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BULTEARARENSI ZETHD, Y —TFT 4V THMTIEEZZEGE VD Z & T,BBC,
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Abstract
Recently, with the theoretical development of language acquisition, the teaching method of
English writing has also changed drastically overseas. Nevertheless, according to the survey
conducted by JACET Kansai Chapter Writing Research Project (WRP) team in 1994 and 2002, the
Japanese university students have had little experience of free writing in English in their high
school days and many teachers still use one sentence translation approach focusing on grammar in
teaching English writing. This paper examines how to develop English writing skills at Japanese
universities. The procedure for the research is to describe (1) how teaching and learning of
English writing have historically developed in Japan, (2) the results of the survey conducted by
the WRP members, (3) the practical research conducted by overseas researchers and the WRP

members, and finally summarize the useful English writing guidance.
F—U—NR: 747 1 78R8, MICKHR, ABEEL, EEMRE, ek

1. T ®IC

PR, BAESL - 747 4 U 7L, BEBESNTBLIOT7 4 — Ry 7 OREND 4 %
BOMEMIEERE~NEEDY DOH LN, HRATEARE ~XERNBERE 2> TND,
a2 B 2 — X2 XD R (Information Technology: IT)<° A T.ZHE (Artificial Intelligence:
Al BHREEL, RETOHRALESIE, AFAEFCRKNTILEOTERVWSA, FA4T7 4
THREEIIRELSEE L T RITNUEROWRWREEICH D, T4 7 0 70, Bk
FECHMAZEETELRET TR, BET), KRB, BENOERLBRNTZ LT TE R,
JACET BAWSE 74 7 « v 78 %Es (LLF, A4 74 v 7HEMER LT 5) 13,
1993 TR T B AL TLR, REICB T 2 REXIREDOH Y 5 & LT, HEIETHEE O EREHN
BEEIILD, HBEOOVFH, "NFTTT7 - TAT 4T, TR FAT 4T, K—
N7 4 U A OFREMEZ & DR R BRI AT TETWD, KfIL, 4747
IREOEERERS L OEBEOM L E X, WAOMEEZBEARA T, RECBTL25%D7
AT 4 THEEDH) FIZOWTEERT A LAHMET 5,
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FAT 4 7HRBICED S A AROHNEGEREEICE, ILARRED 28 0 FERHN
LB TWe, —DI%, A7 U XRER & ORZW R LIC B @ GER) 1, FEHERW
DIZDIRFENEXE AT FN - HEAP D DHBRIEICE SN TEATHEZ, b —
O, MR TOFEEEFL, W, K, EFREEAARANLY FEHESH - RFGHEICES
WTEATWEZETh D, BmRDLINEHERICT T, MKk BEAZEEG L, &
o HRle EOER - BT O AR ANBET S D FEA TV, KFEONEERIT 16 L ET,
ERN & ZRNC 53T Sav, BRI AN E BN, ZRIEIT BARNER D HRELZ T TV,
AEANZEIORETIE, HFF - BESKEMELEHRL, M -5 - FI ha2MiE+
CEPLCRMEEL LToOEBREESAVWSNE, —F, ZRIEEDOZ 5 2 TIiE, M
FTEBIXPEFZZREDOHE T, HARNKMIZ L2 5CE - X2 .0 L3 2 5 SCRER0 3
RO E R TON TV (U4, 1981; #2RE, 2001; 57K, 2010 2H), BIL, (TR
POINRRFRICT T, AEANCL 2GR SHELZE L CRENELEML, AOOBE 2%
FMEL TR A DRANEENTOA TWER, BAANT X 5k - CHR - #5858
fThhTWwiz, METELNILVOEZENZHIT T - FEE - §HRER(1867-1941)D

MFEE] 1%, BRICET 2, i, 10RATCEOEHNOAANEICH 72 [FE=FK=] &
W) ERFRRLEORONEEZEXGEL TR, 7AVIICESTH, KEMPEORS
v 7o Th, MY, RBFEEOHTFMELHA, /—MIEXEOLETLHEZTL
2o WX, TREEE] ' Lo TRMAFREVWS DL ONEFEEZEE L WD,

RIEFFIZIE, KIE 11 45(1922)7> H BT 11 4E(1936)F T 14 4FE [ SCH A 0 3 58 2% 1
MEBOT-AXY 2O HEETHE H. E. Palmer @ Oral Method 2NV H 7=, Palmer @
SOEBUISOERFIEICB T 2 BN NEET A TR, NEEFELEECH D302
EEZ, EERSUEEGE A STRICOE Li-, B 22 F£A94NDICIE, T AV IO SiERE
C. C. Fries ® HBAMR HIE L L TOEHBME & 5o 5 Pattern Practice % 5iRFA T 2
Audio-lingual Method 23 H1 22X DGR HFZIL I Ahvb iz, DEEERIC L 2 EF, XE
ME, Bk, B, B Lo T, UBRICHT A EERN R EENEEN TE L X
72 % £ 9 (Richards & Rogers, 2001: pp.36-39 &),

BEFN 26 42(1951) 0 [ET R # 45 F A E R GRG0 1 130 Fn 22 F 1T AT
ENTFREEEHALZLET L2 DO TH D, 528 HEHEREOMEMR] 121X, P%
B REND SRR I FEELT TOHRBT LB L OSHEKE Lo BEAHREICTEH STV
5, BELOBEEZ, MALHNTIREIZE) LN EBBORETH D, Sibkie Lo
HARL, BH/EIS CRIEAERICE 2T 2RNICHMABEEINTEIRANZEI L LEEINT
W5, ELSHRAEDWTIE, HRER, B, H2ECHEMRM UICERD & e bio, M
RERHHICHER T ORI AR, IR - BHRES - ICERZENRTE LRI RD T
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EEREHHEEL LT, EXEHRNEZRIEIELEICRD LW BLENG, AL
MY LF72nT, SELELEEZFRDT THEET L2008 EDLHO TARTHY, 2IRBNIC
8o T AHELTWD, fHiliyk L LTIL, H.E. Palmer #, “English Through Actions” (3&
BAEMIERT, B, KIE 14 ) TREEAMEBERE] GEFHBE MR, B, Wi 23
) ZAMOODOSEZEL L THEML, SFE#E Lo BRICES AEEE N EFHECTE
RV ARV

Ll s, SMEANIC K - THFE S 7z & 75 EHL D Oral Method/Approach I, & Ji i
KEB(1948)CHEH - —(1975)72 &, 2 K[EH - I — 1 v NI PR O b 25 5 7E O ik
FHEDICLo T SN, 51K, AARADSE N LAVEEAZ @ L CEoERESIL
EEXOWECHEML, MEEHEBETLILOTHL YL LT, UEHHEROOREL EEL
L7z, 2F 0, 1840 FR1 5 1940 FRETI—m v XTI T UVEORELEE L Tlibh
TWeERGEABRIELZ A ARNBEBERN T2 X912 o72, BET 2 & LM 2 L&kt
GLTLHOTERL, Bl LeEL 2R E L, XFEREEHS, HIESHEOE
JERME LA B L THEWZ g 572012, HBRIRHI LA T2 2 & TRIMEY R SR & a8y
FeEEE AR L Lz, BHRRRICER T 2 IEQI5EE & ZRISEGEOfRE L S E AEOE VAR
EPSHEMOREMRIC)T THRBHABERGHFLESREILEOTH D,

WAL TIE, 1950 AEME 25 1970 ERICT T, § 1 53F & AMERESE O B S 55
\ZPBET B HEESC DS R 0 R LI oW T, SRS HTR A (Lado, 1957), FRE 4T
(Corder, 1974), H[#] 5 #fi(Selinker, 1972), 1% —#%{t(Dulay and Burt, 1972)7¢ &, % 1 S&f
OFHOWFENITION D X 9178 - 7= (#£,1997, pp.301-319), L 7L, Chomsky (1966)3 %
WXEAREB L2 &Ik, 2 SEEEICOELCHMERICIHNTE 1 535 & [
CiBfE 23 200 &8 9 )n7g ERME & 72 - 72, Chomsky 1%, AMICIEE 7571525 # (Language
Acquisition Device) 3 i o> TH Y, IFIPIESCKEIZ L > THIZHOL b DO TEHRL, FH
FORIMOLIEETHHLDOTH D L FER LIZEN 5, Audio-lingual Method, Pattern Practice,
Mimicry Memorization 72 & D EEEN FIR L T o7z, 1970 R0 5 80 FARIT T T,
FF =7 7 7 r—F(eg., Krashen and Terrell,1983), 1 > 7~ MMt (Krashen,1985)7 &
D 2 SEEMABRNIRB S, Krashen 135812 X 2 Bk 72 SUEFECBEIEL Y b
AIa=—varilkd A7y b OFEERERGAL, BEEATRERA 7y N,
HAyt—VOEWE ML TH O THESRITHOND L Lz, 3 Krashen O F M 15H
WKL T, ARx BRI SR S 4, BR 22 SUETE D b ik 2 (0 S R0 72 815
IZ 1) 7> 9 (Sharwood-Smith, 1981), SCHEME IE 13445 (Ferris, 1995;1999) 2 % L, SCIEE FEIX H
EH o T—F]7 L(Truscott,1996) 72 £, 7 4 — KA 7 IZHET HHENEA IO
(#£,2011,pp.141-143), 4 H TiX, QLB EIRb-T, Yva®AxA - IFA4 747, U—F
AT ETAT 4 T OREWIRE, BIEXHW, 70T 47 - T—=vTRE, AGO
E R ' EERBDOWHICRET 5 HBHEESSHRAESIEFRAICITO D X218 Y, HTIEX
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OFIEiGFEE LT, R—=br 75 VARV —TV v 7 OMFELEAICRY, T4 T 47
EHFEETH, FEROBBEICERY A THD, LLEDO XS, ILFARRE VW TE 24
EAZENIC X5 EANEELELS LOH RN X 5 S0ERGER - — CRROBFEREIL,
HARNZHTZ X 2 2l C 2 20 RN e e fE U IEA~ S B DY 2o b b,

3. AT A Vv I/ BEBRIBITAEBHAEIOCREEEEZD
3.1 HEXERAE

VR T (1988) D SR B FR I HIGH T, MMM Aol a=r—ra VIEEOFKRE HEZ
BiF, 94747 CBELTUE, H¥ - BRTHEWZD, ALY LIZNE OB
REeHELZEEZABRELLTWD, 20%, ZEXHREZILEOL I IITOATELEDOTHA
R/AN

TAT 4 THREMRINRZICBT DNRORE R ELZITH)> 22BN L LT,
BRI ED X D ICHMELEFATERLEDN, FRERFARRICHPALEEIZED LD
WAL L2220 T, 1994 412 1,027 44, 2002 4RI 327 4 D KA Z X G T v 7 — b
TR A K U7, 2 OFEMIE, B - M H - BA - FER (19958 LY Ak - TER - KE [ (2003)
IR RTWD 2, ARTHE, TOFEMREICEVWTHEATAREADOLERTTT D,

F 1 OFERGHFIL, 1994 F 4 127 K¥ 1 EAE 459 4, 12 A2 3654, 2002 4 A
W5 RF1-2mA4 3274, 12 HIZ 281 4265 & LCWD, 1994 X 1 BIED B & k5 &
LTWD2, 2002 i 2 MAELEENTVWD, T OFEEIZONVTIHE, KZEAZELAT -
EREFERBLOKRFEANER 1 EBOERICOVWTOEM THLDT, HEIZTETH S,

F1 FELIBT LEREREB LORFEAT 1EROFEHREBREAL : %)

e FHE O FAE T R 2 A

% 1994 2002 |
AR O3CHR SCVE S A A A O — U SC SRR R 79.5  77.1
i @B Ll B oo B B AESURRR R 83.7 529

R QBB FLIMC FE TEDAN T B, MRS, WRER EEHATLR  73.8 667
BRix, ZEAERY (TEo2 R0 &1
DORFTO1VFEROFEAECRBCROBBEL N &

KR THEE - 84GE - KRBl 573 49.1
KA T30k - 3L 441 359
Ry THEZENIT D 46.8 45.0
R¥ INT 7T TR 203 26.7
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KLIZARLTWD KX DI, 1994 1T, kot%sil@ﬂ*ﬂ%ﬁxiﬂ‘”%ﬂi/ﬁﬁﬁu WCERE
Tl —XFSLERME O HEEZZ T T\, UL, 8F%D 2002 FITix, —3CFI3CH
ARICE OEE L2 T TWePEFITHED LT 8 HINTIE WD, gﬁ&“féuiwljﬂ@@i&i
STEHHFEELZESHBIIMA CERLELITHD, Fo, KFETO 1 EMOTEEIRE
DRGSR, FEBENFAELT TRWICE LW EET DT E0E, 1994 BB L2002 FE b
2, THEE - 3GE - RBL), T30k -G8k, 2L T TREZENCT L) BAbot b %<,
50%Hi11% Td 5723, 2002 2% [30E - GBE) 2 LW EIKE 278 &I, 35.9% 3D
LTWo, —J7, 1994 Ei2iF (X7 77 7k BEELW LT 5FBEOEE LD 0
23, 2002 FTIEO0MWIN L TV D, DL EDOREE, 1994$7J> 2002 2T T, FEESCHE
WIZEEDNECTVWDE I EERLTWD, [HGE - < REBL) T30 - FEE TR E S
T 5] EWHEREHITOITDHEDIC ,b%&é?‘éé@?/ﬁxﬁ%ﬁ@f&;é@fi%ﬁm
ATy bEDOBBRIZONWTRTHS L, 2002 FI121F, AR ELACHBETEINTEAE
MATERBRBRD 2 NF IR R o TEY, IAERBROH 281002 T0nD, £
LC, [HGE - #GE - RBL ° (30 - 381 T 2REEARC2E G DR hoTW
D, L7zhoT, HEE -« #GE - KRB L OEEZMIET2DI0iE, <0107y B30
B \WHZLILRD, ZOMFEOBRICOWTIE, KEiCHREEL OEMNECTRHET S,

RnE, ZOT7 5= MREOEMICHT->T, T4 T 4 THREBEMETR T, FIEXD
LRFENOREENE R 572010, REMREFENOREL LT, Ctestt R L, HIEX

DOEIZEAL TIX, FIERMAS MNIC—EDFHEIC DWW THHREELZES L VWIFREL
HEzTnwb, FEWEELLT, IEKBNICEVWEEEEZELLE LTS, TOMKE
%, #2080 THD,

# 2 C-test(100 sl i) & H HHELOFES & U {2

C-test RERL

Mean SD Mean SD
1994 4 A 54.2 15.9 90.1 44.8
1994 12 R 65.5 16.7 116.2 53.9
2002 4 A 60.0 20.3 102.0 53.0
2002 12 R 73.0 19.3 128.0 63.0

RAMRIEFES) L 72D Ctest 1F, 19944 LD 2002 EDFN, 4 AL 12 Ab |y, #EIE
LOFEHL, 19944F XV IX2002FDFR, 4 AL 12 AbEV, £ 1 TR HT, #
BEUNOELOHRAZDNIEZ TE LI Ld ) —T 4 7ORKRBE X OE HIEELD
BN FAEL NI BEZRIFLTND 2 &2k d, 70, BB E HHEELORERE D
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MIZ, 1994 FOFAE TIX, 0.56%*(p<.0)DOFERMEEMEZ ML TWD, 727201, #IEX
INE, WNE, CEMRK, L - BELEHETL207T, BHROZWI EALT L HEETT
MEWZ EIZIER 6720,

DL EOFEEBRAICE L CiE, ARSI 1994 4 L 2002 FFI2B W TR ZEITD 528,
FIZEFO 89 EINFE UKEEZ L TWHD RN, KO3 KIZEEDDHIENTE D,

(OEF L O —SCHEFRHEE L0, 2 BEELL EO B BEMESTHE O F2, B EITWZ 5,

Q#ERBELSMNC G, %ifiﬁﬂtﬁ%,%m,% B P BN D L, K

FhHbE Ry, EL<ELHX

m%ﬂﬁﬂ%Wi%@ffkw ZEEL W ERU DT B, TXEE - REE) k0 THGE -
- KRG X TR [CEMER) ~EEB L2285,

3.2 WAEXH DO ERBHAE

HHEEXIRENEZ T, 747 477 ntRZHT 2 8EXHEOME LITHLND
X7, WPHQ2009) 1% HARANRKALEDEMER T A T 4 > 7 T WAL O 1) & 5
LTW5 ow9%@%$%ﬁ%_,Gmc%%wf,LM%@&@,¢MH(WXJ,FM
BEQT Ao, BERIEICHE S W T, 33 THHE % Global Planning(Passage Level) Local
Planning (Word/Phrase/Sentence Level), Review/Revision, Avoidance ® 4 73 ¥1Z %) i
waéo%®ﬁ%,huﬁi,£W% WHEZ £ & DHT2DDILDNEE, %ﬁ,*ﬂﬁ
T, MOEBZ, WMoMCE, BLEOMAADEEBZLTENTND, BIEILSNT
I, Vo EIRIEE AL RS, BT FARICE S, (EXoHEES HeBEALY, v
WHEITH->TH, REBBWENI R0 LTHEHOTLE >, WS, BRHE, FZ
TVWARITH>TH, EAELEIRVTEDICELDEFHOTLEI> r—AbdH D, LN
- T, FAEXFHFMEOFEEIZIE, Global Planning X7 4 7 4 > 7 1O W LIZHRTH S,

4. AT 4 v T HREET AT
FROPEMREBER, T4 7 0V 7HEENRSTIE, TA47 0 Y 7HREECET S
WHDEL DL alima THmL, ARAORETEMATECTHEER T EEZ RHT720I1C
FAT 4 THRBICHT 5 FEEROREMNE AT, JACET BWEHMI - e o= b -
TAT 4 TIREMIERLEL L TI9954EM L 24EIC —~EFEOEI S THEITL TR Y L2458
BT R OB TH D,

(1) BHEEICB T D7 4 — Ky

T4— Ry 7L, FEER LD 5 WVWITHCETEIC L D88 RF,1995; TEAK,
1997;1999), NTF T 537 « FAT 4 U TWZBITDHT 40— K w 7 (FM2013) 72 EOWFIE
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4 HREOH T, MEEO b L b EVDIE, V=T 4T NETAT 4T HTHD,
J.B.Carroll(1972) D 4 TIE, r=80**(p<.0)D & WFHEMERH Y, 2 2D A F L0 G
EEAHELE L TV HAFZEHR BV D (e.g., Grabe & Zhang, 2013), £72, U —F 4 I NIFA T
4T DEDRIZHET DN OWTE, KFE LEIA B ADEEICHDNTAL—T Y v
ZROWTIE LR R, ST 47 4 v 7 O/ & A E B (=44%* p<.01) 8
HY, FEF (=37 p<01) PCHEH (=.36%, p<.05) IZH FET 5K, 2011, p.165),

(4) FAESCIT I DRBEE DR L MR (BR « AGA,1997; 4:75,2009;2011; Fi35,2015)

FEIEA G 2T HIE, EETFET RV, FBEOTFEELLT, 121 DOHGELREL
T5HEVIE, SURD HREFEOERAEHERN T 2 IS K o TEEORE M H M0 K LEL
NLEHEE BRICEZ D2 HBIRBTH 5 - i, 1997),

(5) BHREEICBIT DR — 7+ U AFHAR, 2006, ER, 2006, P, 2006)

Rt 7 4 VAL, 7T A ANOED DAL U F—FHE LT, FEE DM
aRA hEAR, FEEIZNICL>THOFEE IOMERCRAEZMD EEDbITWD,
LRFBNFEBEE, BHEEE, FEEHEG@ubric) EERBLTVWDLZERKRUTHD (A
¥, 2006; 2007), AARTIE, 7 7 ANENRZL, HEBFOMLFERZ N &EOREL TN 7R
WREDRTHR— I 7+ VA EFLT LHIENITEZLD EIXRL 7220,

(6) V—7 U w7 (FEIE - Ak - EA - KB - 45, 2007; AR, 2009)

N—T Vw7 ix, NE R, WA, SCE, FRE, RV - AIRLAIR 8D R & EF
i 2 FE MM EEETH D, A - IEA - £EQ009) X, MBEIWCHE LT AT v 7t
DD DN—TY v 7 DIEEMEABZEL TV 5,
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TOEFLiBT O AMA L —F%  VMBEORAXEZHH LT, "I 7 70K I1%#E > 7
AT 4 v ZFEE(EFH, 2009), TOEFL iBT H O WHFEHB MG EETA T 4 7 OFFEY — /L
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FEXIZB T 74— Ny 7 - EEEOMENb a2 Ea—2FH, @EiEELE0 LIRS
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FHOICHEE S 4, SUERBERBIEIED R OEEE KOs EL2 B e LTREh D
£, FROA S —XMERSLIEEEREACITDORLTWD, —JF, WS cixh
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BEHR L RELESEBERESE
English Classology
—Unify Educational Theories and Classroom—

(IR ES
B 74 4[] 5 K 2 R S

Abstract
This study aims to establish the definition of English classology in Japan. Japanese L2 teacher’s
education system is quite different from other countries. It means that on-teaching teachers have
lots of troubles in their classrooms. Unfortunately, there is no effective training support for teachers.
To offer practical support for on-teaching teachers, the study of English classology will be a great
help. Although it is challenging to define the new theory on Engilsh classology, the author believes
that each research on English education in Japan has its root on classology. Classology consists on
wide range of categories of educational factors. Recognizing the meaning of classology is the first
step to understand English classology. To be a successful teacher, teacher needs not only English
skills and knowledge but also teaching techniques, ability to observe learners and ability of self-
reflection. In this paper, the author gives two examples to find the relation between classology and
English classology for leaners’ better understandings.

Xo-v— K REHREY, BAOKBH, RED

Tl

1. IC®»IC

REFLIT, ZTOEREHMIINETHISNT IR o7, ZORRKOERIT, #&
KR T O2ERPHEVICHIEWVTEBICEZ2082 9 2, FHEBICEEOLT T —01H
ET DD ZOERBLIER LI LETREFL V) BEREZHET HICEL RN -T2 VR
b, BWVHRANIT, BeOREOHENEEY SN, TALERE LICHZEIRIERSAT
Wiepolo, SHIC, REL S TRLTHEBCHA, HYHMICL2BOANH 52D,
% DFEEOMENEALTHEENDZMR L TERET DMEOLEM TR o72, LL,
EHEDWEBHUEF L LTOREFZLHET DI, TR CBR 2B L -RECET S
WANREBRZEAND LD Z ENRHLNTR T, ZORENFEICEHD L EANREE, >
FOREFEZHERAL ) A THBREFLOBENBEDL L VR D,

BWEF LT, BENFEHZOEST D22 LICE EELTRECED B RN KT, Hl2IX
BEOBE, NELWE, BEk, B rREMON 2T ay, BM, ) F=a
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T L, Bl O R, %ZEFI?%”””%‘@@JH%O g, ala=r—variENRERETLND,
I b OB HFERE A ERE IS BE S 5 BB BRI D Y 9%%1*5%%% b, AR

TIXBERE S % classology & 9%?)3 LTWaR, AEEBEHAFTICKT 2REMTE LT
classroom research (Allwright, 2004)<> reflective teaching (Richards & Lockhart, 1996; Serra,
2017 ETIEE D, 26 ORI HARIZK T D HHEREFVIRICHIT DRICNE &
L, B FEBEMOA 2T 7 v a VICET DTS L TEERETHETH
%, Allwright I One major claim underlies the whole book: in order to help our learners learn, it
is not the ‘latest method’ that we need, but rather a fuller understanding of the language classroom
and what goes on there. (Allwright, xviii) & 28 HF OB O T2 DIZH LWFRE X ¥ v NICE X
%k<@fi&<%%_ﬁiLft%fwé_k%ﬁnﬁéﬁgﬁ%ﬁmfméo )
TR EMNIICB T R bERICROIMATHD, £72, Allwright |E Team Teaching and
Team Learning in Language Classroom (2017)?® Foreword (23> T ‘A Current major threat to
education’ L L CIEFEDOSEHBEO HZBEHE L T\ 5

This book is relevant to anyone who believes that the social endeavor of education, in general and
of language education, in particular, is being badly damaged by the current worldwide emphasis on
individual competitiveness and ‘objectively’ measurable achievement.

(Allwright, 2017, xiiii)

Allwright 1%, E%ﬂﬁl"]?ﬁ”ﬁ?ﬁ HE & o R FEHBEZRER L T2, SHABAEOHMEH
MBLLZOHMICHR ST EHFICOVWTERT OIMEMEEZHNTEY, THIIHEHBERED
ﬁn@ﬁ%&&67~vf%é EWMBEORNOL & E SN TV DRENTER Z V)
WCERT DN EEREEZEDIN, ZOEBEPRFTIEZONWTEENMZIERE TE 52 FiE
& L T reflective teaching 1:723% %, reflective teaching {22\ C Richards /R T HiG A2 & 5
ICEBERICR LTV D Serra [T EICEHT 2 CHEELE LTUTDO LI IZRRTN 5D,

Reflective teaching is a personal tool that teachers can use to observe and evaluate the way
they behave in their classroom. It can be both a private process as well as one that you
discuss with colleagues. When you collect information regarding what went on in your
classroom and take the time to analyse it from a distance, you can identify more than just
what worked and what didn’t. You will be able to look at the underlying principles and
beliefs that define the way that you work. This kind of self-awareness is a powerful ally
for a teacher, especially when so much of what and how they teach can change in the

moment. (Serra, 2017)
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reflective teaching I3 ENTOH Y OIEBE) 2 FBIG LT 2 2 & 2 /RBICT 2 BT
HbHLLTWD, 72, TOOOMEZEDORMZNT T T2 48R HY, —#H—
ATTELLDTIERWVWI EAFHEMHL VD, ZORBLEEMBITIIRNERNEAT
7%, F£7, Ten Ways To Be A More Reflective Teacher (Teachthought, 2015)ClX, reflection
AT 5 10 HEZREL TS,

. Record video of your lessons,

. Share that video with your PLN

. Invite local colleagues to observe your class

. Ask the students for feedback

. Ask yourself daily “How did it go, and how do you know?”
. Keep a minimalist or journal

. Be brutal honest with- but not critical of- yourself

. Surround yourself with enthusiasm & possibility

O 0 9 N W B W N =

. Look both for what’s working & what’s broken
10. Diversify your metrics (Teachthought, 2015)

Z3u5 10 HH @ 1. Record video, 2. Share that video @ 2 JiZRWTEHENFELESL
RS 27200V =L E LTHEEFOFRZBEVAALNTHELE FOOTH A/ — b
MH AR — b 74 U4 REFEFEEEFEER] (M E, 2012) 2 TREEEO7ZHO FD Fik
MH XA — 7+ VA HEMA] (B Lk, 2013) ([ZEVAAZHEAEIEL TWD, MH K
R—=RrT74+VATIE, MEONAEZGERS THHEMATLRTLHT 22 LICLVNERHED
TODEREEBFTEDLT AL 2L TS, FRFEEHAR— N7 VA L2EFHEN
T ONAEZE L CHAMPFEEORMESLF OO TE 2 AHTLREML THY,
peer-review & R IZ &\ TU % Teachthought & 72 V) |, self-reflection |Z LR Z EH W TV 5,
FOHRRKOBHIL, AARATEELELBGOREZMBGIZNDONEDOTZDIZHIET D
action research O THECHAIIREZSB L EWVREIIOWVWTHIR LD O BENE > TV
RN TH D,

DX D T BAME OB O LEEY R B TIE, BATAFZE OB AET TIEAZE T
ML LD LT 2REFORKGLMBETERY, SVHINE, RFETERL LD &
LTV D REGEREFARORET LIL, SHREESCHER KRR OFEREBZIT>TVDHH
PRI Z A EEDH T b VWD, TORNPLRDL E, REREHETES
(JACET)EE, [HFR#EFFERAI (RR) (RFEBHFTFR, 2011) OF 1 EPHH 13
BIIRFEHEFDPORECELIBZREZMBEL CVWDHDOTIELL &G EADLILT I ENTE
Do RWFFIE, —oOREICHETLLZICOIE DA 200 LIRGERESLE L TELET
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ko HE

B, FRPLTWD EIICAZT LN NEAN RS, TRAR] OWRITEFEHRE 2%
RSN, RBFZEIE BT O TV HRE L KFEEHE T L2/, 612 Allwright X O Serra
DFZEBZO LIl x DREZLIVIESZET LI EE2/HHUE LTS, L0 2 K
WCBWTIEZ L Z U REFLIIMNLE VI BLEEITVY, TDH X TINE TOREFERET
RN NI olcZ L& L, SHOBEIIONWTEET S,

2.1 REFHIEOHIF

FREFIRNTRFENIE L B2 D, REMREIREFZO - TELLNETTIERY, O
FY, REFIRECHDLIEMRBRZIEIMET 2 ERHAMTH D, KEITRBIL
THENOERN, FEHEOERK, HEREO 3 RERIIHNETED, SHLICEHOSHBIRZ
ELERTHLEND LN, K TIHEMmENAFHAICR27D I ORIZHONTIEEA LA
WA =D —ODREDFTEZ O ITITMHE 2 TMY ML Z EPMHATHD, —DDiH
MNOHA =B OEHEZMWICL, AEOWHEZE/B L ZOMR L L THBENRE LT D
WI3E 2 DFEET O ZERICME D 2 T CIEESETE MR I AN KETH D,
AARIZE T DA RIHE & LT FD MHMEN B BB HBE TITbN T W22, Eh & &5
HERZML, HOIVEEREREZTOIREOEZICL EE-TND 2 ERE W, MBI TIE
DLAZORSEREL LEMORENERORFZEA N Z2ENTND, =—/LRKED
7T 7 YA MTITMEE A =D BEE L & 412, Take advantage of multiple resources developed
for Yale Faculty members to make teaching and learning more public and collaborative, so that every
Yale instructor experiences the satisfaction that results from teaching well. (Faculty Teaching Initiatives,
2016) & A S CTW D 2%, every Yale instructor experiences the satisfaction that results from
teaching well. & W 5 R EIIMHE OV — N RE LT 0 s T L 03bo T2 ENZ D, EH
ML T RBADPIRERDI ORI RMEHM S 2HOMYMAEBELTEEL TWARWVA
RKOBEREICENT, Hx0HEBRACHNE LU ELZRRED 2 ENARARREEY BMLET
b, TOFERNL GREFONBIIHHFLHNEREZML I EREEND,

UTORVICIIEICHO T RELHRT D 3KRERETHLLHAMOER, FEEOERA

BHRBEICZNTNMAET2HEEZFEEIHL WD, L b3 2 L BEEITHE L FHER O
EEEBDONALTHLN, IRLTED THEBRSEEZ OERDEHEICEAL L THRIZL T
WD, RO F-1FHEBREE, F-2alEH, T-7 8K - v U 7EE, T-11 AEHE - AE2
OB T Allwright ° [ KR ICIER OGN WIEE CREHBUNSOEBLEAL TN D,
£, FEREOERBPBELR2FLEFEFEOBRICIREZEOER M > T 2840
DELZIZFEATOARY, WINOEHHE bREICIISLHAEATH Y, REICEHELET D
HATH D,
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#1 HEREZOMENGO &

Hmo | EE 53 L H ESCE HIR] #5y EA
T-1 =¥ s S-1 L R
T-2 FOTE I - B3 WHIE - Rk S-2 E3eE ] Slby
T-3 "HE-vU—7 S-3 NI
T-4 HE OB PN & HH B
T-5 N &k F-1 ES i3 MR - RR AR
T-6 A BTy va | EEEREEBWLO | F2 fo B i B DS IBH
Ve FR—L B ER M U U b kf 3R
T-7 R Xy ) T F-3 BB
g AY FaTh
T-8 FEAM TATA T F-4 735 U5 Bt
T-9 R ACE R e Bk F-5 HEHA W2
T-10 | ®&EH HE L F-6 BEHE 13
T-11 | EfEfRE - HE

BURF R CIE ERROR IO - REICERT 2 20 HA RN REZOM RN R LM X TN D,
BN EBICREYLFEICIMVMATL L LTHHENTIT O BEITT 2T 208 LT HARIR
LER2WHEMBERDY, MEEZMELIVBVREOEROZOOR/NNROMHEKE LT E
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FEW BRI DHEBEBEE ~ORIAZEE RO A
Application of Situated Learning to Academic Contexts of English Education

BT | ARHT 2
KIETEKF | R T AR 2

Abstract
Jean Lave and Etienne Wenger (1991) argue that learning is necessarily situated and a deepening
process of participation in communities of practice, which process they call ‘legitimate peripheral
participation (LPP).” Novice members join a community via process of learning by absorbing its
communication rules as part of the process of becoming a qualified community member. This study
aims to apply their LPP learning model to actual language learning settings in which Japanese
university engineering students experience quasi-discourse communities to become full-fledged
members of their own disciplines. The quasi-communities prepared for them proved golden
opportunities to help them achieve their full potential as experts skilled at operating within the

global community.

F—U— F R EER, BT A=z —R - a3I2=7¢—, EAP
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Virtual Study Abroad

2017/7/28

StartRe >N 558
EREfMYO>0- K
TEFT,

2017/7/25

AR DB quizletn
)R- k&
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ﬂ SEEIHBLELS 1 2 3
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o3 RENELANFIYILES (A1) 1 2 3 4 5
=il BIRIHBLE(~5) | 2 : : ;
\ @ BHIZHBL&56~10) 6 7 8 o 10
L, BIRIHIBLES(11~15) " 12 18 14 15
s RENELALFUILES (A2) 1 2 3 4 5
)  maaomEmsLss i | 2 ‘ s
@ 7 i
o e KENELALFIVILES (BY) 1 ‘ 2 ‘ 3 ‘ 4 | 5
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FHES: K4

X4 =2 kU —a—RFEEFK
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cLLC*IZ4T» T, () 15 3F EHERETRFM L TWET, D DR WERBIAH X B

WZEHLZEWLR, BAEHICE L TWVELWY, [{EMToTHATONLRLTYH, fi]

EDPLXRoTHELIELTEVTHDT, WFEICKH LT LARICEY D D L5117k
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NTEXZ, WFRLE LD LFELL THLREWVWEESZR, TAELHSOEEARMICE
DIRNDTRE L,
<7mTZxzyvafra—x>
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HEIT TR T,

U LD, 77 /70y —IlBIRBOHL55FETY, #GEYHE % e-Learning ZM &
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M DAL > THERARN—2ADOBEAR LY, xR GIET, F7—L2ERETRALND
EWVWIODBBRIZORND LI THD, 7707 T 5B UTHDTHRA T 4 VHGEE
FHLAFITHE 2R T2 ELEL, bR THMENFELTAHADL LT, AIWNRNR
OHRMEBREFFOZ LN TE, REFHOBBMNTIZORR 2L ThD, D
TEAD5Z &1L, KAHTFEH v 77 5%, ERFE CTIEHRETE WL 2808 ik
2V, EBRICHETRIELLY, BRI IERKEZBHRTEIID, ZANREEDOE >»
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WTH, KRZO LTI E RS D B & LT PBL (Project-based Learning) Z3& A L,
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A v LFE T, 1 D Step2 TRINTWD K DI, FAIL, WAOREREORZWH
DMNZE 2 DPBL 707 T MMIBMT DI Ll d, NN OREFPEEZBRBT L0 T A
DHFEITFE 1V AERENSSBINIFFETH D2, MWIMIT T F T Ao\ TiE, &M
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AR ERBK LD ) oy 2 E-IE52 L8 L, BEZ 7 7HEO X 5I2H
ANEZBFHEL, —E MIC &5 L 72 FAEIXRFEE O MIC %% BIEICHRELIHET D5,
BETFHEORZOBEEFEE TR, AR EERNITEBSTLEIR8EUT  Aa—2 - 2
Ra=T 4= ERRETI N0 el FOELRSTVWE, MIC ¥ HOERITYE
THEFELTNEN, FEETEHEHINL TS INLDOET S « 7T =04 TIERREFEDIE
VIRD 721 CThel, WEEICEERTLHFAEOEME D, 25 L7 PDCA %A 7 ViAE
HZELEWCE T, HEOARY FTIHALS ZEDOHBEFEHRBOBFRICET TV E 7,
KAXRY MEIRRT 4 7 A&T A L LFEWIERO 1, 2B AT ICHBESNATWDERE [T
ATIVI «~ TAT 4 7] OZHmETRIAITORDZ LD, ZHEO—HITREDOK
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Remedial Students’ Motivational Tendencies of Learning English
in Japanese Universities through the Perspective of Self-
Determination Theory

YAMAOKA, Kanako

Himeji Dokkyo University

Abstract

This study investigates the motivational tendencies of remedial students who
require compensatory education of what they were supposed to have learned by
the time they enroll in university. The situation makes it difficult for teachers to
motivate these students in learning English. In the present paper, in order to
address the problems stated above, motivational tendencies of remedial students
are measured based on the Self-Determination Theory (Deci & Ryan, 2002). The
data shows that competence and intrinsic motivation are strongly correlated
compared to autonomy and intrinsic motivation, or relatedness and intrinsic
motivation. Results of qualitative analysis from students’ comments also
suggest several crucial factors for remedial classes. Based on these
consequences, some teaching points for teachers are proposed.

Keywords : remedial education, motivation, self-determination theory,
qualitative analysis, quantitative analysis

1. Introduction

1.1 Remedial English Education in Japan

As the number of young people declines while that of universities
increases in Japan, a number of universities are forced to accept students who
lack a fundamental knowledge of academic subjects in higher educational
settings. According to a survey by the Promotion and Mutual Aid Corporation
for Private Schools of Japan, it is said that 39.4% of Japanese private
universities failed to meet their quota of students in 2017 fiscal year. As a result
of these circumstances, learners who need re-education in the fundamentals are
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increasing in university classes. These students are referred to as remedial
students and the education they receive is often called remedial education.
English is one of major subjects which university lecturers have a difficult time
teaching to these students and teachers struggle to teach them or motivate them
to learn the language. In this study, in reference to the definition by the Japan
Association for Developmental Education, remedial students are defined as
university students who failed to acquire what they are expected to have learned
in junior high school or high school and who have low or no motivation.

There have been a few of studies which have investigated remedial
students’ motivation or awareness toward English learning (Kiyota 2010, Sakai
et al. 2010). Kiyota (2010) examined remedial students’ self-esteem. The
participants were 101 students whose English level was below STEP pre-2nd.
Based on the results of a questionnaire, two negative self-esteem factors were
recognized. Sakai et al (2010) investigated students’ perception toward English
learning. According to their findings, it was suggested that the lower the
English proficiency, the less often meta-cognitive strategies were employed by
learners. Although these studies surveyed remedial students’ psychological
states while studying English, it remains unknown what factors influence their
motivation toward English learning. Moreover, research which inquires remedial
students’ overall motivational tendency with an appropriate number of subjects
by utilizing an apt theoretical framework remains to be seen. Hence, this paper
examines their motivational tendency as a whole by applying Self-
Determination Theory (Deci & Ryan, 2002).

1.2 Background about Self-Determination Theory

A large body of literature utilizes the Self-Determination Theory (SDT)
(e.g., Deci & Ryan, 2002) as a theoretical framework for the purpose of
investigating students’ motivation.

According to Deci and Ryan (2002), SDT is formulated in terms of four
theories: cognitive evaluation theory, organismic integration theory, causality
orientations theory and basic need theory. Based on these theories, SDT views
one’s motivational conditions as a continuum (see Figure 1). That is, it posits
how people are motivated by proposing three different phases: amotivation,
extrinsic motivation and intrinsic motivation. Amotivation is the state of
lacking the intention to act (Deci & Ryan 2002, p.17). If learners are in this
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stage of the continuum, they are not expected to exert much effort in performing
an activity, and will likely quit as soon as it is feasible to do so (Noels 2001,
p.111). Extrinsic motivation subcategorizes into four types (external regulation,
introjected regulation, identified regulation and integrated regulation). These
four types of regulation mean that the more learners proceed to the right on the
continuum, the more they are internally motivated. Deci and Ryan (2002) define
these four types of regulations in detail, stating that “external regulation is the
least autonomous form of extrinsic motivation” (p.17) and “integrated

Type of  Amotivation | Extrinsic Motivation | Intrinsic
motivation | | Motivation
Type of Non- | External Introjected Identified Integrated | Intrinsic

regulation | regulation |Regulation Regulation Regulation Regulation | Regulation
Quality of | Nonself- | | Self-
Behavior determined ! ! determined

Figurel. The Self-Determination Continuum, with Types of Motivation and
Types of Regulation. Adapted from Deci, E.L., and Ryan, R.M., (Eds), 2002,
Handbook of self-determination research, p.16.

regulation provides the most autonomous form of extrinsically motivated
behavior” (p.18). As an example of this state, Noels (2001) explains that
learners in the stage of external regulation study in order to obtain a tangible
reward or to avoid punishment. If learners are in the phase of introjected
regulation, they perform acts in order to avoid guilt and shame or to attain ego
enhancement and feelings of worth (Deci & Ryan 2002, p.17). Students in
identified regulation perform a behavior because it is judged to be personally
important (Noels 2001, p.111). Integrated regulation provides the basis for the
most autonomous form of extrinsically motivated behavior (Deci & Ryan 2002,
p.18).

For the use of Japanese EFL learners’ motivational measurement,
Hiromori (e.g., 2003, 2005) omitted integrated regulation, considering Japanese
English learning backgrounds and outcomes of previous studies. Based on that,
five categories (intrinsic motivation, identified regulation, introjected
regulation, external regulation and amotivation) are used in this study.

SDT also assumes three fundamental psychological needs: the needs for
competence, relatedness, and autonomy. Deci and Ryan (2002) summarize the
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three fundamental needs as follows. “The need of competence leads people to
seek challenges that are optimal for their capacities and to persistently attempt
to maintain and enhance those skills and capacities through activity” (p.7). The
need for relatedness is “the need to feel oneself as being in relation to others”
(p.7). The need for autonomy is “the need to act from interest and integrated
values” (p.8). SDT hypothesizes that when these needs are satisfied or fulfilled,

learners are intrinsically motivated.

1.3 Previous Studies

Previous literature related to the present research is reviewed below.

Kiyota (2009) examined the differences of level of motivation among
three learning groups with differing achievements. He conducted an interview
with eight students who were identified as low motivation learners based on the
results of a questionnaire concerning how and why they lost their motivation.
He concludes that the “learners of STEP Grade Pre-2 level to 3 attainment are
minimally prepared to learn EFL, as they possess intrinsic or close to intrinsic
motivation” (p.178), whereas he states that “learners with attainment below the
STEP Grade 4 level may have trouble in acquiring the minimum motivation
needed to succeed in EFL” (p.178). He also indicates that the failure in building
constructive relationship with the other classmates makes low motivation
students unmotivated, which is a factor of unsuccessful EFL learning. Therefore
he suggests meaningful and supportive group or pair tasks which could nurture
their self-efficacy or motivation.

Tanaka (2009a) investigated whether students with low classroom
motivation could be intrinsically motivated through communicative tasks using
foreign dramas or movies. The subjects in this study are nine low motivation
university students. The goals of his study are as follows: to enhance (1)
intrinsic motivation to do listening activities, (2) intrinsic motivation to do
speaking activities, (3) intrinsic classroom motivation, and (4) intrinsic trait
motivation. Consequently it is suggested that relatedness is important for
enhancing low motivation students’ intrinsic motivation.

Tanaka (2010) verified the relation between the three fundamental needs
and motivation toward intrinsic classroom motivation through activities in
which communicative tasks and foreign dramas or movies are used. The subjects
were 90 university students who were enrolled in a first-year English language
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course. Based on the outcomes in this study, it is suggested that the initial
motivational level of students seems to influence their motivation throughout
the course. If students’ initial intrinsic classroom motivation is low, then it is
necessary for educators to focus on their competency and relatedness in
planning activities. On the other hand, if their initial intrinsic classroom
motivation is average or above average, it is important for teachers to fulfill
their three fundamental needs evenly.

Agawa & Takeuchi (2016) validated SDT in the Japanese EFL setting. The
participants of their study are 317 Japanese university EFL learners and their
academic achievements are well balanced. Among their findings was the
conclusion that “the sufficiency of competence needs has a considerable,
positive influence on Japanese EFL learners’ motivation” (p.25). Relatedness is
also important for motivating students, though the effect is weaker than that of
competency. Regarding the fulfillment of autonomy, they conclude that “giving
autonomy might not necessarily enhance Japanese EFL learners’ motivation;
rather, it could inhibit their motivation” (p.29).

Considering the findings of these previous studies, there seems to be room
for research concerning motivation in remedial students. Although Kiyota
(2009) examined the students’ motivational tendencies according to STEP test
level and suggested or implied that relationship among classmates and teachers,
in other words relatedness, is important for motivation, he did not consider the
relation between their intrinsic motivation and the three fundamental needs,
which makes it unclear which needs are strongly relevant for remedial students
to be intrinsically motivated. Also, Tanaka (2009a) pointed out that the
fulfillment of relatedness is crucial for low motivation students and Tanaka
(2010) suggested that relatedness and competency are significant factors in
motivating students. However, the TOEIC mean scores of the participants in
Tanaka (2009a) and Tanaka (2010) are 513.3 and 550, respectively, meaning the
results can not be applied to remedial students. Furthermore, Agawa & Takeuchi
(2016) confirmed that the sufficiency of competence has a considerable positive
effect on Japanese EFL learners’ motivation. Yet the subjects in the survey are
not limited to those of a low academic level. Therefore it is impossible to say
that the result reflects the remedial students’ psychological state.

In sum, these suggestions imply that relatedness and competence might be
crucial elements for motivating low motivation students, but it is still not clear
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whether fulfilling relatedness and/or competence could be major aspects to
motivate remedial students in the SDT framework. Therefore, the hypothesis
that relatedness or competency plays a key role in motivating students with low
proficiency needs to be tested. Hence, it is necessary to elucidate remedial
students’ motivational tendency by measuring the relation between motivational
phases and the three fundamental needs of SDT, and investigate which needs
fulfillment among the three will best help students increase their intrinsic
motivation.

1.4 The Purpose of the Study

The purposes of this study are to A) investigate which fundamental need
plays a key role in motivating remedial students by quantitatively examining the
relation between motivational tendencies and the three fundamental needs
through the framework of SDT, and B) qualitatively examine the type of English
class which those students prefer by referring to an open-ended questionnaire.
Based on the above, this survey tackles the following two research questions:

1) Which fundamental psychological needs plays a key role in motivating
Japanese remedial learners of English?

2) What type of classes do remedial students think would motivate them?

2. Method
2.1 Participants

The participants in this study are from three different private universities
in the Kansai region. The number of students in Universities A and B is about
1,900 and that of University C is approximately 2,300. Student majors include
physical therapy, law, economics and so forth. None of them are English
language majors. These universities are chosen as teachers in the universities
often share their difficulties in the classes and recognize that the students they
teach are remedial students.

Although 241 responses were obtained, the actual number of participants
in this research is narrowed down to 154 freshmen, as those students who took
English examinations for entering universities and those who passed STEP 2nd
and pre-2nd are eliminated from the participants. It is anticipated that students
who didn’t take English tests to enter universities would give up studying the
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subject after or around the time they were accepted by the university through
other systems of entrance exams. STEP level is asked in the questionnaire to
distinguish students’ level at the time of enrollment to the university. This is
because this test is most often employed as a test to measure English ability in
junior high schools and high schools in Japan. In regard to the criterion of STEP
test, the 3rd grade means their English ability is around that of an average 3rd
year student of junior high school. Hence, to omit students who took the English
entrance exam and those who have obtained STEP pre-2nd or 2nd would be
appropriate in terms of the purpose of this study. There are obviously a few
students who are likely to have achieved the level of STEP 2nd grade without
holding the certification, those students are extremely rare. Additionally, the
data was collected from the classrooms where teachers acknowledge that they
use textbooks written for remedial students.

2.2 Instrument

A questionnaire is employed as an instrument to collect both quantitative
and qualitative data. The questionnaire is constructed with the following three
sections. In the first section, subject backgrounds are evaluated with a nominal
scale. For example, the first question asked them if they took English entrance
exams or not. Students that have are assigned the value “1”, and those who have
not are assigned the value “2”. The second section consisted of 37 questions
which measure subjects’ three fundamental needs and five motivational phases
from intrinsic motivation to amotivation. Subjects choose an appropriate answer
for each question from a 5-point scale ranging from “strongly agree” (5) to
“strongly disagree” (1). The items of the questionnaire were extracted from and

Table 1 Examples of questionnaire items

the nf.lmbcr o
of item

Autonomy 4 Teachers consult with students about how to proceed the class.
Needs Competence 4 I am content with my efforts [ make m English classes.

Relatedness 4 I think [ can actively participate in group works collaboratively.

Intrinsic motivation 5 1 am glad when I find something new while studying English.

Identified regulation 5 I want to be able to speak at least one foreign language.
Phases Introjected regulation 5 I think I would somehow regret later if I don’t study English.

External regulation 5 Studying English & something like a guilty.

Amotivation 5 Idon’t think I attempt to know the reason why I study English
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refer to previous research (Hiromori & Takana 2006, Tanaka 2009b, Hiromori &
Tanaka 2007, Hiromori 2003, 2005, Sakai & Koike 2008). Details of items are
shown in Table 1. The last section is an open-ended question in which subjects
are asked to write their opinions about English classes which they think would
improve their own motivation. For analysis, data obtained from the second
section was used for quantitative investigation and comments gained through
the third section were utilized for qualitative survey.

2.3 Procedure

The questionnaire was distributed at the beginning of April 2014 in the
orientation session for freshmen or in the first classes, which means the
responses would well reflect what students experienced in junior high school
and high school English classrooms.

The data obtained in second section was quantitatively analyzed by
langtest (langtest.jp). Firstly, cluster analysis was employed to divide
participants into three groups (high motivation, middle motivation and low
motivation) and focus exclusively on middle and low. Middle cluster is added
for analysis, since the mean scores of 4 out of 8 items in the middle cluster are
less than 3.0 and only one item in the rest of 4 items exceeds 3.5. Therefore the
middle cluster in the present study could be regarded as a cluster of remedial
students. Then, in order to investigate relations between remedial (middle and
low motivation) learners’ intrinsic motivation and needs, correlation analysis
(Pearson product-moment correlation coefficient) was conducted.

As for the qualitative analysis, aspects of the Grounded Theory Approach
were adapted and applied. The procedures are as follows;

(1) Segmenting of data

(2) Characterizing each item through the perspective of “Property” and
“Dimension”

(3) Labeling each item based on the information from “Property” and
“Dimension”

(4) Categorizing each item according to each “Label” and naming each
category”

(5) Classifying categories into “core category”, “category” and “sub categories”
(6) Creating a diagram to present the relationship of each core category to each
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other

In the present study, procedures from (1) to (3) are applied to analyze the
data since the purpose of the qualitative analysis of the present study is not to
construct theory, but to identify the kinds of classes in which remedial students

are motivated and make suggestions based on the findings.

3. Results

3.1 Quantitative Outcomes

After the cluster analysis, students in the middle and low clusters are
selected for examination in this study, resulting in a total number of 131
participants. Figure 2 depicts the mean scores of the items for each need and
students’ perception of English learning motivation. As for the motivational
needs, the mean score of relatedness is the highest among three. It suggests that
the students perceive that they have been learning English in the classrooms
where relatedness is fulfilled. The average score of each motivational phase
indicates that remedial students in this study are in the phase of introjected
regulation in terms of English learning motivation. In short, they study English
because they want to avoid the regret or anxiety they may experience if they
don’t study the subject.
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Figure 2. Mean score of each needs and motivational phases
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In order to elucidate which need correlates with learners’ intrinsic
motivation most, correlation analysis was utilized. The data used for this
analysis were items from the second section of the questionnaire. Cronbach’s
alpha of every item exceeded .70, which means the questionnaire is reliable for
the purpose of this study (Takeuchi & Mizumoto, 2012). The statistics from the
questionnaire are presented in Table 2.

Table 2 Means, standard deviation and Cronbach’s alpha for the

questionnaire
M SD a
Autonomy 2.85 0.73 19
Needs Competence 2.81 0.79 .87
Relatedness 3.10 0.84 .89
Intrinsic Motivation 3.11 0.70 79
Identified Regulation 3.19 0.84 .89
Phases Introjected Regulation 3.28 0.81 76
External Regulation 2.84 0.79 .81
A motivation 2.76 0.80 .85

Table 3 shows that the correlation between three fundamental psychological
needs and intrinsic motivation. Notably, the correlation of competence and
intrinsic motivation was the strongest (» =.61, p < .001) compared to other

Table 3 Results of the correlation between the three fundamental needs and

each motivational phase

a b c A B C D E
a. Autonomy - 37RE 47 3716 13 .10 -.06
b. Competence - 3% O1%F 24% .16 .03 -.08
c. Relatedness - A1 04 21 .02 .07
A. Intrinsic Motivation - A0%x  37RE 14 -.19
B. Identified Regulation - A3 3%k 17
C. Introjected Regulation - 32%% 08
D. External Regulation - 22

E. Amotivation -
*p <01, **p <001, df =130
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factors. Furthermore, the relationship between other needs and intrinsic
motivation shows that both autonomy and relatedness correlate with intrinsic
motivation significantly (r =.37, p < .001, r =.41, p < .001, respectively).
However, the correlations of autonomy and relatedness with intrinsic motivation
are not as strong as that of competence. The outcome that competence correlated
with intrinsic motivation with a higher level of significance than other two
needs seems reasonable, given that remedial students are learners who have
consistently failed to gain confidence throughout their history of learning
English. Since the correlation analysis does not state the causal relationship
between the items, it is impossible to indicate the direction of the influence.
However the SDT theory posits that the fulfillment of the psychological needs
could lead to the increase of intrinsic motivation (e.g. Deci & Ryan, 1985).
Therefore it is possible to say that the sufficiency of competency is vital to
intrinsically motivate remedial students in Japanese university. The result
overlaps and confirms the outcomes presented in literature, such as Agawa and
Takeuchi (2016) which suggests that the fulfillment of competency is significant
to intrinsically motivate Japanese university EFL learners.

3.2 Qualitative Outcomes

In order to investigate student preferences toward English classes which
they think would motivate them, comments collected from the open-ended
questionnaires were coded by using portions of the Grounded Theory Approach
(GTA). Thirty-four responses were gained from the question, “Please describe
an English class which you think would motivate you” which was translated into
Japanese.

GTA proposed by Saiki-Craighill (2005, 2008) was utilized. Consequently,
the responses were segmented into fifty-seven data points, with each data point
then labeled through the coding process. In order to gain objective perspectives
for categorization and enhance the validity of each coding, a competent and
experienced researcher in the field of second language acquisition checked the
coding. The following table presents the names of each label and the number of
data in parenthesis. Some of the examples of the classification of labels are
explained as follows. The label ‘Class in which authentic materials are used’ is
classified by comments such as ‘Translation of lyrics of English songs into
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Japanese’ or ‘Movies and music’. Comments such as ‘It would be good if I

could learn
practical En

by comment

English that I can use in everyday life’ is labeled as ‘Class in which
glish is taught’. ‘Class in which autonomy is respected’ is classified
s such as ‘I want to learn on my own pace’.

Table 4 Names of labels

O 0 3 N L A W N —

—_ —
— O

N DN — = = = = = e
— O O 0 3N L BN

. Class in which you can get thorough explanations. (3)

. Class in which autonomy is respected. (2)

. Class in which you can learn through games. (2)

. Class in which gist is taught clearly. (1)

. Class in which grammatical terms are not used. (1)

. Class in which you can learn learning strategies. (1)

. Class in which you can learn on your own pace. (2)

. Class in which you can communicate. (5)

. Class in which you do not need to communicate with others. (1)

. Class in which you can understand.(4)

. Class in which you can feel connected with other classmates. (6)
. Class in which authentic materials are used. (3)

. Class in which practical English is taught. (2)

. Meaningful class. (1)

. Class taught by a cheerful teacher. (2)

. Class in which teachers do not nag. (1)

. Fun class (15)

. Class in which you do not become nervous. (2)

. Class which is not troublesome. (1)

. Class related to travel. (1)

. Class in which you become able to use English. (1)

Although varieties of labels were gained through the coding, a lot of them

were classified as ‘Fun class’ as the number in parenthesis shows. It is apparent

that students felt that fun classes would motivate them and the factor could be a

core element to construct classes for remedial students. However, the notion of

‘Fun class’
Therefore 1

is too ambiguous to suggest definite class content or methods.
want to regard other labels as specific factors which consist of the

concept of ‘Fun class’ for remedial learners.

Regarding fun class, Suzuki (2012) investigated factors which generate
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enjoyment of learning English in classroom settings. Consequently, the
following five factors were abstracted: (1) the enjoyment of participation and
expression, (2) the enjoyment of gaining knowledge about English language and
its culture, (3) the enjoyment of learning English from non-textbook materials,
(4) the enjoyment of gaining proficiency, and (5) the enjoyment of learning
English in various ways. Also he suggested (6) the enjoyment of understanding
and (7) the enjoyment of participating without worries and these two factors are
the prerequisites for (1) to (5) factors. Lastly, he pointed out that (8) the
enjoyment of becoming able to use English is classified. Moreover, points (6) to
(8) consist of thirteen subordinate elements. Since previous studies have not
utilized theoretical framework to investigate ‘Fun class’ in remedial classes,
twenty-one labels presented above are assorted based on 8 factors elucidated by
Suzuki (2012) as Table 5 below.

Table 5 Classification of labels based on factors by Suzuki (2012)

Nane of factors Label No.
the enjoyment of participation and expression 8
the enjoyment of gaining knowledge about English language ant its culture 14, 20
the enjoyment of learning English from nor+textbook materials 12,13
the enjoyment of gaining proficiency 0
the enjoyment of learning English in various ways 3
the enjoyment of understanding 1,4,5,7,10
the enjoyment of participating without worries 2,69,11,18,19
the enjoyment of becoming able to use English 21

The classification of each label into eight different factors presents mainly two
aspects. Firstly, factors (6) the enjoyment of understanding and (7) the
enjoyment of participating without worries mostly account for the enjoyment
they think would motivate them, which indicates that remedial students need
prerequisite conditions first. Regarding this aspect, Suzuki (2012) also
suggested that for novice learners or for those who dislike English it is
important to prioritize the prerequisite enjoyment in classrooms (Suzuki 2012,
p.8). Another notable point is that the labels concerning teachers’ attitudes
toward students or in classrooms such as labels (15) and (16) cannot be filed
into any of existing factors. Therefore, the factors concerning teachers in terms
of fun classes for remedial students, or the enjoyment of learning from cheerful
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teachers, may be unique and an important point for remedial classes and merit
further investigation.

4. Discussion

Quantitative research outcomes addressed the research question, 1) Which
fundamental psychological needs plays a key role in motivating Japanese
remedial learners of English? Outcomes of the quantitative analysis indicate
that fulfillment of competence seems to have a considerable effect toward
intrinsically motivating EFL Japanese remedial students. In other words, while
the fulfilment of all needs is necessary, the sufficiency of competence is far
more important in motivating remedial English learners in Japan than the other
two needs. Teaching methods which could fulfill students’ competency have
already been suggested by researchers. Deci (1971), Deci and Ryan (1980) and
Noels (2001) indicate that it is important for teachers to find any small step
progress or improvement in them and to give informational feedback and
encouragement. Repeating the same type of tasks (Maekawa & Yashima, 2012)
and adjusting the pacing difficulty of tasks based on the feedback from the
students as well as the teacher’s instinct (Agawa 2016, p.2) are also said to be
crucial to fulfill students’ competency. In order to apply these methods to
remedial students, they need to be modified so as to adjust to remedial students’
traits. For instance, the ‘giving informational feedback and encouragement’
must be in Japanese and teachers should be highly aware of student progress,
which might be subtle and easily overlooked by teachers. As for repeating the
same type of tasks, it would be better to slightly change the type of the task
without changing the level of difficulty in order to prevent boredom or feelings
of redundancy which might further demotivate students. Compared to ordinary
students, remedial students might show rejection earlier and stronger and would
not try it if the same task was repeated.

Data obtained from qualitative survey tackled another research question 2)
What type of classes do remedial students think would motivate them?

According to the finding obtained by GTA, the label of ‘Fun class’ is the
highest in number and the other labels could be considered as constructs of ‘Fun
class’. It means that teachers should consider making classes fun in order to
motivate remedial students, especially the enjoyment of understanding and
participating without worries need to be prioritized which is indicated by the
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classification of labels based on factors by Suzuki (2012). Then ‘the enjoyment
of learning English in various ways’, such as through games, needs to be
emphasized. Regarding materials, as ‘the enjoyment of learning English from
non-textbook materials’ represent, remedial students express that they want to
learn from non-textbook materials, which also could be rephrased as they want
to learn something linked to the ‘real world’ such as authentic materials or
something practical. This is followed by ‘the enjoyment of gaining knowledge
about English language and its culture’ and ‘the enjoyment of participation and
expression’. Finally, ‘the enjoyment of becoming able to use English’ indicates
that it is important for teachers to have a perspective that lets remedial students
use English in the class.

5. Conclusion

As a result of investigation on 1) Which fundamental psychological needs
plays a key role in motivating Japanese remedial learners of English?, it has
been suggested that the fulfillment of competence has considerable influence on
remedial students’ motivation. Considering this finding, for instance, it is
proposed that giving students positive informational feedback in Japanese is
significant. Teachers need to notice any degree of progress and give positive
feedback, in addition to providing informational feedback when students face
difficulties in the classroom. For the second research question, 2) What type of
classes do remedial students think would motivate them?, it is pointed out that
fun classrooms in which students can experience the enjoyment of
understanding and participating without worries ought to be regarded as
important. Furthermore, the enjoyment of learning English in various ways such
as through games need to be included. As for materials, non-textbook materials
such as authentic or practical things are preferred. Also after achieving a certain
level of understanding, elements of the enjoyment of gaining knowledge about
English language learning and its culture and that of participation and
expression in classes should be gradually increased.

Although the suggestions which this study offer are surely significant to
pedagogical research for Japanese remedial learners, this study has the
following limitations. First, it is recognized that the sample size is too limited
to generalize the results. Hence expanding the number of subjects and
presenting findings based on the data would be necessary for subsequent
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research. Second, the enjoyment of learning English from cheerful teachers is
implied from findings of qualitative analysis. However the survey did not
investigate the factor or aspects regarding teacher for remedial students further,
therefore the point remains somewhat vague. For future research the limitations
mentioned above need to be addressed.
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A Gradual Five-Step Process:
Shifting from Phonological Awareness to Reading Readiness

AARBEET Y hHEA 2
RIRBERF GRINTHEEZRR?

Abstract
This paper reports an empirical study on reading English words in the classroom throughout
conducting an action plan using a teaching guide, “A Gradual Five-Step Process” that the authors
developed. The research focuses on verifying to what extent pupils gain reading readiness, which
encompasses the ability to distinguish the initial sound (e.g., sh/ark, [; ch/icken, ¥f) and connect it
with an alphabet letter (e.g., f/ish, f; u/mbrella, u). The participants were pupils in elementary
schools A (N = 118, ages 11-12) who were instructed in a collaborative way for 120 min (8 min
module, taught 15 times) by the homeroom teachers, who received practical training. The sound
pre-test and post-test were executed in an interval of ten months. A two-way ANOVA with repeated
measures was conducted, and then, an increase in the effectiveness of teaching was detected in
post-test compared to pre-test (#{1,116)=12.71, **p=.001, py’=.10). There were indications of
improvement by all pupils, however, 12 years old pupils revealed a greater improvement in the
post-test. Overall, the pupils who experienced the action plan gained in reading readiness. We also
found a significant difference between the pupils who came to give priority to phonological
awareness and vice versa (¢ (116)=2.52, *p= .01, d=1.26, large effect size). This implies that raising
pupils’ phonological awareness might be an essential step at the beginning of instruction on

“reading English words.”
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I, D L A~D LT 4 R A, HEWHE
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1. LI
WADYEBEORERELR D L, FHARSERZRRBOBELFHICAEDLETYS
RMIAT I 2D, 4 FLL L0 AL L THREL TWAHRZ W, BRO7-EH1RZ 0N
TAVAERETORFEZZT DL, HFBBLFET ZLICETRRI LS, BFLLTFORKY
WIS ENL 9 HWE T TERFENEERE I TS (Bear, Invernizzi, Templeton, &
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BRHP SR L0 [HEZ L] ~NOWDLRNE S AT v T A

Johnston, 2007) , Z%Eli 7= 5 1% “No Child Left Behind” % &S IZ 5 E O WHE 2 FE e, Teik & 26 E
FEELTTEY, £< @L%ﬁ ZHETHE1 2B REICHMNLLIBETCHLHARTIIEIESD
Do TR >F67 ) Etde > ) OERPRIEDL, WL TWARENA LN, FE bR
k2 SNEIC Ob\fﬂ%é’]iﬁ I ZEAT > 72 BT, R R EEEZREL, ThEaEBT 5
O DREENENRFICERTVWD EIEEARY, 2O X5 Kot HEEICHL-
I O/NFEETIE, ?—?@*Fﬁx%#wé CIEFRUITHY, £, XTHEEATYH,
WHBOFHESICODIEEDOEY FE T RTHZENEETHDH, RIFRTIE, HEICH%
BT 52 LICEIVB LA TEFHFET, THEHRME - 2B »otmd, I#) kb
[F5Te (decoding) ] L, BADOFELNIEEOEF EXLTOHVICELIHEZD
[ERENOLF~DPLRNRS AT v 7 A] (MR, 2015) % TF513F] & LTERL, B
BIRICRBT 20 Y) F 2T MMILEST, NEOH DL SHEEHEKSRAEZRRD, F72,
TNHOWAMEAT O 72, KPR L BFLZBE SO, HEVHE, SAAEBEEEICKIT S
[Ftde 2 & ~DHFTE] OFERANEFIZOVWTHET,

2. SEATHFSE
2.1 i%#%@ii«@ﬁ%k%ﬁ%
INERAEGEIEENE, TEBICE o THBEFHELEDOHAEWNWTH D, —ADFEEFIC
T, WEREICAlN D T IECNETE A, gééﬂﬂ’%b}na EFL COMRMREEHEE 272 DT,

ENENOFRTHIME-BLZLDOTHLZ LITKRUTHA S, INEROAE LT
Th, PFEROAELZFNTH, fiﬁ‘%i&%ﬁﬁéﬁﬁ WCEFRPLOHARICHELEEDS LD

WM N 3 3B 2 W TR EIZEE D 2 fé%ﬁj (focus on meaning) dH VY, [HFEDA
7y MZEEN L FHBERTEEZ AT, FEMH & EFEEZENRN S XD — o R0fh
MRS < i) (focus on form)3dh D Z & A KU TH D (Ellis & Larsen-Freeman, 2009;
IR, 2015; Yamaoka, 2005), Z DN ZMEICRT &, (1) HEHICHE LT, 2) NEDKEMNIC
DL, B)EEOBI (TAT L) PHEZD,@) SEOLIAIZRSL (A, 2015) &7
5, LU, HA® EFL BREL TITRFEICMN HS 1T TIE RV, BE THRREICA
NEPRLOBROBR/RIEZT TELEFIATIARY, ZOWNEEEZ, BROHLHE TS
BEONL— ILOMEHAICHEDEDL I ENRYTHS EE 2 LD, Tomasello (2003)1d,
EEAICBWY T, X, BEORBIL, Tbb, S A2 v b (slot filter category) % 1§
RLTNE, EFENLLDONRE =R AL R[OS BEBERRIZKRD Lk, ZD LX)
RPEORFIEFAEGEOFZRICHLWMY ANOND LI o TE, MEDOR D E DYIHAIX
HA® EFL #E THEL S TW5 (Kashiwagi & Tto, 2017), T DK & 2L EICH D,
L O EBEBFLE O LI HIIC TN BT UV ATEHARL, I —RKRRZZICE NI TS
LF B DL decoding L, FEH - FIE~DEMEN KUl 73?6 (H~3) D FEAEAE D ([T ]
ENTEFRPLOEHICENVE LA TS LEPEDN @ICELERIC, EF»6XT L,
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FLTLORIANL THEE~DOR D EITHE I HEZICHO N TL, NEBSEREEFRHMEIZ B W
T, HRODZL OREEHFIZE > TREEOSBHTHA S, SCARE YV B S - R B & BB
W IHEEET)OTERL, BROHL5H T, SRzl L -REO ATV ALY
HCTo (G2 L) [FHELZ L] ORBEHRFBENRLETHD (ML, 2017),
ZDRICDOWT, ICHREAE X, 2020 FE/NERANVERER O BRIl T, TREBLAE
FfoTala=lr—valryOFBMNEEBTH2-OOFEIESEZBELT, MWZVEELEb
THELHIZ, ALV ENZVTAZLICERBILEY, ala=r—2a VEENOR
Mero&H -OEEKRT D2 &2 BET) CUBRFA,2016) Lk XTWD, Ziix
ML ) T564 ) ZoEF 2 KRUICTIIEEZZZDbOTIER Y, [Fie) I#EL co0T
E, [TA7 75Xy NO/NLFEHRL, BET DI I TALT 7 Xy bOKRILFE/NLTE
EEERTEL], MERBLAEBARSXAEXT T Z2 R L TWD, BAisT V¥
JVk THI, friends ! Plus] CTHEBEFEA, 2015) <0, #HA & L CO/NERAEEEE T % 2
b [We Can! 1&2J (CCCERE R, 2017) TiE, RO X9 RWEFTHRAN BN ST ([XXFD
i, HiBORE (BHELFENELEFoTHELRDZ L) 2] [XF L& (FHRORH)
ORERROBAR] [XFLFHmATE B3] [&F#H, 77U b, FOREE, M5, #59,
oWy 5, 777Xy hOFRE]) CCEFFAE, 2016), HiERH « &R w5
S ZGA AUTZ DS R S, FBENHEN LT MFTe) 123, XTHREOED FRNEBITh
H5THAH (ML, 2017), BEARIZERTED XS ITIEEEZT O O, Hiz e e

22 BEEPDLXF~DOREHEY

WEEOFT EXTICHE LT, EELLWEOAIDVHL (BF) &, BFLELTO/O-E
DEANZFTOND, ZOMFEXZ D50 EBERE(FEONCEVEEFRIZITTEED),
Bk (M2l 2RO =y FEBVERS) OEETHLR, BARTIEH
DIRE SN TIholc, ARG, HLXFR X3S+ 2R EFERICELS, TS L)
X, —2DOFIC—2DFRADETHN, BEF LBV THEVETT LI LR, L
L, Je3B1E, REEENOEENTE Y 2725 (la)] —D2 T, cat, take, father, water & 2% < O
B (vowel: V) ZFEK7), AL, HAFEELFEULIICEEL T D LT EENIA
HRTVOEN, BLRO P FEANEHRRBHMA LT [RHEENTO D) OFRRE S E I
5HOT, WIEOFHERIE (ship : /sh/ip/fip D =o>DFFE) °, A& b+ T4 L& (ship:
sh/ip/)’i’?—?of@&’ DEHFDORETIHODL I Z L, o< Bigsb, 4 v b (onset)

X, FEIEDO TH T (consonant: C) , WODRF ELEFHFEOELEEY (VC) AT A A (rhyme)
Thd, 74 L0FELCHA thyme JHiEZ ST) E595, £11E, 7TAVDAREICET D
BROTELTZOENZITHFEIEFFENL LT~ 5 DD | (Bear, Invernizzi, Templeton
& Johnston, 2007) ([ZDWT, FEH LR, 7 A U A ERER A b2 ifi N O/NF R 3 2 BLEE
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L, BROHET, HiEL L TOr—~vFOEAEHB L LOEBRZBL T HMEL
bDOTHD (FAK, 2015), Bear b, WFEOFE LBV N HE VBRIV TRWIZDIZ, £
FEMEFEDFE L TH MRV ORME T NENT THEST L2 LR ETHD Z E%TL
ATy 7IVICEHmSHOWICEETE L L 2Rl (R D, 5%, HROD/NER T, X
T, IO [FEBHEENEE] (712, 2010) ZEBE26N5, 70, THERWR,
HEEONRZ = OO L EFSEM~VEERN/NFEETITON L ZERKREUTHA I,
BERELTUE, BAROTFELBRETHWTHLADOH ZHELZHEI ZENEHEETH D,

n—<TOBENT, FEEOEFF LB EOEWVICKASNEDLLODERICL AL D TKY)
Thbd, LT EROMEE, FlxiX, (72 (na)) X, 7TITT7EOMNEIZHDLEVWIREE T-E
DA A DX 2 HEEOICHEME L TVWD Z LT, WELORBOBMNTEL, Lnl,
FHiEcrsn —~FeHoMme, KiEFEA~OBRIZOWTIE, 4FETHEY EED
b TZhholzt 525,

F1 HEENSILFE~DS5 DD

B W& RF 1 72 Bl
B~ FEEOME (AT HEROME)
BT TR R
R e B R A i & D E O
%Q’C?E]g/i\ g%&ﬁ%%{ﬂ?é st « raw * berry
HHE O fH & 53 1 (onset) ] b-bag/d-dog
Pl(“’“%n” gyareness J&. 7 O [ % 43 1F (rhyme) fi] duck-uck/truck-uck
Il Blei&l\nm . # (phonemes)}f DHT Y —FBik
Odd-One-Out A
(ﬁ%ofg FTHEEED) vt N+ 7 A A(onset + thyme) fl c/a/t, c/at
Fhole<

Tkt
piiiinf

v

(rhyming) &#% D sail- mail
(alliteration) k # 1 black-bloom
ENH — U NOD R L — ik foot-wood

-clip-five

Rhyming & Alliteration
(#&b LHELDFE)
m Blending
Within word pattern

5y
0D T

o

ST

ﬁ&ﬁ?ﬁmﬁ EZER | ERIERE mﬁ&@ﬂﬁ?ﬁ#ﬁ*ﬂﬂk

= F#R A D72 <  bl/st-/pl-  mtice/btootk/
(AR o) EBY o=y s R
WHiEO LT TV —1fb 883 oc - to -+ pus
S%/llagée)s MedeA vy b e AL greeen /p ost
v Pr:fl’lxes & Suffixes #7 3Y— (word tree) & =7 DR
g el co-/-ation
Decoding N
ZHTIAV—f TAr=v T A —JL b
Y A((isayrfczlzii;%iﬁ 5 L\;V;Cm;@) AT 4T THide (shared reading)
g’ g WA P—U —Z BN TEL

s B, AR (2015) X v ES ()

»
A

) FRESC.)E, EE LB LIEAA

FEEZ PR L T O TFEBICB VT HRFBOFTRATEL <, "M~ - mEF098)IE, [
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FEOFA S EBEEXHEERT LI LE T EbICl o T RERRBTH D, ) LivRD, T,
[T EBIE—ATERPTHEDD LR D700, FR/NROF LB OBBZR (74 => 7 R)
BESERW) ERETDH, T4 =v 7 ADHNE, FEBITHMERETFRA~DKDEIZON
T, Z 2 T 2 F Zah] (FERHE) QX ToREMn Ul , G)REDH D
MIZED B 0GR FEFEH) , OLV—ABbTUTELRVEFETIEY A FU— FIC
EOWREE DLW (AR Tho2HENR D) ,5) BADOAHATHLNAEZMHAIL L9
ETD (Tr=v 7 ZATELRWEE ) RREYIIZLLTND (NhA b~ - fadF, 1981),
FEHD LT 4 R AN M E T awareness DEDFERE & L T Tsyllables, onset rime, phonemic] @
NE R S 4L, BERRBEEICTH OREOEPRH RN RMELALETHD LiE~D
(Fletcher, Parkhill, & Gillon, 2010; #iH, 2016), F7z, @i, KA, W, R (1998) &
O, B - &6 (2014) 1F, RFBEOEERHILEN O, Aty b T4 4L, BE~LE
PEROICHEET 2 L4RH T2, ATk (20152) |, AT B - HA - F=2 (2017) %, RO T E
b, HIEORZFEDDH L IR 210F, B (FONED) LXK HEET, HOH
% (blending : p/ot—pot) N T&E 5% F T, £7=, % D/r{b(segmentation : pig —p/ig) %
BEALEHEOLER S D LHEMT 2. £, HEQ0ISHIE, ZD X574 TEFEDA
XU (Ta—T407) FHRTEIFEALLEERMTDAL TRV (K E, 2015a: p.24)
b R%, PR (2016) 1F, SMEFEOFFE LISV TR S EERBAIL, R 25H0H
FEEMICRATEDLRAITHDLE L, BBEOFLELRBRISETCLED 2 &0, HH,
FHH, HEE, ), XTEI DTV, URSLRO P T THS) 5T 21795 28 ToF
ERBBPKEITH 2 L2, 7L (2010) 1%, HFFSFHELMETT, Rba7 v 7L b
Yy IHEY O, WEDOHMZMRT ) O3 A EICLETHY, JideZ LiTiE, K&ER
bDENEREDODITERDFLEBICEHETHD LibRD,

ZOZEND [FHLIEDLT 4 XA ZE, " AT U HBDORNL 5 ODOBEBITMZ,
['syllables, onset rime, phonemic] % & % & KRR E T 2 L E N & 5, & Hi (syllables)
ZRELCEIY, /b - AT 5882 S8, AARGBOEHUE L X TE D L) EOREE i
REE, WATL T, RAEZEF CHWTHMOELZ LY, ¥EFELAZFICH L TEA L
20T EEITO LRV (A, 2015), BHRABEZHICHOTLET, 7=y 27 Z (&
DENREOLFIZHEL TWVDHA) &1 EbNRELARWIHGE T, 2002 2IEF O

BETFEL (MM = - AF1981) , ANA TNVICEADERWVWES I,

Elo, MIEFEBABTICRVWRBRZFF O E CTIL, BERMP T OFADIEILE
g2 HEMII T D BN E VY (Hulme, Hutcher, Nation, Brown, Adams, & Stuart, 2002) ,
I —n v % EFL O EICEB WV T, IT4E“Synthetic phonics approach”2¥ K728 W | FEE D B GE
Wik TH DD L Z2TRMICEH LD, LL, 7=y 7 AZKEBTHEFEHEFT
SIBETLZ b, BEHREIT—HBEL - ERZRWMIBELIT O EBELERT, #O
BPREREEHLMAE LTS,
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GBS SII LD A [Fhl & ~NDWBLRNL S5 AT v T A

INOLOHREND, EELIFZ 7=y 7 ZFHEELZENIITINELTE L, LrL, £
D% <IE, 10 NRBRED REEFBHESLD ROV ABROERTITOATE L bONRZ Y, HA
TIE, 1 AOHLT 40 AZHE L TV DIFERICESTZLRP/LETH DH, HilziX, —AO
EDICEAFRERITERS Z T LW, PHRRE L 7V —THEEORS 2 AN LEL
K, ZEEEZENEROH 2 SFEIEHICHIRALEENRLETHDLEEZDH, £, RIC
FRAEPFRENELZ 02 T2 LThH, ZLOHEBHEYOF, 7+ =y 7 ADHMH
ik % Fffi L, lalliteration, rhyming, onset rime, segmentation, blending | % DO fF#E %35 Z L 1%
Ko TIERY, FEIEOFRBERKBEHREEE T L > TETARRABENLETH
L. U EORARE 2, KEERIFIETIE, BERLEZBOLV EZALLRD WO Z &)
DEPEIREZITO, [HL 2L OVT A X AZETThb, TEHES L BTS2
LT, ERDB DN RVEFBBANCES LWOIEEICRLT, TE) ZLoERNPES
HTHAH, Flo, RMNAT v My T X EMABEDYE, 77 AN— LD
REBIEIICRMAC Y 77— 8L HE Lz,

3. FIED BH & ik
OB ITILLTD 2 5 ThH 5D,

) EENDOFVEHFICEN LEXTFHRE (IH 2 ~D LT 4 X A]) IZ20T, F
GRS Lo AR DS L [ERH D L5 ~Ddd0mi s 27 v F 2] %
fERY 5, £f, K%, HHZAR, BMEAOHEET, HIRKICEIT D HAFELTV,
KBEOBETIEMT 5,
2) A/NERED 5EEL 6 AL (LLTF, AW, /N5 /N6) IZBWT, 5 AT v 7 2ADiE# %,
SMEFEHBOT O [HEEH) & LTI AN, Mo RN L FRICHT 5 [ERRR (%
EXTFTORORDE | OMBRERFEL, REOEREELD,

4. RE [F5E . EFPDLLFE~DPLINONR S AT v T R]
41 [EENLLF~DRAT v TR | OEKRES
FEIZESL T, (MO E~DLT 4 XA JEFETDHED, [5 A7 v 7 AL(HAK,2015)
AR LTz, Y THEZEROBE LR, RKROKED T 1 — K Rv 7 257, /INFER
OHLIC L2 EET, EF0bFALEREZXNGEL, LTFTO =20 C AL L THERK
L7,

Classroom (40 N5k, HENELY T X4 E)

Communication (K7Z2H ERT U =7/ ) —TFU—7 TTE D LTFHE)
Cognition (FEERLHEH - ¥ — RS L), WHEOBMNTEL B & 0T 2 155)

141



WA HEF - hHE O¥EA

Flo, BARBEZHEMOTHELE LT LIRERFESZ L, NEROB U X 2T 5 (F: /NFER
3EAEFEE T —~TEES, N4, /BT, HERE T, KXFTOHEI T TORLIC
BLOEESNZWE) 2BEX, RKANTOT74+=v 7R« V=0TV R (Tr=v T A
A DM L L TOIERE) 8o Az, REOFORT & (learnability) #
B L BT, HRBAEOHZ LT & (teachability) Z B L7z CRAFZETIZLLT, 2hb
DFFEEN3, N4 ORATERET 2), BHi (syllable) OEAETITLENOAE~ENREE
LHEBEANEHELTEY KA~y - AF198]) , 7+ =y 7 ADFHLEF OO
FRRTIE THRBEE] KONELEE (FERLOHEBASTEL) PEARLT VLW o2l
Thd,

S5AT v T RAENERT DICHIZ>T, RITEFNLLF~DE5O50KRE] 055, 1,11,
MEREONELIBIZS DDORAT v P AICHIG LIV, VI, PEREBEICEL TnD &&
Z, RERETIEH E 0 #b RV, Bearetal (2007) 2K 5L, F—Z B U 7 O/NFE 3
A O EIFEA TLASSO Englissch 4] (Bartinitzky, Bunk & Tinnefeld, 2014), (ITNEW STEPPING
STONES2J (Ashworth & Clark, 2005) % OfFES TV — 7 o — MEREZ SR L, (7225 ]
25 5] Lo liBEoA LV, [ROF5) T3 T dbox o0 5]
FABDLEDL ) TROEFPORWNT) 23a=r—vaFiHhz L liaok
KA EEGET] Lok, BRELLVRAANEZLEL L, XTI V-7 T I L
VIEEh 2T Az, TAGEEBIT AV, FRIOEZ0TTES] 1T 8, B~
FlE 2T L2OTEENRNEEZ D, KFRICE W TEM LZARIL, 5.1.3 TS,

AT vl FHEERTRLED, HORBUEX CRE2T> T2, #AZHL (—#H%
FICHLTEES)
AT w72 HEHROGHEETHENDD, BRICEDLDELEBIZICEOEE 777Xy b

RILFOER#, 4uiwis (A,B,C:=A B — A 1—/ei,bi,ci:) , TBARE
[ <

AT w73 HEREKL syllable DH1&2 &5, 77 7 Xy MINXFOER#, Tiis (a,
bc: 7, 7w, 7 vie b k), KEHEETLELTO—H - BAREZEL

A7y 74 JeEE (b) OB E 53T (f: bag, box,cat) , 7T 7Ny FRILFE /N
DO—E,9 >OFERRHW (Hlsh, ch,ee/ [, f, i) , BAROEHNLEH Ciede (7
B—AXRK«Z27) 920 % A T —F (ffl:You,is) « HVWHEDT LEX

AT w75 BREOBEST, Ay b T AL (frox) , BEOHEDT (aeiou e,
e i,a a) , ROFEWILEHTHte (Fa—T4v7) , KO >DOEHER
ik (# : oo, wh,the/u, w, d) , BARTERDONL—ILANY K, RO I DOH A k
7 — K (fl : What, can, the), XD~ DO HiEEZEL (A4 FU— R &L,
TH =y 7 AEBVITIEHO RV, HEEFES T, You, He, She, They, We, that,
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BB, SIS [FHEZ & ~NDWLRNPR 5 ATy T A

a, the, What, am, is, of % | CTX <) HiE%, R5Z L (sight) k> TR %
HEXVHIETH D, Hl 21X, AT “What” & fEb 5 A 1%, “What” “He”
REELEHETHEI DT, RKXFOEFEFOI— RFTRED)

42 TEEBENLXFE~D S AT v 7R OIEBERKEH
BRETEM LIS AT v 7 AOTERIEEZ 8GN T 5, HIGENL 8 FEE T2 MF R
FEAT S (OO0 AT, & AFNER )., 2 OBOIEEF O TRIT Comic Sans TH T,

DEHERBHZ AT CHEHO (X7 7 1,2056)

HENHEHE LD KR T ¥ VAW THRLEEDEZATAT Y
TLUTHI~, BAO~BERDBE, YT TEHE] 2 TELES,
5] : Fox Mox in the box. (7 A A/-0x)

5] : Fat Cat sat on the mat. (7 - A /-at)

DFEHBIME BT COHHREP (T v 7 1,2056)

BIEILEF—L AU EBEIBEVIELHE TS 2KICHFELZTELT
M CEE A MEH 72, HEFTHLEIED, XFIFRERNY,
T (HK) Tl ice cream THIYE A D & % -ice 234 0 I L HT<
LHZ LIRS, RUEFEPAHTEELBIXILE 28N T,

5] Mrs. Price had two pet mice, very nice, two pet mice.

NI TNDIER) (AT > T 20 5)

FEARTEIGL AT, 1 -2 5 -3 MO HGEEZ T T,
syllable DHINHRT7 7 & v MRS E 5, XFITR
T3, BRETERETCESAAZ Xy FTHE LD, X
FHEAEZV, BATIERS Lz @m< L 35,

MHEHF EXLTO—H (AT 7 3h5)

T AT AT e by 2 T —TRPC, SO HEELZ IR, R
R VR—=NEWIZH TS, D,Dog® By 1Y% LHE
WY, LHEXT (Fiih) B/ V—TTRETEL L (o) &
LCHEY 295, 3 XFHEFIL, MLFELHWVWTHD S

(%1 : d, d, dog) »
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X3 BIFILETF—A

D digall

S Fr @

K4 742742+ by




WA HEF - hHE O¥EA

SYERD 70— R« XRA7 (AT v 7T 40D) & :sh ‘@f -at
JE— R R B AT 6 OREDEH N LHER LT, Ho Bad)
Bk (decoding # ARYE LIEiA) %2, ¥ | o || wh || <3| -ig
MERICTCEILLEENDIEEIN ROy F U IT5 ' ) - :
— L EFTD (Bl foot DIE & -00-, ), FOBICHRALH | <20 || 00 || AR _ox
BEE, V=AY R BT (BAZHOCTA VT | -
fofmCcHETONAEEY DF (FFE) ,-o00-,-at FDL
—ABAETL 2P RSTHES) ., FAFEA—A % RO ARLHT LS B

BEANTHLD L RFETTa—F 42 /&,
o
60D

K6 Artvyh:T7A4A5

M5 Z7ua—AXR XAV

Oy ke TALENE (AT YT 5hD)

oty b TAL D 1NTIT2 DT VT 7y MINCFE 1
DT, HAENBT—F fox X dog ZRYE, TOXFEF-> TV
HF EBIFRNC AVVIEIZIE S, o'y b T4 5 (B JE8H
Ff+iER-ox DMAFLETH D) 2HRE EFOMAGDLE T
OE 9,

N TZTNDHLEFREG (AT v 751 5)
Fav T AT 4w I =5 FL—2 v
JR—=N—=THOEY OFEFEDHIELED
ET D, BEFORRENOHFELLY
<o AT, X< #ES FHF (6]

ch/sh/th/oo/ox/er/ee) I8 N - TN 2% BLGE 4 3
ITT Y NEED, BEROMZICHEREE
Wha, WREFTTIESIESIIHEY, %
DEHRE—AEZHAOPIUTIIEVIZT D, BEEZANM L LERE—RAE2M->TL 5, B
T L CODHFEICHBT 5, HEEN LT ELERONIZED (syllable) 226 HiZkRTWn
LT EEFOR D,

T a—F 4V (AT v T 5hi) [ 1,
J S N . The Ly
BAETEM L7 2—5 4> 7 : Meanread) OflE LTT 7 Y maa

I OENMF EH B HTL % [Handa’s Surprise] (Browne, 1995)
oA, OVBELOLLIAFICEHLATHG, Ta—7
4 > 7 %3 2% (I : The elephant eats a mango.) , Z OIFENE, 7F
ERADHVERBE LATHBITY, ShiclikeBprs K8 Ta—74v7

=)

T BEEENODOTFa T AT 4y
RN AN

elephant eats mongo
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GBS SII LD A [Fhl & ~NDWBLRNL S5 AT v T A

REWEEONFITIEE 2T 52 LKL, ORATH, BB LATEREALDEY
BLHTLS A HDOBEN,

5. ZhRKRFE

5.1 MRAEDFiw
5.1.1 RRIEDHE

BEH TR L 21, A/NER (LR, A/ O/INS E/N6IZEBNT, S AT v 7 ADIEH)
o, WEOWRFEISEOR O THER] & LTl An, BHLoFaT (201544 AR) 12, &
B BERHE - XFREE 2T TV R VERBORNMZEET 25, BHHO F% (2016 4
2H, 1002 A%) 1B T2 TERZ#H (L XFO/PDE] OV TORREERAEL
WEOERZ RMD, FEAMIROXCTHRETMATOE#ET —% & LT, HEBRSE S
EXFORY BFEATO RS TZRIIC A/ND 5, 6 %2R CHERXKOF 1 0T %
R 5, RFERGRTORAE L L TE BT 5 &I, 4% OGN 2822217\, C 24
KX EEOBAOEE 2R T 5, M, C PEEXDOHIO B /MIEBWTH 2015 £ XV [FH
UEEET A NEIT-oTED, 20174 4 12T A /NERE B/AVEROREL C FEKIC
EFLTWD, PERTOMGERNIEEZSRZRICTEL TV D,

5.1.2 RREEHIE

TR SERE -G FLEXTFOERVICONT, THEBELTZAX] (28 /)
EERR LT (BB 1), FAT AT AL =D —DHREEFOHRTT A MNEITH, BEbLbHW,
MBI 2 BFoFF T L, BB AR (A1-A2) 1, SHEE#ECAEHETOBE ST TH
% (5, bat, bag, dog, broccoli), DA TIXF XA, HEBRE (B1-B2) 1L, & X
FOBNVIZHTLHMAR S (B, LOkRE AT fish L EFNMZ 2725612, “Oish”
OOIZY T E D XTHERS), Bearetal. (2007) & F - Hix (2011) BB HMLTNDH 7
A A BB EIER Lz, P TWARICANSERWIRIIZADRNWE Y, 74 XD
e THCERE) 2520, BEOFEZ2BEML COHrLARBEOEF 2T, 7 A2 NARE, /b
FAENBRHLADOHDHFET, BREMONAL—LEBYOLDIZBR LD, MBI
ATELHENIEF AL, FAMEFRIIFA LT A M2 b b,

T A N OEHEME L, AL EC (intraclass correlation coefficient: ICC) %= & & 7=, A
—OREDF— DM GEIHY IR LT 56O EMBOREEE =T, A/NFRICET
52EOT A RT, /N5:1CC=.70, /N6 : ICC=.75 Th o7z, [W CHFKED B /NEKD 2
[T A KT, /h5:1CC=.68, /N6 :1CC=.76 TH o7, ICCIL0T5RETRIFTH D,
TARMNIZI00HATREL, &THEFTHY, WENBIZZFEEL TV D AHEEIZEKN &5
ADINDN, FRIBARORELRT 27200 2 MBEOMBER (8 FX2) b bW T
T A MEE, REOBWTHNDHENIRE SN DOER Lo T,
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WA HEF - hHE O¥EA

513 X&EF L EmFPHRZ

KTREFVL, FEIT A NI, A NFEROAN 5 (N=56), /I 6 (N=62) ,C HF#EDF 1 (N=150) ,
HEt 268 ANTH D, /N1 D/ 4 TORGEIEENILEFE 60 KT, A/NTIE, EFFLOF
FEIEEN, u Y s NEE), NASEER A E (CLIL) I 20154 L 0 Bu v Ml At oo 7=,
FHIE FEROWMFOT A NEZS, EZ2OMOD 5 A7 v 7 ADOWIED) 8 47 % & Lo JEFEE
BORELZ T -, BIEHIE8HxI5HET 120 50RE TH D, 45 HRECHEE T 5L 30
REBRETHL, BPOBARE, 7 A2 MK LIERBEIXSIICE £V, £z, FFIC
A/NE B/OREPEZT D CHFEROF 1 (N=150) IZBWTHLTHEZBEEL T A X]
EEL, PHEANFERFOER - §F - EFELTOORBVICONTHELEZ, TOX4
BTN FRAEFRFICER - §F - XFHREIIITo TRy, £, CHFERoH 1 (BLF, #
1) TIEHFEEZEDOZ A XIFFERL TV, A/NE B/E, 2 Y 1 (BeREEE R 5 HE i
W) DN THDHN, AFIEETIE A /NTORBRLEAERICEREY TS, 0D, Fik
TANIF 1L EZRWTE,ANOEF 118 ATH D,

WEIIHLEEE T, ALT (ZFE S RIREHZ 50 5 AT v 7 AD X 9 2EHIFIT- T\
Mmolz, 2015 1%, /N5 E/N6 T, H{ELDRBEBHERTT 4 —Lb - T4 —F T HFEHL
2o HIEIE, BEM S 0 OIT i 2 P LICiTo T, EHEOIX, FHEHLOSEFRS, S
AT v TADIEE, T 4—F v — -+ b—7, 45 GEREOHELZ L LW SiEEE & CLIL
BT 2 K IC L 2 BBWHE, ABRBRE, REMRTSEZ, £/ 12 BIRET 72, Yl
D7 4= 7 AV TRAT v T A& L, FHLRBHIEEEDHE Z LD 5K
BHEREZ Lz, O TFHEE, L4l TRRZZAT 7 1005 50 8 FIFLE % HE
L7z, /N5 b/h6 b AZ— MIFRUT, A7 v 71065 LTz,

52 FAITAMOKRELEER

[BEZBEELTIAX] OFEFIT AL 2015444 ) OFFITHOVWT, SRt EEZE
200, WMEZ EDORREER3 LK IR L (BLTFRP, A /I School A; H 4% : J.H. School
CEfEd), 72, 1 (V=150) X, A/NE B/INDEEELDORKET, LS5\ HEEITH 2
CIETERVWR,SAT T ADIIREFRNOLDOLFIRELZ/NFR TITLRProTH 1O
ANFELY 4 ATFA) oRRELTrZI7iIeeEL L TRLE (K9),

K2[THEZBEL T A4 X] Fall Rb#E& (Ao s, e &)

Participants n Mean SD Min Max
School A Sth grade 56 5.01 1.97 1 8
School A 6th grade 62 5.61 1.83 0
J.H. School C  1st grade 150 6.16 1.59 0 8
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PR LI LS [l NOWLRN R S AT v TR

F3ITHEZBEFEL T A X] Fai MENEZE (A/NLD/NS, /6, 1)

Correct Answers (%) A-1 A-2 B-1 B-2 B-3 B-4 B-5 B-6
PA Alliteration (the sound-the initial letter)

b/d sh/ch h/at u/mbrella f/ish p/ost ch/erry  f/ox

School A S5th grade 0.69 0.86 0.84 0.26 0.47 0.76 0.39 0.60

School A 6th grade 0.55 0.73  0.85 0.28 0.69 0.81 0.49 0.81

J.H. School C l1st grade 0.87 0.89 0.89 0.23 0.73 0.93 0.75  0.87

Note. A1-A2 (PA: Phonological Awareness : ¥ HH wd ik )
B1-B6 (Alliteration : JE8iH & LB T O] D )

1.00
0.90

0.80
0.70
0.60
0.50
0.40
0.30
0.20
0.10 I
0.00

sh/ch h/at u/mbrella f/ish p/ost ch/erry flox

B School A 5th grade B School A 6th grade mJ.H. School 1st grade

9 [EEZBELTIAX] Fai WMENEERT T 7
() - (FHEBIIEND A/N/NS, /N6, 1) fiedh - IEAR Kidh : REEA

[EZBEELTCI7AX] (28 Aa7T 1-8) & —=DD%ETIT - - FHalH &k R 2R
WZOWT, ZHREMOEICONWT—ERESBITEb bW THRIAELTE (K4, K 10), 7 &
N OREROFENT AN R BT (F (2,264) =9.40, p=.0001, = .07, Zh &), £ EIE
X Tukey Z2 b BV, /NS E/N6, /N6 L LITIEERNR NN o7208, B 1>/5 DR
DOREMNC**p< .01 DKETENBEO iz, K10 2251%, /N5, /b6, H 1 EFEPMIC
THR@EL< R0, FiZh 1 © 4 A THATHEREICES RD2DTTE RN LBbND, 11
TIE, BF L XLTO—EPHAREHEA TN DN, THER® TERH, TF & LTOENRN
DVOMY I LIEEEZHFEY L TR TYH, REEEHICES & XTF~OEECHENIZS 5
BEREDLDILTWS, LML, AR CTRALIIBREFLLOXFHREIEFEEBINT
W2 o 7o DT, HHEFOME S TCHD TOHGEEZFRL NIH ATV RN E S 25,
10 5H1E, /b6 1T/hS BV b XFA~DEBNDBEICE N LRG0 D,
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WA HEF - hHE O¥EA

RATHEBELTZA XL A/BLDS, /N6, H 1 FEATA 2T —JCELE 53 8o BT s R

K AR BB SERER F i p fE A&y
K7 A 56.58 2 28.29 9.40  0.0001 #% 07 medium
AR 794.50 264 3.01

" p<.01,p<.05

8 .

7 .

6 - - EE¥+SD
S 5 - E¥J+SE
4 —F
X 3

- FY-SE

2 -

1] - F¥)-SD

0

5%Pre 64 Pre ' 1Pre

10 MTHEEZ2BELTIZAX] ANDANS, /N6, 1 oRAMRaT

MERER EARICMD & (K 9) ,A-1,A-2 (b/d, sh/ch) 1 XFERH 2 BT 2 ME T, X
FTHRAERNT A XTHDLN, /N5 OIFIH/6 L@, xR URETIERWZD
WrEM 72 Z X E 20D, hSiE, TEEXTFOENRY 74X Lo, TEBERRO7 A
X WK THDZEB™[AZ D, XERRVEBETEEFICBETCHIET N D»D, M
BRNZ RS &, MO XD BB RRH -7,

(DHEDFHETHEEmWEANRH D (hat), B —<FNRoDOHRMA LLTWIHHAZLE SR 5,
QFFENERHIZONT, EhomHENEL DL ENH D (plost, flox),
C)FEN LN - ThH, MOMTEHE N H D (u/mbrella: H 1 T 23%, f/ish:H 1 T 73%)
@DFENERD EMODLN, BEITHICR2HENH S (flish: /N6 T 69%; H 1T 73%),
G S LWIHHE TS, 1 O 12%FREL EoE4ENR, B x40 (b/d, shich) =0, Ft
(h/at, f/ish)23 TZ T2, HERDOEFFRA L FFEH OATIHHIETERWIEATH D,
6)h6 L0 b/ s nEWIEA (FHEEH) Nd 5 (ME A B 0dd-One-Out, sh/ampoo, ch/iken,
sh/ark, sh/eep)

IBIZHT DL, u/mbrellaDFAEZ R D &, uzma TR W ER X D AMEIT/NNS T62.1%,

IN6GT60%, 11 THT709%THY,u%x o wTIETRWMERZDAELEE, /N5 T10.3%,
N6 T92%, 1 TA49%TH o7, F7=, cherry DA A2 RLDH &L, ch & th TIXARW L
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GBS SII LD A [Fhl & ~NDWBLRNL S5 AT v T A

A% HEGET/N 5 T 26.8%, /N6 T 22.4%, 111 T 14.6% Tdh o7z, £ OMODFAEIZIE ch &
sh=Cti LHEZDHEMEIF/ S5 T32,1%, /N6 C,224%, F11 TT7%TH -7, ZHIZHONT
X, THEBEORIC 2 FEOXT L H ] THEORMIZL DAEDELT (ch,sh) ) 1Tz
A—=FEbbnictrty PORENHNITTO HEHE TIERWIZAS I 2,

FERMND, HI2, BRAWR - TRRBR- TF5 L LTORPY ZRETHZL TV RITNIZ,
2= FOMMBTHRI LIC WREREORY 20020 BEHR <, Bk £ EPENIE
AWTWSHERER S D, I8, /N S ITEFOLDIFEFEIZBH LATEY, ¥ XFE~DE
BITEWR, REEOENCEUKTH D, XFHREICADANOERBHREZE THITIE, Z
DFEESHN (11R) ERWAA I 7 THHrOnb Ly, B =18, 2ETEF 1O
12%DEFED, WREOFADOPWERE THEF LT DH, L L, BEF 1L O THHE Ty
RIEFEPHAVORANIEFHD DL EEBEX LN L0, /INHEHEEDFF NS LT ~OFEFIEIX
BERMLETH D, AR TOHR | UFHREHE AN OEET — 21X, HH5» 0 O REITE)
NHEATET-ARAERY T CTORE - AEOKRTTHLIZLE2B2HE, 1 YFITO 3
T e Y7 BEERNTZDICIE, AR TR KL D RBEREREEOHAREY A
NRREITHDEEZBND,

53 il BRT A MOBRLEEBE (2FHKEK)
A/PLD/ANS B/ 6 (FElm) &, FATT A M EFKRT A b (T A MEMERY) TERL -
MmE Dk 2 TBLE S BT TNz, R 513, RREHFIETH D,

x5 fREAIKO THE2BEELTr A X £k (N=118)

7 A b FHRT A b 4k
n  Mean SD Mean SD
/N5 56 5.01 1.97 5.66 2.33 0.65
/N6 62 5.61 1.83 6.56 1.48 0.95

FR A (N5 L/ 6) CER B (7 A MW FATE %) 0 2 JolidiE sy B AT
AT o702 (K 5), FHELT A MEHICHBERZEEMTIRD b o iz, BR A (FF)
DHALEL L, F1, 116)29.17, **p= 003, py’= .07 T, FHT % MBVLTEEMOH
BAEMER I Uh6>/5), £7=, R B (7 X M) O HMEZRIL, F (1, 116)
=12.71,*p=.001, pp’=.10 T, 6 FAEDH FHI T A b L FELT A NORFEENRO bILTZ,
% HE I IE Bonferroni % A\, F% > FAIOIECTCEENFREICEHWEZ R L (F 6),
FHT A MBI LFEMETERDY, FEHET A POIFIRFEMOENKEL, /6
DIFNFEOHONLY KENPSLZEBRK 1L B LRZ D,
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WA HEET - hH A

8_
6 .4:
- -
4 - - @ =5
—— G

2_
0 T )

HET AN FHHET AL

11 HFEIT A M EFRT X ORI L%
BT A BRI e Rk

#*6  FHELTANEHOEMIDEORE
ANOVA
Source df F p partial 1’ Bonferroni
B MR () 1 9.17 0.003  ** .07 N6 >N 5
PR SE 116
BERFEWNI T (7 A MIFEHD) 1 12.71 0.001 ** .10 Eih > FAI
FEXT A N 1 .50 47 004
R 116

" p<.01,"p<.05

T ARROERE G T D720, A/ND/INS E/IN6DARAaAT DN EE A NI T A
WELE (1M12,13), 2a7BEICEL Y7 b T AT RBES LT, BEIOEY T T
NTRITN—=TEBHZATV, REFREOEFEF~OKIEEZML TN 5 AT v TR,
n—<FOHRTIEEHLWHEEORA~NDIRND 072 L F X DD TIERWIEA D M,

= » »
»

Pre-Test Post-Test
12 A/B/N5 FRTHRBZ A 2T 5406

(Rfh - R, fedh - A%

Post-Test
13 A/N-/h6 FRiFEHZE AT 04
(BEdh - S8, ftdh - N30

Pre-Test
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GBS SII LD A [Fhl & ~NDWBLRNL S5 AT v T A

54 HHl - BRTALOMKREEBE (MEH)
RIERIORE R Z LT ORISR, A/NORRITET, K 14,15 TH D,

K7 AMNTHZEEL T A X] Fil - F&7 2~ (&R

Correct Answers (%) A-1 A-2 B-1 B-2 B-3 B-4 B-5 B-6
PA Alliteration (the sound-the initial letter)
b/d  sh/ch h/at u/mbrella  f/ish  p/ost ch/erry f/ox
School A 5th grade Pre 0.69 0.86 0.84 026 0.47 0.76 0.39  0.60
School A 5th grade Post 0.48 0.61 0.72 046 0.66 0.70 0.46  0.66
School A 6th grade Pre 0.55 0.73 0.85 0.28 0.69 0.8l 0.49 0.81
School A 6th grade Post 0.47 0.61 0.81 0.56 0.85 0.85 0.64 0.83

Note. A1-A2 (PA:Phonological Awareness) B1-B6 (Alliteration)

1.00 1.00
0.80 0.80
0.60 0.60
0.40 0.40
0.20 I I 0.20 I
0.00 0.00
S O N T T P e 2 (SN SIS S S SR S
N G}No & i@\\ ¥ Q\Q“o \@\x S =) X &F &&\ ¥ Q\Q% &8
S S TS 3
8 3
m School A 5th grade Pre B School A 6th grade Pre
School A 5th grade Post School A 6th grade Post
14 A/h-/N5 FAT - FE N=56 15 A/h-/h6  FHT - FiE N=62
(fdh - 7 X FIEE, ftwh - EfER) (Fdh - 7 X MIEB, fitwh - EAEER)

CORRENS, MENICRD EROEIBRFEABD Y, BEEMZ D,

D /5806 H,BlI-B6 (BFEXFOENRDY) OEBEFERLMOTEY, LEEEZHNTT
T 7 Xy OLTE BT DR (u/mbrella: A Z/ND /N 6 T 28%—56%, f/ish : A /)
DN 6 T 69%—85%)

DA/NDINS B/ 6 b, AL-A2(FERF) O EIEA L FAR o7 (#: /1 6 T, b/d: 55%—47%,
sh/ch: 73%—61%), A /NI, ZNE TOEFEFTLOBFNOFFIOA AT HNE &b EEHN
EWVS T ERHLN, FHIOFDERBBIE NV OIBRRE, XF~OEEREE- T
Kifi, EFREOHRORED b, EFET TR XFA~OEBEDITL LI o E X
LD, LFICHEBENMADbN D & FF~OEEITHIMNC TR D00 E Lt v,
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WA HEF - hHE O¥EA

3) BRI, REE~OERBRITEL o2 D,
RETOBEEMZD E,2) ITOVTANORETLILLHEOLN TR, KI30EHIE
e KU Liz7ew, BRINEENRE o7z, LM L/AN6 Tk, [0 E 7% ICHREE
HEHARETHITY &, RENSBERZFF> THWTW 2 (B Th/ e v H FiE, R EZ 2
WREICFEEZSE T TILAD, RO0EEH EOPRIEBENRSZITVLENS NN,
WIZ, FHET A MTBWT, Al-A2 (FEEH) HNEERITER (W5 20T iEfg,
N=92, Mean=5.00,SD=1.32) &, & F72RERE (] 5 RIEf#E, N=26 , Mean=4.22, SD=1.71) T
DT HE D BI-B6 (& XFOENY) DA aTIZEND D), BOIKRLORW ¢ fE%
7ol (8, ZOREMND, MBEARED IEHEOME 3T NHETWD IREIT, M
MBHREOE L XXFOENY LK TWDHE PN bol (¢ (116) =2.52, *p= .01, d=1.26,
BIREKR), BABEEO/N S OWEIT (FRTE COREERE 50 REREEE) , CEARVREE
TO [HHZEL~DLT 4 3R] ELTHBERRKEECHILOREREEN TR IND,

F 8 EHRAGR AT EHE & TR FREOME B ISR 2 2 a7 ik (A /hE{K)
Descriptive Statistics Comparison between groups
PA(Odd-One-Out) n Mean SD df t-value p-value d
R R A R 92 5.00 1.32 126
116 2.52 .013* Large
RN TR 26 4.22 1.71 J

Note: d=effect size *p< .05, **p< .01

6. KR

KHFZEDO BRI 1 TH D, [F5l#E)] & LTS5 AT v 7 AOMERICIE, BRSO %
LHBEETOEREL L LICY THABTEZES, MAHERKOHAB L RNEOFOOKEFEZIY
At AT - TR EN, (BB EDOT7 4 — R 7 2BV IEL, ZHEMEE B LT
RETFEHLTWS ZENTERE, HEDOT7 4 — KR I hbid, h— FBRAREM -1z
FOEENIR D AT (FLEBVOFBERoX) , FEETOME 5T GFHRZH®) OF
I, WEZOLORHD T THVHEIZE>TOREND LELWEETTH - T,

HEY 2 THDH,5 AT v 7 AZEH LIEHEBO LA LB LRI E~DLT 1 X%
AWZONWTIE, /NS L6 D [EEBELTIARI O b, [FLEXFOMKOELE] 1T
WT, FBETHEICODERDR -T2 EF 25, Hl 21X, FATIZIX, Tumbrella) That) Tcherry]
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