TR 2> TV 5 BIE, %éﬁxjt%ﬂiﬂt FEL
AR, FELTHELSLEL RoTWAARESERH S, T, MO7DICKRFETE
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SO, T, AETONEOHMOBIMZM OO TH Y, THIZ K-> TEAER, Rk,
RHMOFRIZHEBE L THMRTGIEELZRRTLENRTELLOIRDITHASH . Tobb,
FOF PSS LENEETH D,

4.2 Motivated, self-directed learners Z X9 3

ESP TRV # 5 WA X, TEkRD ESL DR HFHICIGk S 722 & 3%, Belcher (2004)
WX, BREZZSTEOICT AV D~NEZLEZL b LT, WHE P CEBEENLHO
S E LN TS BSL FAEDMAZEN L T 5, Belcher 1%, % OHFEIZX LT
JLEMTH Y, HROEFHEFHEFPEHFO=—XZEDbEDL L ICHNT D, EEDOF
YUV TRNAERGCRLEEZ R T X REFBLEENTE LR OIREME, VYo vDEZY
WHASWTHEAT 2 &, FATFE LEFEEZRIEAT2ZIENRTEXLTHA S,

Z P L X, il 13X HAR T CEFR (Common European Framework of Reference for Languages)
T Pre-Al 123534925 L 95 72 LL D4 (Noguchi, 2015; Tono & Negishi, 2012) (Z ESP %
AREDNE WD ZENRBEICR D, ESPIXHORERBENINEWFETRNWEHZ D N
TEXRVOTIERWD)Y, EWH ZENBGOERELTETONDIIERH S, FENIC,
FEFRECORFELRFPEPNRICONTHIT L EORGEL OREZED 5791
TRMMNIEE SNTE 7 (Swales, 1988), AHATIL, BIX IXXFERFEB O G, Z TR OF
ADFIETTRTH THIFEHR) ZEOHFEMAHEZBERT LW RRAEE LE#WED,
HHZEDO Ny 7 2fhiolc ) —T 4 VT B MR EDFEMZ OCHA OFETHN L, TH
BoE#KE LHEICL T (B - B0 - %1, 2003, p.110), FEE4 &, ESP DT Fu—F
EEABINCED AND ZEMBIHRO LI ENIBEINTND, £/, DX 57 [ ESP
7T AL B [ESP 27 T A) ~EESPOT 7 a—F #EBHICAT TO FiEbd Db (B
tli, 2000, p. 87).

TR O 1~4 AT O ESP v 7T AThE, 1A HHEALEREZHED
OIS ESERFETEMT D] 2%, 5~10 EREORETOMRBLLIML T/ —
FE2HD Z EBiRD 5 (Anthony, 2009, pp. 30 & 34-35), BEMEMIZHEESIEDLZ LT, 4
AT, AT EZBEYNCS AL CRELZVHRELEZV S bickkcasn, BT
512, SHEOMHEMNZEM X LI IICRL, BMAEEZ ST 2 FEEZTIRNICEZ D
ZEDREETH D,

BOlt, FHAEEZNRIAT o RETIE, PECADOHEREFEORELHBIETE
% PAIL OB MO SET, FERXY—ERA~=aT )b, A4V v 7 Wik, MRS
mE, BITkkA2 R v VT 7 A MRS SEE L THRHE L, ZORETTAIT, PAIL
DBENPESNTHZET, A4V vy TWEICIIWEMREORAN D D Z L, KRR
FITEERERFANFELONL TNDZ LR CICRM, ZOMMRE L LICRILY Y LD
TIZANEKEBICENEDZ LB TED, FOPCHLIEETLILEE LT, O FEDY
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BHEBLUT, ffk, MOFATOT 7 ANIERLZEZICHLNINTELRIEZE) 2 &
BIFETH 5,

4.3 Informed learners % X3 3
43.1 V¥ UG OFIE

X VIR LI AT T, A Yy TRE LIRS L, Y YO AEZ N D
:af,ﬁ%é%mﬁﬁ%ﬁ%¢é LM TED, TOZELIXESPOBATHAS D, ok
ZIX, BHAEZOEY FEplicEgFs s, Loy @jCﬁi XA a5, Mix 1 cup of
okonomiyaki flour and 1/2 cup of water. & D X =S EEIC L CMER KT L, LFA—FO
FHEDOERSy D X D 721272 %, One cup of okonomiyaki flour and 1/2 cup of water were mixed.

LYELMXOFEOE IS, Yy Ty I Y=L 05 FEXFTIE, FIEZHIITS
VX UNDRETTHDLZENDND, TAEY VOAERIZOWTOIXTERERIC, MTE
TlX, Place2.0 gofsalicylic acid, 5.0 mL of acetic anhydride and 5 drops of 85% phosphoric acid
solution in a 50 mL Erlenmeyer flask. & 72 % 7%, SZ#fEIC L T LA TR T &, Salicylic acid,
2.0 g, 5.0 mL of acetic anhydride and 5 drops of 85% phosphoric acid solution were placed in a 50
mL Erlenmeyer flask. (27225, Z 2 TIXLHHOH T 2 HiETHE LW I IEROIEE %8 T 2
720, 20g 2 XLFICELS FRN/ELNTWDS, LI EDORELFALEFEE, Yx o
BRATEMLDFFEOGRHEE~LIEHT D ERARETH D,

432 a—RAZEFZOMA,

ESP IXEREDOHE ML & H 2 5, IEORBAMEFTIL, SiETF v 70N F—TH
FEN, BBEICSUEDMNET 2 B X 5B 535 (McEnery & Hardie, 2012), = &
Ul Ibo) E LTI A ER (formalism) D FFEFDOH 2 Ik LT, #t&
SWMTCEHEEIIMtE0 —EH S Th D & E XD (Frost, Siegelman, Narkiss & Afek, 2013;
Ibbotson & Tomasello, 2016), KEM 2 — X2 & H W25 &, JEFERGEREE D — £ O I H
TODOLRBEDSEOSHEL DN THIENTEDL, 22— "R HTTH2L7T, o
OB F v s NEBEEER SN HHAT 5, HHT2HDITITERYED 5,

ANEZPTO) Al a=r—va iy, BMS LAY =P FET D, ala=F—
va VT B Er O RFL S Tld, Brain Dictionary & WO AN H Y, ANx BNEFEE KX
— b L CHEf#E LTV 2 Al HEMES R S 70T % (Fox & Raichle, 2007), = OHfFZE Tl
S F S EREFE chié%iﬁ (narrative stories) Z RV 72 & T ITMD & DE S ZPFGK'?”ZNTP
BEBE MRI (fMRD) 7 —# & L IZT L72RER, MO S 6 Z BITKE O HEEIZINE 3 2 fHik
BIEETHZ ENHALTWD, il xIE, family &9 3EEZ B < LR UEMAMIGT 5 X
O&:ﬂ’&’**‘/ﬁw?ﬁ?"é}:?&%éi“bfb\ o BB = MEENTHEEIND &V D R
fiflx, a— RAZFEFOEZ T LS (McEnery & Hardie, 2012, p. 220),
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BlZE, BAANDERT VLB T —va v aE LR LEEI— A0S ICTLY,
AARADFERREZITI EEWIXTTHE, FLHIETWEEEET, ) LHTHLEEL D
KRR ZMND ZENFRICEIVHEBLE (A, 2017), M1D THERRERET %4
I, BT T, ELOSETWELEEET,) L5 2L T, MEFOEMELLIC
BRRALSZTANLDN, ALA—RXHKKEHBDODONDE THSI,

ZOITE, FLHESETWEEEET, ) LW HIRITT, FMEBEEDEELTHRY,
HGEEITHE S ERED I 1 OIS TH DL Z NN, BHARMGNR RN &N
2\, T LAHEMGERELSN O, YEHIZESE (subtechnical vocabulary) 238t L, # 2 (X, &
Fam LTI, present \Z1E ~ & WO SERLIEE DT DT KB L7z Z & 2 EWT 5 present
with, fDBIFET D2 E2BWT D be present 72 EHEB OB RN H 5, [EF5E The New
England Journal of Medicine (NEJM) DR 556 3C (Brief reports) T D151 % AntConc
(Anthony, 2014) Tifl& 9 5 &, presentedin X [~IZ-7 ) EWHIEBERTHO LA TWD,

of the timeline of sepsis is presented in Figure 1, showing that new

findings and additional laboratory findings are presented in the Supplementary Appendix.

L2 U, presented with 1% [~ & W OJERSLEBDTZDITREE L2 &) BBRTHEMS
o,

encephalis virus. A 62-year-old man presented with a meningoencephalitis syndrome and
-old man in Medellin, Colombia, presented with fatigue, fever, cough, and weight

pyruvate kinase deficiency who presented with nonspherocytic hemolytic anemia

ZOXHI, BIEFANMEICARDLE, a—R2AEBELTCHET 7 2 F TOMH %
EFRETHELIIEACTHD, BRI L2l a=r—2 3 TORY—VE RO,
TONRE—=VEIEHATHZETaIa=T T AN OIERBOMEHN AL 2D,
TR, HARDEFELLEORNB L TIER LERV, Yx v Lofi&s a— 2%
HEbETHEMRT L FEEHAY T 7 A MISHTE %,

5. bbbz
ESP, T bR EDHMD O DHEFEIX, RONTZ AL TZ T TR, ZETRTDOAX
I ERLEDOTHDL, NE, MO AL EaIa=T 2R LTIEBTL, 23 I2=T 1
TEala=r—valryMRETHY, Toala=r—variZidala=7 4 NMEh
BLATE RS = PNIFET D, Google Forms WNIALK A SN2 DI, HME 2 DIEHRDH
ENBHNINET D2 ENTELLOTH L AAER/PFHTIEELVRIDRD N DD,
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ELWERERENDOIEMHICEZDTDICITER 7 +— 22 ERAT 20N> T
%, ESPIZOHEORRI AN EXG LT 20O TIERL, R<ARRZZHFTHD, b7
AUIE, ESP OXGITHIMBIRFBRELEBRAN L, AEEORWRIZIZE 72T 7 X b
EHEINNBEDN, BEMRERADFETDINGI%E, ZOHICH L EECifED 5
HREFDICHONT ZENTE D, TONFEIZPAIEEICEDLOROTHDL, T
EHro8, EAOTVEUVRNEEONTELEZOEVCDOL I RO LAY, T4 7
FE—DOREMWONTELNDOIE, FTERIHFHFMERHLIPHTHAY, HV SN
TEHAFITRAIENEZ LoD E YR = TH5H020TH D,

EiF3a

ARG OHEICE L T, KRIRTHERY BRILSFRHEBIRICHE ORI SV TEERER
WA A P BN, RKIRERKY  BRECERIERE, KRY oo GEWE) &7 4
Ay vareftvy, WEOIEE I,
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‘Happy Slave Syndrome’ H 5 0 & EE
— BN ONEFERFT RS —
‘Happy Slave Syndrome’ in Education
—JACET SIG ‘Foreign Language Education Abroad’—

KRBT
PNENE IS S A NE S R AR 6L

Abstract
The purpose of JACET SIG on ‘Foreign Language Education Abroad’ is to examine the history
and status of our cultural awareness frequently overlooked among us. This will illuminate some of
mental chains happy slaves have, and leads to a reconsideration of popularly held beliefs about

language education in this country.
¥ — U — R : happy slave, #LHE BUK, sHERE, JRKEEIE

1. JACET #5245 DXL

Harold E. Palmer W7V OFEFHEMZEAT (IRLT) O KFHEA, FHROETFE L 517 T
FEIRHIZ /T BEAMASL L, B2 IC KPP EFEHE 72 (JACET) & L CTAISZ S N7 D3 1962 4D
ZEThoT,

Z D JACET O R IEERL O 7212, Al O ARE LM E N O 5 #IZ &5 B s & 52
HMEMNEZ LI, TOOOMGEIEHE L TCRECTRINCHAE L7-ON Y TH
572, JACETAIN. 10 A D 192 6 ADZ L THDH, T O, ZEBROFESL A WD K #
BRHLDThHoliE, YRORKFOEBHYHKAOEMEEZ X THD &I 0D, K%
DOWFEM Y FH OFEM B ONGRIL, 1FI1F 6 IR, 3FIAKLF, 1 FINKEEOHEL
EWVWO LERET, HEBHELZOLOIKHT L2 RBEHYZOBRLIILT L EENLD LITE
ARMmole, RETHFLEBABRDORFHEFTLEMLETL2HBITIAOHKT, LAR
e RONBHRERTh -7, B 2E 2 FH ORI ORNLIZH, £
MHIHIZIFELOFEHZHE L (1981 4F) 12ET, 2Rk, FRiiirz& <, 2FE%
N —=F2 TODIEH B - T2DF 21 A AT, 0oL 2006 FDZ & Thoi,

BINLYM Y], JACET O EFERZLXRIGENL, F 1 HOERERELEAFEDTLDDOEFTY ~—-
tIF— (BEES) OBERETH-72M, BAEXEHAEE L THrDIE, ILIT4E 2
FOXHRE L, HHIVREINFERFH AN D X512 o72, L, 20X 9 723K
TEENE, UHNEAARE PR EORE LRI, & LTREHE OB AR A B AL -
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HHET DO DIEB Th o772 M, TN EIA HARDOKFEREKRDO SFEHE Ok - Hit % H A%
92 A E ) TR 2 BFRIEENC K & BRI S 2O B H 2 ISR E S NS5 o5 7
N—TThole, ZOWRITN—T1%, HEFEHEELDOLOOWENMDIL, %OKTFH
EEELEICWTZDYEOE LB TZHERRNEEZDLDLODEED L LThEoT, %
1986 4F, BT LXEOEHEB A T LIS, 13 F—LDOEHERMEISV—TNEENT-,

I HIZ 1991 FITiE, ZOME 7 NV —7 2R LT, K XM BRBICHEOT, &7
148 NOZBNRBIMNT 5 10 F— O REF DA Lz, ThLI%IE, Feimz 1 2
ELLT, 2 EOMROK T ZLICKE I N—TOMERFEEAET D EE2FEAE L,
Z O R AR JACET 2 THAET D272 DICKEHMA OFRLELHT Z & ik E
D, ZOFE 17513 1992 T TBIPESTH 20 4E D FeEk) (44 ~—), 52 51 1993 4£12 15
2R 7 N — TR GE Gk (89 X—) & LTHIATZ RO T2,

728, BIED JACET OHFFEE I, 11999 450 AILA *99 Tokyo TORE ZLEFEHT 579,
ZOEERIND (bhE o72)) (SFN— JACET News , July 2016), [AILA *99 Tokyo 7%
WZHED B2 ONMZETR TJACET Mg ], 2016 4 12 A) 2L LM< fELAEFN TS K
ITHDH, L LERRICIE, AILA 99 BB RED LV LLAETD 1986 12, D7l &b
BTE S TIL T TIZ 13 F— 20587 v —7 (BFEs) A, AILASIAEMN LY X275
WY FERBFIE - HEMEMNZ Lo TREL TV E NI FEEEN TER LRV, JACET
BITE SCERAFZE 7 v — 77 (BF9E4s) DML, TJACET BEAZE] OAIFIZ LR DK 512 X
STHHATH DL, £72 JACET REHITO R HMY (Bl 21X, KAEZRB TBIESG) [K
PUGEHE FAAIN 30 FERARE] (1992) ik, B XEME S v—7 (BFES) 2o
WT, TO—ERETHLTHEMARTIARS D) ICL> THLEMOAHITE > 72< W,

#£1 B EAZE S v —7 (8 1K) 1986 4F 6 H 28 H R 2

WoeT —~ REH
B Sk AIIETRS (R KD
Oral Interpretation LK CERZ 7B R)
Discourse Analysis WHEE (7 K)
CAI HEL® B (SRR R)
&y 7 2k Z Wi (KREK)
=] B 955 EEHE (RREER)
N R S I B (BRI
XFHE LRI — (AR KD
R FEIE O RFEHE REHRE (B KR
e Ko SAHEEEE (REAZ T R)
I M2 EEE R)
SEPESCHE fEA— (FA&EtZ 1K)
HrA BA g RN (B K)
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F2 BAWEEZEAIIE v — 7 (55 2 k) 1991 — 1992 4E

W7 —~ N# R&E
R Sk 12 AIERS (B K)
Oral Interpretation 6 LKA CEZ 7B R)
Discourse Analysis 20 N (k=2 B KD
CAI 22 JiE S TG (BE 7 A [ 6 K
MEmY 72 b 9 EHRT®EZ (BER)
LEEE 16 IAFNE U R)
WA DO EREHE 19 I Ol A EEE R)
- | - RO 15 AR (A& R)
HEAE SRS 10 —WE R GEgILER)
Bk BR 5 19 A PR (B B B2 R 8 R)

2. MBEADOHEFEE] HESORERE

SEFEOBENIT—MRIZ, TRIMEEMO 7 m ) 2 17 a— VB EOHYE | 2L LR
N5 ENZV, L, SEEOFEENLITZOL I RATRLART VY, &2
ARARBERZ LI, ZoEOHEGEHEBRE IINIFOOEMAEOERE, FICBIIOHT
FHESLCHUBTHAICOWTTELIZLICEELTH S,

Bl 21X, AT bORWELAZ LD, bREERET HAEBHRENERBEOO L ST
B DEEFHEMIEAT TIX, 1981 LKA B £ T 27 ORI N — 7N EE L CE 7203, i
NONEFBEHE OB ENET —~ICTH 7N —TEFEEO0E SR, ERAENE
HimnbAENT JACET T, B 40 Z B2 2SN K TWDE R, ZD 70Tk L E
NOBEBAZNIET —~<IZ LT 01E, Y TEAOHIEFBEHE ] HFESUINTITRY
B0, W EOED THRY T REHEF MESRH L0, ToOWREOE, K<
HAEOHBEEELVOILIY, B (W77 o, LabHic [HEHET) 2o
WTHO I RER LD TH D,

SV EFEZE BRE CHNEFEHBE IS T TiERvy, EiX, ZOEOHBBRZOL
DRHEVICHWHOBMICHER L Th D, H _RERREREZEOMIICE LR RKD
HANDOOE DIE, FERITEICEMEOIE RS ) % Hi D DIAMCE, Mg alEo 7 X 1347
TELRVWERBDIFFICHMLWKE Tholc, TARKEND, WANZITEHRL TE 2o
7ZBU OXDRFELD REILFEL] NZOMICEBRTLETICRoT, UK, BED
R T, BXEBEMOTDONEFEHEORE - BILITEEOEBENEMLLEIXEZXD
Nb5E51C72o7, EUKETIE HiE+2 538 OEBGRNA R —LVEEETOREL
0, FRREBFEEROTKRELAINDGT AV ITIZ Y, [HE+H i) 0BG
W21 HROER B L RoTo, AATOME- TE- BB 2 EONEBHRETORIELSY

37



b, RICHZRELZ DN ® D,

LTAN, TARMROERBRBEICE AN LHITL TS X IICHZD DN
DOONARDHEHRTH D, TOWHEMNLHNITFERABTICB T 2H4EBEHE CTH D, MEE
21X 6 REfE & o 7o AR O e RE R E R B0, 1958 4RI i3 7e < &b Tl K 3 KR[# ),
1969 4E(CiE sk 2720 TR YE 3 BERT ), 1977 FElCix i L< TR 3 ) &, —H
LC I 3] # Bike U CHRR-Mi/h Sl T& /e, 2L TWESLHAE, RO -
FA 2 E O TH RO EERHES R D2 WEE L TH LIS, 1974 FI121,
HERYONEBHETLECHT 2 FRRARE, OB ETIRAEBORE IO N LidHEE
ELTHEHES A EZ RIS EEWVWHILETIZR ST,

LU, BAROHEBHERBEIL, ZOX50bRNEORE L LW DHEOBHNIC
ODWVWTHETRICELDZZELREIZITHD, ZOXI bR EOHNEEBEDOIEY J
W EEE R Z B > C JACET NICHEE L= D28, 1986 £ [FERGEE O REHT | W
RETHY, 191 FLUHRITENEZSA L MEANOHNEGERE] M2 THDH, 3TI2 30
FEMZD ZOMBEZOIFEEBHOFERIT, UTFOXSilimE L TARL TE,

?{
?{

THRT 7 OSEGEHE (&8 - AROHEFEHEZK] (77U v FR) 1999 4F
[ToetEREE ) DOAMNEFEHE — R ROIEGEHE~0Re] (77U MR) 2002 4F
TR O EFEHEEBOR—A ROSNEFAE OB T Tl JE®E 2004 4
FEU O SHEHABTBOR—BAOHEGEHE~DO L] < ALIBHM 2010 4
FEBEHIC A7 SN EES B o #F k] BIE5E 2015 4F

PR S

FT, BEL, 2, 3ICBVWTHAOHEBAEORBEZILSRBEL, KWTEE 412k
W, e THERICE LW OHINCF O, EEMICHTE L TR A B ML &
%5 EU OAVEFEHBEOERZH{EL, BFE S Tk, TI0bAhx CEXAEBHELED
TeOORBEELMGELE L TOHREEROMELETHIIEZ LY & L, FRT—~iX, H
BEAY « BESRR 2 S DI - PR OB A BEA T, WEIZT —~ &KV iAZLN G, TH
AROIEFEHE OE] L) JACET OEMOHMIZIAEAH L L TAHICES>TWD,

3. MBAA DA EBEEFT] HFRSORERS
30 TOEOHBEHEAE
cEHoHBETH
DREOBEHBEORYEORIE, 720 T6BREZEHET L2 LICE>TIEIRLTHRT
TR, BUEOHBEOFERIL, FEHHESEESUHATAEFEICL TS, LT LHIEMRIC
IIMMWVEND Z LT TE R,
LT, HoHEMRAE*RTMEVONa A —%— %, —RICIBETETHD &

38



‘Happy Slave Syndrome’ 7> & D5

Ezonb, LOLSAOLBREOHE TROFEREL, L LHEAZIIWT, KEHEE - 22 [H
Rl 2 BRSO D Z LI X > TIRHED T N THEHMBICHZTL %,

HARBORFIE 2001 42 3 7, 5 2 IR A HT ARG HENIZ W T, T[45#]50 £ ) —~L
HZHE0ANERE) 2R T2 2EHOWKERBEL LTBT 2, &2 ANEMIE,
AEEZTEFE®SICBT TERn s, TOERAEOERD DI, L 2IFXEKFIZ
LT, MODOHBEMEEREOSE, LVDTHBEMETEOHEEE - KERE L) EHW
BRI, TORBIFEAEITORNEZ L d oo, BEMNREORE - TELZ HH,
WZ 2004 FLAE T, FELE, EVYRFOBEHRIEHNE2 X2 5 THTH D ELKFEE R
Rff4 %, BE 1% TOHIMTA2EWIELHCF#HE2ITHH L, EEELMEHK
1%, 2004 FEED 1 JK 2415 fEH S 2013 D 1R 791 EH £ T, 20 10 FERIZFEI 13%
HRBIZHIR SN TLE o7,

AARBFILETZ 2013 4 6 H, AARFEHEKOOESE LT, [5% 10 FETHRAKT
Frx 7 My T1I0CENAEOREDI0OKU EAL Z L j2EHORFEE LTRWH T 7,
The Times Higher Education @ ‘The World University Rankings, 2013-2014' {2 L #Uif, 2013 4F
BUE, RO KE N 7100 121%, DREDSITERTKT 23 47) & REKYE (5241) O
2BEM AL TNBHIZTER, &2 A2, OECD MW 34 22 EF o#E AT 4E 7 30 22 EHiz>
WTH D E, GDPIZXT 2 @EHE ~OBUFM B OFIAIE, O& 0 AAREFIXES N
THRARDE 30 (LT, EIZ0.5% 1T XV, ARBUIFOEEHRF T 2HENIETHD
B9 S IFEBEMICLEEL > TWa, Ly, FF0 OECD : Education at a Glance 7% 1992
FIZFUTSNIAD TLUKRA B ET2044FU EH O, ZoBMIE—B L TEbos T,

73 OECD 30 »[E®xt GDP le@EEHEHRETH (%) (HA : 30 22EH 30 i)

=4 T4 T Ay | 7T T A WE | A %Y HA | OECD
Jor | =7 —7v | A 7 2 b
HA 1.9 1.8 1.6 1.3 1.0 0.7 0.7 0.5 1.1

—OECD.(2013). Education at a Glance.

CHUFEIZEEAE IR S 22V, GDP T 2 D2 E O EE M~ O BURN I B o Fl
Ab, 2 E 7= OECD MM DM EHATEE7: 30 2 [EH Tiddx FALOE 30 fL T, DT 2T 3.6%
Thd, Lhrb, DREHOEZTREICHEDDHEHBREOEGETDO L OEREMITHT
HDl, HEEBo THEFERICHEH D ZHIT T, 197540 12.4% 40 £ D 2016 F121% 5.5%
L, BIENUTIRAIBENTLE > TS E V) B REEREICRNML, L2b, OECD
SR 30 22 [EH, %F GDP LTIl T THd) (BB 3040) OEE THRAMALN S, b
MWEORE - AFEOFENIZF T TR —) ZHETOREL WS ([ 25 & U
BraEl B2WME 45, DREOBEBEITHOERIL, U LOEY THD,

39



# 4 OECD 30 »EOx%f GDP IHEBMSTHE (%) (HA : 30 2EHF 30 A7)

= 4 FUR | T4 | AT 2 | AXY | T T T AY i [E] H A OECD
—7 FUYR | —=TF7v | A A Vi A
H G 7.6 6.4 6.3 5.9 5.8 5.1 4.8 3.6 5.4

—OECD.(2013). Education at a Glance.

#5 BAOEZRTHIZEDDHEEBREOFEENES (%) (ZE-1ERR R BRI
R 1955 1965 1975 1980 1985 1990 1995 2000 2005
H & 11.8 13.0 12.4 10.6 9.2 7.6 8.7 7.7 7.0
2007 2008 2009 2010 2011 2012 2013 2014 2015 2016
6.4 6.4 6.0 6.1 6.0 6.0 5.8 5.7 5.6 5.5

— KA - MBARELR THEE -] 2k R RRE

EOHBHNBAEDO NN O XA =2 =L b 58E THEHIZ, 4R, BBEBHEHEDOD DI
LERBEICE T D DICRLS ZLOTERVWEEREMAETLH D,

BRATIE, 7 T7A - AXEHBEDHREOBEDVIZOWNTOIED, 20 i DIrD 025 3
Tl LBl Elcb b s THA BTN TE R, BN THI7 TR - A XL BEDHRD
MBEZRT 77 A2 2T <M TWD, BEK, Bk TIE, BHELZEHE LA WVE
RHIE, EoRFERRICELST, BRI AE2BA2527 7 2A2MI L30T H LU,
L2rL, DARETIE, 1980 FLK, T35 0 1 il o, ZEHE O Fkim k5L
D40 NFFES < Z Eidln,

#6 OECD25 MEDOHZKED 7 T A « 4 X (HA 25 2EH 24 i)

H4 |4 XV |\ oy | 700 |7 20 4y | 75 v | BAK i [ ] OECD
2 TN JUR | A A R]
NS 19.5 19.7 20.3 23.2 24.6 24.7 32.7 34.0 23.3

—OECD.(2013). Education at a Glance.

BEORGEREE L L CTEGE CERVONTHRER TH S, OECD O RO EHEEH A RS
BREERAIC LAVE, PEOHB OB Y- 0 HEREHITINE 34 NEO R TITON AR &K
EThoT, 39K THDH, ZhiE, BADOHEHEIL OECD ODOE~ LV, wH, £
WC3HER D K BRI OEBEREICB PN TVWEZ L2 ERT D, STRICTHESE b,
OB HRFHETA 22D bOEROIDEHEeD) o7z (201744 H 28 ),

40



‘Happy Slave Syndrome’ 7> & D5

# 7 OECD 34 NEHFERHZEOE Y 72 0 BB S (Frf) (BA @ 34 2 EHF 34 i)

=4 A2V |\ 7o | AT |77y HHE SN N T A L AFY AA | z2InE
7 Jvy bk | ¥ A = — b A )

I 1 24 29.4 31.6 35.6 36.5 37.0 38.3 44.8 45.9 53.9 38.3

—OECD. (2013) .The Teaching and Learning International Survey (TALIS) .

- BUBWEHE OB E K5

HABEOZ DXL ) BRBENAEDOHEIICH LT, 72& 20, 4 XV ABUFIZE D D,
A XV AT, HICEDORERMBERS BB 1970 LI, BREEAEOHEE O
B - RAICIRER R 2RI T L% < leoTo, 19884, oy F v —FHIZA XY
A DFELITIR DB &L Wbl D BEWFIELHIE Lz, M5 HEORRBIRBODA XY
ADFBEI, MR E )& S > THEHEHR — D U ¥ 27 A (National Curriculum) %5 A L,
BEOPREHEZH LED T, A—Vy—EHMHL, TORBEZERICH /M, FiZ
ﬁﬁm@%%ﬁﬂbf,Eé%@ﬂﬁmﬁ@mk*éﬁmm%%éﬁko7v7§mm§
ST, BUFD 3 DORMELREIL T IZHE, 2 B, 3ICbHE] THHEEHLT
Fﬁ%@byfﬁﬁﬁ%%ﬁk%@@émJ&LTa%éhéFﬁamﬁﬁﬁb XA X
UAERORKIZZRW] EHRFALT, EORETHEEZEFEDO 2FICETHRLE,

TAUVHTH, B—HF—, L—HY, Tz, 7V by, Tyvaln, F137L,
1LY 1970 FARLLFEOBERKFEEIT WD D THERMEE] 36<, H—% —1F [FED
710 (1979), v—H X [faficsz>EFE] (1983), 7 v =id [7 A Y % 2000 4F5HE ]
(1991) 72 L, MWAEERE#RL b THBELELHE Lt Th<ambind, 7V b
NE THEROBREIZBEORR] TV, BEZEZR T AV IOREERETH D LR
LT, HEEHLL, SR, NEROFBFBEOM/NETER L, 7y valnbE
72, BHELHFBHEOREERE BT C, A 7 78EEZRN2ALL, EETHOT TH
BB THEROMMNEEZRKETDBREWNAIT Lz, A/3<1%, 2009 F 9 AICIXBELREE
AL ZATV, 2012 FFE TR CIE, BAEMBRTEZATFEEL T 11%OHKZITV, BHHEORK
3z - bz kT 2 mMVRE A E ORI LT,

LIANDLRETIE, HROEFMRIFEZZIT THRIELESO/NEM—EMHTI %
%,2001 4 5 H OBAEAOFIERPATEHA TH, ZOF 9 ADHE 2 HOFERWAEHTDH,
FIELIBELRIENWZ LI HBICHT2HEORIIL, XFEY Z0—Fbkhrol,
ZD%, Wxrxl AnEbo T, &%, W, MAE, Wi, &, FH, L T5HORHFHK
HIZEDETO T AOEMIZONTY, FHERPEDO P CTHICHE I THHE 2 ik
&témutﬁ@~A%&ﬁotgwof%éwﬂ§@i@m

7272, 2014 4E 1 H 24 HIZE - T, LHEE ZEHIT@E ESEHO MBI $HEG T, T
ﬁ@bﬁﬁﬁﬁmkbfﬁﬁﬁh%»ﬁﬁLOVT@E%®WE%§%Lf¢%@@ﬁT,

41




HAERKICHRFA L7201, AAROEHED 7 u— "L OMETH - 1=, HEHIZZ OB T,
O T S My, ERT2FETIE, RARBICEZZ2 DO THDL ) ToT AT [HiE
P ZIETCT) IRNIE, TED) B, FIZ4HEIZ Do TRV IRL ToUE, TF
L) EEHE L7, ZaE, R THEIE, D) 2RSS LT, B29 I b ) BERA
WIE L7222 D COHRERFBO 00 i) 2Bnilisgsb0Th o7,

SOFCTHLRSHABMEOLET, HAdFEmOAr —H U000 i CRn 51X
T, FTIE, UETREIMEOREL EfMICHEETLIZLTHD, LT, £hiZ
MITDHD [Ra—Hr) R, HSbRO [RHERE] Tidke<, GEMNTEENZ TR
KL ZIEE 2T HEREEEZ LSO THD, ZOHET, HBROEKOBIGHEES
EHLOHBEMABE L DOREREAEE, O THERLS BV D S b dSE 8 M o b B 5 #H
HTH o7z,
cHEWMOLED

SHACICA - T, FFICHEEWEE O WK O SR EIC I 1T 5 BB 28 AR H O B x
HEREDbONRH D, WERX, EBOHEENIT, HOLNIHOTORFEETNS, XD
BEDORKERE~BITL TS, Ly, #o—BEEOHEMBL, Sz a (F
M%) O—J@o7ufbiBRInNT, FHEEODODL, S HITKRFERSHEZMME R &
T3EME b OMgE - EEZLELTHEETERNLBLD T,

AN, DRAARTIHE, AHAICA-TYH, ZHEBBRREGHICONTLIAEBEKR L LT,
BMEOEEOBE LRV, LI, —HRFOBIMKFBLIEFHEE LR, HEEE K
DRFFACIZOWTIE, T LAWHBB R MGRBTR, 2 EZ A0, SEEHEOBLIC
X, EPRE LTS T TR WESR T ~F 27 O ALT  GHEFERLF) 2
REIZHBEND X 50 otz, I, /WNERIC THANEEES ) A8 A I TRk, 5%
RO FENOFRBAEN, [HENEFTTHDLZ EIEMETIEIH Y ¥ A [ FEEF
BEOUEEOMH L BB SEFEIEEIR], 2008 4£) & WO EOHEHC L o TIEFELZ HZ
SHELH, FRIC, BEOEK G bR [HEFICHRER MO N x| 2 b BT
BDZEELHMBLETERLTND, TOH) ZEET, BBEICITTSOZFEADI KA
Z, DTN 3INHOMEEZ T ST TEREROFBFICEMLEA ) FREMRITH
THZEIXITONDLHIThoT,

INEHOEY, L OEEFED, BEOCOEMESE LToBED, WbiErro—jgo
ToufbE B L T2 0L, DRETIHE, ZEEE2HEVICHLE AT OM
fe7e 7~ GEHMZE) LA, MEIC, LrbEEECKFEER-s THEITLTWVWSZ L%
BWT 25, 82FCuRL, [Fr) & 7~ L2BMIHT2b01%, TotFicxd
5 [ET oF8ETHL, AR, [T~ 1z LTiE, 7o) WHAOEWELEZMS Z &
el LOTVWERZ LIETERY, EAR [TV o [T~ 250U THDL, Ll
ZOETHE, DIBRZORVWKEMOFELELOHEEY, BELEV L L TRV O

42



‘Happy Slave Syndrome’ 7> & D5

[T~ OFICEMBIICERLI ELTND I EIIRD,

PREOHERTH, o TS, EMSCHAELLRAKICEMNBETCHL] LHR
b, FBLoNT W, #A, (7~ OBMAEFIRNIFEY [Far) oftFLEx
BRTWEnbThd, THBRE] & TELrEy b ZIRALEHEYEORBNRBET IR
Wik, & LU TCANRKEEE MR EOENZZH, RUAMO iR 20obo
KEEZ DO TOEZATHLHERATLAOLLEDSL Z LT RAWVWIET TH D,

[ERTZ 5 SERIEE21Cmnd ) i »bMmbniz NO#EHZ TH LM, VWER
ZOETIE, BEOEMLEBITETY, ZOHXEHE2 Lo THARAIZL->T, HELTHRT
LHZEb, ZOXIRBERGOIRIL, TELEE, bAEOBIRZEC ST
BROBECRTHAEORMEY R, TEHEFEHEDOKE] Lnbit, WhITEO —KFEHE
THOHETOHEBLEHEBOH Y FIZONT, HEVICHLEMEZBEE L-LHICTEDLIHK
RKELODETELYROBEREZZ 2V DITITIT VR0,

3.2 T OEDEEERD &
- BB AR B RE O ZA

L»L, DOTOLBNEBEME, HBICHLTEL > LIRWAE L AkERETLE b -
TWERTTH D, 72E 2IFE%EIT, T E TOMEFER OB RIS 5 KE D
O, M8 IR WHLER & & B O B R A - BRE 2 R A 7o AM OB RO 201, bR EO TR
TOEMOFRBEOERIL, HEAERGFMFARELBNLTRFCED, Lrb, Wbdb
TBRAHI ) ORFICEBNTITOILD Z &IThko T,

ZORMAE T Loy, W22 (1947) 4F, FFICCEE OB L PERT 572D ICNER
HREEBOFHMELE LTRITONEHABMFEZES Th o7z, EROZ L BHLEKIZUR
L, ZOHAZOHZAEOVLEOICLTEY O EAVREFICH 2 E, RPFEERTIDLT
M 3%EVNH ZORRIS, HERMBZESOMREZAER GRWERTRE) 51X, b
TELEZZOEOES VITHERDOIFIASL D THY, ASKVOoAXETIhi=H
BOBRUIMNIIBZ WV E WS BB ICHT IRV EERDR N7z, TOREIX, FEiTbR
EOHEEMREZ, UK, A THIZLALEEZRWERESOHEKEIZG & 11T 2 BHH
RLOTh oz, TORE, 1970—80 ERIC2 D &, BHADEKEE OKAED E S 1X[EO
NATHLHELLRBD LN, WAPGIIARIZFHTI ETL2HERULEAOKRANHRSET
Il olee AH, ZOFRFZRMSHBEBRE TR L TE0T R0,

FE, BOKTIE, BEER, LV DOTEREEMOBEORMIL, it b 2BHEATZ
DFEFIC, —HRITITTEBRERBATITONE T2, AAROEEDOHBEREIIES BHb o7
TAVAITE 2, TRTOHFERKEKRETIT> TWEDIXYEED 48 M D H HC, b
TN T oo (EHEY: (2007) V. Z A7 #IMET, HEBRREN KT LA
JZRBATT HD1E, o2& 1970 IR > THho6DZ L TH D,

43



cHARD T #HE

E AN 1980 FARICAD &, HFRICERT T TRETOHERKR) 2R LI-bRE
T, HEBROGEIZ L > THEKEOH E2MAH &T 2/ E OB & LXK,
HBEBRBERELSUFTLT, WbWwa L VHEFIICEE LS Z L1272 -7, 2002 421
BEHBEOFENEL LOREREOEIZ3HENC S RS KIELRE AT, B4 s Al
DEMZE A o 7=, ZOREE, =& 2 TN FROBEHIT 142 R, FHEEROEFIX 70
Rl B SN2 Z 21220, HFPHEMHESOREIC LE, FE - BP0 ERRK
ELTIEHIATHRIED KRR -T2 0D,

SAMNLRDE, L LPICEREO LN EE L, FAEOHEOHMICONT, HED
WWHEELTHY TSN THiE N2, B (DL VHEF] ORFERTOT A
VHARA XY AT, [DLVHEIET CIERILTIHE-TVD LWV FHEICKFHNT
Wiehotz, T AV DHEEOEFERMNTHREE A4 Nation at Risk (1983) X° What Works
(1986), A XU ADWY)E « Bl #H BUR National Curriculum (1988) 1%, Wk
50 TWEVHE) ORERWBHEBES THILEIZXFZ2 D, TAYV BT, 1 AHORER
% 7RFHICIER L, FHBREAHLHOL, HlEE KIBICHOT 2L, A F U AT,
ERRER A 428 (BARZ35#) ICETHEPLT, Z02b 6 @EIZHELT A k%17
FEVIHE LW 2T %k, TNENOBNFNAARKGTRET2EAETE TN,

DL RWHOBE LD LT, DAEOEHEEZWIC TWEVHE] ~ERKEL
fexb o boid M, BEHL, ZOHRICIE, HROHBICKHTL2HARAAEHZ DI
BRI EIIEOE I bRV FENROCRERLZ 3HREARL T, [8E KEH]
AARDHBEITZZLIEOLS LD TIE ARV EWIBLA oz L IZFWEIRn, 2 & 2,
ZDOEOSCERE OTF A E O R % % 20E ] (1985) Ok i T o [ [E R AT A #J (1988)
DODHAOHEICHTH2HEHAZEIREY 2H0E, T o025, SO P EREELE H
WCE ST, TI7 AU BAD] ABoKEZH ALV IEFITEY) (1986) Lo M=
S ETCHERERAETIHRTH -7,

- K5 T O % E# K

AHEAIC A ST, BCkFEEICB T 2HBERE, &0 DI HEBREH OSEITRE
AT, EBME, RN ES, I ST EEAEEIIHIET 527200 7 a— Vi
BRRD N DHERIE, DO TRIEWVEBT & G OVEMELZHA T HEOBKEZ LT LT
Do TOEHITIE, WEPREKRD THEHBELE LTOHEE) Lvd MREFEORE D
OHEHR] BROLN, THOBOWHEETRINTEOEVWHBIIHE LRV 2 &8 4K
DZEEEBEZLND LI RoT, AT, TAVIa—n v ROHEHEMIT, WL
DICH BB FROKFFZHND, LV EEORFBR~BAT Lo, KFPFHR, BHEHEK
ERRETH D LT, BEEREMRBIZIVELCHLNICKRFRTH 2,

TAYARI -y RO45 HOHEERO BFEX, R - 0% - PEHEOT X TOY

44



‘Happy Slave Syndrome’ 7> & D5

BR#E %, Vi LB RFERELBRBETE LTI THD, 2T, Wb e (&
%) o—@EmEo 7 vik (FMEbk) 2B T b0 TdHDH, 40, EUMNMMKE 28 2 EHB X
OVE 4 E, G532 E (FY) &, #E, BB XA ROEE OKRFIE T H O
BrREEER 8 OEY ThdH, 21 HITHEFOMK THY, HEFROBE OB
BIZHERERMETHLLES LG8 DL EE (199 F) OESED 1 5Th Y 73
NH, bBAEE, ALOEOEEBRBROEEIZOVTE, WhIHETHLILBN LD
15, HFIZERT C TRZETOHERM] & FEB L EERE % O DA EO RO EE 1 #
ErDIX, FEAEEZOR L LAVEIRESDRTNIER B0,

#8 BMHAB DO BLRZRETHEOHE (%) @E-FER: KREE)

=259 NEL 5 AR i
[E - Mg
EU & J&34 [H
(F¥)) (2013) 2 38.7 50.0 71.0
HEE (2012) ° 25.6 35.8 39.0
=% (2013) 4 42.3 41.5 60.5
HA  (2007) ° 2.6 4.5 11.1

‘e¥, EUME - FIDEGE 32 »2EOTF - MREBICO WA D &, RFEAFER, Z0W
LETIZETHEFEFERITIZIOEY THDH, RKLDEWVWLDE THELET L, NWELEM
e LTOBBOEDOHEFLEL, F UEMABOEMSCHAH#ETOHBEICHLI O TH D,

# 9 KRPENFLUE, ZOMIk £ € o7 H i (FAA B« KB 2RI
&P 4

7 KA, Voo TNT, V—v=T

6.5 F—Z2 R U T

6 TAL=T, TANLVT R, A2V 7, KAVEINL, 7aTrF7r, hira

5.5 N —, AaR=7

5 NN X~ Fza, Frv—0, ALY, TITUA, FTFT X, K—F K,
2aNRXT, T4 F7 R, AT xz—F, AXVR, TALARAFL RN

4 TNANHYT, VYT, FTa A, FheT, VLNT=T, wAE, TA AT K,
IV = —

— European Commission. (2012). Key Data on Education in Europe .
3.3 ‘Happy Slave Syndrome’ 7> & D 5 B2

bhbhix, AZHHLPEPNERESCHEUBR LA TS ZEREZ, L8 RhD L
ELTRIANT, oL THEDEMERSZ LI RV, Zhztta O0BE TR

45



‘Happy Slave Syndrome’ & 55, happy slave (%, H & 23 happyslave THHZ L2 HRE LA
WZEab o TRRKDORMET S, 20X ZRO0RER X, L TRGEHIE O RARZIT I
FBAEOLOTIERZW, 21 D5 BObNOLNOREEBHBTIZOVWTHER L TEOHIT
HDHEIEFTFNITL W,

SHODLREORSHEHEDOFERIL, HEOETLIREEHR TS ZIckoTERL
THATIRY, LA, (R0 X bEEMC, TeAEO) Lo bEEEMIC, TRE
FEHE LV LHEE KIS, SRR, EMe, £ L TEBNIC—EDERNE
BWTHED THLZLICE T, FULDTHEMOEMNILANIC, ZL TV HNTHEE
BIZENPRHLN > TL D EBZDHRETEHZVD, HARAORSFEHEOH Y FZRWET
720, RFEEN, HATHANGIHEEZ W NEAOAEGEHE ) 24 Eic#le b
Ul Tod 5,

DX RBLENG, B o xEEIE TR, ERNRERBEENLETHLEEXD
ORI DA %O EREIL, OFF bR, OQHEHRTE, @27 7 A%
R, @B OIWEMN, OEFEBREBEOEK, ONEEHE ORI, O EGEEE OB
LA, @SEFEDOERE, OFHEIEEOZHEME, RETHD,

1 PERRY: (2007) THBEBERICKHBELEIND T TR - THPA UV —HMOBELRET v
77— R4 %7-®IZ] BERD, No. 10.

2 European Commission/ EACEA/ Eurydice (2013) .Key data on teachers and school leaders in
Europe 2013 edition. Eurydice report. Publications Office of the European Union, pp. 26 & 28.
3 MRBEHEEFEERS HEOGHER M LRSS (2012) TEATREO 2K ZE L2 HBE D
BHEENOREE RN EHRICHONT (W) PREEFHS, p. 21

4 MINEFER (2015) THE (RERRREENRR) TEBEMICAINERFAB O#R] K
155, p. 53.

5 BARPMEE (2007) TZhnbOHATIORFHEE L HERROIEY K>\ T) H

A=, p.3.

46



JACET Kansai Journal, 20, 47-56. (2018) ©JACET Kansai Chapter
ISSN 1880-2281 Printed in JAPAN.

KEHMRAR ESBRORE
—BARBH OREERN—
Teaching Materials Development at the Front
—Determinants for Materials Design & Development—

FEEELET ! CRIRE 2
A ERE RS (FM2E) 1 F e R 2

Abstract
This paper presents an overview of existing theories about possible factors impacting on teaching
materials development, explains the results of an investigation into the efficacy of a textbook
published by the Materials Design and Development SIG (Study Interest Group), and concludes by
speculating about future developments of teaching materials that effectively utilize the new

technologies available in the EFL (English as a Foreign Language) environment.
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KDOFTIe b3, HMBEARBICRKRELSEEE 5D THAINMERDIHLELHETE R,
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WAL THEEBEICALIE2HERNWEA I, ﬁéi WL TOENBFORINT 7 — il
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MIZ TEHE] CEoTHRBWEM LS 22000 Ly, LALEBOEWBETFORS
B, BT LLFEEICHTLBHEDIREKMLTNDELE R,

7 27 A K@ authenticity D — 2% MY LIf T, FEHEOETFN—varz LF5%)
RAEIAT 5% < OWFJEH (e.g. Bacon & Finneman, 1990; Kuo, 1993; Little et al., 1994; Mishan,
2005; Gilnor, 2007; Rilling & Dantas-Whitney, 2009) & 23 ¥ % — 5T, Widdowson (1984, p. 218)
R Ellis (1999) b0 Xk iz, SHEHBICET 27 7 2 M ORFFIEITIIHIERI R TR
VBT, HART authentic 787 7 A MKV IL, FEEOLLDICZHOMHE LRI LA VT
]‘éﬁ%‘)’\“%fi FLHFgERE B\ D, & 5T Day (2003) X, authentic 727 7 A | ZPé‘E

BrREIEL LV T —X XM E L, 78 E T authentic 727 7 A b % L0 ¥R K
5, LWHT—HERRLTNDS, 3

MBI BE G2 DLB20NDINETOMREMBL CTHDE, FHICKHER

ARMEHRE LT, BIAEREESCHE &V - 2B H O (Williams & Burden, 1997, p.
28), ERWEED 728 O %5k & £ - 72 58 15 (Kelly, 1997; Tomlinson & Masuhara, 2000; Kolb
& Kolb, 2009), 7 SEEK & LENED W7 % @& 8 %€ F ~X— 3 = (Dornyei & Ushioda, 2009),
TR ML % ££ 5 multidimensional processing (Berman, 1999, p. 2)72 E 23 fEfi S 4L, I HIC

WEEHEICHTEMOT 2L P 2T VAR F—2T 52 L 828R
%fﬁ)ﬁ SHDHEWVS EED H D (Beck et al., 1995; Tomlinson, 2001b), Tomlinson (2015) X Z
NOEUTOLIICE LD, BMFEMOELESL LTS,

To what extent are the materials:
* related to the wants of the learners?
* likely to help the learners to achieve connections with their own lives?
* likely to stimulate emotional engagement?

* likely to promote visual imaging?
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A Critical Review of Second Language Listening Research

MATSUMURA, Yuko

Kindai University

Abstract

This paper provides a critical review of the current trends and developments in
L2 listening research over the last few decades, addressing two cutting-edge
issues: theoretical modeling of listening comprehension and cross-disciplinary
approaches to L2 listening research, interfaced with language-related disciplines
such as psycholinguistics/neurolinguistics and L2 reading. Of relevance to the
above issues, empirical research and pedagogical-oriented research are reviewed,
pertaining to the following agendas: the interactive approach of bottom-up
skills and top-down strategies, spoken word recognition research using
psycholinguistic and neurolinguistic experimental paradigms, listening-reading
dual modality input, and the availability of captions in video listening.
Suggestions for future research are also provided by pointing out unexplored
but promising research areas. The paper concludes by paving the way for more
cross-disciplinary perspectives that will shed new light on L2 listening research
and offer a deeper understanding of listening comprehension.

1. Introduction

The past few decades have witnessed phenomenal advancement in second
language (L2) listening research, amassing a growing body of both theoretical
and empirical research. In particular, much progress has been made in a wide
range of research agendas: features of spoken language (Rost, 2015), text and
learner characteristics (Bloomfield, Wayland, Rhoades, Blodgett, Linck, & Ross,
2010); listeners’ difficulties (Goh, 2000); listening strategies and metacognitive
strategies (Vandergrift, 2007), as well as assessment and academic listening.

This paper neither chronicles nor details all of the major developments
and advances that have been made vis-a-vis L2 listening. Rather, this paper
seeks to provide a critical review of the forefront of the two most innovative
research issues: 1. the theoretical framework of listening comprehension from
cognitive perspectives; 2. cross-disciplinary approaches to L2 listening
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research--interface with language-related disciplinary domains such as
psycholinguistics and neurolinguistics, and interface with other sub-domains of
applied linguistics such as L2 reading research. Attention to the relevance to L2
pedagogy-oriented research and pedagogical implications gleaned from the
research findings close out each section. The paper concludes with suggestions
for future research.

2. The Theoretical Framework of Listening Comprehension
2.1 The Definition and Theoretical Models of Listening Comprehension

Listening is a multifaceted construct in which multiple cognitive sources
are brought into play at multiple stages in the process of constructing
propositional representation. The cognitive mechanism at work is
conceptualized by Anderson’s (1995) oft-cited three-phase model comprising
perception, parsing, and utilization. The perception phase segments incoming
speech stream into words through identification of phonemes and prosody-
triggered recognition of word boundaries. The second parsing phase allows the
processed words to be submitted to syntactic and semantic processing. The last
phase of utilization involves the matching of the processed information against
a listener’s internalized linguistic and extralinguistic knowledge sources to
draw inferences and achieve plausible interpretation of an auditory prose. This
language comprehension model echoes Levelt’s (1995) speaking model
composed of acoustic-phonetic processor, parser, and conceptualizer, which
provides “more detailed insight into the interaction of various components”
(Vandergrift, 2007, p.205).

How a listener arrives at meaningful interpretation of auditory prose by
drawing upon multiple knowledge sources is aptly captured by an interactive
model where both data-driven bottom-up processing and context-, concept-
driven top-down processing are brought to bear. The former involves the
construction of meaning in a serial and unidirectional fashion from the
individual phonemes, to morphemes, then to words, to clusters of words, a
sentence, and, eventually, to a whole text. The latter is surmised to employ
discourse knowledge, pragmatic knowledge, and real-world knowledge in the
meaning-construction and interpretation process. Fluent listening
comprehension entails efficient and harmonious interaction and orchestration of
both types of processing. Furthermore, the interaction can work in a
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compensatory manner, when a deficiency in either linguistic or extralinguistic
knowledge source orients listeners toward the other knowledge source to
compensate for failed comprehension. Alternatively, the interaction can work in
a confirmatory manner; constructed meaning is confirmed and reinforced
through reliance on both types of processing (Graham & Macaro, 2008).

2.2 Relevance to L2 Research and Pedagogy

Listening strategy research probes into how listeners employ bottom-up
and/or top-down processing. Strategy instruction tends to favor top-down
approaches (Graham & Macaro, 2008) in order to discourage listeners from
listening out for every word and encourages them to focus on semantic cues
carried by content words (Yeldham, 2016). L2 listeners, especially less
proficient learners reportedly rely unduly on top-down cues, reflecting their
lack of automaticity with linguistic processing, especially at lower-level
processing (Field, 2004; Goh, 2000). As a commonly-held view, this deficiency
in lower-level processing does not allow listeners to free up cognitive sources
devoted to higher-level processing such as predicting, hypothesizing, and
inferencing — the hallmark of top-down processing.

Few pedagogically-oriented studies have explored the interactive approach
with bottom-up and top-down processing combined. Yeldham (2016) compared
the instructional effects between strategic approach and interactive approach
with strategy and bottom-up skills training combined. Results demonstrated that
the strategy instruction group outperformed the interactive group in listening
comprehension and the interactive group outperformed the strategies group in
the development of bottom-up skills. He suggested that listening strategy
instruction would benefit lower-intermediate level EFL learners. Which type of
processing strategy is pedagogically beneficial is contingent on a variety of
parameters—Ilistener variables (e.g., proficiency), listening purposes, and task
conditions. Therefore, more in-depth empirical verification is needed by taking
these variables into account.

3. Interface with Other Language-related Disciplinary Domains

Current second language listening research has been motivated by a
clearly identifiable thrust, i.e., a burgeoning, but spurring interest in cross-
disciplinary approaches. L2 listening research has been constantly refined and
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updated, greatly inspired by theoretical modeling and empirical findings of
other linguistics-related disciplines, especially psycholinguistics and
neurolinguistics, as well as subdomains of applied linguistics, especially L2
reading research. The integration of insights from these disciplines has shed
new light on listening research.

3.1 Interface with Psycholinguistics and Neurolinguistics

Psycholinguistics concerns a broad range of linguistic processing and
representation, with particular emphasis on moment-to-moment real-time
cognitive processes while linguistic decoding and encoding are unfolding.
Roberts (2012) points out a growing interest among second language researchers
in employing lab-based online techniques that predominate in psycholinguistic
experiments. Notably, a case in point is reaction time (RT) methodology
designed to uncover real-time covert mental processes that underlie listeners’
processing, stimulus-encoding, representation, and internalization of a
particular linguistic structure (see Jiang, 2012, for details).

Psycholinguistics is a long-established standalone discipline; however, the
recent trend favors its integration with neurolinguistics, with the latter
providing the former with robust endorsing evidence of neuronal dynamism. For
example, experimental paradigms widely used in psycholinguistics such as RT
have increasingly worked in tandem with ERP (Event-Related Potential). Thus,
the ongoing issues and recurring themes in psycholinguistics such as word
recognition and syntactic parsing are validated through neurolinguistics.

3.1.1 Spoken word recognition research

Here is one cross-disciplinary example of how theory meets research with
the theme of word recognition, one of the most favored themes in
psycholinguistics. As one of the most influential theoretical models of spoken
word recognition, the cohort model advanced by Marslen-Wilson (1987)
postulates that hearing an initial phoneme of a word (e.g., the phoneme /rp/ in
robin) evokes simultaneous and parallel activation of multiple phonologically
and semantically competing word candidates called ‘cohorts’ (e.g., robin, rock,
rod) (see Kocagoncu, Clarke, Devereux, & Tyler, 2017, p. 1312, for examples).
However, as more phonemic information accrues sequentially and incrementally,
the lexical candidates are screened out until the Uniqueness Point (UP) is
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reached, i.e., the point where the target word is identified. Psycholinguistic
researchers, using a gating task (Grosjean, 1980), empirically verify how the
competition of similar-sounding word candidates is narrowed down. The task
features an incremental and cumulative presentation of phonemic segments of a
word. Wong, Mok, Chung, Leung, Bishop, and Chow (2017) used a speech
gating task for part-word recognition as a measure of accurate word recognition.
They confirmed in regression analyses that part-word recognition as well as
receptive vocabulary predicted perception of reduced forms such as contraction,
elision, and assimilation (see Wong et al., 2017, p. 9, for a complete list). The
authors underscored the key role reduced form perception played in connected
speech perception, calling for training of word perception in canonical forms
and reduced forms. Furthermore, neurolinguistics lends neuro-dynamic evidence
to the cohort model, showing how cohort competition is resolved in the sound-
meaning mapping process. Kocagoncu et al. (2017), wusing MEG
(magnetoencephalography) data and a gating task, empirically confirmed
that the UP is a demarcation point where the target word is differentiated from
its competing phonological and semantic candidates.

3.1.2 Relevance to L2 listening research and pedagogy

Using the gating paradigm, Field (2008) compared native vs. non-native
listeners with regard to the reformulation of early-formed tentative hypothesis
on word segmentation. He posits decoding speech as “a highly tentative
process” (p.37) of constantly building and revising segmentation hypotheses as
syllable-by-syllable gated items are cumulatively heard. The indications are that
L2 listeners are slower and more unwilling to revise their segmentation
assumptions than L1 listeners, reflecting a lack of confidence in decoding skills
on the part of L2 listeners.

As indicated by the cohort model, spoken word recognition entails sound-
meaning mapping, or “mapping each sound segment in the word onto a
corresponding phoneme” and “matching up the resulting phoneme string with
the correct lexical candidate” (Chrabaszcz & Gor, 2014, p. 417). Conversely,
misperception of a single phoneme most likely provokes spurious competition
among phonological neighbors, resulting in failed retrieval of the target word.
Evidence of mishearing abounds at the phoneme-level and word-level (Field,
2004). Insecure and problematic L2 listeners’ perception is attributable to their
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predisposition to “perceive nonnative sounds through the prism of their first
language” phonological system (Chrabaszcz et al., 2014, p. 415). In this regard,
L2 learners should be explicitly instructed to formulate phonological
representation of L2 lexeme and to discriminate between confusable L2
phonemes.

Of another instructional utility is the explicit teaching of phonotactics—
the language-specific rules that dictate the allowable sequencing of phonemes.
The intervention study conducted by Al-jasser (2008) confirmed that explicit
instruction of phonotactic constraints resulted in significant gains in the lexical
segmentation ability of EFL Arabic learners. In relation to the cohort model,
when phonetically similar word candidates compete, knowledge of legitimate
phonotactic configuration is expected to resolve phonolexical ambiguity, thus
facilitating accurate word identification.

3.2 Interface with L2 Reading Research
3.2.1 Listening-reading comparison studies

L2 listening research has trailed the developments of L2 reading research.
L2 listening researchers have attempted to verify the transferability of reading-
based research to listening conditions, by extending the theoretical
underpinnings and experimental paradigms used in L2 reading research to a
similar line of experiments using auditory materials in various research areas.

The rationale for adopting the issues and research designs that prevail in
L2 reading research is grounded in shared cognitive processes between listening
and reading. A parallel drawn between listening and reading is aptly epitomized
by de Bot, Paribakht, and Wesche’s schematic representation titled “Lexical
comprehension/production model for oral and written modalities” (1997, p.315).
Under this model, notwithstanding differences in source of input (e.g. phoneme
for spoken mode and grapheme for written mode), spoken and written input
converge at the decoding level, and the post-decoding stages represent the
shared route of lexemes, lemmas, and concepts, in which decoded input is
submitted to form-meaning mapping, meaning-syntax mapping, with the lemma
ultimately being connected to concepts. Furthermore, the most agreed-upon
view is that both listening and reading are active meaning-deciphering activities,
involving the interplay of both bottom-up and top-down processing.

However, the direct Ilistening-reading (L-R) comparison exhibited
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unequivocal differences in recall outcomes (Lund, 1991) and proficiency
(Tschirner, 2016). Despite the well-attested positive L-R correlations, Tschirner
(2016) confirmed that listening proficiency was lower than reading proficiency,
irrespective of instructional levels and learners’ L1 background. Presumably,
the L-R differences are amenable to a variety of learner and text variables. In
this light, Diakidoy, Stylianou, Karefillidou, and Papageorgiou (2005)
confirmed that stronger L-R relations emerged after decoding mastery and
expository text posed greater challenges to L2 listeners than did narrative text.

Psycholinguistic research into modality differences has been widely
conducted, exemplified by grammatical judgement tasks. The general tendency,
as reviewed by Murphy (1997), indicates L2 listeners’ slower and less accurate
responses in auditory mode than in written mode. These modal differences
testify that aural and visual stimuli are encoded in different parts of the memory
store and subjected to processing by different mechanisms (Murphy, 1997).

The L-R differences in processing reveal inherent characteristics of
spoken language such as the ephemeral and transient nature of speech and
almost no control over the amount and rate in input delivered (Bloomfield et al.,
2010). These distinctive features of speech, coupled with task demand for real-
time processing, render aural processing more complex and cognitively
challenging. The issue of L-R differences in processing leads us to turn to
neurolinguistics’ account of modality comparisons. Buchweitz, Mason, Tomitch,
and Just (2009) conducted the fMRI-derived brain imaging study, exhibiting
modality-specific cortical area activation, as well as more overall activation of
the whole cortex for listening comprehension. At the same time, the results

corroborated the amodal higher-order language comprehension processes.

3.2.2 Relevance to L2 pedagogy

Of a keen pedagogical interest is the instructional applications of
simultaneous listening and reading in the following agendas: listening-while-
reading (Rasinski,1990); repeated reading with aural support (Taguchi, Gorsuch,
Lems, & Rosszell, 2016). Taguchi et al. (2016) posited the advantages of audio
support in repeated reading as a facilitator of understanding and as a pace-setter
that aids L2 learners in reading at a faster pace. They argue in favor of the
audio accompaniment that helps L2 readers access inner speech, or the retrieval
of prosody-based phonological representation, even during silent reading. This
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phonological representation per se is another compelling evidence of L-R
similarities in cognitive processes. Overall, the dual-modality input yields
favorable results for reading fluency, with listening furnishing aural scaffolding
support for reading comprehension (Taguchi et al., 2016).

While studies investigating the effects of L-R integrative approach on
listening comprehension have been scarce, studies specific to the effects of
captions, or an electronic version of visual (written) support, on the
comprehension of video have been accumulated. Taken as a whole, captions
invariably improve comprehension because, as noted by Ellis (2005), they help
learners break down video-mediated aural input into meaningful units. Rodgers
and Webb (2017) confirmed the greater comprehension gains when captions
were available for the episodes of a TV program. Their effects were even more
pronounced when episodes were more difficult. Though widely investigated,
research on captions, or written script support, needs further investigations by
taking into the following variables: the timing, duration, and frequency of using
captions, and interaction between learner variables such as proficiency and
learning style, and text variables such as length, delivery speed, syntactic
complexity, lexical and informational density, etc.

4. Suggestions for Future Research
Although L2 listening research has made great strides theoretically and
empirically, gaps still remain between what has been done and what needs to be
done. This section suggests points of interest for future research and pedagogy.

4.1 Interface with Technological Breakthroughs

Vandergrift (2007) placed great hopes on network-based listening
instruction in multimedia environments made possible by easy access to online
audio and audiovisual tools. A decade later, an even wider choice of web-based
and computer-mediated learning tools and support are available, including text-
to-speech synthesizers, smartphones, e-learning, and TED Talks, to name a few.
Researchers and practitioners need to scrutinize the impact of computer-
mediated instruction—its benefits and limitations -- on different proficiency
levels of learners in different learning environments. Technological
breakthroughs are not limited to instructional tools. Hulstijn (2000) introduced
a variety of computer-mediated research tools used for psychometric measures.
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For finer-grained research, researchers need to meet the challenge of bringing
technological breakthroughs into experimental paradigms and exploiting these
digital and electronic resources as reliable data elicitation and analysis tools.

4.2 Interface with Speech Production Skills

Cross-disciplinary approaches are bound to gather momentum in future L2
listening research, greatly inspired and motivated by theoretical models and
experimental paradigms predominant in other disciplinary domains and sub-
domains. One of the unexplored research themes that calls for empirical
investigation is the interface between listening and production skills such as
intelligible pronunciation and aural repetition (shadowing). Empirical evidence
has been accumulated with regard to instructional advantages of shadowing and
its variants for listening comprehension (Hamada, 2016, for a detailed review).
Hamada (2016) reasoned that shadowing, or overt verbatim rehearsal of an aural
prose a listener is concomitantly tracking, reinforces the function of covert
(subvocal) rehearsal of the phonological loop, thus absorbing and processing
more aural information effectively. However, one of the understudied relevant
themes is whether fluency in production leads to fluency in comprehension, and
vice versa. The important first step will be the establishment of the construct of

fluency and the validation of fluency measures.

4.3 Call for Longitudinal Research

Most of the empirical studies that have been conducted to date are of
cross-sectional nature, a snapshot that permits a glimpse at listeners’
performance at a particular stage of an evolving process. More research is
needed on a longitudinal basis that allows for an in-depth and in-breadth probe
into L2 listeners’ ever-changing developmental process over time. One of the
promising candidates in this line of research will be extensive listening, the
aural version of extensive reading, one of the long-established fields in reading
research. A key research question may be whether a listening flood, a large
quantity of aural input, will turn into enhanced comprehension and/or
acquisition of effective listening skills and strategies.

Furthermore, key research themes described above or widely addressed in
international forums need to be investigated and replicated cross-sectionally and
longitudinally with Japanese EFL learners.
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5. Conclusion

Notwithstanding challenges facing L2 listening research, especially in
EFL context, this paper ends on a rather optimistic and positive note by
suggesting as a promising avenue cross-disciplinary approaches, where a
confluence of a wide array of trans-disciplinary inspirations and feedback will
enrich and consolidate our knowledge and conceptualization of what listening is
all about. It is hoped that the key threads in diverse cognitive and linguistic
disciplines will be interwoven into the more dynamic and sophisticated fabric of

L2 listening research.
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