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REHBICE T LREFR OB
—TF7ovav-UY—F, VILIT4T-TS39T4R BRHUEERZDDIC—
Outline of Practitioner Research in English Education: Focusing on
Action Research, Reflective Practice, and Exploratory Practice

’ROEET
BE P 7 e K

Abstract
The JACET Kansai Journal has established a section for practitioner research papers from issue
number 23, which is a valuable and ambitious step for the JACET Kansai Chapter. For this
memorable issue, this paper will give a brief outline of practitioner research in English education.
Practitioner research can be broadly divided into categories including action research, reflective
practice, and exploratory practice. The purpose of this paper is to briefly review the characteristics
of these types of manuscripts. Unlike more traditional scientific research, practitioner research
methods are primarily qualitative and often do not collect data, run statistical analyses, or perform
numerical proofs or validity verifications using significant differences and effect sizes. Rather,
these methods primarily focus on learners, teachers, or sometimes course designs or curriculums,
describing these phenomena and interpreting them in their own way within each situated context.
Furthermore, teachers try to understand these topics by exploring the what, who, and how issues.
In these processes, awareness raising, reflection, exploration, collaborative dialogues with
colleagues or mentors, and writing journals or narratives are thought to be crucial. These days, the
need and importance of practitioner research are increasing with the growth of teachers as reflective
practitioners. Thus, research conducted for continuing professional development will also increase

teachers’ quality of life and well-being.

F—U— P EBEAE, RENE, T ar s VY —F,
VI V2T 47« TT70T 1A, RIBNFEE

1. 1IT®IT

Z DO, JACET Kansai Journal @ 23 568 LWEfERBI & L C, #F5Eim L, W3/
— b, FEEHEICONZEERIPEAIND, TNET, REREZONEN AL
ANKFHEEHEFS (LB JACET & £id) TH#ED LN TETEBY (JACET - &)l - HHh
B - /NH, 20205 #F kL 2018 fh), JACET BESGHICE o CHREBIFLL, =Ry 7+ &
AFUTIEENSTHIME TIERWTH A 5, WEHNEZE < OFE DR E & R I8
DEICERINTEE, LrL, MAORERHEISHERY, ® _5i585 ko
DHEOLHE, BHLZBEEZRELZLORH Y, MRS, ST 47 YA aar—,
T8, 2 bHEG, HEOBMOGEREWED, x RFREIRDSEHEICKE A DV, R
RN ZOEFHBFTHBICEY TR EDZNLEVZIELTLLE D TIERV, #HE ORESCE
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REFHBEMTONDBESCHEHRE, 20 ) RO R T, FEERICHATLEE F Y
T (FEER) L2 THBIEHNITON, OoOFNMI 2, lx OHEOKTBENID,
ANPNEEDY, EOLSITHETDINEVHIRTE L XFLIRT 2EHMFROR IR A
BEINTETWDLEIICHE S,

e E Vo T, UEBFSE, EIEMIER ERH Y, Zoh TH ERLEMMER E
EHAWD RN, A X Ea—7 — /L KU =27 72 E&1T 5 BRFSEEE, IRESE
Ll ERnd 5, FICEMTFIOEIXEIE LR, BEROMFEE TR R el Sk L,
RAMRIEZEOWM 2R 0D EICko THREEZREMICED X, EHOT—2 %WV
T (triangulation), ZYHECFEEMEZ RO DL 2 ENTE S, o, REREMN, (RKHRGER
R EMREZIS T, kxR FEL LoD, EMIFEOZ IR —~IZAlY, B
WP DT A ERRE - AR L CTE LD, HAREELRKY, WU RMEFELZHWTT —
ZERINEL, G - BEXITWV, BREZBETLH2E, EIERE L IXBERITH LW R
RMELERUT DL Vo TH D, FEOREFREKLZIMY B, Zhbd THEICHR
L, WIZE e, EMLBHINDZ LD anrolzLrIlE b, 207, RFOD
BEEKRSLHBENETIE, Himse EROMEG, ML ERODTEEL VS LLFELHVLN
L0, BEmAEICHVEOLIRAIREH 2 CErb vy, £, FERE XK
EEEDDHDOICRKNICEN D, HATOREICOR2N D0, XRICKEL EAESN, Hixo0
FERNERAICIIR SN0, RIE LIS WHIERH o722 E b BETE R0, I 51T,
RPBBEIMREETLHH72D, BHEREEIVITEMSEOMEEZZFITL, BRTHZ L
DEM AT ORBRLEMIZS 2D &, MARLOMERRDONTEILERLRH D,

LML, RRELICHIBOLELL, HENRDLI LD E Do TE, #HEX
BLT, NMIACOFEZE#RL, ALEIEELLY, a7 0 —DFRDALRD
THREEHEFNLEVT 5, £z, E~ORERIRMZFF > THRFE - BB L 2R bEE%
R D, TA (2016) 1%, [BHEOHMIIAROER TH Y, BHEFRK L ZTOMRIZITR
WM A (epistemological approach) & fF7EmAYHEEIT (ontological approach) @ —-D73 &
HEThd| Ll TWa, 2L T, AiEFITHOTOEREL FERNBHROTEICEZZD
Schén (1983) ZftF &5 B MERFE (reflective practitioner) Z W< Z LN T,
BT (1997) ZE5FE 2 CTLem - ZEMICHERENTEEEOBRE XIROHIZE
FEML, HEiCTHDHZEERMVET, TONREBEOFTTHD & ME & ORERE
BELFET DI ERRIWIZLEHNTND (p.96), BHIABLRETFREDOFH AT LAL L
WITZBRLOOMATRE - BMEL CE Wb, #HIx X, #HNLDLDZ L TRENE
DY, BEBELDNITFEELVEDDL LIS ELNALM, ZHIDINAT, #WMbTFEEDL
HE TRV A > CTEBICIR ML, HLICEDVEE LT 5 X 5 2RO fl et %
BERLTHWELZWHEDOTH D, BUE COVID-19 IZ L HHRWR AT I v s3Iy, &K
YIiE & OB 2, EEFHEEES, ALOBREAZR Y, BN AEERVAREH T AHE
R ZAZTWDR, EOXS R Thh, ABOFOEREL, #HEE FEHEDOA
R EE XETHIHELHIC L ERNE A LED 2V, TO7DIciE, HFEEN A
ZOMECMBEEZERLZY, Wb a—2Ah )Xo T A, BEMEREL, RELIT
W, FHET Sk nWo et H, B, FOSGEICERE Y TREERMENLETHY,
ENOEMBELTIT) 2ENEETH D, 2D L0 RFEKREL, BITHEMAE 2 ITHHmDN
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YRR EAEB ST, BRNRILEZ F oo REORBCHEE LR R T LIk
D, BERESLCHEELNEORBICTHELG T HMAEZEMT M LOARN/HIEI L TN D,

HARGEZE 70 CMEE CH— M ENILN D 2 78, ENSCHMAETICEHLAEE -
TWh, 22T, KRTIE, KREFICRIT D RGEHE O TP T 2 TR SUERRIC
B2, TNETITOLRTE TWAHEMMOKE, & 5 W ILTKEER % (professional development)
WO NDHELE T L E LT REHEMIE (practitioner research) OREM G O 2 EE L 7=
W,

2. BERIIBITHBERR L EREHA
2.1 HBIZBITHBENE

B ORESCHRMEZEDEZ L T LE LIZENIFRE, W - BT (2010) 2k 5 &,
RFIWCE > TOHKRFELITALDOEREZ LRMICHER L S ZEZ2HEL, TTEZED
LaBTo2 &, TLTZOHBIZWAHALLOFRZRAMNL ELZDHT ERRO LD
(p.194), MEFH THNIE, MEDOEZ > TWDBIRNI, B L T 5 8 H LM o %
FERITADOEWREMR LEERL TV ZLIckos T, BMEAZHMLELY LT HHLOTH
D, BHIRBEMEOERKL LT, BAOELEOKE, BMOER - RIEE2ERKL TIT 9
LOT, HMPEEREZBOBE LTIV IV I T 47 « T30 T 4 A, MEREZD ST
BRI, T 7 7 « THFE, FEE L RO Y 7 EE N1 5 EMNE S HT (Mayring,
2000), W TIT 2 R EME (lessonstudy) 72 ENFEIT B D, HARAPMEHIZEE DL T
Bk BOEMHE & U CTHEM L T & 72 BEZEMEIL, Lesson Study (LS) & L THITH L HLY
AT WD P, OB R & HEEESOFEFTETHY, BEOREOLRD
P, BV X 2T ARHM, FEHESCHMOERETIENY ZRommiNREhb, KA -
LA A (2008) 1E, BRKATHEVMENTEET 7 a ¥ —F (AR) L od@i: L%
WCOWTHNZNE, LSO 82D T Fu—F 2R, TNENORMEZTLEL TS (K
H, #1),

EoI, THETOSZER TR] OFNESHEZEELE LTOMELE, TOFLERICFEITL
THATHED R LS, I HICENDL Z IRV Lt 2150k UL k9 2 i
el Ny, EEEMEOEBHEAZFOMMBL v AV ALT f DERZTOLHOE LD B
LT ko, HROZSDOADOFTHICHY EIFomd TnDd, | LT 5D
(FkH - VA A,2008,pp.37-38), F7=, ik (2008) 1%, BIEWIHI S E 72 A KD
HEMFEOFE R EFESCHRE & B, EERFOEBFTFZOEMER O BEEORFEL) 12
A2 D, MEOBE LT ETFEY O ERAXERVLEMICH O H XX TE RN
L, ZO%utE L \ERBIEIZOWTH LTV D,

BEBRMIRFE CEEMMT OB ESCHFTEE L LTI, RERCRETORIIEY
R ARRVWRNE, BRA ROV BELEZY, AWVICH MM A L2225k
FREHBLAI ZEbITbR D, MEAIMICED A5 H T, —ATIERINRoFMIC
R WTZY, FERHFOXKFOLOEELZIM LI Lol biZoRRNsZ bbb, #H
BEBE AR LB RIS R LI OVWTEHLE - AREITOWR— 7+ U 4 2 ERK
T5ZLbH5 (EPOSTL: Newbyetal.,, 2007), 723, MBREBALEZ N, PILERFEEE
ESRICHY A, BAR— ML, EREN EOREEITI AL XY 8T, BEOETE
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K1 LyvRVREZT 4 (LS) IZOWTHT Fu—FnEHL LY & 50w (BH - LA
A,2008, p. 31)
7 7 E =5 VYV —F 7 2 AF a3
Rl 7T e —F | LS LI TH Y ED KD RIENRH DD D
WR—FERT 7 r— | LS IEW IS L CHlEEZ AL LT OO0, RIETEZrbAEENTL
a 57
T 7 a—F BEMOFBEILSICED RS R Bhk 52 5 D0, LS IXHAM DR
FUNZDOWTIZ R L TV DD
AT 7 e — | LS (BT 2HAEMFERIIEx OO FHICED LS RgBir 5
7 ZTCWDLD), filx DHEMOFEN LS ~OELYICED LI
WL 52 T DD

HEFHPHKGE D |LS NED LI RMRFFELEUEZEALTON, £ L TEOHKGEIT
W7 7e—F LSO FIZED L) REBEE 52500

TR TTT7 4—7T | LSIFHM AL Z WNIZIER L, 720 2 HM O EERTH
7a—F LD, FRIEICE > TED X SR LS #AERHT O

qpM T 7 e —F LS RED LI e ABMREMBICAEAE L, Mo HBF/ERN
LSIZED L5 7B % RIE 3 D)

BEWIFET Yo —F | HLHMOBENPLRTED LI IZZOREMENRBIMEINT-D
D, FOHMIZ Lo TEOREMIITILEDL DL 2 BNTZD
o)

FO A B - BOVR RO AT L - A S M - 27 = — N b 7o BB - 2 151 B o & i 8 (Mead,
2013) A LB T2 LN TE D, F£72, Kroll (2012) 1%, AL AU & D R
KFECHCHBINE A8 L TR R X ZARRELZ T RN, Bo0ORBRICESERETS
LHZEICEoTMRRL LS ET 58I, NI Z LD BSEMUMEZ k< 2 &R T
EHLLTVD (p18), TDLEIRALEZV T DAKRM Az EL CHEE LT
OABEBIET Z LN TE D (Whitehead & Fitzgerald, 2006), L2 L7285, HARTILHER
OMEBT DL T ATy T AT 4O BRIMSERITHEF V@R LoD, [#
Bl D% B, MMAEAL, 541D < filx NOEEAM 2RI (Stenberg, 2010) &\ 5 H O H i
DIEF L, Kroll (2012) DWW 5 RERH b OFREAHEE /12, HCPIRY NG Z Wl L <17 5
FCHERTOLERD L, £, K (2016) IFMEANOELEZ L VIEDDLI AL XY IR
BORRBED N EZED TA UV EZ—RNBIT LR Vo7 AZERELBE LT, HEMA
OBRBEMEREE L TALMICIEE T HZ LD TE DI0EN - A 72 2 23k b
LEL, HEICKROONIBEHITHWATL2FETH D LB TWD (p.23), #ATDOFiE
SR E, EEH, BERC{ES (teacher belief: Dewey, 1933; Gebhard & Oprandy, 1999), #
Bl OFBH, RAE 1E B, 178072 SISl 2 Y4 T - a8 %0 (teacher cognition: Borg, 2003 72
E) TR L ED LN THEY (R - A—2,2009), REMEOERICHLASK I LI
B AN Ths,
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22 BEREABTEBITIH»BENALEE (F) &

EHRHBEEBEICBVT, HRTMRRI>TVIO0EMY, RELZEVEIHETH L
WFHEFICEBETHY, ZOXIRHBELZ 74—V RELTUTHORENR ORI, S
BRia7r7e—FiRtonsd, —JF, HFBICEALTRIANEL S Z L1 H %, Bailey (2001)
13 K % < classroom research, teacher research, action research ZL#Z L#EHIL T\ 5, £ L
T, HEMNRIIT —FZPED LNIFENER I N DL RICE - TER I, AR
IR EAT ) ERICL o CTERSHN, 727V ary - UV —FF, EEOHREDOT I r—F

(FiE) -3 B2oNR, TNHEEHEL UUTbhbZ bbb LTS, Inls,
T FFE (practitioner research) (X4~ ZRAFFEMEILCH WL D23, HEHBFICBIT 5 E
BERIIHAAM ORI ST, HMAEESCT—R « D) X 27 AHBE, HERBESSHE
BMEBERENEDLE-0, HEHFEELVIEVERTIRZA TWVWEEEZDLILENTED,

7, M- EOR - W - BER - WA (2019) 1X, BENBFZE - S - FEEPFE -
WFst A bhlg U, TREAFE & 1%, REOBEMSLSLEL Wo THN] oolc, HEiaH
PR TEE] L22oT, BHEL WD [UR) o<, AR [HED 28y, TEA
] <175, TAR] 2HBICANTEMHIETHY, REOEOM EIZ2Rn 58D TH
51 EEHZLTND (p. 18) (WU, 2016 HS M), XV FIRHFIEIC 84 &V 742 5
AT O, AT OB, MRRECIGG O E, FRIT A MEITW, WER2 7L
— N, ERICITEENAEZITY, MBRBICIIEEZTOTICER T A MR
TANEEMmL, MBEICHEBRRENELZY), BEOIRN G > Efia R EE2 VT
I UIREET D, LovL7en s, BEORETIE, FE2EHDE, BEE, holEE), K
M, ZEEM e R EL RIET AR H 2 ERZHKGE T2 ERRBETH-720,
HHIMOERER CORIEDOBEESCZ U2 EOREDL & 5, HEWHIITZE-CRRIBITZE 72 &
WERE S WD, DRV OSBRI D, £ 2T, FEEBEOHMECIHESE D - OITHFSEX)
BEERLD AL, BMNEISLT, BRI CTIET BN - BT —22REL, £HEL
T — 2 &GN - RIRL, PR LT - AT L L Vo mE RIS I TS

(BAK, 2017; M, 2019), BT —% & LTIE, 72 MOME, Eh, BERE GEE)
pd, BRI —2 & LUIRER, BELT 4, HEIRLTFEEORYEY RV v — T,
AT, B (AHRR), 1 Ha—, BT 7 Ly AREREZLND,

RPN ERIETIE, Y F 2T A0V T AREERL, ZRICESHTEREZITVL,
BB L, MERBIIENEZA TR OV E2RHL, T axEML T —F 7 - &
— M7 A VA EAERT D E VoA THBEMICERETIE AT O LN, BEWVICREELZRN
AL, aX U bRMEALLY b H D, /- @EFRAR ETIE, FICHKE, A
BRESCRELIL, RETZVFEHBEEREFERL, BESCKHE - ioRA v, &
LIeNER EEZRRICRABSCSBT IR, BEZROMEHBEDOERIZ, B ol ARK
BRI EETALILHKEZ KI EO XD ICHEIERICEY, REASW LB OEREZZL
720, BimlL7leob, AU EEN AL 2T 5L 0B bBOLNS,

Fio, BEEGHTHEICHVWANREMN R TEEL LT, & <IXBEICHBIT 2800 & £
DR SR EMHEERE TEE - Wk TEHOB 20z T3 TR TR 230
D10 OB T AV =T EREEE 3 BEICKYY 5895 Flanders Interaction Analysis
Categories (FIAC) (Franders, 1970) 73® 2, £72, ZAIZHANOEENR S, MEZE,
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FEHBFOAEMN R SH L EATY AN L7 Foreign Language Interaction (Flint)
(Moskowitz, 1971) X°, 2 =2="7 4 7/eR¥EL AL, [HETOHNKE] & 2=
== a v OFFE 7 £ &)< 53879 5 Communicative Orientation of Language Teaching
(COLT) (Fréhlich, Spada, &Allen, 1985) 72 ERH LA TWS (LA « AR - 2215 - G,
2018), D L 5 RIEH L BD /N T U A& BRSO T 2 FEDSMC S, BRICOWT 50
EbdH D,

RENTRZAT OB, % (What), #23 (who), ED XL 91T (How), 78 (Why) 7
EZ R TS KENRH LA, Nunan (1992) 1%, “Research is a systematic process of inquiry
consisting of three elements or components: (1) a question, problem or hypothesis, (2) data, and
(3) analysis and interpretation.” (p.3) & EF L TWD, FFTIXMWOMEO R E B E 72
T, T—H%EDZNLEGITLMRT DLV ZENRBPEREICLRDEN D,

F 72, van Lier (1996) 1%, AT o WFFRILANMIA B OWFFE (insider research) T&H 1,
AN DOMFFEF T L V1T 2% (outsider research) & XM TH 5 & LT, #ihifi & WfF%E
F ORI, LRESCHIKZR EHEBEZAALTOMIELHEREL Tnb, E7z, Hime 32
B, 2L THRIZIE > THEUNRWER T L Z 2L, kb RO L1E, EEoD
71 (theory of practice) N EEHE OBMERIREXCHEONIATOHFIZEELZ G XD 0)
L THDHEBRRTND (pp.28-29), X HIT, HMM O EIZITA D& (awareness), [ At
M (autonomy), EIEYE (authenticity) BNMETH Y, TN ZNDOERIZ DWW TH FEMNICHT
HLTWD,

Educational research

Academic research collaborative research teacher research

off-site on-site action research reflective teaching]

1 ZEMF%E (van Lier, 1996, p. 217)

—7J7, Hanks (2017) 1%, SFE L #BICBT 22N T, V5T, hEH5Z25
NRELZLEEREL, TAL3IOOHMEERT 720, HHHRIChZZ OFERMIER
LNTELEDR, FEERAMEILIHFTORRE L EROHMEL RBEIELI-OOFEN LR S
LHERDLI, M LIZIFICRD2OobbE LTS, £z, EEHEHFRITITZL OR
RAHET T —=FnboH0n, R&LpFTT 7 ar - UH¥—F (ActionResearch : LLEE AR
L 3, Burns, 1999, 2005, 2010; Nunan, 1993; Wallace, 1998), UV 7 Vv 275 47 « 7575 4
Z (Reflective Practice : LA RP & 37T, Edge, 2011; Farrell, 2007), #EJFEHYFERE (Exploratory
Practice : LAF& EP & 250, Allwright, 2003; Allwright & Hanks, 2009) 23& 5 & L (p. 1), #f
e FEREMEDOEZEDEVEZRDOLIICHMALTND,

-Research is purposeful, systematic, ethical, and critical investigation which takes place in a

socially constructed world, with the aim of deepening human understanding. (Hanks, 2017, p. 35)
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-Practitioners (teachers, teacher educators, learners, etc.) conducting purposeful, systematic,
ethical, and critical enquires into their own practices, in their own contexts, with the aim of

extending understanding(s) of educational processes and human behaviour. (Hanks, 2017, p. 41)

F 72, Hanks (2017) 1%, EEREBITOMRICEZ S OR LT o —Fn b5 2 Lilfilh,
T —= =L LTELD, H2DOLHIT LTS,

Practitioner
Research
Narrative Inquiry

Exploratory . . Teacher Research
. Reflective Practice
Practice EAR, Classroom

Research, etc.

Action Research

X2 EEEMHTEOZ 7 I Y —> Y — (Hanks, 2017, p. 30)

EERENENBTH D ETIE, ARSCRP I D X 5 /i E-S1) TR U DNA 2> &
T5, £ LT, AR OHIZI, W@,/ 2B EeieT 7 v ay - VI —FRNEEh
%o —J7, EP I NROMLE ST T, AR & RP Ol & %< 24+ 5, LarL, £h
FNORELRSLEN, KEBHDIELTWD, TSI E, 777 0 7% (Narrative
Inquiry : BAFE NI & RG0) OBAERMFIE, BEML L EEL T TNWDEN, b ORFEE LT
B LD,

3. 77 av -« U¥—F (AR)

3.1 AR LT
AR OREJRIE, 1940 FERCKE O LEFHE LT - (Lewin, 1946) A4 L7227 /L—
THEAFT Iy ADWEFIEE S, OMEZ N EREOEFTEBICSM L RN b8 - i
L, QFOEBERZR IO T 52 L2k - T, EHO R TOMADREELITH)
DEREMNIEL, @FDOMEMPEERBIIEEH L CWLHEMICTZ — KXy 7§52 L1
Ko T ERTEB 2 RBESERN ML MHFET D & VI FEHFIETH D (1HE - RE, 2010,
p.40), T7xb b, BWEICBIT D EOMBEICK L THAE - FEE2ITV, ZOBRIZESH
TR O 7= OFTH) (action) 2 L, MO EFEREIFTZEE2EMNELT
ITOME -MEL VWD (B - EH - AEFH - H4K, 2019, 0T, BRBTYEE
O, Mgy e s M, FRSE R EICHW OB IL, W HEESR I A AR L,
Bl ZIXBEESCAEZEODLEVSTE LI R L2 BWIL, EEREPACHAZLZTLEL
THEZEIT 720 T 5, D%, 1960 FRNBIENY ZRE 50, TOHMALE LT, AR D
MEE RS A EEZBRHLTNA OO, BICEKRLZEET SO DL T, FEEFINE
DANARER FIECHBEMET 2 2 LCLEMT 20672 EE 25 TWVW5 (Bailey,
Curtis, & Nunan, 2001, p. 135),

BOE TE, 1980 F{RHI DI K E O E F 55 Dewey (1938) 12 L Y #28 E 4172 learning
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through experience (ZfAK SN DR EHO KT LK N AR DIE Y Th 523, K&EH, VT
2, ZMREICBNTHRELZET S, KETE, ZoORROBUAH - HErumlm b
T, #E R DT DT D Lo AN IR~ &R 5 72, Carr and Kemmis (1986)
IZR D X 9 IR L T 5 (Hanks, 2017, p. 60)

... action research, by linking research to action, offers teachers and others a way of becoming
aware of how those aspects of the social order which frustrate rational change may be

overcome. (pp. 179-180)

FO%, BEEKRMELEMGM - ZHERK AW CHEHA SN D LI DIN, FOHERIC
%, WP SHEEE L i A SRS A T 5 12T O S BINAETE T o I B I b
D, BOOEKE ZEMICHIIEL, AxOHEEERLEE LT 2B RGFEELLTO
BEigENRE SN RN DD, £, HEIZ7NV—7, HFEE EHEIORREICLY, HF
FEALE - AlE L TSR FIEN E b, FEEM, 8o —%—v v 7, f{EkE
RNV F a2 T AHEREDOHETISHERTWS, flxE, EEALESTCEFYatr b
V¥ 27 AOEANOBRT, HAi7 NV — 712 L BB EIT, BHENRSCITEH L AEL
EYET 2T AR, ZINTELEI Y X2 7 A0BMOBELZHETITH> 2 &~
J&& % 2%F 7= (Burns, 1999),

AR DEFRIZHOW T, < OMFFRE NIRRT 52, Richards and Lockhart (1994) [
FDOEIICERZL TS,

Action research refers to teacher-initiated classroom investigation which seeks to increase
the teacher’s understanding of classroom teaching and learning, and to bring about change in
classroom practice. Action research typically involves small-scale investigative projects in
the teacher’s own classroom, and consists of a number of phases, which often recur in cycles:

Planning, Action, Observation and Reflection. (p. 12)

WIZ, AR DFHBIZED L S22 5D TH A 5, Nunan (1992) 1% “Elsewhere, action research
has been characterized as ‘... a form of self-reflective inquiry carried out by practitioners, aimed
at solving problems, improving practice, or enhancing understanding.”” (p.229) &R, Bailey
etal. (2001) %, AR 2% TV H—F ) THLHprLIZ, (1) HE- B E - SZArn3dH b, (2)
ENDICEERES 272030, 3) T—FOohCHRAGFEST LI LiICHDEL
TWo, &bIZ, Wallace (1991) % AR D k) 2, il H & O SUIRIC 51 2 FE I H 5 B
HLTWLRHEDMKFHRERMGEONL Z L L, —RIEHOBEER RO, G
7278 L W BRICE VMO 2 FETHL 2 L BTN D,

1. It can have a specific and immediate outcome that can be directly related to practice in the
teacher’s own context.
2. The findings of such research might be primarily specific, i.e., it is not claimed that they

are necessarily of general application, and therefore the methods might be more free-
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ranging than those of conventional research. (Wallace, 1991, pp. 56-57)

it,mmmmMﬂmmmwm)i FEERBEIE AN & BB S~ Dl & 5 T OIS %
LT, HAREHRMZTWA (naturalistic enquiry) 1%, M ALKH HITHT, AR TN ANITE
@ﬁﬁﬁb\ﬁﬁﬁ%ﬂf&; D, BEEZEARMPEI D02 RBICEE LB OBELZT L EL,
“It is characterized as being a participatory, self-reflective and collaborative approach to research.”
(p. 44) LA ~_EKEx I WF 92D % A 7O T, vanLier (1988) O U Y —F %147 (K 3) &#H
WT AR OfLES T 2R LT,

selectivity
Measuring +| Structured  Controlling
Surveys 1 Experiments
Coding Quasi-experiments

‘Systematic’ observation

— Intervention —p +

Controlled
Observation Action research
Case study Interviewing
Protocols Elicitation
Stories
Diaries
Watching - Asking/Doing

3 U —F D% A7 (Allwright & Bailey, 1991, p. 43; van Lier, 1988, p. 57)

—7J5, Wallace (1996) L AR O %% “Ownership” “Focus” “Structured reflection” @ 3 -
DEETHIT, AR BT nDOMEFLV DL LAEKRFTIZETHLOTHD, TORKED
FEOLBITHEALR Y, 2R MM c e — ViR bR shizbDTHDH Z &,
Z U CHEIDITA~DOEENRIEYV KV REETH L EHRTWD (pp.290-291), Lo L
&ﬂ% WROBVICHZAZENTWDLIAEATIE, ZO0BROIVTIVIT AT T3 77 4R

BRbHEWEWZ LD, 72, Gebhard and Oprandy (1999) (%, AR @ H:[ETOHEL Y Fil A
L_ou\f/k@ot IFICEKLTND,

Action research includes (1) posing problems and addressing concerns based on what goes
on in our own classrooms, (2) systematically working through the problems or concerns by
creating and initiating a plan of action, and (3) reflecting on the degree to which the plan
works. Often action research is a community effort, in other words, discussed with other

teachers who offer their support and experience. (p. 22)

FLTC, MEMRAT 7o —F ThDH7D, HIRLITILTLLEARWE LR LY, “[Hf

we take on a nonjudgmental descriptive stance and approach problem solving with the idea of
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learning more about our teaching beliefs and practices, the process of doing action research can
provide us with opportunities to explore our teaching.” (p.22) & #EIE DS & 17+ 2 Al REM:
WCOWTRIEZELTWD,

Flo, ARIZBWTHY 717 v a VEMBERARXTH Y, Gebhard and Oprandy (1999)
3, FEREZRRTLIEDICEHEMOBRLZAMENELTHLL L, RLHAT4SOME
ERLTVWD (K4), ZRAREOEID, BHIZOWTE L THEA~DBENRERICOW
TROZxmd, BROMBIZEETRLZHLY, HO2LLDOHEELRROHEIELED T Z
LERHERLCBY, Yry—FATIAT 47, ERLORFE, RRALEAE L CHIED
ROZZORPBDEEOREF 2T 2R bHHAL TS,

Assumptions
about
exploration

Attention to
exploratory
processes

Awareness 0
teaching
beliefs &

practices

Awareness
of (teacher)
self

X4 K25&%D 4 5O (Gebhard & Oprandy, 1999, p. 18)

L2l b, kI LY AR OFGERHIEDL R, AEBEHEICBWTIE, #H=ET
HZAMEORNZHME LY, MESHWEZEEL, ThbEMIRT 572078 2
T EeNFLERy, BECHELZYWET D HFEEZR STV E RS BHEICFRT L 572
MMEE LT LHAE N —7, ERITHERBEREREEZALTITODRDZ L H D (R,
2003, 2008; & -« HiffF, 2004; =k, 2010, 2020; =%, 2000, 2005; &G, 2011; Burns, 1999;
Nunan, 1990; Richards & Lockhart, 1994; Wallace, 1991, 1998), 2% < OFZE D% £ & 0
HE, AR IBEOHERRE CEIBT 5720, T — ¥ OWUEFIESCHRICEEZ LIE L
RO ER ORI OME R LT, Himo —MRIEMEWE VWS TZFREITH D0 D, #H
MREDLL2BEBRZOT R TOHERBMEXNLTHY, RESLCHATRE COLH LD HME
DI, ERICEETOIMAETH LR TIYMAARLT <, FADIVIERSHEST L L
T, WEREKE L L TCHOERMOAMAZERT S22 N TE D, E-ELHTIY ML
ETHERSEE R I b OB b wEb b b, 1o T, Sikietham - by
FEROREZEL CHMMAZOHORUIZIE . CTHUNIIRIETE A NEREH) Z LM TE
LEEBExOND, £z, % (2005) (X AR IFRFENESLE TR Y —Kima kDb Z &
LRV, BEDHATEAELL, A bMATVWOIRETHY, Lo ThHh I D &K
TERE, HOEBERTO—FEILELTWHDTIEARWD, £ x D AR Ofs#H O —&Ak
LW Xy, VH—FREFBIANE, B0 ARF —rnER, FEEOTEEREO MG L

10
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LT L TEDDOTIERWVDEBRRTNS (p.12), & HIZ, AR OHFGHOF W E LTI,
O FTHERFTHo THEBTHERINZWVIRY, HEORFETIH R NEWI L%
BoThYEHEICED,

32AR DEREIZMIT T

HATH AR DN Z D LN TETE Y, K8 (2000) %, [HMNARELED R
WH, EEPCHEEO T HED T, BOORE~DERL ZNICESSEKREZRV RS Z &
LY, BEAUEFEL TP BEBEMROFETHSL] LHPALTHS (p.31), £/, 20
BRI E LT, MEICESS EERAHYV BT Z LI EELUEL T REN
FDONY &, FROMIBOHAMER TH I L ChHLMEEEKTERTLHIZ LITLY, &
Uo7 ARFMO AR 6T, PREE R EOBHELEICE KT 53, ISHSFET
SEEAHEHMRICE SN AR ERE LB THRIEL, BEEEMIICHEIRL LS5 L3571
Wi DM, BIRYEDEGNLNLIBNTND (p.32), £ DHF ORIENIED YT TIE,
V7V T 47 T4 —=Fr70—82ERMeL, HEZBUEICHEBICER LD DI
7z b7 0 LT,

HAE (2011) 13X, MR EZ OB TH L35 “accommodation” A3 O Rk FE 12 KY) T
HYV, ARODERLEEBZOY A7V E2BLTTrE LTORENREDLND LB TND
(p.182), F 7=, Wallace (1998) £ (2000,2005) % %), =558 15 HlG <04k [H 58 2%
H7p EHETA B R R L o THIZBER 72 MG (received knowledge) & F 43 H & O £ 5k
N B ARS L7-BEfF O M5k (previous experiential knowledge) % & & IZREZERVIRD, AL
BEL, BERMICHTZZERICRDMARZND, ZONREEHRIET S THELEAEOY A
7 )L (reflective cycle) | i LT, 7 u k L TOHOIET) (professional competence) /3%
naek_Ttnzg (K551,

Received /_\

knowledge

Professional

> Practice Reflection >
competence

Previous
experiential
knowledge

5 Reflective cycle (%7, 2005, p. 6; Ei4&, 2011, p. 183; Wallace, 1998, p. 13)

AR [ THETHRVIRLITOND LD TH LN, £OH A 7 0E LTI TOFRIERE
bivd (RE, £2), BYICHEE - XAV OHHEZITV, ESWELTZVD L0 o T ]
W BED, FRIHE CHEE LT — X 2EOFREZIEET S, o L CHEAEE S
L, liiaEd s, HEOLKNLHERZAMICL, EERIEFZ2REL, E0L RN
ANEATIDEFFET 5, WHRGEOT-DIITEI 2RI L, E=X VI LR T—4%
WEL, o0 - MR L CHRREEZRIET S, SLICEKBELZLOEME L, FionBERRE
EATH, TO—HOBBITEERENITI, TOLIITHVK LTI ZERRUTHS LS

11
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72 2 AR @ FJE (Bailey et al., 2001 (&)
Initial Cycle (FFIDH A 7 L)
. Problem / puzzle identification ([ /X XL DF;iE)

1
2. Preliminary investigation (F-HIFHZA)

3. Reflection / Hypothesis formation (%44 %%,/ i it O % &)

4. Plan intervention and act (&t )

5. Monitoring / Data collection (=% U > 7, F—XI4E)
6. Observe outcomes (i = D FRFE)

Second Cycle Begins (%5 2 O+ 7 1)

7. Identification of follow-up puzzle (YK /XX /L D K iE)

8. Reflect / Second hypothesis (4%%,72 & H OL)

9. Plan intervention and act (i & 17%)

10. Second round action and observation (2 [F] H O1T#E) & #8142)

W5, 7—Z%, B8R, HERAELRE B THEOEMAE GUBRSME), RBY
BY— b, T — b, BMRERE, FUEREUEIC X ¥R, Yy —TF AR EThH D,
HOOHIZOWTIEHEMOBEESLEHEE - FHE - H8El, o /774500 %274,
FBEHEREL VO TLHMBHIZONWTHONT L2 ERRUTHY, FHEICEREL YT,
1o DEERBMA T A, FEIFIESLTHK, ST RE2MA I EEHY, RED
BERCHEHOZNEFNOEBSCHEDERSITEE LT, L0 BWEEIRE 2R 0,
B FEHEDA 2T ay, BETOSEHASLHUVEIE, 74— Ry 7L
OWTHEBL, HEZEVWHTZENV Y —FOHBEZ . CAHBIZESTHAH, £z
FATWIR 72 E 2 2B, BRI LB XN EE L, Mitx2iT 21, LVmENT
MR ERD, FEHESEELTHS D (R, 2020),

—J7, Shinand Crandall (2014) 1%, L0 > U7 TR 6D L HIZ/RL, HiBEOFE
EREEOHM N — 7, BIZITHFALENN & T T o HET TR M B E O AR b EWVIZHED]
BIENTEARTHDLE LTS (p.370),

Identify
/ (FEdR) \\

Act again Gather information
(P 5 i) (I HRUINER)
Evaluate and reflect plan
FHI - RV IRY) (1)

\ o /
(3=liti)

6 AR @it (Shin & Crandall, 2014, p. 370)

12
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RIUTOD AR OFEEEFFETIX, = _E (2020) 25, HFEAMMOEMEE NI RIETHELZHE
L, REICOEIREZXET 200 CFH T =y 7 VA M EHE L TR Z S
CEHEMEERIELCTRBY, BMHEOEBICD, kB, V7L varEzHnws LT
1%, AR & RP & OHFHEIZZ WS, ZOEWNIHOWTEMN, (2009) 1%, L0 EEMEE
W7y, REEZANFIT 20, ZMEELEASOIFICHEDLINENVSTZ 2K ILTRLTVDS (K
7)e TIE, WIZRPIZOWTHY EIFTHS,

public

subjective objective

personal

7AR & RP O B4R (FEJH, 2009, p. 141)

4. V7V IT 47 - 7777 4% (RP)

B O R VIR E AR EMBE AR ERICIRVIESTHH 9 &, REZLFEEDOREA
RBARRELP R ER - T D22 EDHY, BMBEAPRETORSRLTEEDO L% B
WZEB 2, ZNEFRPVICEYEY R R ERED HIEEZH LD LWV o HEW,
Zebb, V7V U7 47 (reflective) REEH(EMETENKRUTHLZ LB DH, TDOX
INCHENT Ve —F i, BEPEERELLSHL, IBVEY, FEL W Z & THREICA
MTZENTE, FICTHALOERARHMICIRY KD Z L2, RESLHMELED S ET
% H 72 L 95 (Crandall & Finn Miller, 2014; Farrell, 2007; Murray, 2010; Richards & Lockhart,
1994; Wallace, 1991, 1996 ffl) .

Schon (1983) OHNHEKIFEREH &5 B X2 &5 E 2T, Richards and Farrell (2005) 1%, 5
BHEICBITAY 7 LY v a % “Reflection is viewed as the process of critical examination
of experiences, a process that can lead to a better understanding of one’s teaching practices and
routines.” (p 7) EEFELTWD, E7=, Schon (1983) 1%, Dewey (1933) DAFFE % JJE
WAy, HIZHEMRLmikEz @ S 82 2 &L CRBEMREZ NS & & 2 5 E KRR ICRT
6&%?!3’96\55%@ (technical rationality) DRSS &, WEREERE L LT HTH0 R0
J1 (knowing-in-action) | <2, [{TZADHF DH % (reflection-in-action) | & [{TAIZDONTOH
%% (reflection-on-action) | % Z81J, TR DR FRZ DRIV KD Z & OEEMZ T VTV
%, £, RP L IXEEREVLHAE LML TITOIEHO IR X&EThDH E L, HEH
EEBHOBRL, NEMNSE, EHTORPIZOVWTHHRRTNDS, ZD%, [TADE
DA% (reflection-for-action) | & LT, HEMNLFEALL I L 2T O%OFREFWIZIEH
THIELHEFTND, RPTIE, EROFEFNRT e —F It L5 L D kY, EE

13
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ENEEOE THLIBRELMRIITIZET, TRHETORSEN - EEWNART 7o —Fn
b, FHEANAFEERAZE L CTRHLES, ME8, FHhl4idd 52 L TERICRNMNE,
FREFIERET & L CEEBZRIT T2 ERERETHLIEEZZHND,

R B - 63 - 0 (2019) 1%, RP % [REREZWHMMNIZIEY RS Z & TH -2 EK
EREZFIEML, BHLHHFORBIZOWTHMEZRD HZ LIZ L > THBO R E
ZEETHEODEBRIEE] EEHL (p.19), FOFEER % RO EEMEAE 2 72 Dewey
(1938) DHEHFEZHBF R, Lewin (1946) D7 7 a2« UH—FEF /L, Kolb (1984)
DR TEFHHT, Rodgers (2002) ORIWOERK AR EZMIEICK 8 D L H IR LTV,

, [ #5k  (Experience)

iR
(Understanding)

iV (Inquiry)
ST Fiak
(Analysis) (Description)

K8 VIZVLIT 47« FT777 4 A0 (EHH:Ah, 2019, p. 58)

BRERBRARVIRY, BWESLTERBT L5, HELA L X —LDFEY LHEEHGE (teaching
journal) R A B L TR L7z Z LIRS MINL, BEWEMLZXDL, A2 —X7 44— R
Ny 7550, b ETERTIEEETHY, ADORBEZHEML LY B0 5, NEIC
LVBEINRBEOFHSRHBEIZMEEIBENRMETHY, FRZELWZ bR, £
DFEBREZMRYIRSTZ L CTHMAFICERNAON, BOOREZARL, TOZ L TRE
BEIZHDRNBDLEEZEZDLND, TOLIICHME L TOHFEZD LD EZITIED, B
EROD, BELRALLEETHIZ LN TELE0THD, P LTHRETORREZIEY
WY, TOBEBEZELCHMEEOREICOR T 2BEMEETHS RP X, HOBERD
TrERAE LVEMAL, BHOKE - Zixr b o T REMEE bW E, BHARIZET 55
EEHE LMY MENTE - (EHf,2019; & H - EH - B - 5 - B, 2009 1302) .,
T, BAIOERKIL, BHOEROBILE, A%, RERSHOTawA%2BL TITH
n, ¥y 7vova 28R4 5,

—J7, Wallace (1991, 1996) S /32595 RP 1%, MEETHDHHY (self, BLEROXIS
LR BRIR) LHFZEHE L L THRFETTAHES (ego, V7 L7 va T 5ERE) I THE
FlematL, BEOBGERVIED, TOXVLARA—HEEHERL, WL REETHEORE
O mYEE B L BER R ERR o FiEEs AR THCY 7V 27 v a > (self-reflection)
WX DBEMBETHY, HBLEHRAR L5250 Ly (AR, 1998), £72, RP I
BHEOU 7L 7 varORBOBRZE =FICHHALLY, KFETRITL LI RBES
MEEEMY 7L v a rOREAMARDE CHMAMALE L ThEEZEMRL, HFEE

14
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B LN G, ETLHILEHETIEEMEICT S, TOB, LXHEFLR5H
FRRLETHY, RREBATEEBFEENA L F—Lb bbb,

7¢%5, Freeman (1998) 1%, RP IZIEL Bb By (inquiry) & b fildv, ZAfAIT 9 5L
WCOWTLLTFTD S DODEE LD, £z, KOV A 7L EKIDEHITRL,
RinWzRbir o2 & s, HETOHM (understanding) Z B L TWDH I ERNNND,

Proposition 1: To truly make research a central part of teaching, we must redefine research.

Proposition 2: Research can be defined as an orientation toward one’s practice. It is a
questioning attitude toward the world, leading to inquiry conducted within a
disciplined framework.

Proposition 3: There is, as yet, no publicly recognized “discipline” of teaching. Teachers do
not think of themselves as producing knowledge; they think of themselves as
using it.

Proposition 4: Inquiry—and not procedure—is the basis of teacher-research.

Proposition 5: Creating a discipline of teaching requires making public one’s findings. To do
so teacher-researchers need to explore new and different ways of telling what

has been learned through their inquiries. (Freeman, 1998, pp. 5-15)

QUESTION/PUZZLE

%

UNDERSTANDINGS

DATA COLLECTION

DATA ANALYSIS

“PUBLISHING”-
MAKING PUBLIC

9 HEMWFFEY A 27 v (Freeman, 1998, p. 87)

ik, BN EEICmNI DO THY, X THWERLEIT 2 L EM%E %238 ~, Baumann
(1996) DFEEAEBIH L OS>, HATFEHEOFOLBITETL I LICHTHEMEE R
TRETHY, WERENEMEL TERLRWVWEFL, £z, HOFTEZ TS
CEEIVBEHMLEY EED, ME LD LI, L oT “puzzle” ZFEOZ &M
KREi72L LTwWb, 7235, Freeman (1989) 1%, HHfiBHICm ) CHAIOY 7L T v ard
RN D & LT, Mk (Knowledge), &2 & (Awareness), £29f7 (Skills), REE (Attitude)

D4OOEHE - ENETY EFTEBY, ML TAIIERAShTV5,

15
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—7J7, Farrell (2012) I% “There is also a need to reflect on our knowledge about language
teaching throughout our careers in order to stay fresh and avoid burnout. Thus, language teachers
must take on the role of reflective practitioners in order to continue to develop professionally.” (p.
23) &, BHEIDBRARETCLEDT, F¥ VT2l L THEOHMERY KD LML,
HMEAEZ @ OR T 72010, RENEKRSE L L Co&F2HlbRiniEornEikT
Wh, ZOXESIT, RPEZEL THREZIRYVIED Z &L TRENLFV, AHLOITEHRZ DM
MRE#TED L1720, KRMICEDTZERZ TICERMBERS TE, #HMMoOKEICS
RBDELEEZALND,

RP DEEIERLT F'n—F bikx Th 5%, Murray (2010) X, H A DY FH A4 & il
72 B D ML OWTEEFlZ R LTS, BIAE, MATIE, BCHROREBRRRLE
WEDHE RS Yy — T %2105 2 L 3R S (Baileyetal., 2001; Richards & Farrell,
2005), W=t 7 VA ZERT DI L BBEORRICHRB LSO TIHLRVNEEZZS
% (Brown & Wolfe-Quintero, 1997), £7=, W#e0em v i s LTk, Yy —F a4
BHLEZY, REPOUNMMEIE (critical incident) Z3HT L72 0, [RE & M@0 720 5% 8]
BAVE N IR —F T, T4 =T 4 —F T EEIT 572V (Bailey etal., 2001),
HEfR LYV R =R I N =T 2R L0 Loz Z e, HRNAOZESONENEE
T LOMBRICSIMULIED Lot 2 b E T oD, EERMIICEO 2RO FE A
ML HEWVICFOEZLBMRIEELES Z L b T 27D ETH S H, ZDH
L L T Bailey (1996) 1Em@H)xtaE (collaborative peer dialogue) D EEMEAFL X, ZF O
EORREIIZ, RVOFZREEI ZLORYSZBE~TND,

5. BEERER (EP)
51EP & 1%

PRFRMYFERE (Allwright, 2006; Allwright & Hanks, 2009) 1%, 1990 4EfIC EEH TR D —
REL L THEZOMMATHIE L2, ARXRRP LHEALZ W, LMALETOEVERL
MICT DL HERHIEEIT)BICKLETH A 9, Allwright and Lenzuen (1997) & (e.g.,
Allwright & Bailey, 1991) /X EP & ARZWTNHEHELZ L EIC LD THLIN, T DE
WE R ZLDOFNTH B Lk, FEOBRNBEBR N EL LSRN E Vol Z A
bHEMPIL TS,

Exploratory practice differs importantly from Action Research not only in its reliance on
existing pedagogical practices as fundamental research tools but also in its use of teacher and
learner “puzzles” about classroom events as its starting-point for the pursuit of
understanding what happens in classrooms, as opposed to Action Research’s use of standard
academic research techniques and innovative pedagogical practices in an attempt at directly

solving practical classroom problems. (Allwright & Lenzuen, 1997, p. 73)
F7z, EP X, Bk L7z RPICH B LIREMILTH 2725, Allwright (2006) (X EP %
UTFTOEIICERL, BETMREZ - TV INICKROEHMT D N E2ZAT S FEHE LI
ESH L0, BIRPLFEETIT O WRRMITATIEKTH Y, /SZL (puzzle) % it 2 T FF
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Lt ZENRUTHLELTND,

Exploratory practice [...] is a way of getting teaching and learning done so that the teachers
and the learners simultaneously develop their own understanding of what they are doing as

learners and teachers. (Allwright, 2006, p. 15)

S 5|2 Hanks (2017) 1%, “...while concurrently practicing the target language, it offers a way
of avoiding ‘burnout’ by integrating teaching, learning, and research (Allwright 1993, 2003;
Allwright & Hanks 2009).” (p.2) &, EP ¥, EEE OO —FETH DD, #H&F -8 -
MREEZRET D LITLY, Farell (2012) TH kAL &L R S SEBRE 2 [ 5 )7 1%
Higfdtd 5 Lk XT3, 72, “EP foregrounds the importance of ‘why”; of puzzling being
puzzled, and puzzlement; and acknowledges that exploring such puzzles (as learners, teacher
educators, and researchers) aids our understandings of issues relevant to our language learning and
teaching. (Allwright 2003; Allwright & Hanks 2009)” (p. 101) &, Z2¥ZE 575D s o7z
MW/ S X)L (puzzlement) D Z & O EEME &, FEHE - HAHEL - Eﬁfu% & LT
WERRT 22 L2BLTEBEPECHEFICEE L FMAEM T2 2 Lok i85 2
b TEHLLTWD, £, ©2952L&T, ﬁ%&éﬁ@iﬂm%ﬂﬂwiﬁb, HEm& L
TOAIEDE (quality of life: QOL) % @D Z LI 2R b L9 %5 (p.101), Z 2T, X
R LA Dy, QOL L ixfMrzA LT &, EP OFLHED —D>ThH B /XX L%
RLEZDONPRK 10 TH DM, FEICOWTHWET, Thzltg LT LEYT52 L
TERE~OXVERVHEMEA~LHDP-> TN EEND,

Oc>o
OO ©
o o
Puzzling about o sharing, developing understandings;
practice investigation more puzzling about practice

OOOOO

10 M FEEOEFE (Puzzling about practice) (Hanks, 2017, p. 120)

F 72, QOL T DHHAMNZ L > To life & 1X Wu (2004) 73 “Teachers’ life is conceived
here as a being led by the natural curiosity of knowing towards authenticity. Teachers’
understanding emerges from their authentic life.” (p.309) LR L TWHHEH, Kxms o &
T5HARRBAFLICE > TEMIND O TH Y, HEMOHEMBIL, HOEOELEFENLHLN
HEENTWD

LorL, WAV ERSZLITEBETH LN, MELMRET L2 0B EBRT S
DTERLS, TOMERREEZ 200z L, BTN ETRUTHD, MR
G TR HIRND D, fil%, #R, EOXHC, REXLIRDIONPERIFED
HFCRET HZ ENRkDBHALD, Allwrightand Hanks (2009) 1% EP @ 5 > DR (change-
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oriented, experiential, pro-autonomy, collaborative, communicative) & EP @5l % 7 TH H Z8 1)
(£3), HRIZBIT2 QOLD7-DIZB WM Z A2 THHL TV D,

#% 3 Principles of exploratory practice (Allwright & Hanks, 2009, pp. 149-154)

1. ‘Quality of life’ for language teachers and learners is the most appropriate central concern

for practitioner research in our field.

2. Working primarily to understand the ‘quality of life’, as it is experienced by language
learners and teachers, is more important than, and logically prior to, seeking in any way to
improve it.

. Everybody needs to be involved in the work for understanding.

. The work needs to serve to bring people together.

. The work needs to be conducted in a spirit of mutual development.

. Working for understanding is necessarily a continuous enterprise.

N N L B~ W

. Integrating the work for understanding fully into existing curricular practices is a way of

minimizing the burden and maximizing sustainability.

S5, EnNSE, MUz TR TEDL ) ERTIDONE VS TZBENBERD LD
WCEH L TWD,

The ‘What’ issues

Principle 1 Focus on quality of life as the fundamental issues.

Principle 2 Work to understand it, before thinking about solving problems.

The ‘Who' issues

Principle 3 Involve everybody as practitioners developing their own understandings.
Principle 4 Work to bring people together in a common enterprise.

Principle 5 Work cooperatively for mutual development.

The ‘How’issues

Principle 6 Make it a continuous enterprise.

Principle 7 Minimise the burden by integrating the work for understanding into normal

pedagogic practice. (Allwright & Hanks, 2009, p. 260)

QOL (ZHESZ YT, MEMILEZZEZ DHIICHETOSHAE OMMICE DL L, EkE
LTI RTCOANREDLY, HAEMBLOODAWVWOREDT-OIIZH /1L Tl ez &,
MEBERIZAT D 72012, AWM ARHEEEROPICHMOMY MAzxiEaT 52 LT, AL
RANRICH A 2 Z LR EZBML WD, T72bL, MIREEBFLERASYE, AFOHEEF
TEENC R vl RE 70 JE CHL D M A, HWCERiEZ It L, HEICTEE, BMHAEE 2L,
TRTOANDEEOEEZ DD ENEHBFEIN TS, £Z T, #iibLFEFE L ILFE
2% (co-researcher) TV, F5H & L TOHAN (teachers-as-learners) & #x 5# & LT
D FEE  (learners-as-teachers) NFET D & &1 D (Allwright, 2003), Z DR, /XL
LD,
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52 EP BT 5 EEH

Slimani-Rolls and Kiely (2019) TiX, RFOHEEFE 7 n 7 7 50—k & LT, 2 4[# (2014-
2016) @ Language Teacher Research (LTR) v ¥ =7 FEBAR L, £ OH T, MHEMITRAE
BA% (Continuing Professional Development: CPD) D7z |2, LM E LK (Potentially
Exploitable Pedagogic Activities: PEPAs) [ZHU W MEAEHREGR IR E L H LTS, BN
L6 DM (LMa4, HPE24) THY, IR —X—Ii%, 5EE & BMOMOENE
LEZn, WENEIIL (Allwright & Bailey, 1991 1Z7Y) , 2 20O FEKaI 2 =T 1MWz ¥
T 20&FIZ LTRIFET 2y =7 FORIEICH D EARFIIL, 2 bH@mTH Y,
ANxDPFE L AT LEWE S 28 C TR, Bk, xo%, BB hHiEaMmETL
LTk, MAOREIHMMNELT D (Vygotsky, 1978) & LT, EEENROBLGHFIZLT
W5, £, BT AT - T4 —=F 7 (POT Y AT L) %, HEOKE L HEMEZ &D
HIOEIT T ETY, BMFEaI 2= 4 2EKT 200N LT v T T Tr—F &
LT, AZ VT, a=Fo 7, JV—FT 4 AWy varyialaditillc, TOR/MmRE,
F=AZZTF AW LTR 7 r ¥ =7 hOEAKRE L TOMEZZEH L& LT, 2 4ERH
WOl BN OAEETZRBRIZ OV TR I N TN D, D DO/ NZLCHFE D B SIXLL T O
B THD,

(i) HETORBEFEOHEBIIYGTIZRD D0, HDHWIEBITIZR D D0,

(ii) FHEIZED 74— KNy 7 X)L THi O | #EF %0 HfiE

(iii) SREHAECTOHENEFRILEORE), FHEFala=r—ra Vv OFEN,
(iv) FHEOT7 41— KRNy 7 2B TCERBEOH O NIEE HMHEETE 50,

(v) WEEIERN D A —F 0 S AX N DIFEA~D LY FEWVEREZE BN DD,
(vi) ZEFDBER U 72 b~ D 42

A7uvY =7 NTHE, HEINEANCTEENZEMFLLOMEERNOZRRRER L LT
T L, FHEERLZAESELHEMN TE 5 L 512725 (Kumaravadivelu, 2006) & ST
WDHM, FAE, EP BERI L FHEENUECEFICESDbOERHET L L LB, HAIN
FEH L IS PEPAs 21T 9 2 & T/RALREE S, MY RIIE T L — AT — 7 BER
S, EHREBEOSNENEEZITI)ZENTEDEICRD ETH, TOE, FEAR
JFRELIEE 597, BfREZ R, BIEEZRFE L, AIBFAEMNIOVWTORBEILET D729
WERE2ENHEH TEH LIk, EWIEHBEZEDDLENTE, A ThoTm &
Al LTV D,

WD FEEHF 1T Onciil and Webb (2018) T, 2 NDOFERHET O /XX vk, [EFL #{F 7 o
7T BB DHERNT A NOFERANLENE D] Thoto, H1E, AEEBEHAFIC
B TR TFREREEROEROKLGVICOVWTHELZ Lz, ETHMDY
TV va bR, BATHE R AR & BB T A MIFICEHEMEOERTH D2,
EFL DB TIRIELACHER SN TRV L Z2HABL, FHY—LEHBTY—1D 25
DIREP LB EIT >, T— X WHEIT L, PEPAs, 74— B AT )V —TF A L H Ea—
BEio) 7vrvarnlZThol, ZO/RE, 2 056, HERT XA MIFEEZOH)
WEBIMIT T AORBEE L2252 0, HEMZFEBEHE~OT — Ry ZIZELB3E 0D
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WS TN yinote, F, BEEEERELT, MYRBEOEMNT—X2INETDHZ &
TRANE LD ESHFEST 2220, REHAFTOEERFX—ADHE, T7hobbH EP O
AN, B 27 7o —F DU U 7IZH L TWD I EN ol T 5600, EFL
FEEOEIRFIC BT 2B T A POBREEZLT UL IEHICHAT S H O Tk
W& LTwsg,

B%IZHLY %5 Webb and Sarina (2018) DRFFETIE, [R%T FTRIEMARZEM] 2 X
DEIITERL, FAORENENEZFEEALIEL LB TEDIN] 23XV EL, 1
BT 570027 L — AT = ZRET LI EEAEE LTS, EP 2D 5
T, 20 DREMEEHO@FER Y A b (Council of Europe, 2016, p.7) Z i L CI&E 21T
VY, BB ZERPRES (Tracey & Morrow, 2012) Z HWT, FEFOFEE - Hilk - ftE5 AT ¢
TEWotls T8 1 OZER | PN - B - KEEWoT2 204 EEOLYITHE
ENBMEHH L (p.164) . =0 ET, HAiO/RBRCHPIMBIZEE, ohx@L T, RE
FEOUEXBLILDOOT7 L —2 T — 7 %{ER Lz (K 11) , TORER, EP ICLDNA
2%, QOL Z BRI LoD, BHECTOAEEZEMT L2-OOWMV A LR, 2EOHEY
BIOAXZFEODT, MHAICKELIEMT H57-DOMYMAEZHAEOEKICHRET 52
LN TE LR, EPITEE MG, & EFY MM A A ETRESCEZHE AR ETZ IV T
LENTHD EfmOTTND

Enhanced
o understandings op Y, y
A\ Da.
xadn® ! d%v; {I/Of‘
$0° . W,
Exploratory practice 11;@&
Impact of processes
learning on to foster a democratic .
lif Life
e classroom
awareness

Transferap; lity octtY

Sociality Rect®t

M 11 REMAREELZERTSH 7L —24 T —27 (Webb & Sarina, 2018, p. 174)

5D EP i@ L COHEMMEDBRIL, o AN >THEENLEZHET A0 LU E
TiE72<, BOOWKRZMHO D L HICHET 720D O TH % L Dikilitas and Hanks
(2018) WMIERXTNDH L HIZ, HATYH, EERERLFEED QOLEZEHOAWVIZHETE D
L9 nBEEDITRVMAITITHOI TS (JACET i, 2020; JACET 235 (BE7E) #F5C
22,2019 1F70), HBEONANZ M LD D200, FEER ChE 2 &K S ALEIE THR
DAY, BEOREFEEOP CHET T FRMICHIAENTE L L2558 EP O T
HoLhH LRy, BEW - MEENTIERWTFRE WS T V747 - T — = IRHER S
TV DH, BP0 I LTV, NANLVERRT HIEEHZ A HOHREEKRIHET 22 &
TRELELEDEE X DN S,
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6. ZDMDOT Fr—F
6.1 777 4 7HE (NI

BEREMEOF TITHICKT2MMPEHR SN DMNIC NI 238 5 (Crandinin &
Connelly, 1991,2000), NI %, #7F % O¥E ¥ Connelly and Clandinin (1990) 12 & - THE
EEh, HERBICBITSFTI5T 07 &0 -8% (phenomenon) 3 X U85 {% (method)
DEFTICERT LI LICE o THBEREZRLI OO TH Y, NI & TBEFREKBL BT
57T 4 7 OWIEEIT 5 2 & (inquiry into narrative) Z fiil§ICRIL L 7=L D TH D (p.2),
Flo, NLIZBMBSG DT T 7 4 7 &AW HENC XD EATD T2 DERIEDOHEHE (Johnson
& Golombek, 2002, p. 6) D7, HFEMKE & HFHG O, HHEH & RS O 6 2 #
LEEH TS (Z8,2010,p.37), RP THELY L7282 (inquiry) 1%, Dewey 23 EE D
EY & LTIREL, HEEEOT TREOE®RZAMAML, RBROEREZFmT 25 &
of, BBOT o ACEB T L2HMOMY Hafd, NI THOEEERELZAECEEEICLD
BWGRBRA~DOEE T o A EMZTWD (p.38), £/, AFEEO v A2 ET 572
HOR—=F7+ VAL LTERTLIROMHREL, thEMRERONTLENL, V) X274
ENEDFTTT 4 TICEVHAEFENICER SN DY AT A EMEMT, RETDHZ L
HbD, WHELTTIT 4 7OEHICED VAT L E2HERD D VITFEMERT 2178F & L
THRIRLFEEZEL R Z TV DINETHY, HADFEYZT Ttk <, HELHUFTMME, £
L, BOBEBRE Wo ek x R TT T 7 4 7REH SN, BERERI THOILTWD,
F72, NI ZFEBEHFEE LTIT 9 BRI%, Connelly and Clandinin (1990) @ 3 R ICiEFE 2R

(three-dimentional narrative inquiry space) & 9 fRFREEE 2 W\ C, Bl TORER 2 # K
T 577 4 7 &KW, WM, HEEAO 3 SOMIEN SR L TV &Ly, FERIC
2 (2010) X, NI EAERBMFSE & DEWEZ RS, Fi-RPiNEmora B Im e
WO DL, MELBEINDIAX LOMFHEAZBET VI —F 727 A MEim e L THE
TAHIEETEL TBY RBIZE T,

JSHEREF BB AE BV T 77 4 7 (BRI HR R REBR 2 IE 7 32 C TRE
D474, BRLOZOENZFRFICET SEITHO —IERE) 2 W2 BERATZE (Wi - HH -
HL{E, 2011; Barkhuizen, 2013; Barkhuizen, Benson, & Chik, 2014; Johnson & Golombek, 2002)
FEELTETHDIR, LDHEFRCERFOREL I TLIREZKRESBNOREBLTEE
7, T a—FRREWRICOVTHLEEERELNDS, LM LARDL, RPIZBITAU 7
L7 va U RBEMWRICYH, BEVSLA M=V — (story, 777 477y kR Mboi-
O, EEMEU EOHRFECKRBEAH L TCONTZED) PHWLRDLDZ EHZ W, 77
4 7 LI AEREBE TEANE, BV FARER ST 2 By ORMEER S thE (F
BRA 2 =72 8) WWEEHL TWOHRFELZMT L, MEFLHAMHANICED 28 E,
BENMEE MR T 5 FIELE VL), BRICHEFERFE LV EEMEBELEZED B
& %, Barkhuizen et al. (2014) 1%, #F%E & (T D EIRTH 2 A L EM O 712 )% 5
ZHREHLDOTHY, MEENPMIE ELEDOART DHILETEORENPIMNIIENDY, ZN
A Lo TELSDAAXDORBRIZOBNDEENSI ZEELICEHDELERETHDL EL, “You
may also be interested in narrative inquiry because it is a profoundly human way of carrying out
research; it gets you out of the house or office and into the real world of teachers, learners, and the
stories they have to tell.” (p.3) & il L TV %, Barkhuizen (2010) [THERKOFEED A |
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— U — (story) OHT, 3BV FRT oL HBLL, TORELHAICA VX B2 —T —IT &
STHBEIN, JVHEMNT o Aa—20F T, FEESCHENEONLEZR-720, 1%
TE BRI E R DSIENBIET 5 4O0DRRAEYDOSIENLDZEESHTL,
OF —H L HHBEICHKE O, BEOT AT T 47 4K, WIS E D DS GEHf
WZRDTODORBRIZOZNR > T OPEHLETWD, 20X, 7774 7OHFTH
WAHRA M=V —biL, BHEFOFECRREFEHAZ L THY, BV 77 v a b Himmt
FRIIERHEN TS, £, BEMRO@GMBEZEZ, A M—V —ZHENHEH LERT S
LT, BHOTAT YT 4 T a2 RHL, HEEKRE LY LKHEMI L ENTEDL T
EDS BT, B FEHEDOT AT T AT A OFEELEICAHCONDZEND D,
A b=V =G ALk ZHREEETHY, Y¥—2AAEXZFT 4 THOWLADLZZ EHLEZ W
(Barkhuizen, 2016, 2017; Barkhuizen et al., 2014; Benson, Barkhuizen, Bodycott, & Brown,
2013), E/NITIE, RBREFET L TREZERLD bOIZL, REZEREL, NEL
TRL, BELBEEZEODT, KEkEFBWHi<ozMir2@MNheFETHLIEIND
(Kramp, 2004), DR, Yok o>728ME2 LY, &E Lo T 200 EETHD, 1
YEEa—xmBLTEY A SH LY, KFEOTOFEZHWTH LY, NIDO—D
DHEATTHDHENWEE (shortstory) ZHFZE L7720 325 2 & THEH O R CRREER 7 1%
3D,

F 72, Barkhuizen (2011) &, FEV ZHMDH I LIZOWTUTO LI IZBERTND,

Narrative knowledging is “the meaning making, learning, or knowledge construction that
takes place during the narrative research activities of (co)constructing narratives, analyzing
narratives, reporting the findings, and reading/watching/listening to research reports.” (p.
395)

TNE, GEVEMEL, oML, MEREWREL, FREEETRALY, BELZY, By
e EWDFTT o THROERICEZ D EWROAR, T, mEmomMEsES, &
EhazinE GEY T, R, IR B, FRT— X 2G50 7 vk 2 O AE#E
T 2B TRED 2D Z LITHEF T D, WI121E, ZNOLOBEMESEHELZRLTWVD,

! ! | ‘
! narrator ! ! researcher !
! ! == —m e mmm— - I : :
1 1 1 I I
: : 1 1 1 1
1 : 1 1 1
I | —p narrative
! ! | | ' research !
1
! . ' i data i | i
! audience: ! ! | i |
! ! |_______________;I : :
1 1 | I
e e e e e e = = 1 | I
| audience .
| 1
| 1

12 Stages and participants in narrative knowledging (Barkhuizen, 2018, p. 3)

NIZHBARKDHEGFEHAEST TIETEEDRL, SBOEMNELATHD,
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6.2 REFRICB T BINEHMHN

Johnson (2009) (%, ¥ 4 = F — YR D -2 AL F B 72 47 5L (ZPD, obuchenie, perezhivanie,
growth points, intermental developmental zone, sociocultural discourse analysis 7¢ &) 75 %3
WF9E % e 3 2 IR AVEERGR O BT 2 Ak, HElZ B Rt SiE# o EEE L L TL
bz, 6 ORERAZBLERBHESLRJSE L&D, xIEEAIfIT (dialogic mediation) X[V %
PLE LT e —F B L EBMBELREL WD, OB, B ORERZ ik
VKD, BEL, HETOERNEDLLZDIZ, V7L rvaryy—), AF4T—vs=
¥, A~—2 (Golombek & Johnson, 2004) 72 & D&l Z M £iF, RP, AR 72 & O ZEnbf
FENHEOREFICE > TEELZLE LTS,

12 Johnson and Golombek (2016) (XAl E O H T, JEE W (Responsive Mediation :
LI RM & KFE) OREEMZR~, HEBEFEDN L2 BAABFEORRE AT, Hikzh
FLEVT LDy —LE LTRELTND, RIS, HEFEREALREY IR AHHFHEZO
WEEOHF T, BRRKISH KD LD B (critical points) WY RIF 5 Z & NKLETH
D, POZRREMERAEL, HHEETHDLHENLEE LTV IRV, s L TORRE
B EA B9, % 51% McNeill (2000) D A (growth point) 235 H L, “We
operationalize the growth point as a moment or series of moments when teachers’ cognitive /
emotional dissonance comes into being. And we argue that responsive mediation directed at the
growth point creates the potential for productive teacher learning and development.” (p. 45) &l
NTWD, HBRICE, RIS TOZOE, KR, B, BEBEROREEZTI 0
WITHBN RS THY, T I TOREERIIBMBAEOFOOREE R LME—DHST
boZ &, WICHMBEE L, HQ [EKE) TEHMrA—2 (REDY) 2RE
THZELICEY, SR AEBRBICIAT 2 2N TED LW STBEZ TR D, Fz,
KE2EL T, ZMAFTHEIRESBOHFTEG OSSN LY, RM O Z2EL L0 -
TREREELHBVIRTZLICLY, AORTOAMPEE IS T2 HEMAMMEHRE T2 %
MR L, REZZELBIETLIZIENTELLLTND, RM T2 7 —HEHR LY
EHERCHBEEE LS TED LI ENTE D, FIEE LT, REBELITY, ELFETHEE
RafEpl L, BERESCHEZER, RELMV KV FRF LD EEEZITV, REZ
Liztk, #EAREYE (stimulated recall) ICXk 2y ar V7L 7 gy — DR
AL W o Ll ERS, ZOZ LRy, fIZFHMED ST FAEOSMEREL, @
DFFE DB X FEHRI & LT ORE~ & ZA O L3 23 5 (Johnson, 2009), Z i %
Johnson and Golombek (2016) %, RM @ Ni# 2 27 > 7 (the internal logic of responsive mediation)
LT A (IR, 2020,p.17),

7. £ EERHREEZEDDITHTZ-T
AKFaTIE, HEBCRBITAREKERLEICORDDLEBMELIZEDL > L DONITHON
T, AR, RP, EP ZHLICHE® L7z, MRIEOMA L, FMicidT 5L nws ko, 2hbo
TRBEERNI T A 2R 0E Lo, MEMROTZOIITEIZEZ L, EKREE K
DAMODIRLERME LTHRET2ZEE2HET AR, HEEE LW IORBREZBEL THWE
Frbofelh, LR LRV IRY, AGZ2E 0L X9 LA D RP, XAV ERL, MEOME
PAT DWW CHIEBLAR L, QOL % KYJIZ & BH % % A A, #hlAl L TRkt T RE7R £ 21T 5 EP
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BE, ENETNELUEEREREZRLRRS, LBLTWLI20RMNRTI 7L 7y aro
BMETHY, BEIOKETHA D,

TerlzloT, RERLHUFTEKIAFEOEHTH Y EEO M TH 228, EEHIEIZTS
WCEZ DN, #ENEERFLRON, HORLDOERRELON), 2EFERHFLEZITH O
EM LTV, ZO L TEEEMALMAG DY, A LTREOEMELIES TDHZ L,
WRNZHEB TR Z R EE2BE25E L0 THA S, Stewart (2020) (%, “To get more
teacher engagement with research, it’s important to loosen the discourse conventions and use
innovative displays of findings so that theory speaks to practitioners in ways they find convincing.”

(p.15) LBRTNDD, EERMADOHRLDOE LDFTOML RFEROAXOET 2 EH 4
BRANED TS SICEEMEOWRIRN D, BADZILIFSI L THD, £z, E
CIFAEEZBLTOFERTHY, AAEDLEFHRAEOMRLEEEZHOMICLT, B
WEFRILRET, HETEID S EIERRRICRMNE, HMLZED, FELHGEZEEL
Do, e L ToORBREMZ, SEMEZFHCm EsEown, £z, RFEEHE LT
A FaT7bXRECEARELEY, HEEINEZEC LLLEBICASZRVERY, V7
L7 varz@ L CRELZE UK, PEHELRICAAEELRDOERZR LD Z LN
TENITBST D well-being & 18] £ 25 D TIX/R D5 9 0,

BEIOWRE 27 —~ 2T 2REMEIL, BoLAnE L0 £ (FEE, B, &R
i, fhe - b - R AR 72 &) & OB 0 IZ O W TEMEZ TR, Zh ORI A 8],
Tl 7 LIk Z 72 59, Yanase (2020) [ XM FEMEE L TOEKRIILOERE, £
DEFEVNPOHEPBFE LN NNEREIZONTHIBRRXTWDHR, KFETERY B 7ekkx 227
Ta—FEBEIL, L0EORBIFREDRENTELH Y ¥ 27 ABREEICHD AL,
FOTREAEREERELE L TELOLN, AVWEEVEXDLIEEH> TS, T
FbETO—ANELT,

71 A ek

PO AL - T Z (2010) [H2EAFZE & PR ] MOE R HEIRES.

MHEENRE - VA A, XX T VU v (FR) (2008) (O BEIOTFE —LV v AL RAZT
S SDNE N ] A EE.

— AR E N R P IEREBE ¥ (JACET) - &Il - iS5 - /NEIESE (F) (2020)
FJIACET ISRy ) — X 1 & HEEREFORAR] 0> UEE.

—Mert R N R 2555 20E P42 (JACET) #2375 (BW) %84 (2019) [Exploratory Practice
in Language Teaching O B3R 12 K 230758 & K] (JACET %% (BA7) st if
JemtE 1 F).
REFET (2003) (77 va v VY —FIZ L DEREDONNE & 532 ESE O HaE—BLk
BEMEELZ LB L T—) [HFFERE] 5 113 4, 61-68. LR EFHHERT.
WAL (2008) TH EMBEMMEICB T SR EWHELHBOAEIZMIT I HAe—LET
FE MBI FRIC L DNE E RO E ), B (RKR) TBEOREICH G T 54 EHGE
PREREORIE L BEONET — 2 X— 205 ] Rk 17-19 4 2 B 078 H 4
B & HFJER R H A #), 90-108.

REET (2020) 5RO LN D HFEHEICBIT HBENIE L T —NEHERS - 2B

24



PEFRBCE 12 BT B EERIF7E OB

Z$ I LTJ [KELES ¥v—F ] 5%, 10-21.

REE T -mEEZ (2004) (FEKFBCORDBIBEOR D LBEOLER—T /v a -
VY —=F &b LT—) [FEAED 5 114 55, 35-44. TR RS BH HHERT.

= EBE (2010) TV —2 > — FEEM LR 7 va v V9 —F— BB 2R EFE R
I LT KIEfEEIE.

= LWAPE (2020) [3REEHAT O AIEIC DT D R E—MRAEICHES < 7 e —F O REB %
~OIGH =1 B EE.

KILYEE (2016) T H AR TRV R ZE 2 W )T 2 2> ) K I YE % - Andrew Obermeier -
A EESE - EHE - REEF - AR R [RAEE K5 —Oxford Brookes K77 21 it
FLOBEELD T2 OILFBIZE (2015 FEO T : ZEELOB T 5 E L AH) ]

(CERE 27 B REEE R FHBE N IRYCE - okt mrZi R mE &), 20-24.

LHEE - ALREE - EIRHLE - I A (2018) [ B S EEIC S & O WHREE
B0 3R] KREEEE.

Fr B4 35 (2018) THCF Biam & ¥ & SRR 35 ) [JACET B SR AL 2] 5 20 &, 93—
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Abstract

An innovative form of practitioner research, Exploratory Practice (EP), has gained
traction across the globe. EP is innovative because it prioritizes the understanding of
the teachers’ and learners’ quality of life, endorses the development of all the people
involved, and builds and sustains the momentum of the practice-research nexus. Yet, the
Japanese context is still underrepresented in the literature; at the same time, EP has not
attracted the attention it deserves from Japanese researchers or practitioners. Against
this background, this paper introduces a case study of EP with Japanese pre-service
teachers of English at a national university. Data were collected, via narrative frames,
from 34 university students in a Cross-Cultural Understanding course. Findings suggest
that the students’ impressions of the EP-infused course and the perceived impacts of the
course on them were overall positive, and sometimes even notably profound. This paper
concludes with a discussion of practical and empirical implications arising from the EP
experience and of how attending to the particular dispositions and contexts of individual
EP practitioners can enrich future EP endeavors in Japan as well as in other countries.

Keywords: exploratory practice (EP), Japanese university students, pre-service
teachers of English

1. Introduction

An embedded notion of practitioner research is that teachers in the classroom can
learn and grow by closely inspecting their own teaching and learners’ learning,
collecting data, and engaging in reflective processes (Borg, 2013). However,
Exploratory Practice (EP) distinguishes itself from other types of practitioner research
in that teachers, as well as their learners, are the key protagonists in their own learning
and research endeavor within the normal curriculum. In other words, “EP has its own
identity, its own way of being and behaving, and its own clear purpose” (Hanks, 2017,
p. 26). Initially, EP was born out of the recognition that language professionals can
responsibly help their leaners learn only when they regard them as the central
component of their own learning progress and thus as developing practitioners of
learning (Allwright & Hanks, 2009; Hanks, 2017). Importantly, also, EP emphasizes the
quality of classroom life, as opposed to the technical improvement of language lessons
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per se. On this point, Wu (2006) asserted: “EP is essentially an ontological venture for
the purpose of making a difference in teachers’ and learners’ lives, rather than for
efficiency and effectiveness in passing words along” (p. 347). The conceptual origin of
EP came about when Exploratory Teaching was mentioned in Allwright and Bailey
(1991), in which the researchers questioned the scientific and statistically demanding
types of practitioner research prevalent at that time and called for a pressing change to
it so that classroom teachers (and leaners) could more readily conduct their
contextualized research in their classrooms. EP has come a long way since then and is
now well-represented in the literature, having a large number of empirical studies
accumulated and its conceptual framework evolved, consolidated, and exemplified
(Hanks, 2019). Ample exemplars of EP research are currently available across the fields
and around the globe.

My first encounter with EP was in 2010 when I took a master’s course at a
Japanese university taught by Professor John F. Fanselow who introduced me to a
seminal book on EP written by Allwright and Hanks (2009). As an in-service teacher of
English at a Japanese high school at that time, my thought on EP was an intriguing blend
of doubt and exhilaration. On the one hand, I was skeptical about EP because it did not
look scholarly enough and was seemingly too practice-oriented. On the other hand, I
felt like I had finally found the means with which to fill the perceived gap I had between
classroom practice and academic research as well as to empower all the classroom
teachers and learners, including myself, in a feasible and rigorous fashion. Subsequently,
I went on to study for and complete a PhD with my research focus on EP concerning
Japanese high school teachers and students. Along the way, I met with some criticisms
involving EP in the context of Japan, such as: “EP is originated in Brazil and is only for
deprived contexts.” and “Nobody knows EP in Japan and EP experiences are neither of
interest nor of relevance to Japanese people.” Thus, the present study is yet another
attempt of mine, in addition to my PhD endeavor and other works, to counter the
criticisms about EP, demystify some of the preconceived notions on EP, and demonstrate
the value and relevance of EP in the context of Japan. I intend to do this by addressing
the experiences of Japanese university students in an EP-infused course within a

teaching certificate program at a national university.

2. Exploratory Practice (EP)

Exploratory Practice (EP) is an innovative form of practitioner research that
coalesces creative pedagogy and research methods (Allwright & Hanks, 2009; Hanks,
2017). First and foremost, EP encourages language teachers and learners to develop a
deeper and more relevant understanding of their quality of life—both inside and outside
the classroom—rather than attempting to find absolute answers for classroom practices

for the sake of lesson productivity or efficiency (EP principles 1 and 2) (Allwright &
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Hanks, 2009; Hiratsuka, 2016a). In the realm of EP, therefore, puzzles are prioritized
over problems: the former being something that itself is illuminating and warrants
exploration for understanding and the latter being something that simply calls for a
solution for improvement (Hanks, 2009; Hiratsuka, 2016a). Crucially, also, EP is a fully
inclusive approach whereby learners are positioned as equal co-explorers, in tandem
with teachers, teacher educators, and all of those who are involved with language
teaching and learning for mutual development in a common enterprise (EP principles 3,
4, and 5) (Allwright & Hanks, 2009; Hiratsuka, 2016a). Furthermore, the aim of the two
remaining EP principles (EP principles 6 and 7) is to minimize the extra workload of
teachers and students when carrying out an EP endeavor and make it a continuous
venture by integrating research work into normal pedagogic practice (Allwright &
Hanks, 2009; Hiratsuka, 2016a).

Hitherto, there has been a global uptake of EP endeavors in the fields of Applied
Linguistics and Language Education as well as their relevant fields and disciplines,
crossing 17 countries in five continents, with over 94 empirical studies (Hanks, 2019).
In the context of Japan, albeit remaining relatively few in number, EP has been
employed as a sustainable investigative tool for cultivating quality of life in language
classrooms, unifying language teachers and students, and fostering collegial
relationships among the EP practitioners, mainly at the secondary school and university
level. For instance, the effects of an EP endeavor, which consisted of multiple reflective
activities, on English language teachers’ perceptions and practices were qualitatively
examined (Hiratsuka, 2016a; Hiratsuka & Barkhuizen, 2015). In the first of the two
complementary studies on high school students experiencing EP, moreover, Hiratsuka
(2015) shed light on the experience of four Japanese high school students with an EP
inquiry, involving three cycles with four parts: (a) classroom observation, (b) reflective
activities, (c¢) student pair discussion, and (d) individual interviews. It was documented
that the participants underwent perception development processes in which they
replaced and/or synthesized their perceptions of language teaching and learning.
Similarly, Hiratsuka (2019) showcased the extent to which the four Japanese high school
students understood and put into practice any of the seven EP principles as a
consequence of taking part in the EP inquiry. More germane to the present study, at the
university level in Japan, while Tajino and Smith (2005) probed into university students’
attitudes to speaking practices, Pinner (2016) delved into university students’ attitudes
to self-assessment in speaking classes. The focus of Tajino’s (2009) study was on
students’ puzzles about language learning; whereas, Nakamura (2008) teased out
students’ struggles with speaking English through the use of conversational analysis.
Along with third- and fourth- year English major undergraduates, Stewart, Croker, and
Hanks (2014) grappled with the conceptualization of quality of learning and quality of
life in the EP world.
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As seen, EP has become a burgeoning area of inquiry in the field of English
education, with numerous papers published on a regular basis particularly since 2003
(Hanks, 2019). However, the Japanese context is still underrepresented. The present
study is therefore significant because it will provide an additional body of Japanese
participants to the existing discussion. Perhaps more importantly, the present study will
also bring about new insights into the field by contributing the perspectives of Japanese
pre-service teachers of English in the teaching certificate program to the literature. To
that end, the research question that guided this study was: What effects did the EP-
infused course in a teaching certificate program have on Japanese university students?

3. Methodology

The research context was a Cross-Cultural Understanding course at a national
university in northern Japan. The course was taught by me and was an elective course
for receiving an English teaching license for secondary/elementary schools. The
underpinning purpose of the course, as described in the syllabus, was to enable the
students to foster an appreciation for cultural differences and develop intercultural
communication skills. During the lessons within the course throughout the semester,
however, I infused the essences of EP by, for example, introducing seven EP principles
and explaining what they meant (Allwright & Hanks, 2009), constantly asking questions
to the students for the purpose of eliciting and therefore respecting their voices, uniting
everybody via classroom discussions and personal storytelling, and prioritizing the local
understandings of our lives—both inside and outside the classroom.

A total of 37 second-, third-, and fourth-year university students took the course.
In order to gain feedback on the EP-infused course, I invited students to complete
narrative frames (Barkhuizen & Wette, 2008) anonymously at the end of the course,
emphasizing that their participation and written content would not affect their grades in
any way. The decision to use narrative frames as the data collection method for this
study was particularly appropriate due mainly to the following two reasons. One is that
the frames offered the students who were unfamiliar with this type of writing (i.e., open-
ended feedback) guidance and support involving both structure and content for their
writing (Barkhuizen, 2014; Hiratsuka, 2016b). The other is that the frames are said to
allow participants to produce more detailed information about their perceptions than
other methods, such as surveys and questionnaires (Hiratsuka, 2016b; Macalister, 2012).
The frames were designed by me in English (see Appendix) based upon the literature
concerning narrative frames (e.g., Barkhuizen, 2014; Hiratsuka, 2016b, 2018). In the
end, 34 students volunteered to participate and constructed narrative frames within an
hour. The participants were given the choice to complete the frames either in English or
in Japanese; eventually, 21 wrote in English and 13 in Japanese.

In analyzing the collected frames, I first translated the Japanese ones into English
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whilst making every effort to preserve the meaning of the participants’ responses.
Afterward, I read each of the narrative frames in completion and, during my second
reading, took analytic memos. Subsequently, I uploaded the data into the qualitative
analysis software, NVivo 11, which sorted each of the 25 response spaces (sece
Appendix) in order to discern commonalities and peculiarities among the participants
for each space. Put differently, I analyzed all the data (i.e., each narrative frame as a
full story as well as responses for each space from all the participants) through content
analysis (Bogdon & Biklen, 2016), an inductive method that assists researchers in
synthesizing data, creating codes and categories, and searching for patterns amongst
these. As a consequence of this iterative analytic procedure, two inter-related categories
emerged. They are: (a) students’ impressions of the EP-infused course and (b) impacts

of the EP-infused course on students.

4. Findings
On the basis of the collected narrative frames, I have identified two primary
categories that were salient and recurring. In this section, the students’ impressions of
the course are first introduced along with the descriptive statistics and illustrative
comments from the participants that are characteristic of the topic. Subsequently, the
impacts of the course on the students are presented and discussed.

4.1 Students’ Impressions of the EP-Infused Course

The first main category of findings concerns the students’ impressions of the EP-
infused course. As indicated in Table 1, an overwhelming number of the participants
made general characterizations about the EP-infused Ilessons, ranging from
fun/exciting/interesting (28 references) to free-spirited (two references) (67 references
in total). Although many students simply wrote one word in the space such as “fun,”
“beneficial,” and “challenging,” there were several students who perceived that the
course was filled with the combination of different, and sometimes even opposing,
characteristics (e.g., “The course was fun but serious.” and “It was difficult but
interesting.”). It might be indicative of the EP spirit ingrained in the course where
students were encouraged not to limit their thinking to one fixed idea, but to view the
world from multiple perspectives, thereby advancing their understanding about
language teaching and learning, rather than pinning down solutions to their problems in
the classroom (EP principles 1 and 2) (see Stewart et al., 2014). Furthermore, the course
was reported by six students to be unique and rare, as one put: “The classes in this
course were the only ones this semester that I was looking forward to attending every
week because they were different from others.” Inquiry-based and free-spirited received
three and two mentions, respectively, as the emblematic feature of the course. For

instance, one student noted: “I am not usually good at concentrating in the class but in
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this course I could because I was constantly thinking as well as seeking questions I
would ask my teacher and my classmates” (see Nakamura, 2008; Tajino, 2009). Another
wrote: “Compared to other courses, the course was free-flowing.” Therefore, the course
seemed to have reflected, at least partly, the crux of the first and second EP principles
that champion the classroom quality of life in an expansive sense, as opposed to
attending to the compartmentalized knowledge and technicalities of the subject in a

narrow fashion.

Table 1 Students’ Impressions (n = 34)

Themes Details of themes Frequency
Overall Fun/Exciting/Interesting 28
Characterization Beneficial/Meaningful 20

Challenging/Difficult/Serious 8
Unique/Rare 6
Inquiry-based 3
Free-spirited 2
Total (67)
Activities employed Discussion opportunities 20
Storytelling 15
Relationship-building 4
Repetitive 2
Total 41)
Classmates-related Motivated 15
Competent 9
Supportive 6
Using Japanese 6
Total (36)
Teacher-related Passionate 13
Knowledgeable 7
Confident 6
Taking too much 4
Total (30)

Note. Any one frame could contain more than one detail; therefore, the total of
frequencies does not add up to 34.
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With respect to the classroom activities employed in the course, some students
were cognizant that the course provided plenty of discussion opportunities (20
references) (see Pinner, 2016; Tajino & Smith, 2005), while others were aware that
personal stories of the teacher and the classmates abound in the classroom (15
references). Typical responses included: “I was excited to talk to other people in English
especially with those I had never spoken before.” and “Stories told by the teacher and
by others were their own and thus convincing and entertaining.” In particular, it appears
that the great deal of discussion opportunities, which were filled with personal stories,
marked a pivotal moment in the lessons in getting the students to become enlightened
and relate to the teacher and other classmates in a meaningful way, perhaps thus
establishing stronger relationships among them (four references). The course might have
therefore actualized the sixth and seventh EP principles as well, at least to some degree,
in the sense that it utilized normal pedagogic activities (e.g., discussions and
storytelling) and did not include any extra workload insofar as carrying out the EP,
enabling the enterprise to be sustainable. Nevertheless, two students remarked that the
activities used in the lessons were oftentimes repetitive, as one said: “The teacher
always asked us the same question ‘Do you have any questions?’ even when we didn’t
have any questions, so it became repetitive and redundant.”

As part of the course impression, the students made 36 references to their
classmates. They described the classmates as being motivated and willing to discuss
various issues in English (15 references), competent in communicating with others and
getting across their opinions in English (nine references), and supportive and
cooperative for mutual learning in class (six references) (see Pinner, 2016; Tajino &
Smith, 2005). It is not quite transparent whether the students in the course happened to
possess all of these capacities prior to taking the course, or the students’ descriptions of
other classmates were somewhat inaccurate, or the students in the course cultivated
these personal traits over time during the course. Notwithstanding, one respondent did
mention that the students in the course were joining the lessons in the way they did (e.g.,
proactive, hard-working, and supportive) because “the teacher standing in front of us
was always like that. So, it was natural for us to be active, work hard, and empathetic
towards others.” As is often said, it appears that a positive attitude is contagious, and
“[t]rust breeds trust” (Allwright & Hanks, 2009, p. 256). Hence, the student responses
might be an indication that the course enabled everybody to be involved as practitioners
and to work together collaboratively for the development of all the people concerned
(EP principles 3, 4, and 5). Despite these positive comments about the classmates, there
were occasions in which students felt that their classmates were not motivated and prone
to use Japanese in their discussions (six references). One student recalled: “We should
have used more English and not wasted time speaking Japanese to each other.” The last

theme of this category is teacher-related (30 references in total). Some referred to my
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passion for teaching (13 references) (e.g., “In comparison to other teachers, the teacher
was passionate.”); whereas, others considered me to be a knowledgeable teacher (seven
references) (e.g., “He had a vast amount of knowledge on a variety of areas, including
English education, foreign countries, life, career, relationships, and even money.”). In
addition, six students viewed me as a confident figure in the classroom (e.g., “I was
impressed by the professor’s confidence as a teacher when he explained about English
education.”). At the same time, there were four references in which students regarded
me as an excessively talkative person who rambled on about the topics that were perhaps
not interesting to them.

It was suggested in this study that the EP-infused course were well-received by
the students and were largely in line with the EP principles because (a) the lessons in
the course were characterized as exciting, meaningful, unique, challenging, as well as
inquiry-based, by focusing on quality of life as the fundamental issue, (b) the lessons
employed relationship-building activities and brought the teacher and the students
together in a cooperative endeavor and for collective growth, and (c) the lessons
succeeded in using normal pedagogic practice, discussions, and personal stories, as
inquiry tools for the endeavor, minimizing the burden on both the teacher and the student
sides (Allwright & Hanks, 2009; Hanks, 2017; Hiratsuka, 2016a, 2019).

4.2 Impacts of the EP-Infused Course on Students

One of the integral questions we should ask ourselves when conducting EP is: To
what extent and in what way EP potentially impacts language learners, teachers, and
anyone connected to second language education? (Hanks, 2017). Table 2 illustrates the
impacts of the EP-infused course within the present study. The most common response
pertained to the learning enhancement that the students felt as a result of the course (31
references). Through my stories and the interaction with other classmates, for example,
some conjectured that their linguistic skills, including English speaking and listening,
improved (12 references) (e.g., “The lessons were the only opportunity for us at the
university to be able to improve English speaking and listening skills.”). By the same
token, there were eight students who observed that the course allowed them to
experience new styles of teaching and learning and thus could increase the repertoire of
pedagogic techniques as a future teacher of English (e.g., “I learned things I did not
know before about English education.”). Likewise, life issues got eight mentions in the
frames. Those students pointed out that in the course they “learned different ways of
leading a better life.” Although the primal goal of the course was to foster an
appreciation for cultural differences and develop intercultural communication skills,
students made just three references to cultural understanding as the perceived impacts
of the course on them, one of which was as follows: “I found unexpected commonalities

between the Japanese culture and other cultures.” Moreover, the course seemed to have
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served as a motivation booster for the students (20 references). Firstly, given that the
course afforded a rare and unique opportunity for the students to use English
meaningfully in a comfortable atmosphere (see 4.1 Students’ Impressions of the EP-
Infused Course), it was hardly surprising that the students, as the learners of English,
recognized the course as a stimulating platform for English learning (nine references)
(see Pinner, 2016; Tajino & Smith, 2005). Secondly, the course appeared to have assisted
the students in becoming and staying motivated for their future career of English
teaching (eight references). One student commented: “I felt motivated when I learned
how to teach English from my teacher and from my seniors.” Lastly, three students were
inspired by the course, as university students, and became determined to “work hard in
future university courses,” “learn more from students who are different ages and in
different departments,” and “study more about all the other academic fields outside of

education as well.”

Table 2 Impacts of the EP-Infused Course (n = 34)

Themes Details of themes Frequency
Learning enhancement Linguistic 12
Pedagogic
Life issues
Cultural
Total 31
Motivation booster As a learner of English 9
As a future teacher of English 8
As a university student 3
Total (20)
Perspective change Life issues 11
Pedagogic 4
Linguistic 2
Total (17)

Note. Any one frame could contain more than one detail; therefore, the total of
frequencies does not add up to 34.

The third and the final theme of this category is associated with the perspective
change of the students (17 references in total). About a dozen of students made a
profound shift in their perspectives on an array of issues in their lives (11 references)

(see Stewart et al., 2014). One student recounted: “The phrase ‘You are the average of
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the five people you spend the most time with’ made me rethink who I should hang out
with.” Another remarked: “I was surprised initially when you told us ‘Your experience
is more important than your knowledge,” but later I thought what you said was very
true.” Perspective change due to the course seemed to have also taken place, both
pedagogically (four references) and linguistically (two references). One student stated:
“The phrase ‘Education is not the accumulation of knowledge but the training of the
mind to think’ brought about considerable change in my perception about education.”
Another student wrote, specifically referring to English learning: “My English speaking
ability made significant progress through this course.”

It is thus inferred that the course became the foundation for the students to: (a)
promote their learning about the knowledge and/or skills of the English language,
teaching methods, different cultures, and life matters, which were all grounded in their
personal experiences (Allwright & Hanks, 2009; Hanks, 2017; Hiratsuka, 2016a, 2019);
(b) strengthen their motivation, as well as their practitioner autonomy, for studying
English, learning about English education, and enriching their university lives
(Allwright & Hanks, 2009; Hanks, 2017; Hiratsuka, 2015; Hiratsuka & Barkhuizen,
2015); and (c) be open to modification, arising from a willingness to try to understand,
in their perspectives on life, pedagogic, and linguistic matters (Allwright & Hanks,
2009; Hanks, 2017; Hiratsuka, 2015; Hiratsuka & Barkhuizen, 2015).

5. Discussion

In making proper sense of the findings in this study and providing my thoughts
as well as practical and empirical implications, it should be born in mind first of all that,
as with all research studies, the current exploration is not without limitations. Since the
participants involved consisted of only one particular cohort of learners (i.e., 34
Japanese pre-service teachers of English) within a bounded context (i.e., in a Cross-
Cultural Understanding course at a national Japanese university), generalizing the
results of my study for others in different contexts (even within Japan) may be difficult,
if not impossible. Certainly, my study alone will not be able to judge the “usefulness”
(Charmaz, 2006, p. 183) of the efficacy of EP in Japanese university contexts because,
for one, this EP inquiry lasted only one semester. Due to the anonymous nature of the
narrative frames, additionally, I could not follow up and ask the students about the
comments they made in order to delve into the bottom of what exactly they experienced
and learned from the EP endeavor. For instance, I was left to wonder why one student
thought that “the course was suitable for university students.” and what another student
meant by “the course was powerful and nice for me.” The present study thus lacks a
particular qualitative research technique called triangulation which is defined as “the
use of two or more methods of data collection in the study of some aspect of human

behavior” (Cohen, Manion, & Morrison, 2000, p. 112). Triangulation is crucial in
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qualitative research, such as mine, because it facilitates the validation of data by
displaying “multiple, refracted realities simultaneously” and invites readers and
audiences “to explore competing visions of the context” and “to become immersed in
and merge with new realities to comprehend” (Denzin & Lincoln, 2011, p. 5). Therefore,
a larger scale of a similar study should be repeated with multiple data collection methods
(see Hiratsuka, 2016a; Hiratsuka & Barkhuizen, 2015) in a longitudinal manner to gain
a fuller understanding of what the EP experiences of Japanese university students are
like in a myriad of courses and how the experiences might impact (if any) their
subsequent academic and private lives.

Albeit subject to the above-mentioned limitations, the EP endeavor with the
Japanese university students provided me with some illuminating food for thought. The
outcomes in this EP study were overall positive: the majority of the students described
the course as fun, exciting, and interesting; and a large number of students portrayed
the course as linguistically, pedagogically, and individually beneficial. This is
heartening but somewhat unsurprising, considering that EP has been largely successful
in helping language learners and teachers to share remarkable and enjoyable times in
the classroom (Allwright & Hanks, 2009; Hanks, 2017), as one of the EP participants in
Brazil wrote: “It’s not doing something new, but understanding what we already do.
And this gives us a lot of pleasure” (Allwright & Hanks, 2009, p. 260) (however, see
Hiratsuka, 2016a; Hiratsuka & Barkhuizen, 2015 for minimal impact of EP).

Having undertaken the EP endeavor myself this time, however, I could not help
but engage in a puzzlement zone as a practitioner and a researcher in the particular
context. This engagement with pure puzzlement is in accordance with the premise of EP,
as puzzles are its central constituents, offering the focus and source for inquiry
(Allwright & Hanks, 2009; Hanks, 2009, 2017; Nakamura, 2008; Tajino, 2009). Two of
my immediate puzzles are as follows. First, | became curious about how implicit or
explicit the EP principles, ideals, and characteristics should be shared and discussed
with all the people concerned, whether it is at the beginning, middle, or end of the
endeavor. In the present study, I introduced to the participating students some of the
relevant concepts and previous discussions about EP in the lessons sparsely, almost
haphazardly. In other words, I did not systematically plan EP lessons beforehand or
comprehensively carry out EP research throughout (hence EP-infused course). The
whole notion of EP is that it does not specify step-by-step instructions, nor does it offer
how-to guidance. Rather, it is a “/iving framework” (Hanks, 2017, p. 310, emphasis in
the original) to which practitioners can refer, but do not have to strictly adhere.
Metaphorically, it is not a map but a compass. Practitioners can adjust, accommodate,
and contextualize EP concepts according to their idiosyncratic needs, wants, and
demands. However, if EP were to be duly recognized as a legitimate research approach
in language teaching and beyond (and I personally believe it should) (Hanks, 2019),

41



HIRATSUKA, Takaaki

practitioners should not conduct EP in a completely laissez-faire manner or call any of
their everyday teaching and learning as EP in an indiscriminate way. Thus, there needs
to be a happy middle ground between exploratory practice-as-research that is friendly
to practitioners as well as valuable to the field and usual procedure-as-routine that is
perhaps useful for practitioners themselves but possibly inappropriate for other
practitioners or researchers. To be candid, I am not entirely sure if the present study
serves fully as a representative, or even a pilot, EP study, given that the research process
was quite open-ended and my interpretation of EP was fairly broad. Perhaps most
poignantly, the roles of the leaners in the present EP were minimized, and there was no
opportunity for the participating learners to disseminate their EP experiences to others
in the form of poster presentation or otherwise. Crucially, the dissemination of research
outcomes by learners is common, encouraged, and even expected in EP (Allwright &
Hanks, 2009; Hanks, 2017). Does all of this make the present EP a had example? What
is good EP comprised of then? How do we evaluate it? Who gets to do the evaluation?
For whom? These are critical questions to ask ourselves and warrant further
investigation.

Second, much related to the first, I became inquisitive about whether there are
more or less conducive situations for EP. In light of my study, was the seeming success
of the EP and the positive feedback on the course due to the individual participants’
traits (e.g., the students’ and my own personalities, previous perceptions and
experiences, and language abilities), the contextual elements (e.g., the objectives and
the reputation of the course, the cultures of the university and the class, and the
relationships among the participants), or the research-related matters (i.e., the goal and
focus of the EP, the types of EP activities, the duration of EP, and the analytical process
employed)? My guess is that the outcome of the present study is attributed to the mixture
of all of the above. I could not help wondering, then, if it might be possible for us to
theorize conducive conditions of EP for targeted participants (e.g., teachers and students
in Japan) by accumulating enough findings from various studies with diversified styles
in different institutions, different contexts, and varying periods of time (see Hanks,
2019). For instance, the maximum benefits of EP for elementary school students in
Japan might be gained when they engage in group presentation activities with help from
the community, while high school students might be able to capitalize on the EP
opportunity to the fullest when they immerse themselves in reflective activities from EP
experts. These issues bear further scrutiny in the world of EP.

6. Conclusion
Exploratory Practice has a power to re-conceptualize “the epistemology of
research itself as more than a search for solutions” (Hanks, 2019, pp. 49-50). Indeed,
this study was not a search for solutions as such, but an innovative attempt to gear
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“research towards ... aiding learning and teaching, rather than interrupting pedagogy”
(Hanks, 2019, p. 35). First of all, this paper documented that the Japanese university
students in the Cross-Cultural Understanding course praised the EP-infused lessons,
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using a rich array of positive adjectives to do so, such as: “fun,” “exciting,” “interesting,”
“beneficial,” and “meaningful.” The students also considered that the lessons included
plenty of discussion opportunities and storytelling, thereby allowing the relationship-
building among them to occur. In addition, the students formed an impression that other
students in the course were motivated and competent and that the teacher was passionate
and knowledgeable. Second of all, the present study underscored that the EP-infused
lessons enhanced student learning surrounding linguistic, pedagogic, cultural, and life
issues. It was also acknowledged in this paper that the EP-infused lessons became the
catalyst for increasing motivation for English learning and teaching as well as the
impetus for changing their perspectives in life, pedagogy, and the English language.

At the end of an EP journey, everybody appears to arrive at the same place at
the same time. If we look closer, though, we arrive at our own destination. In the
process of my EP exploration with the students this time, I sometimes felt like
joyfully running fast or quietly walking slowly. There were times when I had to
use our familiar tools in unexpected ways or when I happened to discover
unknown idiosyncrasies of myself and my students. In this particular EP journey,
fortunately, I felt that we were making significant progress most of the time. I
was cheerful and energized with ample motivation and resources; the goal seemed
to be just around the corner. However, there were still some moments where I felt
we were not going anywhere. We misunderstood each other’s comments and
predicted activity outcomes wrongly; the finish line was nowhere to be seen. On
that occasion, it was easy to get caught in a downward spiral and become
increasingly uncertain about what we were doing. Despite the stumbling blocks,
however, we, as EP practitioners, kept our spirits high. My students and I
continued puzzling, showed persistence, and practiced patience. We then
experienced the pleasure of genuine exploration. Exploration is incredibly
addictive and profoundly stimulating. I now conclude my paper with words from
the student participants:

e [ have never sat in a course where my ideas and thoughts as well as my classmates’
ideas and thoughts were valued like this before.

e  Without flattery, the course was the model of modern learning and what education
should look like because every lesson was a productive and meaningful time. The
course was one of the very few that I felt like I was improving and developing at
this university.

e Overall, this course was great. Finally, I would like to say thank you. I feel I can do
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anything as long as I work hard at it now. When I have trouble with my job, life, or
even with a romantic relationship, I will remember this. This is the end of my story.
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Appendix

Narrative Frames (responses for each space were written on a separate paper)

I took this course because (1).

I expected this course to be (2) and (3) because (4).

I imagined that I could learn from this course (5) and (6).

(Indeed / In fact) I learned in this course (7).

I (was excited / became interested / got curious) during the course when (8).

On the other hand, I was (bored / became indifferent / got disappointed) when
&)

In the course, I remember my teacher (10). For me, it was (11) because (12).

I also remember my classmates (13). I thought it was (14) because (15).

At the same time, [ remember that I (16). It was (17) because (18).

Now thinking back, I wish my teacher (19) and (20).

I also wish my classmates (21) and at the same time [ wish [ myself (22) during
the course.

In comparison to (other teachers / classmates in other courses / other courses),
(23).

Overall, this course was (24).

Finally, I would like to say that (25). This is the end of my story.
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M AEEHE2E, 484 - SEAET TRGEIV), TREV] e 1 B3 217
NTWs, £72, TNTNOERICEWTHMBEABRIZ LD [THEWGE) OREN 44F
ETHEHILEFTONTWS, EFHEFFEIL, | FESL L FLEOTHEORELZM LTI L%
VY,

%ﬂ#%al%%anfi WO BN T 2 &9 2 CEE A e B E
FEEDOHE ;ﬂf%%ﬁbfm)%ﬁmuﬁ)ﬂLTu\f_o (a2 a=/r—Tar] TX, £FEZ
CIZEATSERR AT N D EEEIT> T, BlxE, RERESEEN I I —v 3
VEFRE LIRERIT oY, AARANSGEHEN BN 72 SOEHR S 2 A RGE TR
1To7z) LTWiz, F70, HIERGEREE & BARNKEFBHA N R ELZ 45 07 2HY L, £h
Thala=br—varyERORELEBNREEOER 2To722 bbb olo, FE
TEIZEZLDOENTH TN, 1 2FAEAOFEFEORETIEL TV AL, —KERNDTZ
® O HEE (English for general purposes) DA N O I U F o 7 AR SN TE Y, FriEH
MO 7= & O JE5E  (English for specific purposes) DB E XN TEXmbIF TlERN 722 & T
»H5,

—Ji, AR O LY, @EADNFRATELCEERITEE T D AR H D REEM A
TIE, A RLORLLZENRESN TS, ZOn, 5L, KRPE/RHSHETR
@Wa%aw %ﬁﬁ%;ﬁm%ﬁ%ﬁmbt&%%ﬁwtw&%xfmtoH%ﬁﬁ@
—NEZDOXIREFHEET D & BRI , IR L7 2 A, 1| AL HE T RGEA Y
ATDHZLaMmFF LI, Lo, %@éﬁi L REHE AR B TIRGERED
FEEERBRN 2 oTm, TORED, BHIEEORENEHEICLEOIICZTANLNLD
2, EOXICH) F 2T ARBEFEEBEL TCWITELVONrZEEICRNT 2 0LE
Nholm, TIT, BRFEFEOEENV X277 L KIBICEETLHE1IC, TTIEES L Y
BN L THY T 2 LI o TWE3EAD 2 7 I XA 2 RICHE T HEORE
ERATTH 2Ll

ORI EREAEEL, HWENMORECTH ILREBEORELITI LT, HEE
LT, &Il FHF - I (2017) M LA, AEEEE, WAIGE, MEOmE - &
HORMETIE, IREEL, A—20EARE, NEECH R THRET 5 AN TR
OANFETHILAEREINTND, TDH, HEMHTERONEEZR R LB THEED
REZTH OICHELTWD EEX BN, 72, AAREIHHEHEIZEL > TERENT
BY, BEAOEENSEEZON TWDEEEXRETHEMALZ,

BREH L LTOEFORFEWIL, [FREIHE & U THIE L 70 5 BN 08 T8 O S iER L
EEETLEE B, AN TROMESCE L L RECHM LIV RALLY TED
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kolichdzbTholz, LinL, WIRENME-THD EENRZVETEGEOEIC
FR&D T ENLinotz, KD, FTHEEA OB ALHBEAR L OML, BE I KIE 7 K 2
EHENTLE-TCWE, ZLTC, 0% aa=r— 3 i%H) (communicative activity,
LUF, CA) ORHEMNENT, HEESLEHAOKEELEFE TRboTLE->TW e, 2OXI 2R
WEMEN LW ERTEEBRLTCWERT, 7L T 4y R+ 7—=27 (blended
learning, LT, BL) IZ#&H L7,

2 TVUT 4w R T—=VTOEAN

BL DEHICIIHA R LONA LN D, FlziE, BL &%, MmRELT 7/ ny—0iH
URFIHEMAEDET 7 —FThHod EVIERENP RSN S (Sharma & Barrett, 2007) .
FTo, K0kEORLE LT, MHEFELE VT - X—2D%%Y (web-based training, LT,
WBT) #flAaGbEieT77a—FThodr VI EXRLADLNS (Sharma, 2010), FiH D
G, 77 /v —0FAEIE, HIZ CD-ROM XU —RA > M EREPICERTIZ
ZOHBEIZASTLEIMRRENEZ NS, TDY, KfEICEITS BL &1, Smz
¥L WBT zflAAEbE T Ve —F2HETb0ET 5,

FEATHEZE (Graham, 2006) (2L 2% &, BLZ AW L FALEICIE, D722 EHLLFND 3 G
FonTnd, 1 RBIE, HEOEOR EAMFH XL L ThHDH, BL TlE, dtmFEke
WBT CEZp o727 7un—F2HWAZ ENRAETH D, filx1X, HH (2015) TIX, xfmE
BECZBWTHHBTT 47 N X &2 {To72t%, WBT ZHW=ib# e LT, 7427 b=
ATHWONTEETREERLTCT 4 7T —Y a VICIRVBATL, T0%OMEEETIE,
T4 T—Yar THWEEESFAZMHA L CENITEI 24T o7, HE (2015) TiE, &
1 132 36 T B 72 78 AT AL, WBT TIHfl # O FEHEDORNITIG U ) A= 7 OifiE
MDITOITEY, *timEEL WBT OFFAHMEIC T LA TVWD EF XD,

2B, TR ALFEMEOM EAMGTEDLZETHD, WBTIEA VX —F v b
ORPDIRENOILITVSOTHEZTHHAAMRETHY, FEENLB DO —RATEE T
L2 ENHETH D, BlZIE, BidkoEM (2015) THWLNZT 4 77— 3 > ® WBT
L, FEEPAGOV A=V TRRNICIGLTHRVIERLEFZB W THE T 22 0N AMET
boltEBbhnsd, £/, WBT & L CEIE (G IE, 2HZIXADOHE O L WK
WZ Ti2¥) 205220 TE 5, BERPIOZRND OIERT & Vo 2R RH 12
H WBT CHEETHZENARELE DA,

3MEE, EVWEAMDENRRIADLEZETHD, £< DEA, WBT & LT EERL
Tear Ty, e RGBTV LEMATRETH S, B, &% 1 FEEMRICERL
TR E R A, 2 BABBIEOEE T A FOMBEE LTIERAT I Va2 b RS
WCRRE L 2D, F72, WBTIZIRL T, &P X7 A (learning management system, LA
T, LMS) ZiE A3, BERCH I 2 MbT e Eozar T Y OERENTREE 25,

BLIZE %5 WBT DI HIEIC b2 R b DR EZOND, HITH R EZMET5 &, Uk
OfR BN EHE R E 2 TEHMBE L U Tl L, SmfEE ik, #MEmE CA [CHM
EROWTHEFANS D (E@E - BIF - FE,2017), HEH (2015) O X 52 WBT Z2#i% & LT
AW FH, JMERETIT 2T A ATy YarkbelilArI4 v ETmytl T4
T AT EITSOEDZONEIZOWT T 4 — RN 7 2% -0 LEEFLSD
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(Eydelman, 2013),

FROEATHIEN S, BLEH WD Z & T, WRIFEE DR Z I L, it 3 T REE
AT HIEBAHAICR A D & B 2o, BARMICIE, stimfEERNT WBT & L THF
ERTLOWRMIEE 2T REDHEEZGEAL, PHEICRENMCHBELTCLEL Y, £9
THIET, MARETIE, AREALOMECCAZELLTITHIZENTELDOTIE
RN EEZT, L LS, BLIEROREITEEICL > THHEEZOH YT 5 FHEI
LoTHAHTOZ L THY, FEEICFEEN BL EROBEICHLTEDL KT S
DNEADZENULETHL EBbiiz,

DL bapsEx, AFETIE, SHAN BL 200 AR THBEOREICHONTED L
IR E DS TWVDIDOMNIZOWVWTHAET 5,

3. ik
3.1 RIEMER
A, EEFTEOHMMETITONTZ DO TH D, AROEEMI &1L, Borg (2010)
DA L 5T (teacher research) % 59, Borg (2010) 1LHEAHIC L 2 WFZEIC DWW TULT
DEIICBRTEY, AETIHE RS REREDN R Lo TiTbLD A, REREAHOE
BIROH T, REURESLEEOIME A BT DN D RPN L O LB N TH
HEEXD (HA - A - R - R - I, 2019),

. I thus define teacher research as systematic inquiry, qualitative and/or quantitative,
conducted by teachers in their own professional contexts, individually or collaboratively
(with other teachers and/or external collaborators), which aims to enhance teachers’
understandings of some aspect of their work, is made public, has the potential to contribute
to better quality teaching and learning in individual classrooms, and which may also inform

institutional improvement and educational policy more broadly. (Borg, 2010, p. 395)

ERAFFRIZIL, 77 > 3 >+ U B —F (actionresearch, LA T, AR) R A I FEEE (reflective
practice) FEW< DDA 5 (Ellis, 2012; Hanks, 2017), AfilL, ZHb0fTH
EP O TIroi 7=, EP OFf DV T, Allwright (2003) XL F D X H ik~ T
I/\Z)O

1. practitioners (e.g.: preferably teachers and learners together) working to understand:
(a) what they want to understand, following their own agendas;
(b) not necessarily in order to bring about change;
(c) not primarily by changing;
(d) but by using normal pedagogic practices as investigative tools, so that working for
understanding is part of the teaching and learning, not extra to it;
(e) in a way that does not lead to ‘burn-out’, but that is indefinitely sustainable;
2. in order to contribute to:

(f) teaching and learning themselves;

50



THHEEMPRICBIT 2B LIEFELNRE LTV T4 v F - 7 -2 7 ORFNERK

(g) professional development, both individual and collective

(Allwright, 2003, pp. 127-128)

Allwright (2003) 12X 5 &, EP O E L C, EEOMMEZEHRL, LT LLEREEOL
bZEE[MTLHHLOTIEARNI &, BEOZDOWMY Az TEROHBEERLETAT L L,
EP 2D AMm a8 L, Rt BRI enzgirfonsd, £/, 20 k)
RERITINZ, EFoEom A EETL L, Howdb AxEMEESE, A0 HEER
WO DI BB TR M- EAFEE L TIRESNL TS,

EP O A % W E L, 2 8ZFohbd, | ABIE, FEHEOHRCWEZHMFETHZ L
EFERME LD NI L ThD, RIFFREMDIZEZonTIX, BLRONEEZR-T-
BREEBIZOVWTEEHENEOLHIITE LTV DINEMDTDTHD, £Dd, AR O
Eolz, MECHEOLEXZHMNET ALY, EROHMEENRT 2 EP OMMAE
WHRHYCTH DL EE T, 2 REIE, HRERIEVFEICET IAMERB Lok
L THDLALRONEER > T KFEREFERIL, EF L >TEYOTORBRETH Y,
REMBREZEZTZVEMEZERLEZV TS Z LR 02 BT RN THERTE,
ZTDRD, FEEOHMEZDIZODOFEROWERLIT G, HERORETTFRITITZD &
WHZEERERHELEZVEWVIB VRS -T2, 20D, HEOREREBEOFTT —X E2IL
LLEMT 2L EPORMANEUTH D LB 2T,

EP /%, Allwright (2003) <° Hanks (2017) IZ X > THHESCEZ BN RENTHDHHO
O, HERED FBHRESNTHWD DT TIERY, TOEH, KEETEP 280 51CH
0, ARSCKEMEERCLIZLIEAWS D, Gl - R - [HHRINE - WEDO A 7 %
FIRT 22 &Lz, 2OV A 7 VIFERANEEORBEAITOBICISERALTVWDS LD
Th, EFIZL o TEPIGEAENL D TholzlodEA LT,

32 2nE

BT RO 3FEAE 474 (B4, B154) DEEOXIG LT, 1 4B~
=T DL DOREATH T, BT OB 2 FEDIFICHTZ B D T\, TD®), 34
EOFRERBIFN T, RLZEEHLBAVOILZ L A-> TRV, Z2EEL ORI
NEFThHoTEEbhs,

3.3 FiE

AREKL, RENOBMORET2 DO tEx4 L LT {Thillcb D TH D, BL &5
i 27=®iZ, LMS O —FfiToh 5 L— Kb (Moodle) LIZLLF D WBT O AZLT > 7z,
1 DHIZ, WEBHETH D, AREARTCEE LLEESUEEB ORI IEE 21T o
PEhE AR L7, BB O FEHRERIL 13,15 3 Tholt, THETRETITo> TV
IR SEFR R 2 KB T17 9 2 & T, REPOERZIC DR ZHI L, #E
RVEEICEI D Y CTHRER 20T 2 & AW & Lic, Bl O {ERKIZ 1L Explain Everything 23
Aok, BEHERIZL—- RNV ENLT 7 EBATEL L) ICHE L,

2 DHIE, BETYEHMEORE TCHL, A— 1o T2 ) BiExd v CigsEyd
MEZ 2 BEMER L, 1 DHIE, ZBORIRME (multiple choice) T 5, FEEILHH

g
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e HLRR

FROBAFEOERZ 4 SOBBRKEOR N HRATZ, F3— FOREEITK 10 TH -7z,
2oH1F, v v F 7N (matching) ORETH 5, FEEIL, EAFE THRRS I
MLEATOAABORKEADE L, BREEIE, ¥EEP AT+ TL—L
W7 78 AT HEREER, F—A—FAR THORBICMVMED L LIz, £D
MR, BRAOMEZHESLZ il (K1),

mE1 ammeter M1 Match the following.
ENE R
12 TLEE W™ N
WX 1.00 - i:‘R'l';i“ L BT 1.00 wire v ER ... |
¥ MEc 732 ' v MECT3OT
& b. Bt P in series SR i
~ Mha
GOENEELTE c.BLT oEEERRTE
: . HE l
R wFlic

B 1 ZRGRREE () L~y Fr7BRoE (h)

35HE, 74Xy b (Quizlet) DHEETHD, 74 ALy FTIE, HFEOT T vz
N— FHREZII LD, A RERNOHEBEAEICRVM I T (M22R), 74X
Ly ME, #EREPETROBELZABICHET L2 ILNRTELIL2HKLTRHESH
oo BHNA—PFDI A XLy FOFEREE Y ME, BILEHN (2017) OFEFEO—-ATHLIR
HIERIZK > TAR S TWeled, TNODHEM % L — FVICHOIAALTHEEEN L—
P ENBRHTEDS LI LT,

[ RLL
i
[ ] e B T = 3 =
.
2.4
: A2
electric
R << R
L 4 o Eat 3
Quelsteb tomwessenara
RECHALETFNLEL LS. 70 "FRE- ¥, eRET 4. S4uSRTENYRY TARY. FHERYARI NGVl
LTI TOMEN Y ENLT TN,
B 2+ o oem
SHOENTY ruo
m L]
0/7
-
bt
2 ME
RED
et -1 Sh

X2 7A4AXLvh
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34 T—FINELE - ST

FRBFOREHTHLEEMD DY T 7 g v - ~2—s3— (reaction paper, LL T,
RP) #UUEE L7z, RP 1L, A EIOEES Moodle TOMBIZ DN TERMICE 722 &,
BAR, REZZIHILTELWITZARZLZLTUELWL] LWV TEZAR LIZ50T 100
LFLETENTLIEE N 20 XEAWE SN, FEFTIL, BEOFERZICARET
RP & W/, T —X X, /' — 7+ 74— (Google Forms) W CTINEST-, 77,
ETORBENKET Lok, WBT ICHWIRRIZOW Tk, BEmMIZiE, WBT 2179
BRIZEEH L7=8RI2 DWW T, A~— bk 7 # > (iPhone, Android), /¥ = > (Windows, Mac,
Linux, Unix), # 7 L v iR (i0S, Android, Windows), DM 5EIZE L=, {#%x D
FERBEPEBOWHKREEH L TV D AREMEZBE L, EERIEZB O,

RP Z#5 —4 L L THWEIEEIZ2SH A, 1 DHOEHIE, RP BN EEOREEIICR
SLEBRVMHATHST-NDTH D, AIRD X 512, EP TiX, BENOEKN O HMEO T
VAR G &m%ﬁénfwé(Mm%mzmw1@@,%%ﬁ:ni?$%%#5
BREICHTIEARLEZ ZMLSEDICEMNVICANCTE L FIETh o1z, £, MBFRO
RETHLLELEAVOERTEDY, %ﬂ% Lo THBIEAGEL, B - LEAEN
DRNWF—ZNEETHDH L EZBNT, 2 DHOBEIE, MO TE 0%EE
DERZNERNET L ENTEENSTHS, HHREEOEICHO W TIE THA»->
721 7R EFEFIZHE NI AL MIKRIET DI ENBZZLNDIN, 74y ETFEGIREZ
RITHZ LT, —EEOXELES ZLEZRDDLIENTE D, %@tb,ﬁyﬁ4yﬁ
TRP ZMETLHZLT, MONEKHTEZOFEEEND —ERBOT — X 22 LI
ETEDLOTEH 2N EE R,

FERFIZE, RP OB AEN AL O IN 2N L&, RIZEDO T T NARITHE
AL TN D Gk F e & BRAM 7 1k & R L?ﬁtﬁ\‘%/ﬁ\ﬁséﬁﬂ:%}ﬁﬁﬂ% L7z, £72, RP ITFEEED
KA EMROHPEREN D70, REOHELAOARWLZEET L2 LR ENThEDbR
WZ &, PHEOEELAMOBFEZX CRETORED HEEEZEXT-VWOTH L TIFL
WeWwWiH ZEEMEZT,

I STz T — 2 3 EfE (2008) O FEEZSBIL, LTFTOTFIETLy A T &Iy
Want, £9, £A—7v  -a—5F 7L LT, RP Zilat LEFNBM L2 &, M
UL Eica—FEHV -7z, I, BRH=—FT 17 & LT, Fa— KME
VIR T-E 7 A N (RPOFER) 2 1 DT OFiAE L, EHEOHE - JOx - MINEF
WLz, BRa—T v 7% @ Ezizdl, a— FHOBEBRICEE L2 5L
Tma—ReEE LD ThHTIVEERLEZ, TO%, =2—FOEREMELEZ LD, £ L

, %@ RP OFLBICERAN LN DN EBRFT 2720, 6 (FEF) —XHE< LY

/&x%ﬁmb XEMO RP OFLl & st Lz, K31k, FEER2O MY v R

DOBITH D,

53



FEH  EER

RP 6-1

RP 6-2

RP 6-3

02

HORL L o B il 13 5 S0
Finie 2 ATHEPLT
RNDT4 ETORE
L HERI TN T
Mmol=Td  (LLTFI)

Al 28—k O il B R ]
T EI2RA Sl NI 77
o TLE-TD,
W TER o Te b
N7 AN TR WAGE
BAHE»->7-  (LLTHS)

LR D= K D/INT A K
ThHilimzE &b LNnT
ETCEM->E=ZTY, Zh
MH LA ETHEYINT A
MEHARGEO RHLD A
LT NDEBLNT
T (LA IS)

3 FEPI—E~ Y v T ZADH

4. EE1
4.1 EBRNE
FEEE 1, BINED (2017) DLy R 6 &G E Lz, ZOHGITESRICET 2 HT
ThHo, FER, B, B LHERE, F—A0EAconTELINL TS, AXTORNE
X, FEEDNFROPERTEETLMEOL D Th o7z, FEE 1 OREEFIFILX
4IZRINTWD,

WBT (EZZERATT I FhiE) fopiatee S

R F TR RN WBT ICHED AT, BERMIZIE, ZEahma 0L 2%, %
N— N OFEREFEIZRVMATL, 74 XLy MNIBZEEAERAT I LBz,

RAEFETIE, T=v 7T A b, HEERXOEE, CAXTbhiz, T=v 77 AKT
1%, FEAEIL WBT THANCEE LEZARFOETOEET A MR MATL, #HEFER
BRI AL, TR E BARGEICE THE RSN, METNISHThoTz, F= v
7T AN, FEHEN WBT 2REAMICITI X oNnTIZ2 bl L 2BK L CEREOFH
WZiThiiz,

BREARALOFE L, UTOTFIETIThbhi, £9, FEEIT7ICR0, FINEF
HARX A | LT 2FH, bIORAHFPERLOBKRETHARBETRL L, W, XTOFEFN
HBRERLO A ARBERZHA, IO FTRHERESL ) — b2 ATICHFEICRL TOETE
MLz, 2 LT, #RES IR oMo E BARGEREMER L, 72 HARGEZ 54,
O RO L E R NSO OB TR L, 260 E X, ke ll@amniai
DD EDICEE L, WBT CRALSHEERZEEVELME T8 E LTiThh,

CA TlX, ZREAXOHKE /= NONFICBEE LG8 %217 o7, 2 /S— bk 1 Tk, #
ERANFR TR DB REZEET I SZETZ (X506 1 28, FEEDPRYAALALCT
WE oL, 1 XTHRETEHZ E2E L TERLT,
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R— N 3T, KL HEGA, CPEROMNE & BRN e mE R R TR L., BRE
AXOPLE D ELIHEATNIERIZETED X HICHE L TERLK, 3

N— k4T, HFEOLEMBEN 3IMEFECIRREN, ThbidgAiTHZELE (K5
OB 25, 20k, RSN HERBEEL S5, 40 U0 CERMBEZ 955 CTIER
L7z, 7S— b 3D CA LAk, BREORBRBEAZIGALLY, BRI niEMEEY S
BIZLTD LW MED DL XD ICEE Lz,

(%l 1)
TRRBIZYTIFIEDLIXE—LEBELTCRBETEHALEL X 5,

”. This happens because of static electricity.

(1 2)
If m is directly proportional to /, what’s the value of m when [ is 3.5, given that m
=12 when / =67
5 CA Ol

4.2 R - NE

AT, EE 1 CEBENDR L RP O EEMET L, 4 s, Afcizhsay
[ ), a—F& T | TRRTD, 28, T—ZMHEERTWDEESIL, BT¥EO 2 Hia3
Bon b =N, Lo 2HNEEEICNG LEESE2ET., flxiE, (6101) oFE, Ly
A 6D/N—= M1 OBRED N FOFHREDOTZBRTHLZ LA TRLT NS,

FE 1 CIE S RP Z-EICAT Lz sE R, TWBT (BT o5tik) & MR
Lt o 2ok T T NEKENZ, TWBTICHET R ] Tk, T#EY A 27 1~0
R, EEEE~0WBER], [T/ AOBRIEZT®WMME] O3 >Da— FBREK SN
oo MBI A 7 NV~ORRE) TIE, TBHMBZENSCT VO TAS TELS b TR
THEVLERDZVWOTIENEY T, MMT2O0R/KIRICRo7) (6120) X, TA—F
NTORRBEITIRY AT, mHAWERBWET) (6235) X HIC, WBT iM% 2
ETMEEDOL I LTIV, ZFEHLL TS Rol I #HERALDL
N, £72, UTFTDO X511, WBT DA TEBEEROFENETH L E W) @E S A
5Tz,

Ly 2y 6 MBBMY ANTWSEL— R/ ETOFE L 2T LZHONWTIE, HEE

BERfECPEETELD, HEBELLTL, AV EHICA-TL 5720, FEFITA L
— RCHHELERZADIENTE T, £70, BN EORERBEZ2RXT-2ONET <
W7 A RCHERBTEH720D, RESAR TS REFEOHR A RICITS Z &N TE,
(6127)

M HEBE A~ OV R 12OV THE, TRXOMFHNEF & OBEZ 7272 L) Hh
DRI o7 TT ) (6125) X0, THEDOHRBIEPIEFICONIRLT S TRP o7 IZHE
NEOTFEL LTI+ TE2LE U] (6107) @ X9, WBT THW-ZEHE IZS
WTEHEHENL —EOIMRELNA2WMEN RO, £/, [A— RV OMHREIH TO T
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BHix, BEPICEDPIPONTZREICEBHEEST, BLRRTIEVIEETRAND
DOTREDOK LV LEFTE, IKHICA-TLIRRNLET) (6130) DX Hic, R
BEZERT 5139 N EERMICFETED Lo HE L —H A b7,

(778 ADB & &M T, TAa— RFLOREIIIRE L ZEDOR ORREEFCER
DOREHLIFMICAYENGRRMNTH2ENTE TEMBLNERNDO TLA— RV TOHREE A
AL TIELWE - o7 (6101) X 92, WBT IZBAT M2 b iIcE8+5 2
ENRTED LWV ERRE SN, £, LTFO XIS, FEMIZEBFICERD e 2 &2
TE5ZLaREELTHRRDZZEEELRONT,

LA— KL TORBETILEZTHLTFEDTDILENTEDLIDOTEINWEE 2D LR
WE L7, FTEHICE o THFMIZAB N 2L RO TRIEMICHREZITZ 2D
FED—o>ThHsERNWE L, (6125)

Fi, TA—=RFRALTORESCHFEOM B ILTFR TOREMIA~Y— M7+ TH I —[Efk
BTDHENHIZLLTELOTEINETHINLNEKLEE L] (6209) DL HIZ, F
BEDEA R TETWBT ZIEA LTV AT bHRE S,

wio, TREICETRR] conwTHET DL, Zoh7 Y Tk, IAEEEOHMEZE
Rt ), THMFHE & o), RECKTLIAR), BEOHY HE2EZDNEN] ©
4 oOa— FPRER SN, IRHEEEOHMERE ) <X, [BHEs2 A CTFEE245RE L
DOTT MR, BB LICHET 2208 TE, B THU <D LTWET ] (6140) 2, [
DL K VBIZHZD I ENTEE L, FRICAGESCIUEN VS L LD KRICKTL TE A
NDULET, ATHICAD Lo TEBL T TERRE) ZEE2FHKLE L] (6118) DX,
FTEEZT L2 L CHEREOEMPEET TV OWENEZLL Ao, 72, T5EO#F
HEIIMRELEN I A B T O CNARMBENE & R L D b 2R Ao T o T,
VD 1 BT EN A L D o7 (6239) @ & 5T, W Z G I
HFELEZ T2 LT, BEOHEMENRE L 2o 722 L2 E 2 T, WBT N4tz
~REFETHREERLTCVWIRESL AL,

(MR E & OREME ] IC 20T, THRB 2o TERBRONEICMN D Z & idhn
EROTWELEDR, SEOEBECELRROHELZE - T, FREI D LNARNOTHE
FBORETFEXTEINo72TT Y (6216) X TLANIN [A—2DEAORK] 7200 Lrb
MERMoTEN, EXEFELSFELEL LI Lo THDTHBRTH 2N TE] (6433,
[ 3EENTER) oLoic, EMBATOHL THRLEEOH D FEHNTE I LITHE
EERTHREN L O, —F, I —20EA% AARECTHNT 20EMETLER, W
NEETHHLALE SN D L EFICEEEEATLE] (6411) X (A — 200k
HIZBFECRTEZADPARETHAE ) WIREZ 572D TH LY S &g Lz (6441)
DEIHIT, BICAARBTEERLOMAETH > THHETEBTIBICET LEEEFND
DS Z T2,

It 2 R% ) T, TWEILT IR CHLRGEICT 5 LM ENRKEIZ ER 50
T, SHSTLREB L CHEMEREBICT D EIZLALHMTERWVITE LR E
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(51 1)
Question: How does heat travel?
A: From cold things to hotter things
B: From hot things to colder things
C: Between things of the same temperature
(Bl 2)
Convection explains why hot air balloons rise, and also why it is often hotter in the
( ) of houses than ( )3
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Reflective Practice:

Theoretical Basis and Approach for the Research of Teaching
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Abstract
This paper attempts to define reflective practice as a qualitative research method that enables
practitioners to research their own practices. The first half attends to the theoretical background as
a research discipline. Beginning with the history of L2 research depending mostly on the
behavioristic paradigm, the author claims the need of a research style with which to approach
practice. Identifying reflective practice as a method for research, he focuses on two of its core
concepts: reflection and experience, including five features for reflection. Contrasting human
science and its focus on lived-experience with that of natural science, complex features of
experience are elaborated according to such epistemological frameworks as experiential learning
pedagogy, phenomenology, critical discourse, and narratives. The second half explains the process
of reflective analysis according to the proposed five-step model and research examples are
presented. With achievement of new understanding as the primary goal of reflective research, the

author invites practitioners to explore their teaching practices through reflective practice.

X¥—U—R VTV IT 4T T T TR, B, BHAy, R
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BIZOWTHELET L, 2O ETERELXOIFREFIELE LTORKET o —FiEIc o0 Tl
MLZOBERNT D, REENMEELE L TCOY 7V I T 47 « 7777 4 A%, &R
DR TANED L IICHFREEZT LI L LELEW) THEZMEE Lz ABR2HRFE )
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FEELSD, —OOEMMETEE L TORANERL2HBRTILERDH D, Lo TC
TUEMFIE E WM E WD RIS B IR > TR HiE a2 X2 DA EEZEB M LN 5, &
EMRICBT DV VI T 4T T T77T7 4 AL W) BEWNEERNEITEOREZRH & H LT
FIzN,  ERR OB D FAT O RE ) BT R R B T2 R T O HME R A SR RRS T
IEZSEBAB R,
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WEEABE RIS A SIS, B SNSRI ERATN S0 D X HIT, EARW
727 —~ % language learning & language teaching [ZEH\W\NTW 5, ZOHEAIMIZIEFES, #
B, DT SBEOMRAE R L LOooFPEHMHRRERIEORENBRAITITO TE R,
BRI R A RIS <k, BALLET, #HaFoma 0l T, &l TIEEY, B
FLEOTHERKROERNOLREL T& o, £72, HEFEITHEROHEFITBT
D EIEERAINFZEE KL L TRE L TE 2, !

ZOWMIRFIEIITFICRDO LD BRI H 5, 1) O BLZIIEEBNIBEINDL LD T
RINT R bR, 2) BIEINLBRITERMOMKRE LTl s, #RITHH I
HRBRE L TOMBEL LA T 2MIEER L OBBRWMERL LTRIND, 3) EBRED
ZOMRERITHBHEN DD, 4) FFEMFIE b SERlE LTRR - ATlEns, 2
D LRI LHENARB AL ESE L CRREB L CELRELZ RANITERRZETHY,
ZOMEE R E TCICEBMEAHAT OBENLSONLZZLHEFAIIS HOFMNERELZET 5
BTk Ebn s, BARENZEEOEER (2015 ZRO LS ITERTN D,

ERBARBEIL, How D ARAGOERENICONT, oG & KREOE %,
BB B S NI B W TR A D Z L2 WRRICL, T Z Lic k- TEE, #Hl
DHEHT, HHWDHRICHL TREN TR ZARIZT S &V B & Lk
SLEOTT, (p.4)

B OSHEEEMELAMOSHESREICELIFMERE L CHEDEZ K40 &
TRz, FRCFERLREICED S TR ICHIRARERSEEE O LAMIT b,
WFGE VR B U IR LB ge TiE N B e ik e L THW S L, #EFFIEIE R L
WOMERZARERIEHED S LICHEL, TN ERBMNR LD L L TRRT 5700 2K
BRRALTIND, ZOEEOTFIEICL > T, FHETH & HRITE b 20588 R X RO
B0 ICELLTEBM TN bD L LTEAT DI ENAREIZR > TWVND,

LD AV > NMIAINEF S ETHRARRICR D ZETh b, MR RHmWERO
FEMELTHTERLLDOTHY, TV FENRZIEZ O 2D L0 RRED TR ATt
DOFRFITHRBFZHIM I FIEFH — OB L EbRIT R b, MEFENBRR~DT 71
—FOHFETHHI 2B 2L, ZOFIEE, ZOLHITHEMREOEN, A%, L4
PIEHT 2R LT DEROPTTEMT 2 —20HETH L Z LITHEVITZRW, 19 L&Y
FKELERE 2 AlhA L 72 Wundt DL DI CT&E 72 Z O HiEE, ITEhERICK T XA D
HEICRAMLDHEECESELIEFEE W B AR E AR SIS K D10 o TH HIAEFSE
DHFEROEBE L L THRLSNZ D Lo TS,

L 7> L language teaching & language learning %= 7 —~ & T 58 S H AN IEICB VT,
FTREHL ETHUARIL T T —F T 5 HEO—>THY, WLTENU ETHEZENLT
THRWVWEWIBIMIIMNELEEZ D, WFEOKREIL (1980) 1% 19 k% =23 M - &
MR OGO BUREMIC W2 F CHEIMELER - AICB Y DS INHRIELE L, K
FREERMMNOE R EZXRDO L D ITBRTWVD,
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B FRZH L, AMNEFESRE EGN] FRELLOT0DE TBREb oo E

LFED R TAERPIERNE] Lo bDELELIZBRNI ERRDINN, TREN
DEHTOZE ) LEEBROITESEY ~OKEND, HEBICE > TBEDCEITH Y
BARLL, EOREFERMNE V> TV HERKENRNICHELED NS
Zlichb, (p.o18)
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BA L7 EOFFITNVD EEZTINWEA D, TIEITENEROETEH 2139 2 4
ZED X I REITHDDIED D D,

LA (2015) 127 AV DIZBT HITE8 EROBIEIC L - THRE LAHMALESE, AR
Z F— SOSC E S < ATEV T IS ;ofﬁﬁﬁmﬁﬁbibkb TR BRI DT —
SR LR A BERR A T IR & U CER A L7272 D ICF R O 08 BRE o 8L R
FHRAEZED SO L LTHIEMICHER SN2 LR35 (p. 62), %72 Vygotsky (21X
RINDEE LIRS TIE, BADOFRICE T DB SCUIROREHZFINIY -
Foi, BLCkb S - ERENZEM A2 AR L L2288 R micigtlo B 2mit 5,

EHIEHRAREF =L, RALaag=T)b, BLFaT)L« AXT 4 —AL\\o¥
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—wﬁ:gmsdﬂzﬁD%&U@ﬁ%@%%tﬂv{mé&xaoqu\#%Ldm&bm Z 9 L7

WZIERO LB ZE FIE TR AT b TE R VoA TH D, AREZROHZEE T
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OB | BB LAZW FEOMET vt %, G E~OHM
ST DO THET, e EnE8 s

EUELHL L THMRET 256055

BEBROBEW®E L, AMBPEINZHAOFTHFICEbY R Lok icEznE%T
EDEEZLIELTDINEWVWIEDORENRERZCEDLZHOT, TRITED bARBS
FADOEBHMRZIY FHOFITIME L2 RN EDTH D, 2 ZHIXEIEHLHEZ N
DHFRETIEE L > TEREBERZEESTZLO LT DO TV, HE RO,
HHEZITBIT A EBIFFEICBONTIE, ABMOEBCHAOERNFIRTEDOAREH 2 D
LLThdbEWNWHZETHD,

FRUEL TR EWVWIHIE - ARTEDLIND, F—ABRTHLINOZZE, HDOHKFERY
FHEIZLSOTEDIIRRBRBTHSTDBENDIDITTHD, bHEAASTEL LTEIC
R G 2 D TIiER <, WRITH D p SR AP o ¢ 2% o B A [ R I3
DUENRD D, EOTDITIXEREZHES S0 DLHERR L T L E 5 EFEERM e Tk
HEEMICHRICEDLRY, KBTIV IV IT 47 « 7T 7T 4 AT EHENLHES:
MNP ENTE 20 EBIMRA LR S REE L TEREED D, ETHEFIE
EREEN D IO E R H D720, —HFE L XM B> THD,

3. BFZE & idATHe
NAEFEHELZE SHEEBUENEB L LTV 5 EIEERN R LI FERHEICE L
DOTIEHRL, AMHZOLOEHIENGE T2 AP RICE LS, HFREV I ERIED X
IRBOELTEETEAEASI N, T2 TIEHEM (2011) &b &I2EZ TR,

e lx, —ooMEE#RO L L2, WEICERSNE | SDOBREE MRS 5720
(W, BB - RFEAICIE A IE L, T & U] 22 ik 00 e R A (BEGR & D WA
DL ETHWMRHL, SHICETDORREFE =_FNT 7 EATEL2L5RFBICELD
THEIZAET D LV —#HOMMWITEI O Z & 2T+, (p. 1)

COERNLIE, MEEIFIET Lo THIERTHY, 1) MBEEREIERE, 2) &
TR 7R I IR, 3) oM, 4) 0 #r O Flig & 72 23R RO 22, 5) RO ATIE WD 5 5
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WD ERIET- D LODHERTHD ZERNEIREND, ZOERITEMOHTE - BB
LWV FIEMENZT TR, LV REARBYE - B - ATREE WS B8
T HA KIS PR BEIRICBIE T 2 MR RIT A L L CORENFEOFAIZ R L T b
ERbnn, TEEH] 2%, T X OWESCHITIC L2 E2RTHETHDL] (Vg
v 77,2003, p. 4) LT DR LIEENMELEOFRIECH DR EIEMME L VD Z LTk
Do AR TIHERMICZOBBMICSELRNBY TV IT 47 « T 0T 4 A% B
HEEMESITTEZTNL,

3.1 BFIRIC BT 2 BB T oW T

CZITHEBLEZEWVWOIX 4) ONNORE L 2 5HEmNREHATH S, BE TR
T 5 BRBFEIEMETIE, FHUATRRARBHLEN R L L TEREBEN T — Y BEO N
By, SHFELENICADLE THMMICZY EEXOND HIENBEEINTET,
ZORIEDNTHRB A FIRICSL D RF RIS W TR CHEBEE G LT Db
T, B ZOLICHLE R TWDHORE LHEICHIT 0BT,
—HTCAMEHADODLY Z2 X8 2E L TH I AMBIZICET 2-EMFETIE, AMo
o (BG) #E0L2b0ELTER, IREONGFIIEDOL >R LD E Vol
REEZ R T H2LENN T D, BRABFRCBW RSN TEEEHLE W) Nl
LOEMOPH DIz o> THEFELCAMBZICB T 2HRENZ 2 TR L o
O, YEEORBREMIEENLEDOL IR LD L LTIRADLNE WV RBEkmOGH L,
ELITRMREEAGOEREHIZIEDL 2RO THEINE VI BEEOREIZONTOHRBHT
B %, Merriam (2009) 1%, #HE @k & L c AW AFICE DL MEE W O Eikodr L
LGt hii@E S, EEE2 7 —~<ICBRO T THE) & LToB{2% 2 50
FFEE BN F R IOV THE L TWA 2 EoBmEEEZHNTND,

It is thus important to understand the philosophical foundations underlying different types of
research so that you can make informed decisions as to the design choices available to you
in designing and implementing a research study. (p. 1) (WFZEZFHHE - EfET 212 H 7z »
TR FTEE 72 N & + 3 e iRILIC EE S W CIRE T D 72 DI L, SRR RIEEZ X2
LEFHIEB LML T ZENRRETH DL, (FEHEN))

O LRGP DN TR 02 FR BT Il T2 R BB R
Bl CE, 19D~ V7 2D SEEIZER LZMEY S 8L, Brumer |2 X % Symbolic
Interactionism (SR MFH A VEH #3%), Husserl (244 % Y Heidegger, Merleau-Ponty, Gadamer
EREEZOODHEIET HEGT, HIOME ZEER - MIERICHHT L7 Foucault IZfA#
SNDHARA N - EX DM, H 50 Vygotsky ICRER SN Ltk wmTHH, 7o
E0 R~ EE B E LT, S0P T Lewin IC L o TRBE T 7 &
IV —=F R ELEEND, FAENNE L IR RIS E L 2 o RO a LA
EOMbY, BRIIT Te—F 5 HEEATERL TS, 2FE0, BRI ) Fx
IEEHS PRI WEHECOHREOHIIL, XV#EICT > M2 EEBbR D HmH
WHERSLERHLE NI ZEICD, ZREEIEFLOETHLH LN, HFEHEEXZE
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D LTEBROBAGICH L THARNTH S I LT 2RENKETH L Z LITHENTH D,

32 BEEBEZLOLXDIWAEFIEEZRD T EFOWRIERREONK

FFV 7vrvarEROEEMEEEBICEDY RS, VILVIT 47 - T7307
A4 AL WD IERRIZ YD B DICEFTRFELZBELIRII RO R o7, ¥y —FRETS
JCRLSBEDSNTOLEDITEELRY) 772 a &2 EQTWHL &, teacher belief (ZHli DR
BMH) DREL LD EICRANR O FAENHTL 5, HLR, BV S5oH 58
Wi O ELE TR T —~ & L TEER LI LIEZWER Y OIFARRKRVITE -7, Ly
UMIFEN D 2 2R FIEIREN D I ELS 7 v M LZedoiz, L0 d 2 & TRIZERNOI
RETT ThRABHOEERST—7 v ay T2 ML TREEZRZ 510 0RIEEZ 2T
NRTE -7, S SHUEEGRICH S > 72O 15 FRFI7228, BRI 2 RO Y IZHR
BT DB FTICNRE AT A T2, 2P0 T8 Cnwolla&z s o THIALED
ETDRICES LTHBIRD ot BN E AWV D L0 7 vt AXIRZ 1\ 553,
JREAIIZ How ICIBLCLE Y Lo il Th s, RNHLER > Tz olx, #
B O teacher belief BN E DL HICER L TV a2 EEEH O ORRICB TR+
5 What DERT vV RZHH-T2720, EMKELRTE 22720 TH D,

T TF R et F ) — e T —FICHE LI BT AT~ T 4 v I 7R
FIEE LB o0, BWEOoNMT2#HETE LTHERIT AU b TLEY, %
AVTERYD b E S T EEMRB AR 2 HARERICR>TLE Y L) Bl bhiz,

HOEAXY ZDOHETHIAINTWEY ZL 2T 47 « 575 4 ZAOFEEICTH T
T, BHEMBRIC A ENTWAHEFICH D 572, BB TRALMBZT O 7126 #
DAIWIZIV IV I T 4T T30 T 4 A% F#EMBEROFEL L THEEL T, BiLT
WHNICRKREERD L~ TABEFEZ AL THND ZENRE LR ElElTENZZTh,
BRI D AL AP T W lz®, % H %D THO KT (Trinity College Dublin) % &4
NERFBERIETCLLIMEEB/T, 22TV I7VLIT 47 - 5757 4 ZARELL
THEREBELROHIEE LTITbRATWAZ Eamy, RAFLASOU 7L varif
DICH WD FTERY 7V I T 47 « T 7 T 4 AL W R TLWDRE & HfiEd 5
WESTEDITTHD, 3 EEREMEEOERZEZELTH, TR TED L IITEEIC
B2, EDO XD A THIICRLIATLNMIE R TO LD T, TDOHDOHKD
BERAEGRZLIZICERE 2o Tz,

BRI ENBE N7 77 e Fbhd, REME TS ATHETONKRFEL LD L
INCEZ, EOLITWADNEEZEZDZ ENPMEIZ/RD, FTEHEOH KEOEM R
MWHERZ DITIFARBFARFTO LI oD L U ATV IMADTIERL, oL D
VO ATLEICIY T HES TS 5, KT 2EBROMEAEZERL TN ZE TR
ZIMPoTeZENRAZTL 207, BHMIEICE Y M 722X, ZOEHIEICL-T
HOEMARAZEOL Y R0 ELTIRZ, FOLICHREY VRS LT 52T
HIRM) - AR THD 2N RDOND, KEICTHEERFIEELTOY 7L v a v id
fiimEE 2, HRFEELTOY I VLIT 4T « FT7 07 4 AZHONTHAT 5,
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4. VIV IT4T T35 4R

Vv vaviid
VIVIT AT T30 T 4 ADETIVIEELS HY,
RAICREINTOWTHR -MREREZMTH2ZLEFHLNEST o THNE-S,
VIT AT T T T A REMRFIEE T HEREOGR L OEHTE DL ER,
HEROBEHRKIDERINL TV L0 D

FfRICY 7 v v a v OER

x>
HDHWN
(Kinsella, 2009; McLaughlin, 1999;

Rodgers, 2002), Z 9 L7=HE&RIRELE © 5 2 2 RULICXF LC, Tamai (2016) %45 5 #4 r

HICY 717y a v DEXEER

LT E 2 ARG ZMH L (R 2), Rk 2

MELZNWITERDEDDDIIARRLZ L TEERERDE LOMBELE IS 2R ELT
W5, TIEERBRLISHBOERZEZBR LN Y 7L 7 v a rOEREZKRTT 5,

#£2 U7V a Ok e (Tamai (2016) % i)

Kemmis & McTaggart (1988, p. 13)

Johns (2013, p. 2)

into focus from as many
angles as possible: Journal
writing, critical support

process: intentional
dialogue with self or
others. Unpack experience,

with a supervisor or_group.
Study theory and texts
from wider space.

examine from different
perspectives, apply
experience to action and
apply past to present.

Context Education Nursing

Sources Recorded action in observation Self and experience

Purposes | To make sense of processes. To evaluate To realize one’s vision and understanding
experiences to know the effects and ways of | why things are as they are. = to gain new
proceeding. To build more vivid picture of |insight into self. Develop practical wisdom
life and work in the situation, constraints on |and one’s vision as praxis.
action and of what might be possible.

Methods Take account of a variety of perspectives in | Through conflict of contradiction,
the social situations and comprehend the commitment to realize one’s vision and
issues and circumstances in which they understanding why things are as they are.
arise. Aided by group reflection. Guidance is necessary for reflection.
Descriptive.

Bolton (2014, p. 7) Daws”};’p"g‘zg’;;‘; (2014, 1 Rodgers (2002, p. 845)

Context Nursing Drama & theater arts Education & language teaching

Sources Events: What happened, Experience Experience
what they thought, felt,
who, when.

Purposes To know who and what we |Development of awareness |To move a learner from one
are, why we act as we do, |of the choices in situations |experience into the next with
and how we can be much |and recognize how to deeper understanding of its
more effective. achieve the designed relationships with and

results. connections to other
experiences and ideas. To make
continuity of learning possible,
and ensure the progress of the
individual and ultimately,
society.

Methods By bringing experiences Collaborative work or the |Systematic, rigorous,

disciplined way of thinking,
with its roots in scientific
inquiry.

Reflection needs to happen in
community, in interaction with
others. .

Importance of attitudes that
value the personal and
intellectual growth of oneself
and of others.
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T, HE, AEEHRE, FiE, EREBROERAIY BT D, K2, A
WA S AT 200% THkE - &5k & TEHS) BIaThbs, 2EFV I 7L 7y
I VITHARLZERTLEEES 2L TH R, TOXT MVIZAFBM LD TRER L
THRFEIZMNY, ZI0OHEREREMRAIEHT Z LIl TEKICBITHIER %
FFE2E0IbDThD, SV LEFE) 7L variFECERBREEROT D
HALbE25, BBEBRU 7L 7 v a VENEY, V7L va3kicmmns, £LT
NE AT L ey Frizefvicmns Z itk b,

V7V variid2: BEO belief (BERE - ©) —7) O#LHBRE

V7 L7 varyOEHNEEIXEEL THE John Dewey (1859-1952) IZH b L F 25
(Kolb, 1984; Rodgers, 2002), Dewey (1910/1997) ® #A{E How We Think TV 7 1L 7 =
VIR a2 KRB E Lo THEHELN D, EREBDON LSBT AT I L THRE L THRZ,

In some cases, a belief is accepted with slight or almost no attempt to state the grounds that
support it. In other cases, the ground or basis for a belief is deliberately sought and its
adequacy to support the belief examined. This process is called reflective thought. (pp. 1-2)
(BAHFOHRIZIEZENEZZDIEBIZONWTEND D WVITELBRLEREALE LT
BRONLDONRDH D, FIXOEBE Lo VIRD ZDOEX T 2 3FHT 557 e iRILP
BifshTw2b0bdH s, ZOEBREZHNENESZS L WS, GEEFR)

The consequences of a belief upon other beliefs and other behavior may be so important, then,
that men are forced to consider the grounds or reasons of their belief and its logical
consequences. This means reflective thought—thought in its eulogistic and emphatic sense.
(.5 (BD2EBZFOMDEZ X FATHICKIETHEIIRNERE R Z LT, BT X
HSDEZHOEBLHAE T OMBARIFHEICONTE R RITITRL220,
INPRNEREE M LBHFHT2IC5SDbLVWES, 2ok, GEHER))

Active, persistent, and careful consideration of any belief or supposed form of knowledge in

the light of the grounds that support it, and the further conclusions to which it tends,

constitutes reflective thought. (p. 6) (B H WP HE X FHFLHMOILIEIZ DN TENE X

25T D LCIT 5 B, B oERIEWES, TUANENESZETH 5,
(FEHH))

FO=Zo503 NG RZ TS A01E, UV 7L 7 g AFFEEREOHW ORI H 5 belief
% belief & LTV MI-ETWDLEMSEEZ Z ZHHMICHRTFT T2 0nWo 2L TH D,

Z D AT OV TIE Schon (1983) Bk D K H IR TV 5,

A practitioner’s reflection can serve as a corrective to overlearning. Through reflection he

can surface and criticize the tacit understandings that have grown up around the repetitive
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experiences of a specialized practice, and can make new sense of the situations of uncertainty
or uniqueness which he may allow himself to experience. (p. 61) (FEEHFO Y 7L 7 v 3
T E R H A ET OKE 2RO, VT L gy E@ L TAEBRYIRESND
TR R FRL ST AR IS O W T ORFBRRYBLME 2 R L S & THEHIMICHREITE %
L9, ZLTRBRLELOD, RAf7E-720 b6 Lo L EbD o 2RIz >N T
i EWRfEZRY NS Z &N TEDL, EFEERN)

ImbiE, V7L va il THEOHRICZH R ER o TLE S T OREMAM E
I B CTHEHIMBRE 21T, AR RBRICH - R BB A S ST 2 N TE D L0
IMHEN R ZTL D, V7 L7y a 3RO T-RBEWRIRE T T, HmERTH
ZHEOMABLHEBREZOMECHVWEZ) LT HEETLH S,

V7V 7 vardid3: FEEREBEZEE - #FLEBWVWCHE M 22k 2
DL MDIZ WG LWy, Dewey (1910/1997) 12Xk D X 5 Rtk A dh 5,

Reflective thinking is, in short, means judgement suspended during further inquiry; and
suspense is likely to be somewhat painful. (p. 13) (PNEEE L IX I 512 T 72 5%
OEOHWIREZEHRT D0, ZORBEVWI OIXESEREEI bOE, EHER))

To maintain the state of doubt and to carry on systematic and protracted inquiry—these are
the essentials of thinking. (p. 13) (B WREEHF L AT ~<T 1 v 7 TLo-< Y &
R A2 DT TR RE—CNREBICARTRR D TH D, (FEHR))

Dewey (1934/2005) X Art as Experience |23\ T, BN Vi L o> Tn s &
DOHW R — BAZIE UC, B OHW L HE L & O R A HERF 97 2 HE 77 (negative capability

(p.33)) BRUIEELESH, * PIZREV Vv I T 47« FT707 4 ATBTDHHEHRET
1%, question & ¥ b inquiry & X VBT 5, Z AT inquiry & 32T HHF, 41T question
FERE (FE) BAEZANE LTHRICERMES RO TER LS, BRI INHR
WIREETH DTN LS EZNICBORMOMBICHIZA =T ThAHH L) BE MR
L, HEIZHEWER Lt IR, DF U process & L TORELBEZRLT-LDIELEE X
D, BV AN, EIND Z L &R E LTz question & IEXAYIZ, inquiry D FFO P
fROARIREZ ZHICH BICHWET DNEOEREBEEZRKIL TN DEE2LNLD, U
TVIT 4T T T T 4 AZE T mindfulness (Johns, 2013, p. 3) <> open-mindedness

(Rodgers, 2020, p. 15) OBEEMENRFELSN LN, Z9 L&Y 7L o v a UBnLzBEW
FIRETHYROH EEICMEXSE) et A ThLIZ A2 R THMALSZSEA9,

V7V o varveidd: BENLRNENEY OFEE

SHICR2IEBIT LB CTHEHLEWDIREREZSIWEHE S THL, V7L 7Y arn
W 72550 DEETH L AN A 5, ZHUTXHH O belief 4 B & THHIZHFTT5 2
LOMLIERT LA, TRBBEEECL > CRRTE, Famad@ELEHEVICL-
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TREROBEHRHEMRZED TWITDH E W) Z L ThDH, vanManen (1990) i%, “human science
researcher needs the other (for example, the reader) in order to develop a dialogic relation with the
phenomenon, and thus validate the phenomenon as described.” (p. 11) & F V>, ARBFEHFZEIC
HODLEIZE > TOMEZEDOLEMAZF <, F 72 Rodgers (2002) 1% “Reflection needs to happen
in community, in interaction with others.” (p. 845) & S\, FIEHEIZ IS < HL[FEA IR
DRINTITPNDUEEZRNTND, #EDHEIA, V77 va FHANICEES D
DTEHRL, tELOMNFELEHE Lizthal et 20MlE a2 FF>E 525,

VZ7vrvardids: XRSRE, KORRICE»NC/EE

& 2 W situation, community, process & WO FENHIZ O L HICY 7 L7 v UIF R
WIS L TR A &L D25, FEMEICET 525, BARFICHIT 2 CIRME L 72
BR—M LI A T B RAMIC R I > TV D, EENFFETY 7 L7 v a Va5 MR
1325 A SR, 1R [ AY SR, AL BY SCIRICAZE S TH 2 2 LD & %, Dewey (1938/1997)
1%, #5% 1% moving force Td Y continuity & interaction @ D DR L &E FFD LRI TW D,
7 2 1281F 5 Rodgers @ “one experience to next” 1T Z DR AL DT, V7L 7
2 ITE IR B A B 2 D N ZER, PSR, FFRRLICBA DN IE T D & WD) 2 & TH D,
i FE 7= Schon (1983) D F 9 reflection-in-action ([ZHJET HA&TH H D, Schon O
reflection-in-action @ action | action-in-present T&H ¥, Z OWFRIAIBESIL, Eoy HAL D
BRI, e, B, ErALEETAHLOT, EEROX—ALHEIZL > TED DD
THAOMRE ST THL (EJ, 2019, p. 42),

VL2 ayitonTDEED
CZETOERmTY LIy a Al onTREL SO0 A L (K1),

Vo7 v 7 varid

1) REBICE»Hy, BEREMEZE L CHD ERBEZ/BR2T 24
2) HCO belief (B - £V —7) OHCHIAIRRGT

3) RiEEREEZEE - HEFFLIZIWICH2 N7 r ' X

4) BB 7 FERIRE D DR

5) SCHRSOARPL, K ORERETIC B L 7= PE2E

1 HEHEICBIT DY 7 V7 v a v DR

TIERIZ TRER) 122N TE X THIZY, BB A RB L SIE ORI & 3 2 /R —
BTIERWEMRBRTHY, VL7 va B oSS ENTHS LR D61,
ZFRITEDE IR EDONEBEZ TBLERNLD, BFEHEMELRWERIZITIFICRDE
TSN, HEERBMIRICEDLENS O AT~ OBGHZE ICH X THZW,
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4.2 BRBR LT

ARTHY B A RBIXENRE, 20 Hx A~ ABZENENOAR, RS2

O, EBRIMENY OFTHEED VI EREZBEL CHLAHKETH S, BLEZE T life
world (ZEFEILR) &9 SR 523, Tha NEZHAEFEMA L OEbY OF TR S
FHREL W) BEWRTRZ D, VIV IT 47 « 707 4 ATIREBRE LD Lo - fif
WEATON, 2070 AFRBELEOLIICRZIDINTEDL-TL D, T2 TIEHRRIC
MAVEZ D720 D ZAERT IOV TR L2, (A CHEMERENRBRIE D o & 7
VINEEZDIET TRELIEME RSB D, TIXEDLRBSTYV IV T 4T
T T 4 RATBT HREBRSNT O FEGROPEE ENCT A EICb o NS, T I TR
EH (2019) Z Lo, HEOUE NS, P E OB~ b HE 2 AT e HRERICH
DOLEImAERT L THE T,

421 HRICBIT L RBELDOL S I2H D0

& #IZ Guba and Lincoln (1994) 2378 L7 EMFRICBIT 2R L OB 25 2 5V i
I3 % (X 2), Guba and Lincoln (X5, ©F 0 Fkx NIRRT 28422512132
DRTDERDE R DH D LT D,

Ontological question

Epistemological question

Methodological question

X2 o3 D>OFEARST H A A (Guba & Lincoln, 1994, p. 108) % & & 2Kk (EH, 2019)

WO HEROMANTH Y, AP HERICOWVWTOARME LI THEL ), HREEZLE D
%ofﬂé#kwiﬁwf&é BIERLERIZZ D LT HED DL E2D59, & 2
IR THF A LD H D52 L DK, 2V HFICONTOMFEOEEIZ SN
T@%wfkéc&&ﬂﬁﬁ%&wio_ﬂéﬁewoﬁm&%zahéo%Lf%3ﬁ
RPN TH 5, EEHRICB N THERT2BLETFAELE L TOAMONENL &0
Lo bDELTRZDINENIMNTH D, FHiEwmRMIOWAEALRN RS DT 2D D%t
LT, Rikmmmy, FAERNEOONEIZECOEE DO LSRR s e LT ERO LD
72 3EICA T Tl (KR, 2019, p.52), V7 L7 variEHCOMRICBIT2RBOE
WhEBEXHEELEZLRBIE, 20770 —F L 0L ICRRDRTTEZDZ LN
HREL 72D,
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4.2.2 BBREHRZFHEFH (Experiential Learning) (2331} 2 B
HAECBIT2FVCOERE LTOMANRBROBEZEMEICER L TEREFICWMY Al
72D1E Dewey ThH 5, REOEKRIZOWVWTRD XL 5 ik dH 5,

I assume that amid all uncertainties there is one permanent frame of reference; namely the
organic connection between education and personal experience. (Dewey, 1938/1997, p. 25)

(BB WD AN Z & DR T, 1| DIETIEAMITHE N 2B A P H D E- S, i
FHEHE L EANRR E OROARNZFER>E THDL, (FEF))

Experiential Learning ® F1ELO & § 5 2 5 Kolb (1984) DOfE/R L7z 4 Bz ¥ €7 1%
Dewey DR EZAE, Levin D7 7 >3 > U H—F, Piaget DR LFFE L LIT LT
5 (B3), BBz Ehic) 7v 27 v a 2Tl LG Z 5 & LIROFT 22kt <
ETNERZD &V D B 2B AT IEBR IR ITIE Levin DEENFHZ D, VIV T 47 -
T T4 R RETARD LN, EOET VY [RBR hHaE->THNT, FO0-
WO EIRZRRICRD D L VIR FZBHERENERICH L LN 00nD, BRBRICIH
NPWERETZER L, o8- IRL, R BREes S HT TR InEfia ko5 &
WH DTV IT 4T « T 70T 4 ADFERMPFIEIEL, BREBROSITFIRICENTT 7 v =
VI —FEE T D, EEBRVTIVIT AT T IT T A RET Vv a Y —F
DIRAEF LB ZHBHO—DIXZ ZITH 5,

Concrete
experience

Testing
implications of Observations

concepts in new and reflections
situations

Formation of
abstract concepts
and generalizations

[X] 3 Levin D &5 L7528 €7 /L (Kolb, 1984, p. 21)
423 BERENT Tu—F 2L R HBHB
B4 %13 Edmund Husserl (1859-1938) (28 & 5 BAE T, FimSCHEHEL AR S L TR %

WZD2OTIERL TEREZDODLD~] EiRHY, VIVIT 4T - TT7077 4 ADEiwIT7
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WHRAIZ KT D)y, el L 7= Guba and Lincoln @ 3 @€ 7 /L O —F W AR WK IC
T& % ontological question (FFEFAIRIVY) ~1%, ESICHEENREFOAV O LD, £1-
Merriam (2009) %, & bW 2 EMEITH 5 BWR THEZENTH 2 L SV, R E OBK
WZOWTRD L HIZE 9,

From the philosophy of phenomenology comes a focus on experience itself and how
experiencing something is transformed into consciousness. Phenomenologists are not
interested in modern science’s efforts to categorize, simplify, and reduce phenomena to
abstract laws. (p.24) (BiIRFHEHEFZNLOLIIRBREO B DICER LS TH I &, BT
73”5:1’*%%?‘5 ENIZENEDL IR LD L LTEMRMICIANE WS Z LREMMN
o BEFEABRBF2ON T Y —1k, Bk, £ L TEHEZMBNREINTETLT
é_&u%ui%t@wmf%éo(%%ﬁﬂ

S TIRBBRAWVDICERICM LB SN DN EBRSEREM O ZERNRERTWDS, ik
il 2 DFEFHRICED L HICEDHKFENBRBRINTVDINEVIBWTH D, ZOEREU
NEFTHHRLEDOEVICONT, REMAEICETLIHRENT Vo —F L2 BL T
van Manen (1990) Xk D X 91Tk %,

Consciousness is the only access human beings have to the world. Or rather, it is by the virtue
of being conscious that we are already related to the world. Thus all we can ever know must
present itself to consciousness. Whatever falls outside of the consciousness falls outside the
bounds of our possible lived experience. (p. 9) (E#kIZ ANFESHERITHK L TR OME— D
TIRAETHD, WRELSRADT TICHRLEN>TND LKL DD %ﬁk
WHEMEIZ L > ThHDE, 25 LTHABZMD B TETERICERT 5, BT

EN2bOEFH A OFREN 2 AE b REBRER O ST &nfbioo(%%ﬂn

TrTEMAEBL CHA LR, ERINERRATLBR O T2 & TIAES LN RER)
DIEERH DI ND, BRFENT 7o —F OREIZO W TEH (2019) 15 85T T
WD, ARMTIESHICRRE OBBREZIETEXRDED 6 e LTRE LIz,
B, MEERITTAEE DN RE) OKRBERZREREMIZH D Z & Th D, van Manen
(1990) FB L FIERBMOMELP HNICT HRALF O N, TITVIHELIIAE
(essence) EEWVH#EZ HD (p.10), WhWw o EELHMIZHELNL D SET, ME—K
DEENIMZIBRT HOTIERL, THh2FUOORBOYFEZIZL > TOEKIT?) &0
DRI BRFERICL S TOREWEKRDOEZ TH Y, THIFEIIZ LI TVD
CONBIZEDERDE SRV AAREIC D, WADAADOREIFZED LS ITAEZS
NTHNDLDON? WHENRHOTHEDHEL A TESRLTE TS AILE 5T, “Howismy
teaching lived by A?” & [ 5 K, BB O EFAMN & (TR D IEHICHE W2 FEEHASTOT
O F 2T VIBRRERBRNSID LD, AICE > TORERBREZM Y 2 LT, HARLHEMOD
FHOME TR WEREOHFERN AR TOEZ LNIZRERN, EREFOREORE
NTWEREEZRA LML T ND,
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F2lX, TOFEFEEONTZRBROFLIETHD VWS M THD, van Manen (1990) (%
FLRIZ OWT, ERFHBRFHNIFEZO L ORREMICEIEH THL LEWII5, &
EoNTcLOICRHBLUMRNEZEND Z & THRI LB I % 27~ phenomenological
description & MERDZEDOEWRIBIZE2OTH D, HxDEA L WYy —F itk Eh
Y EICAEBEZEQRIZHY R o Toitil & X, SV 7EiE0 ok EFERICHY BEiF S
NI O DL RRDLNWS ZETEH D, FERITEHEEL L T1D L, LR ZDOE
EEZTWL ONGGDd, LiblZIZMEROMbD 6 72 WETKAE 1 72 BERBRICESE S T
Husserl FFER & Z N ED X 5 ITRER S & FTEMm 7B 6 B 9 Heidegger 7L
BB D, AZAFREDICEL, BRERBICELE - OHELTLIRII T VLI T
4T T T ART I ar P —FLEEL TV,

% 3 1%, phenomenological reduction (LG C) &\ 5 B A ik 3 2 BE o0 J7 Ldm iy
ETHD, ForxldHxORBICHE SR, RN EALBRREBREE 572y, Hilo et ik
WIS LCRER - Ml 5, Ik L CTHRRZETIE bracketing (7 v 2 Ah) & DWW\ %
epoche (7R 77— « i IL) &) FIETHERICE 2N AEILL, BlGZ20 L DITRE
STORBEERT L, #lxI1X THAOREIFEHEBE LS FELHITTIHE L W L
REIE ST ENo72 B LWOHMRITEREZR =225, ZFRELMEZ
DB AE LIZAEER LT NIE I VWREL VI RREOFMEEL D vy a3l AR TLED &
FIREZRBLG L L CORENERY, ZIBMEOAZ—FEWS Z &IThD, T2 LA RN
BEICHEN O, RYIZZFI) LB LT e ANARERONE W RN ES, it
L T van Manen (1990) (%, SEEEZR DT ARHRELE L LoD bZNEBRTHZ LDOK
PEEFHEELTOREEZFH TGS,

The phenomenological reduction teaches us that complete reduction is impossible. But rather
than therefore giving up on human science altogether, we need to pursue its project with extra
vigour. (p. 18) (B FHNRICICOWVWTIEZERARIBILII AR TH D, LLEDLD
EE>TAMBFZR2THET 2O TIERLS A BFTERLIX LT —%2 R > TZER
WCHY fHERITIE D 22, (FER))

% 40X, lifeworld (ZEVEHES) W OEETH 5, vanManen (1990) 1TBLSRFEIIAX S
NIERBROMETH Y TNITEEHROMEL S IO LEREKEILLES S (p.9)., Tk~
DHARBRTHHEHERNAORRE LV IERCHEBGETHIZLAHET LW 2 THD, uXx
I Husserl OHE&TH 52, BB+ T 5 Heidegger 1d 2 DMLEZ FERBICI Z TV D,
BalXHA B EZEDHFICMNESITONTAEZLHFETH Y, AEHRTZE Z TORER
BERERLTWVD, BRBRIIEBN, —BUICEIONDI DO TEHRWVWEWS Z &, Hifb
FERBELEGEMRATEZLFEETHLI LR, FEELTOMlA AT E > THRATORER
MDD LD THS DB ONR LD LN T L ThHD, HANDORKEBRITANEH I
WCHLESIT 22 LR LTHMARRRDOTH D,

%5 5 1%, intersubjectivity (1 E#M) TH L, ZHITW R LKL Y FENTREMET D
DTEARL, CARE WS FITB A, FER] - Z2ICB A, it & OBRICE W TRER S
NHEZLDOEENS ZLThD, BRFWICKRRICT Vo —F 2l B 508 13656 2 20
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BRI REFELERDZEN)IZETHLH D, RITHGENRESTCI IV I T 47 -
TIT 4 AEFREBEELTCHDLR, MPrHICOEDLHAROH T, BEO—LHHEIZDOWTH

LWERBKRE L B EZBO 2BRMICSIHRS 22 B8b 5,

Yuge (2015) Ot Y — REFENT D, FHENDZRNESDONULTWIZARIED TEN
HHAWHEED Y HEDOKEZONATARY aOFfICENL TWEHE A2 L TNAL AL
FRT B, %&Ak%ﬁ&w%@TﬁU:—A%Eitmmﬂjk%w(ﬁ&y%ﬁzf
RLEBLLIZLHIICEREZEZ TEREBE XD LTS, TNIIMEsTo0iEA 9 &
Y B WG B S BT ,TE LoTEHAL Y RAEEZFALTERLEZ—2D BN

RFEETIERONE NI FH LWEEN A E Tz, REEHMON S CHORHZ D Z X
e E o T HEmR, AEEDOREVIZBNWTHLOERE AR AET X o TREEN
B TH o, T BICFHAESNDTFEIEL LTHSMNES T2 &0 ) BT YRS D)
WL DThH-oT-, MELWVIBBE a2 &2 B CHBES WS R 24X 544
OMFRIHEITH > TH R EZHAAN, HOESTRERGLIBLRRA DN Z & THIZ 2 fif
WA FENT, TOMIRBELWLNLE I DIEonERW, L LAEAEOBRER Y 7 A
& U COMMITTH I, (REE) HANATRIIZ (L E REth o7z, Yuge OWFIEILFE &
@joﬂ$?®%ﬁ%LLT§E®IMLtbmﬁ#ﬁiﬁ% WS-tk 525,

H6 L LT, MEBRICKIT 2FEFmMM - TERMNRT 7o —F 0835, FHERRENISR
F o FEPZOWTOBERKRTHLDICK LT, REFERN - TAEROMOITAEFERICESXD
FaNEDLIITESY (EELI) LLTWVANEVIBRELLRBROBREZH S NI
T5, HEOREZ DT 58, BHORCMA A > M b OB TIERL, e E
FTIEA v I ANT, FEHEOHUED L ORERBROBIE - Lk 2R 2D, EOXHITH
Fi (FL) AL OREMNE LLEL S LML ORERRITIE BRI LR, TED
EoiF, 7 — MROMK R WEEKNEESK EW RS - ﬁﬁkbfﬁﬂé#%bﬂﬁwo

BN NI ES N TH o720 T H5TEFTILOME TR L DOEREH NI B, H
%®&¥%%&#5ﬁ%&$ THE AN LR > TL DD TH 5,

4.2.4 XLBR L LTORER

AT FFICAHE R TRELIZME T, RBPOBEKEZ 525 ETEERBEARZHEML T
<hd, TRIEMEBROKAINLIMRTHY, RrRE®RN T AL E LTHDIAER
TWAETHLH D, L NESFHE O Clifford Geertz (1973) £ Max Weber IZ 5 & LD,
TAIEIXE OB WIEERORO ETEZ @M EZ L2 0I1E, HRITEIITZED
kDR THY, £5 T2 LO0HITENEERT 2 EZRBT TR  ERAIZE KL 7R
KTD2bDERD) (p.5) 59, THLILEKROMBEO ETHEANDEETVDLEEZIN
BHEOH LR L THINTIZ RN ERNgnD, FO0ES - b E O EER & NLiE S
FHE DTN L LB F~ L JE Z V) 72 Jerome Bruner (1996) X [EREEE VO O
I, Mg mbsiools, e OHaS W EEY) e ST ORISR S 1T 5 Z & e 0
Thd, BEIX Lo 2L LTHEI LEERKE, ZhnEEFhizfboficz
ZHEVEZOEIEMNEZFHF S TCNWLZDOTHS] (p.3) £E59,

SHEMITBARE, EMRRES XA EDE ORI L THANICH RS Z & TREET S
HOTIH AL, the, b, BEEASCIRICALE S CTHEERNZRZ AT Iy 7 7 ElhE
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BELTERAONDLENHDZ LarT, FAFHMLFEELHEL VS —D2D Lk
MRBERSTEMNG SNTEHBICEZDITFMETHD, BEMICE 2, BRERE 2% Lo
ThHmEEE RFETIEFEEEOZ T IED FIZRCTIEARWES S, 2EELE-HA2 0
FICHER D FEBRENHY, MRS EZE RIC L THAEICKTWD, SEH &8 BRO
Ml T A Taryz Vo TR LTHBORITS Z 2R LS N E NI LR
Hotz, THLZLWINAToT2Z ML, TLTaryr=AP=zD0nb L) RET VI
BINTHDRFZEDENIZEN DO EBbTICWbONRNoTo, RO ALERGIT AT
%ﬁtﬁw%é%u@wrxb%t@;o&ﬁﬁ&bfﬁifvt@f%%v#o

425 51 (FEH) LWHER

7 7 v A DB EARE Michel Foucault 1%, #1280\ T M LW HERED KD
AR S, ZRREOFEEZ LD X 5 IZHI L3EL L TV 2 A R BLE 0 6 &
oo TAUTHEAHEH E WD KO RBUARM S Tt/ <, A TEICHEN WS TWVWD
BFERDIZE NI BH OB TV REICKT T HK 3% TH D, Foucault (1988) I
BPOIGHELE LTARLD L L, ) 28 F - EET DEM, L2 AT L2 AFE2 80N,
HABIZ A2y CTHEZ BEN & A THED 206 5 Bl 2 %P T 3

.. technologies of power, which determine the conduct of individuals and submit them to

certain ends or domination, an objectivizing of the subject. (p.18) (&1 DG HE T & v
DL, ADITHZRELEZVBEDHNRLIXRIZEZLHT b OTHY, ZildE
Kaextg b r2Lno2eThd, (FHER))

SNEGEHBEOR 2 G & X, AT A R v ARICE T 2 — D OFFMiFEYEE Al X
ST, FEBOFZORHAMOIBED Y MANZN~OBNEERERS INDET TR,
INFERPBRFPETE [WFEDOTEDLHARAN] BROTLDD T A IZFEETLED VD
—ODOEIRMERIZHSNEZIAETN TSN R 2 TL 575%Lﬂ7ﬁcb\ 9 Lizk
B R 2T EIZOW T, MeNiff (2013) (ZRDO L H ik T 5,

People could not comment on their experience unless they understood how that experience
was shaped by their own situatedness. They could not be free until they realized they were
unfree. (p. 49) (A% IZH B ORBRIZHOWTUIZZNINRIIC I » TEESLR T
L EBELRN D BIXZNIZOWTEEY 272\, WMIZH 72 bR HE TRV
CRBONRND BITABICERY ZRVDTH D, (FHER))

2O LR ETELEPR A TIERATIRY, (2FHRRME2ETT5 2
ETHOTRZ, ST ERAIRELRD,

426 MEOLNTHEHHbDELTORER : 75547
BKBICMELNDLEDE L TORRICOWVWTE X T-\W, Bzt In/i=7% A b
BEOT—RAERLETEH, FRFA A a2 —TFT—%, B (YVy—F ), =Y —RKT
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Hol2D T BN, ~AMTHE TBNRLEERRRE EOLIICA, KR LAEZEDEED,
WRZZTEIRBRIZEBNEETIIRY, 7V v 7 (2011) ITHBFOEEFDIEH
Alfred Schiitz DIKDEEEZHN L TW5D,

BRBIC V) &, MR TRELE VI LIRS ZICHLEME LR, FPOFEEL A2
fROFHL b EMRTENC L > TRIRLEFERTH D, 2V, HHEIFoHhIC
RIROMZ GNTZFEELDOTHD, TNOLOFEEITL L LOXARN LUV EES
TALMIZHZRbIn TV a2 Lt L, H25WVIEFEORRKEOF TORLLD
NTWaohb Ly, EHEL08AICLTY, HEITFEONM « SR 2 ££
S>TWb, (p.92)

7Y o3I gt THEEFTBEBREMREZBLTUILD TEHEELRD ] oM THLEL
TWh, 2F 0 [HE] LIFEAIEIIIME O MBEREANETDI LV 2 TH
%, E-BFE (2005) X TWEES ] LW IOITAOHGBHEREZXRDOLSICE I,

R TLHULThol) ZEESBVHETZETHY, BOHENTEEMHO R
W IHEOKRER] EMFENDIDOTH D, T, WEOKRRIL, FICLBOTIC [
REMREER ] & LCHEETDIENEIR G, . TELSEBR) & [BRFRE) ~E AR
SRLEDRZOMRFNEROBIEZ 2, WFED] L WO RPINRSETA, T
bbb [WEEITA] 2 X252 BBIEn s, (p.18)

B T RERRY T2 LEAMEOSH 57 — 22K ViATy, — HFEMNIFZED 5
LRI EBINRBRICESE L TRV T LI T 47 « T2 T 4 ARMRFENBLRFEN T 7
0—F T, —AFRO WEY ] o 22 AEHRICBTA2HEEOYFEERBROED
EEXONTERBOBERZMD FHMVICRDEEXD, HEL VD ERIIFTRLL TERED
BEIC X o TS SNEFT T2V, & 2IEHaSELMICEH ATV T, R HF S HED
H—HOFEE LTHRICAZ LA RBAREMK LN OAEZS TV LRI LB X D1, #
ETOERITENRREREIEDL, V7L 7y a  3dWELT-DOFETHY, BB
MFEONDZ LI Lo THID TRRE LTOREBETOTH S,

B BETRETDHOATHELEDONOIRBRALZ DT-ODZRBRHE A EBE LT,
IRLENTRTTEARAVCLTHRRICT 7e—F+5 A0 0L LTKRDOE IR 6 DD
EBRHDOTERVWrERDNRD (K4),

Life world (Ai&FHR) (X, #EELHE L O A FHRNOFEEELE L TAF DAL
EHOTEELHFMETHD LD E X T, Socio-cultural (4 - ULM) 1%, A IFTtEEH
RHEETXLE VWS BERO R Y hT—7 OFTHEIEEZH A TND &S E X T, Temporal
(FEHIR) 1%, Fex ORBUIRKM SV O (BH) OFTEZLNLILERSH DL E VD
% % J7, Interactional (FHAMEMAM) 1%, BBIXFICME L OMAEMERN LR bOTHY, £
DEWIEEEZEL THBINL TN W IE 2T, Process (GBFR) X, BERIT—BISEAER
LD TR FIZHETHY ZOBERLEREL TN DLW I E 2T, Power (H77)
W, BAIIHERICAEZHIOICHE NP DL BB TR, BEilkD - BEROICZEREZITEL
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THENTWAIFLETHDHEVWIEZ T TH D, W%%%ﬁ%’%ké:&?,ﬁ%&w
S TOBG AR O G Z B e U TR Z D 2 ENATRRIC R D, ZF U0 HREF
IO — R L IR ICDOBRDZEDTHDL ZEITWHLNTHS I,

Interactional Temporal

Socio-cultural

Experience )\@

4 Six dimensions of viewing experience (Tamai, 2016, p. 48)

43 VIV IT AT « 777 4 ALEEMEN?

CITHYIOMGEE L COBEMFIZH S LT AR ZEE, FICAMBEE LT 7L
TT AT T 77T 4 AT ED LD W5 ﬁ&&®#%ik@fﬁé £3nHE, V7
VIT AT T T T ARARB RS TRICBIT AU ISR UL SIS HEIE R L
WoH Lk, ZHTIEERWI ERGND, Lﬁ‘b)*)‘*—‘f*-?liﬁ"a/%if VAT VT
Ay BRFETT =2 EWEL, TNEO L CimEzEEATIT56 L0 HIEEHROK
AR BNE 2T DR TEE NI EICBWT, V7L 2T 47 - 5305 4 23T 7
a VY —F LRI —DOENREINNIETHD L F 2D, T2 CEBERBRZIRE
MRETD 0 oo IEO S EXKBIC OV Tt Tk <,

#3 Rip 2 3 O0FEIENTELE DR

FELEEOTE | HRFEORR AL A
RERE | (oL BRI, PRAR MM | A TGRS
e T HE 2 IR (= (B 5 | A2 7 R (2 351 5 T B 1%
BT R 5
F—r | m K, 7% A | FxA
vl d EQ R HRMEHAE, 128 | Py —TF N, fr¥Ea
R 2o, BHES —, A6, i
N | RO TS VoL kAR
i & AR AT
BR | Wle AL | it - EAIE, M | EARORS
b, EF AL, B
FMEM | (B - AP | (AHTE - RAIE ROx 5 1
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44 7O av I —FLITVITT - SIFTITF 4R

RI77varv IV —FEIVTVIT 47«77 T 4 AEORFIZOWTIEZENIEE
HEERXBA 2SN TWD DT TERY, FEOHIEIEIZ DN TH HWFFEE 1T Action
Research ZffiVy, & 2 fF 483 13 Reflective Practice &9 < HWTH D (EH, 2019, pp. 24—
25), EHITZV IV I T 4T TIT T4 ART I a I —Fo-JREREEZ, FO
B LEVVIUTFTORICHDL EEZTWD,

WL, 1) RGBSV ERFORBREFROM G LT HZ L, 2) V7L 7 va
UG IELE LTHESIT LN TWD Z &, 3) LLOEW 22 b, FEARN IR 7
WEMMERMFETH DL L, 4) FEADHRIZSML, Z2O0—HHHWVIEE2TEHND,
5) A7 B ACHOWTIE, EEENRBELAMEZKRREZY 7107 LGl - iR &
TV, X0 XWElfE B4 2 & CHBEMREEMT D222 D5 HTHY, ZhbOBMR
TV TVIT 4T T30 T 4ALT 7y ary ) —FFisE—I27 5,

—HTEWIDOWTIEHRD 4 aB3BZx 615, | DHIX, ks LTOHBTH D,
ZTHFELHELPEENR TIRESNLET 7 v a v U ¥ —F1%, Kurt Lewin & 5 V33 R4
e O John Collier 737 4 — /L RIZH 1T B MBEAER O 72D D H LWERFRER L LTt
RLIEBDOT, ZORIFZELDL T AT I v I REFHEMIDOAZ AN EEZ TN EE
2D, HEBL LS o) e kFEE 252 LC, A2 0BEBERICE T —2
DERBFIEL LT 7 var IV —FRRE—FLEDOIKLT, VIV 2547« F
T7T 4 AT DEEREOEEN LICESEZENIIMIEE LTHEL TEREND
%, Bk, HWE, 2B OBEBTI IV YT 4T 50T 4 R TR L—= S
EE L THEBMICITON TE 2 &R, ERBGZ ERGE L THRELTELIEERL
TS, ZNIIEEEES BTV IV I T 47T 77T ¢ ARBEFA TE 72 Johns(2013)
DIRD X572 FHEICHRNLTND,

Reflection is a learning journey of becoming a reflective practitioner, someone who is
reflective moment to moment. It is learning through our everyday experiences towards
realizing one’s vision of desirable practice as a lived reality. It is a reflexive process of self-
inquiry and transformation of being and becoming the practitioner you desire to be. (p. 1)

(V77 va VIRNERERES, DEVHICNERNTHDL ADZ LRDEN, 127
LEODFUODREERD, TNIFEETOLNTEHEL L TEENLD FE~DRLEIC
KPOL ZEZHMIZLE A% ORBRZBE L TOREVORDE, (FHR))

U7V IT 47 « 7707 4 ZAFIIEE L TRELTCEEND RIS, EEROBEENL -
ZEOMEIC OB A D EBEOLONIELE LTHEEE2ED-LEZLND,

2 OFELT, 77 var U —FnNENETOMEREAL Bz THoDIX, Lk
ERFE DS CRICRZ L THRGOER T H2MEOMREBE I LI L, DEV%ED
DO TIE R, BIGOMBEMRRICE 2BV AR BMNEZR > 1ok TH -
T ETHhHD, Lo THRCAEELEE VS TFBN RN RO LN, —FTU 7L Y
TAT T T T 4 ATIEMERREENT 52500, BITL b WM OB R AE
fbzskd7p\v, BEEOEIEZAER TR T ZDO R FITE L LITB b ED D &5
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2HMETHD, Dewey DE 9 £ 9 ICHH D belief DU T, EEH O B4 H i3
BlL, MEGWSH « RTOEE~LREHENENN D, £ F%‘E;D%iﬁ'&ﬁ* &<,

3 281X, T XKW EFIETHD, 77 v a ) —F IS D ESEMER TA
FNIHEFECTEENT CILE 722D, TR BILLEETHD, BT —4 b
BWTBENT =2 b dH b, ZHVHIEWRTHIEFIEL LTOMAEARY, —FI 7L s 7
4T T TIT 4 ATRI 7L 7 varyrOEBEENLD EL, 7 — X IXFEN TEKIMR
RO TP Tt AL L TOMEOEEENIE T, 4V&B:~i7—&%$békw
&Y, BN AZE L CREBMICHEMZED TS T ek ARSI Z RO,

BB EMIF T X4 A TORBITEBICBEAERXIRLE LTORRTHD -
W, T—XIIHELEN D, TOEICEDT A NMIFMELOT-HDERE LS 25, ZHICH
LTI T VI T 4T« T T70T 4 ARG ETH01%, ARHEREOBEbYORTH
IRBBMLERBOERTHS, V7L 7 iarnd HiEE S - CTHIORBREH LR
SHPNTVARANVEERZIY H LT, £I90VIEKRTENT —F LENT— % bK< H#
AT va v ) —F LB LT A TV I T 4T TT T 0 AN, SR FIEE LT
KRN D BENUCIHRD D EF A D,

4 2R1E, 77 vary ) —FRtaRiEERERNE CHLIDOIIHL, YT LI T
4T T TIT 4 ALH BB ERETH R CHLATH DL, £H 5 bibaIRIC
WMELEMERETHILOD, VIVIT 47 « F777 4 ALV EAARICE T 5
KEFRICHE L TWDHEERD, VIVIT 4T « TT777 4 ANBLGFEO LS A
RIZB T 5 BB 28 5 B E B\t E2 o0k, NEFEEEZFHIEL TRNTD 2 &
TEEHF L LCOH CHERZENT HHRIELENLELF XD,

5. 97V IT 47 - TT77T 4 ADOHREFIE
5.1 FEEDEDF & Fik
TREBNELIELELTOV TV T 47 « TI73 07 4 ZATHOWTEH, - i - &
(2019) KL 2R HHR AL, SV OFELELTOY 7L 7 va ryOIEFITKED
WTRS5DE5RbDTHS, ZOETFTVIIIMIC L L L OHIRH 5,

R

(Experience)

Eif
3L\ (Inqui
B
Z\ Analysi

M5 VIZVIT 47« 7T777 40 ADHFEERET L (EH, 2019, p. 58)
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IHNFETOHGFBO LI TY 7733 VERIEBICZBWTIKROLIICERZSINLTWS

HRESVIRD Z & THELZBERMRZSISHL, BHFEAFOERIIOVTOH
frzRD D 2 LI & > TRIBEOMRSCRE 2 K4 5 720 O ZEMFEE (p. 56)

ILIHSED 7 mE A L LT Rodgers (2002) 2K DT = — A fRRAZIKIZLTZ 4 BEfsET

WFEMAZTK S O L7 [RRB—MW—Felk MR o —3fig) 2947 0Eed 5
5&%%TW%T$LTM60MQW(MN)i)7V7V5/@7DﬂXLOmT&®
Loz~ Twnas,

The process of reflection is spiral-like. It is both iterative, in that one moves back and forth
between the four phases, and linear, in that although circular in nature, it is also ever-
widening and forward moving. (p.91) (U 7 L7 v a VORRTIEER TH 5, Tk
AODEMEEITT Y REZDV T DLV BERTHREMNT, E7AEMWICHENTH D
T Ed, FRIEENTHYRIENTHDL LW ERTHERNTEH D, (FERN))

ABRALES > TH—FHHMR LD TIERLS ZOHELIIZIN U TR TZVHBVIRLEZY &
THTubBRATHDLZENREN, VL7 va AiMHOBEEBEOITATIIR Tutk
AEERERT, TIERAYOBEBAHMOERIZEREY TTHRLENLHMMT 5,

Experience (&%)

RBRITEEEIC L > TORKOTTEEND, TNIELTLHHERELZFESOL D T
R FRICEBIC Lo T 2nb Db d b, TOLIBRARBEGORBNAONENIHE D,
I TCEBKROEFBEBEN PSR 2FORFBEHYLY Lz Y — N2 WY LT 5,

Inquiry (Fv>)

FEE N AETE IS8T A HREITM O OERMCHEZK T 50, MuwEzmirs &
TRBITERZMTONDREMr L LTERIND, oX VD LITAXRVWAEOPIC
N5 EVIEEND LR, RENRNLRIGERHRBNRININERNZ 2~
T ONDEETHL, Mg 7L s varoXatraohchyERfbshTnl,
NI HR SRR DONRRN TLREZBL T D, BlIERTHELD,

FAIZ AR 2 AR Y O FORICEEZNN, B OREICAEN 2L, HEOH LW T 2
DFEET —~ L LT “What should I do to improve my teaching?” % & VW H 2T DT —
vl L, AVE—EGAREIN—T Ty —F N EEIHTY 7 ADMAILDE
HIIEN ALY, B OMVIE “What should T do to help slow learners?”
WEboTe, 202 1 NOAESE - B (R4) ICHPEE -7, BITEMRR %
FRATY, EREICHC IR PR L HEEEE SHIED E LW I EEATR—
Tbh = M —HIATO DR, TANDORMEIL30 AL 5N T—HICRFERICEDLR
Vo HOBFET A FROIMTELEsTWD E, AF =010 [HR7TDOFRETIE
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B, BHERREFEOFVCLZLEDOLIBRLOLLTRRLTWVWDOIOTLEY ] &V Y
— TN ~DT 4 — KNy 7 3% - 7=, “What can I do to help Miyano’s learning English?”
EEREB L TERICEAMNICHEL TAD Z LI LT,

Description (FC.iR)

FRRIXY 7V 7T 47« T 7 7 4 ATBOWTHICT—ZWNEL FOFEWRE RS, # 1
K,%ﬂﬁﬁﬁ@ﬁbéﬁﬁbﬂéiﬁ%;kofﬁ,ﬁ%%ﬁof%ﬁ@¢®$ﬁ%ﬁ
ME (HR) K& A >ROEEXERD, FH2i0, BEICE LR, EREZTIET It
DR R KL% B 2 D P, LIk TIEZ 5 ULI-fEIR - Il - g Bk LTz
ST LI L T EEFMCEEL TV, RBRIEY vy —F o LS A HEHIFLIR I E
EFRHZELHNITHE FENESELATMAFEY 220 Ly, F 301, lidEcx
RERMI e ING 7 e AT, ARAEfRZRRBICHE S BIEN RIS W T h itk S b, EEIE
NWEADODEZERLAATLHANDLTE, HIFEOHEHT 5,

W DREZIE > T THI TN E S o BRI 20, *%lﬁﬁﬁébkﬁ’
EENFICE W, ThE, 2R EIROA? ] AR LEZEEIXthe o7, [HiA
?%mJkwo&,&i%ﬂ%f74%,I4%,4%J&mhobgﬁf%fo:
nix 2?2 &3 - CTairplane 2T & [=—, T4, T—,,,| EFldiz, LRE
POWnT, B _ELEEKRDAILLTVWEEHIZT A7 7y L EDHELNT
EhehroleDlE, TLTMED, —FESBHXTEAFITZENEZAN LR o7, F
EZEFAZE0RNMEDWE LAIZELT o TWRho RN E ZIZWiz, BFH
WCIERBATRDL DB oTc, TER, BRIGEOD RN oToD M, | &5 - R B
Vaar btz FF7en, FROBEITE-~HAE -7,

Interpretation/ Analysis (f%R - 5#7)

FEIR « SHTIEE O NTERENOERA ICEW®REZ MG T 2 728 2 TH S, Rodgers (2020)
1T “I view analysis as a process of sorting the pieces of gathered experience, a sort of taking a
stock—asking: What have we got here? What different “houses” can we build from these stones?”

(p%)&%w i-®%ﬁ?ﬁﬁ<%%@%ﬁ%ﬁ&éﬁ%é%%%féoé%t%ﬁ'
SIMTIERIBEEDORICKD D TIEH->TH, LU FEMAREREZRKD TRBEBEICR
%émiﬁLﬁé%@t&imfwé LI & O BB 2R T vt 2T Téﬁ
PRI TR, HARTO ZODBRBEOEERES —SOXFEETH L LT 5,

5 GREWEB S HEZEEELTWE2H 00, ZHIXEEIO RSN D O VA

B E RN o= DTl o=, BOWZIEEH N TE RN E W ) BAR LR,
07‘10 Vo —FNDT = KNy 7T MEIZE o TOEY] EEDILIRE, BN X
SBIBIRDS TN, R FAICK L THREB N THD E oo, HaipZ bR
—RUCH DRNZEFENP D Tz, FEHE2F B RWEIZ 250 i & OFEHFEA TN — T ¢
REETERRLTCWEOE TR Thoto, BEHORELEICRIT DI EN X
WHANIE Db ED THELZOFRRICEREEL I 2 72 S FRBET TN,
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ASEIEBHEOEEITITLONDRERLDER NS - T, HAHINZFNICEE 21T
HZEORUIESEMDZ EIZRotz, LM LENTE T T, AU —LZ i
DONWTEEZ Lo, THHEICE > TOREFORBITZ EALRIFRTZ sTeniZsb 5, &
WO RGEIC e o Tn, WL, RGO VE M E R L EEILE - TV DT,
ENRBWTE > TWeDEA S, BEEHATOHEEHI &IZ— KD sb 5,

fERZAT 5 DICESLODBHEL RBRIN 7 L — A Th D, AV F—hbiRENT [7H
FIZLoTOFEDL] EWH 74— Ay 7 IFHEOEBE~ORIE Th o7, HEHEE?D
OHEE NG, FEHFTIZRV DS AL THEOFORREEZEZ LI D THD, =
AT BL G PIZ BT 5 FFm - FIEmMEATH Y, BB ERFH Tl learner-centered
teaching ("7 & EH.OIIEE) %5 LeMRaz Bl L <o EmTH Ao, £09%H
FOBEINZK DN WEEELGHED N EFFOHETOLE D TN 21 A0 b o T
Do TNTELEFRIULEWVWHIRUENOLFR LD Z EBARTH L, BHEIZLE > TORGE
FEREVWOBBRPHITIZZ LI o T ZOEBRFRITEHE L OMGEICHREST S E0NE
26D, PEFREFEICEDL INETCOMAREZIRY KD Z & Tl 7B fif o BN
AEEICR D, WEITAOBER T, —2OBRREL LTI X DIk A B RN 7 L
—LEHWDZ ENEEIZAR D, reflectivecycle (V7 V7T 47 A 7)0) LEbid
WA TR, RBITRVIAENHMBIZR D RO ENI LIRS EZHE L T D,

Understanding (FEfi#)

R« 34T 2 & C R DWW CH 2RI R BN EENn D, 77 a v h—
FTIER~DOEAZ KR LI TE 2 D R R E A e & L CIR R T2, V7 Lo T
4T DT T A ATEFTREMPE R TCEREZENTINESBS X TS, MEERD
WG ~OF IR REFENNTROITECRBITARICR R T b DR D EEZ D)
BTh D, YHERTICHRLIILIIPUAERC LI ICERLZTWARNDTE,

EWOr— 2O T, ROZENEHLWEHRE LTEIPRER-TEXT-, 1 2HIZ
EHROEEIELEEML WD L, REROEETEH ol &, FAD 1 FH DR
H7ov 21201, DRI LE2E20FEFEFITHLLRWVIREBICOVZETN N
DF, TNEEHE T TCHERSMOFREFICBVWTLRILZIENF 2D, ThXER
OMEEML TR LR NE NI 2L LFEY, TNIEARTETH D, LERITEN
EWTIEWRWOARER D Z LIXTE 5, AFEOFRICHEHLERED, b b n
VI EERRELZADBREZEI DB N 2T HIEHE S OFOOHIEL D T il
LWL b Lt/ 2 0B Il 2 OFEF TR OBEEOREL 2 FFo TH=E
WD LS Z e, L EFOLVREBROEB N — ANDBEENTE, 55 L2 N ERITH X
D ENKETEEESTEEN, THTiERvonrb Ly, AFOFNIERZ
LOFEBRAC B B R, BOOKRENTHRICRE > T 21 97F, BEH
WekEEZBZ TCWERNEZIIRZ2DEZACHD0bL LNV EEZ RO TND,

ZOFEITIEEHIO general RV AE A LV IAFEN TRZIIMEA OFEELOLV L
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D OB TORSEITH D, 5 RITHD T local THIMRZ G O TH D28, Z AL 7= /e B fig
Ho THYOFEIENEL V) global WERA~EREL DT THS, local (#47) & global

(21K) L DOFEEOWMETH /272 inquiry NAEK I TV, 2O 7 vt XL Gadamer O
R F BB 45 TIE hermeneutic circle (JERUFAITEER) & PRITN 5., F 2O K
DA T NVNEBERS TV RIZV T VI T 47T T 077 4 AT ORI T, Dewey
DE DB D continuity (FifiittE) W OMMETHMAIND,

RO G 5 — DO OREIE, iR EIMPRFEHFIC L > TOFERETLRIBRT HEEND
MEBEMICEPRERLIETHDL, BONADLDOEKRAZHBT 20 TidRnl, 4L oxf
FEINDEBENPOERAIRFZNNRADIE Lo TWVWDHETH D, Z 9 LM BB fE ) M
RSP TWDENE 50308, WFFEE L TO credibility (5 Nk 5 #) 120 - TL 5
THD, Z 0 credibility (25 9 BEENIEE E O L D172 h, ORI TH D03 &
5 CTHRYEL 2 RO REEBET OB 2B L722 D DR L THZWn,

5.2 MFFEIZRIT AR A > b : Teacher Belief Z FD X 5 I L TENPOCLERHHE S 2

U7V 2T 47« T 4 A3RBESVIRDZ L THE %X 25 belief 210V L
WVTCERET A Z LT, RO LARRWD, I X<HEMELTOACEZMDZ &
IR TEEEL L TORERRTERHELETHDL, VIVIT AT~ TT707 4 A4
BT —FHLLAHL2T—ATHLHL2DL THHFEAHFOEKRIZOWTOHAE ThHy, Z
WITH FICEMR STV teacher belief #2522 & THLH 5D,

inquiry (V) 22F 2250, Z L3 T2 I A 2 ¥ teacher belief 23 #LTe % & [V T
HEETHD, HFHETWDHIDIFHICA ZRF L TEiEk STV 7220 teacher belief P fif &
HORIOFEEEME DBEFELLERAD L, TRICENTEMR SN TV teacher belief %
WMZ L TEPOERLESD] BDEOIRA L5, BFOFICROTEL VAN H
LENIIDIEFHELBLORBTHA S, TNEHIDHTOEES TIERY, V7L 7 va
DM ERAE D DI, 2O MARKRBREZBLTAFICAN I NS THD, ThE
WA e FERB T T bd, Py —FNICHmA T, BOICHBEERALETHD LV
DX, WHBPECKFEERESICL, EROBIEHLAZENILTINDENLTHD, T
AVE—FENESERNLACHEZE L THFENR ED X S IZiTbhlzng, s E
FERKTF KPR OB & FF O E R T I L2 RHNCE R LB /BT 5,

O A (FEmEE:) X TAHSNEIIZZOHIEZ 2] EWOIHEENEITLTLEY,
K A2 PEERATHRADEMAHE LT ELL TR, AFOHKAIE L COREYEIE
DKL\ T— 2D OWRENRIE L Z 1 AN DR Z R T, BERO LR A RET &
L2 ERTEDICOREDRBEZRBO 6 HATHEHL, R4ITELOHTHRIZ,

Mg o) 1B T, OLAENRRARBRE W) RERBEZHZR DR LD
DELTEESTERLZIENEMAZD, BORHBFTELZES LW ) 1EE (stake holder) 240
HMENTZDEERUTC LE-T2 8, £ failure E W) TRV EZHHICAE-TLEH-TZ
L, TN ZNCHEMTH o R, BOIEIEEREET L Ebe X D A R
FHIERLZ2NE VAL TWEZZ ENE 25, HEb) 2B W TIE, @S THRZED
BHRFPETFEEERARBRSS THE Y, B2E (2 TERLLIIE) HEEDBEFIC
Wi T—HE T L OBRGRENZ R > TmRENBRSNTWVWD, SRR OAWE 2B
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RBRE VI BRI~DOAD THORBRL, —HFEZOGHEN L W HIHEMRMESTICA L%
PESTREN X D, TR ICZ OB BEICE > THRARREZZ T2, &
DR AEEZRF O 72 DX REOFHICT o> L 2 TR T IEW T 2 holz b v ) HE
WHTL %, ZOMAIE VI HEMICH SN IRTE<mE, THAEERMN) eme L
THICHOEA L DB OMBTHAT-Z ENEA D, RFICHSOFEE L L2 E Y L
LOoDHMAEIGT 2R TE 2 enBonsd, R 203 H T a T Ly s X
FEHEARBAKICL s THMBE IR0 TERSZOH LN TN 2 ERRENE, £
LT THEIIEE) 2260E, MLV & EICHEED 5 0% EE Ol o BIZil S vkt 5 —
AN E L TCHMMZAZD O BADERENIRENRD,

# 4 Six dimensions of viewing experience D ] (7 % A k% Odagiri (2018) pp. 9-15 £V
TR L TEEDN 6 DO A TR

Dimensions Lived world Socio-cultural Temporal
(Bxbhicttft) (H:£3TA4K) (FeF R HY)
My I was frightened to know | My job applications were During those fifteen
historical whether I really had the always rejected. years, | experienced
background | ability to pass the test or | (At the prefectural many disconsolate
as an English | not. ...I felt I was being employment test) There feelings such as
teacher rejected in my existence were huge number of disappointment with
as a teacher by the board | applicants and I saw some repeated failures, fear of
of education and then old high school assessment from
labeled myself as a acquaintances who coworkers, and
failure. attended illustrious frustration with my
universities. Sure enough I | position in school.
I had to make myself failed in the examination... | The sense of inferiority
look like a skilled This is how I began my lessened a little when 1
teacher and could not year-to- year-contracted managed to pass the test
show that I was work as a temporary ... at my fifteenth
incapable... English teacher. attempt.
Dimensions Interactional Process Power
(FHEEHH) GER) (#7)
My I was sensitive about (BHRBRA %) During those fifteen
historical being compared with Nevertheless, soon I found | years, I experienced
background | other teachers and also a different kind of many disconsolate
as an English | afraid of getting a bad inferiority complex feelings such as... fear
teacher reputation as unskilled. growing ... of assessment from
coworkers, and
I wanted to think that not | I didn’t have any frustration with my
improving students’ confidence to report my position in school.
English ability was not teaching practice to other
my fault, but the teachers. I had a firm belief that
students’ faults. I realized that I needed to the way to get the next
change and to improve years job was not to
myself as an English receive a negative
teacher. reputation about my
classes from students or
their parents, by
following the demands
of other regular
permanent teachers.
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ONAERHEDHEANEREZFTERT BB TRELLLANLEMELEZ Tholz, %
Auid skilled teacher & L CEEA DT T H2HANE, HIICHH L OLEHWEZ—ADAMH
LLTOHETHEEFZALIUSOERTHE LI Thole, HDHH OLLEFT YU T vink
HORESEBET LN, V7L 7 vabZZlB L TENTI TABEN L 0d LA
WCHEHOREEMLNTLEI) ZLE2BNTOILEsTZERN DL, £, AR
UNEHBICETH A DT EZR> TWIZOEBER L TWizn, lloTUDFRIZE 5T
DEWREEZMD, wHRoHZz@ L CTEEFETIAFORBROTNOAHF DA T TV —
ERBIETWDLIOEA) LA A FTEFEEORRELMN Lz, £ L THMDE VAT
FOREfHxDFEEOFROX vy v TICHEZDIT AR EEZHSOTHD, mXORETH
BT 2l & L C o ideal self & real self 233 > 7273, % O ideal self 34 Y (2 @ &S HIET
REZThoTDOEAIMEAMLTWS, BHIZMWEZERTH BT ideal self @
belief DFEETHIEL STV real self ® BBV T W o772k 9 THh -7z,
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BTRE—FUITTRIDEER, ECHESHLLDOM?
—KIT Speaking Test dEE L Y —
Behind the Scenes of a Newly-Developed CBT Speaking Test:
What Is Difficult and Why Is It Difficult?

MR i PR sk
FUAR T = il e K =7

Abstract
Based on the experience of developing and administering the KIT Speaking Test at Kyoto Institute
of Technology (KIT), this paper illustrates the challenges that have to be overcome in developing
and administering a large-scale computer-based speaking test. The development of the KIT
Speaking Test began in October 2012, and the test has been in operation since January 2015. In the
project team, KIT faculty members specialized in different fields such as language education,
linguistics, literature, and information science, experts in test theory from Japan and abroad, and
private enterprises from related areas have been working collaboratively to ensure the quality of
the test. Up to the end of 2020, a total of 5,244 students have taken the test. This paper is a report
on what we have been doing to refine the test constructs, achieve high test validity, develop a secure
computer-based testing system, and run the system smoothly and efficiently. Such practical
experience gained through actually developing and administering the test will be of great use in the
discussions currently being held in many places including MEXT on the possible introduction of

an English speaking test into university entrance examinations.
F—U—F: A—F% 77 A, CBT, ELF, KRFZARKLE

1. 1T ®IT

AFEIE, 2019 45 11 A 16 HICHME S 7z JACET B KE KRB ICH I 2Ry R Y
L TREBEAE - 7T A NOEARE, PoNE I8 L0002 — 88 T E#HEREO
KLV TORRARICESSHMETHD, AT rARY U AT, 2 LM RFIC
F1F % KIT Speaking Test D BAJE « HEE OFHEICKE SN T, MBSO, 240
B, a0 Ea2—25RF 2K (CBT) DY AT LA LEH, LBRELOB S, K
A =X 77 A MO - EEOHLIZMH L, 205 bIERE/ICONT
1, ANHC B[R RS L & 4 5 6 3C TKIT Speaking Test (233 1) 2 3l R EE/L O FIEIZ DWW T
T, KFEIZZFOMD 3 SICESREZ S TS,

2019 4 11 A 1 H, RFEAFHBT AN (LT, H@E7 A b)) OFN T O 5EE R
OHAZIEW T2 2 ERREINE, ZTOEA KA A FREO FICHE SNZIK
EARODH Y HFICHT HMBFEF] T, 2025 FEE AR S OWE 4 HREFMOH 0 e
EMREHES, 2021 3 HRETICEHINREND Z L2 T W05, HHICHR & TR
BEEGA AT RGE NSO N N TS FLfE U7z 72 UL, 7 A M O-E &I EEE Ao
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MAx RO 22D -7 2 Licdh D L Bbh b, AfEo ML, KIT Speaking Test O B J -
DD BT — 2 RHRICESNT, TRERMTLZLTHS.,

2. KIT Speaking Test ? 4%
21 THETOER

AR T2 E K 5 0 #EE4 (Kyoto Institute of Technology) ¢ 8830 %% & -~ 7= KIT Speaking
Test DPHFEIE 2012 4E 10 AIChEE-72 (F1BR), BNADOZHERFEMSBHONIEE B X
OEBOREOHMIC LD 2 FR0 OMEFMBIE AR T, 2014 FEK (20151 A) I, [
KFED VFERELCEZRBRLETHE 1 RIOT A ME2FER L, 2015 FENHIT, 1 FERAE
%GO MAERL B Interactive English D FHERKEFO—8 & LT, FIC—EZ DT A N & FEif
LTW5, 2020 4EEEIC IR, Brlan oA L ARGy RICHE Y, B84 T4 TT A
MNEERT D2 Ll olz, £, 2017 FENPBIEFE CAREDOT X FAKRFED A0 AR
(2020 FRE LY TRAATIERE ) ICAMER) THRIASLTWD,

1 ERAERB M RO T A O ERZBEITEE 550~600 A FRE (K258 208, &5
ELTHWDIEHEEREROINAE NS PC BEICBY BN D7D, EEkD 7N —712 00
NT, AUAEORRLZAA—Va 0T A N2 F5Z810kb, ZRDDERZRED
A a7 ZHEBISEHICESOTE (GEmRE LTl 572018, EHZBRFEOR
FZ1BOE=F —ZHREDEZIFEORTOT A M=V 3 VERBIICZRT 5,

—Ji, AO AR - EREE (Vv — L) (200 T, PIFEEITSZRE DDV 2
k3% T KIT Speaking Test & AW 7223, H2O2REZRENHEZ THMER S EE TE5H
WMNNLST-DT, 3HEANPDIEHE 1 KBE THWD Z Ll oTz, L2 AN, 2020 £
BHM anF AN AOEYEY A7 E T 57012, OS2 R®EETERT D2 L1272
ST, TN DOZEAE AR LT, 20154 1 A O EHBIAE A 5 2020 4F 5K % T KIT Speaking
Test DB I1TIEN 5,244 4 Th 5.,

F1 ZhFE TORE

£ 1A Fr I

2012 | 10 | HEMERIZE, RFEMAHYEE, 7 NIvvarbvryX—FE#HBICXL D%
B F— L H B

2013 | 1 |KIT Yo AR A TARKEEEZD : REARNODEFEAL—F 77 2 MEA
DO AFEME A & <% ) BAf#, Dr. Nic Underhill 4

5| BHaFE AR ZE (C) TRFEAR (HEBREBR) ~OFEEAL—F 77 2 MNE AT
- RS BRIR

2014 | 7| BR) 41— =a33a=F/— a3 X (CBTRAREZSH), () KIx—nF 17
(I AE) L o H (R AIFFE R K

9| TR—= =2 m— L RZEAIKZEFE] BIR

10 | NOTONAL 1y b7 A E

* FARNANR Y JHEFE, CBT i AT A~ A T4 VEEY AT AFER

2015 | 1| & 1 (2014 42%) Fi 1 FRAESBEXN ST X b EE

9 | (BE) QQEnglish (4 T4 v HEFEL v A A ) & o SL [ IFF8 3K & i
10 | MBSy 2 —FiBHEB IO OT A NG/ DEKFOHEMEEZNZ S
2 WKAHFZE B % T — ARk

12 | 21 (2015 %) P 1 ERELEXN ST A MEE

* HGENER B OFERRRE L COEMAMLK

* EANEWITLTY 4 U B TORMM
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2016 | 5 | BRI ZE (B) TAFHBROEM EAICHH TE L EBFBAL—F L 7T X v
2T MRER DT D OIFEHE ] IR

2017 | 1| 53 ME (2016 4 ) FH 1 ERAERBXRT A N FEE

3| A TAVEREVAT ABIEET

12 | 5 1E A0 (FErF) A7 m— e 2 IR~ E A

12 | %540\ (2017 ) 8 1 FRAERB NG T 2 M E

2018 | 10 | 22 [ AO (X EVF) ARZ m— b 2 REBRICE T 5 £

11 | V—72 ¥ a3 » 7 “What is Task Achievement in a Speaking Test?” B ##£, Prof. Tim
McNamara 4 %

12 | %50 (2018 4E) 280 1 ERAEE BN ST X b Eff

2019 | 10 | 3 AO (X B F) AR T 7 — UL 1 EBRICB T 5 FEhi

12 | %56 m (2019 ) 28 | FRARBENG T 2 M EN

2020 | 11 | H4EBRAREE (X F) ARZ o— LB IT % %

A S A NAEGEDO ) AT E P HIDICZRE OV 2 KERBRICHE L
TN

12 | #5700 (2020 45 ) FE 1 AERAEL RS T X b E i

R ) R BT DI, EEL L TA VRV AT AL TE

*2 T A D EFERE

VIR EE 5 i A ZREHK TARN—T g
E (2014 4F ) 2015/1/20~22 596 (JE 686) Ver. 1, 2, 3

1 AR R A%t 52 [14EWAE 551+ F =4 — 45]

%2 [ (2015 4R ) 2015/12/20 644 (JL~ 713) Ver. 4, 5

14 R A 5 [14EWRE 575+ F =4 — 69]

%3018 (2016 4 ) 2017/1/7, 8 621 (FE~ 727) Ver. 6,7, 8

1 AR IR %5 [14ERAE 568+ € =% — 53]

AO Mt 2017/12/2 10 (362 Ries)

7 v — 8 )L

o4 (2017 4E ) 2017/12/16, 17 644 (S~ 798) Ver. 9, 10, 11
1 AR A x5 [1FE®&E 567+F =% — 77]

AO Ak 2018/10/27 10 (55 2 RiEH)

7a— R L pE

%5 E (2018 4)%) 2018/12/15, 16 | 652 (E~ 782) Ver. 12, 13, 14
1 R A% 5 [1 WA 587+F =% — 65]

AO Ak 2019/10/5 24 (B 1 RES)

7 — )L

% 60 (2019 4FFE) 2019/12/14,15 | 656 (%L~ 796) Ver. 16, 17, 18
1 R A% 5 [1 XA 586+ F =% — 70]

1 T 38 2020/11/28 10 (58 2 ki)

7 v — 8 )L

7m0 (2020 ) 2020/12/5 628 (JE-~ 688) Ver. 19, 20

1 RS 2020/12/12 [14E W/ 568+ F =% — 60]

22 AE—F VI TAMNEADOYER

B Lol R PR E SO TRRHERBRF T, FHAEDT0%LL LR KRFEFRICHETT 5,
KM B X OWFFEER O E B 228 35 A 278 o T2 WES, LA RES T 2B EO NS T
PEFEEME D, FEBRBIEANBELEO T, FENEETLEFEITHRIELZ Y, £D72D
OHMEHE NFHO 2 FHTH S Z L& BIEIZ, 2007 FE»D [HEEH#2 S 7m 7 7 A
(51144 : The Most Demanding English Program in Japan) | Z BePERJICHEE LR L C& 70, §
CEWBRERBIIEICA Ty NELAET S (WD EALED LR EEMT S) &I
LoTREND, ZDID, ZOT 07T LATEREOTH, HE, 72 MEHRLEZ@
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LCRAeA Ty MULELZZAECRD D, RITHEOBVIEL TEH I, £2F0
TOEIC V¥ 2 22 7 3O, BFJERICER S TH L L E RIS H D D FAENE 2 572
E, RAICEELZFZETEDL LIk oT,

FO—FT, AC—F U TRADBMOMEFEN D22y, TOX 1, 2 OB
I, 2019 4 B B GURR T2l K20 KFBE LI RO X EMER B 2% LT 5
KRFFEAE & RFFE~DEFPRE T2 4 FREZHFRIIToTHbDOTHY, F 83 4
MOEIZEZET, ZhohblE, FEOZI PR EITI ETHALDAE —F 2 7 IR
LBhiE, RETTORNEMIT I LZHMHEL VDI ERI B bhd, BEILTT-S
FRBEOFRETH —HLT, FANAEC =7 HORBEMEEZBHLTVD &N
R I TWVAER, ZAUXFENTTRT 5 KMERICA - TL Z-FEHI L O R
ERMEATZ L, TLERHE Y AT LAEN L THFEMICEBAERZELTND Z L, HES
DVWHBICHE T 2FENZ R EEEKBLTVD EEDNR D, 2012 2 KIT
Speaking Test DFHIEIZE F LIZEIZIZZ O LI RFEN N o7z, MEBIO—>DFE L
LT, FMEDORENEFTHERFEROARICAL —F VT A NEEATLH L 2HE
AT, TOEBAEMELAZELI DT e vz V2D BLZ LI oTcDTH S,

RERXRZFEDOARIZA E—F 0 Z IR L B2 I 50HSCHMII D e <, L L,
R e A EFE O ERTM NS H X T A —F U S ERATHAEBIIRY 50, F
LT, YORENAENLZOEEEZRBHL TWVD R, FELT TR~ D
TARRLARICYH, BIENICARTHLIRLAE =X 7 HHAIATLOREE LY, £b
Zb, FEHEONEIZEHEEOERGENIN 4 20PN THDHRTIERY, T OHRE
AL S 7200, R TR TEEd) THd) T#ES) EwnH4o0F— oM
HEDEELEZZRVDOTHS, LER->T, RERSLCRKEZOARICBHNTHH XD E—
RIZfE o725 LD ZEEOBE WA TE 5D, T2 CHEERDIE, BAIL»DLHEM -
FH - BEREADWEELR AR EZ T, BADOESRATRESCE A2 R 2 A 5 2 &
T&® 5, KIT Speaking Test (L Z D [Fid | #HE LTHBEIND Z LIZRoT,

MR%E1TH L TOREHDOE S
(48, EETS, EBBELEAGL. PPRTE. T+

P =24 30 32

B 30 36

o

10 20 30 40 50 60 70 80
S IR v

X 1 KFPeA - 58 4 R ARG T 47— (2019 4E 5,6 H Efii n=83)
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REROBETREDL SBEEFILEREBIANED (21R)

BENLRE 44
TOEICE D&% 39
THRE 39
EY X RKEE 13
NERES, bk %Rk BERKEE 7

BUAREL CICERE Y TARERE 4

0 5 10 15 20 25 30 35 40 45 50

K2 KEEREA « 208 4 ERAERNSET /77— b (20194FE 5,6 A £l n=283)

3. RS DL & S EORER
31 T A MOEREE S L ZHHE

GTEC Advancedl®, ¥ D FiE# D IZ20204F K L8 7 2 b O N T RERBR2E D
NnNTnizs, BLELOZBRENRZTDHETREINTWETANTHDE, TOV T LT
A NPNEERFEORR O T =7 %A kb (https://www.benesse.co.jp/gtec/fs/sample/gtec/)
L2021/1/11THF ] B EN TV HDOTHRALTE DWW, AE—F 77 v a Uid
“What are you going to do this Saturday?” &\ 5 HFFOEMIZX LT, #7 Ly hPCOHEHE
WA ESNEAT Y 2=V RICHILIEREETOE FHEH L TTm going to my
grandparents’ house and the gym.” & & 2 5 BB, PN TOAEEDHEFETHE N 251
HZEWEOVWTOEREZBRARLMER ETHBEENTWD, ZDGTEC Advanced D | 2 i
PAIZCEFROAINDHB2E TTH Y, Bl (BHE L2252 HMHE L~v) EB2 (FEHITKIS
TEDLHELMHBE L) EZHETEDLZLICR> TV, ZRLOMETEANAR
YITHRETS A 9 D,

—Ji, MU BT A FOBNTRHAIND Z &7 > TWAETOEFL iBTO Y 7 L7
A MTIEE FEOETSO YA K (https://www.ets.org/s/toefl/pdf/speaking_practice sets.pdf)
L2021/1/11F ] 2B SN TnD, A —F 787 va ik, REOEWYFOHFE
O—HfHixkFiHr, HMEOHZO —HE2BNTETEZOAFIZONTEZLIMES, H5HKE
DRHEEEFEZICHT 2B EMmaM N C—FomEE L0 oM@ERETHESL T
%, TOEFL iBT® I E#iPHIZCEFROB1, B2, C1THh 52, HADKZIZIANFERKICE
W\, GTEC Advanced®#EEIZ £ 2BI1, B2E TOEFLiBTOREEIZ L 5B1, B2% [ UEKZE
Hobnb LTHfHoTEWDES I M,

TANORNFIZHEHT LI 00OMmFHE, REFEOANFEFRBICEROT X &, FiUbit
RO HZEHOT A NERHAT 07205, RELTIThbhdxxZLThHsb, L2L,
AR OPFEARLEDVIEDSRIBICNZD ETOBRBETE, ThZhoT 2 kORI
B (ZEDOTAMREDLIREENZIS S ELTNBED) RZUME (F 0D EEICH
NTWEN) BRIFEALHERSNRL -T2, D%V, KEEFHLHROBICE N E
FC, WHERBITSNRKBRLEZOTH D,
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2 DT AL, EOTANRMAI ETDHRNZMNDIZDICT A ST D, 1
SRR LT, MOV EREEERTHEIICE SN, EEINTHDEOREOEH N
T AR ThH 5D, KHiTIE, KIT Speaking Test® % 712 3 1F 2 f il il & O R L & T2 Bl
WCHEELIALUTT A NOZEMEEMRTHEDICEDOL I e LR TN TE 2
HIZHRIT 9 5

3.2 KIT Speaking Test ® B B

[RFEA) &V BROPLH 2N TICE 572 6, KIT Speaking Test (% [V o H 7 T v
& L COHEE (English as a Lingua Franca: ELF) | i 2 N2 572027 A &
T ANTHD, —MEIIC, ELF LIXE -SSR L IFEE N ILEOaI 2= — g v
TFELLTHVWAIHEEBEOZ L EE 9, ELF O HERICET 2SS/ FWMRITH 2 I
SHEENOERORLE LAZEY, JWE - MMOEY FIZKE2FEEEL TV 5D, BifFE,
B AT 8P D 2 < DHFFEE 3T A N O E R D 5 7 250 374l FE Y O B ET & 0 < D R 72
MFZEICID A TWVWD & ZATH 5D (Harding & McNamara, 2018 2 H), FLEDO 71 ¥ =
J R F =B INODOMENOFELNAILAMAE CBT FROAE —F 77 X FOBHFEIC
WY ANnDZ a2, S ZNIE, ELF N SEEES O - HEICH =5 LI-EH
CTURA i, T A MO - BEE IO BEEN RGO T CELET L L2RABTD
Thbd, LR oT, REESHENEZBRE I CCRTI2-D0EMmE L2 THET, Boh
72V Y —ATERBEAGELEEDLND LOEBRMIZIYD ANDI LT, Yry=7 hOERK
M7l 2 o L C & 7o,

Z @ X 51T KIT Speaking Test @ &= H i191%, HA L= K7 07420 ELF A ) &
WoHrZELThHdrN, ZRMUBRBMNEZTAINENLTUTOEI A v — V&2 PEREICE
HZEThHBD,

(1) A—=F U 7IFHFERFBIZIREEINDLE O TIERL, MO FEAX /L L FHERICE
BECThY, (U7 AR ala=r—varrtT—RFThd,

Q) FAZBIXV T T HELT—RXAT AT AE—=D— (NS), /R AT 47
AE—71— (NNS) O, H-SHORRLFR LRI I2a=r—va v
BT DI —FEEFATND,

(3) FAEEIX, SHEREOLOEMICBW TS ELFOMHAETH Y, NS BEITHE D
L EBMEICERTALE T, LA, BOLONHICEFT S S REE IR % BR
LT, BRIV ERBARTNERLR NI LA EBAEI T EOHFNEET
5D,

BOIOA =0, (3T 22 hvarihala=r—raret—REBEVAD
iz RIETSHZEE2BHLTWD, FAEEDS LR, HESCEYRADEDIZ, £
RASHEREZHOELFHEHE L WE L CHEM Y A7 2% T+ 22 RkbonNnD, B
WRFEIXFAEZBICLERENO T I E 20,

2-oH&E3DHDA Yy E—UIE, ELF OFE 2 EEMIZKB L T\ 5, ELF #F%21%, ELF
DO S5 CIEXRIEEE 23 H RIS NS B OB FICE S TICERBmAfToTW\WH 2 &%
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EHTHZ LWLV, NS N I 2= —va VIRBIOETH S L9 B0iA & %Y
DR LT &7 (Jenkins, Cogo, & Dewey, 2011 ZH), L22L, FEOEZIFVWELICEHO
T—)L& NSONSIEWSEEBRENOEG LA THY, 20 % b > T — Afio) &
B AEIC NS EWEVWL TN LI TH D, O X REBWVIAKLIE, FAENS ARG
AR THEBMICaI 2= —2ary LEI TR 2ERLTHD, TN MIER
WOSEREZHTTCVWAE S &S, ELF ORI TIE, FAEBTBHKEA TS, B
SEE A oMo ELFEHE & xt%E R [—Afio) ELFEHE TH 5, El'ﬁ@?a%f:j’
T72 < KIT Speaking Test # M L CTh, FPAEEILIDOLIRA v E—THED T2\ & FLE
Bz, Flo, FEOGEENL, BOONMEIZEETT 5 55l &R 2 i1 22 A& Jﬁ
S TCaIa=r—varOFMEERLLY ET2EB0TBEME LT A & LCHEML
AR d

3.3 KIT Speaking Test @ # i &
FEROFATNOHWNEFREDRENS LOIE, MRkO=—X%HE 2T, FAET KT
Speaking Test DM S A DL T O L HIZERE L7z,

- The ability to complete a given task utilizing spoken language proficiency and 21%-century
skills (e.g., creativity and innovation, critical thinking, problem solving, and global
awareness)

- Confident and fluent use of language

B E 9 72 5, KIT Speaking Test 281 A 9 &5 D%, HHICNIET HAH - Fib
FIEIRABE L CH 2 bNBEEERT IR NE, ZOBROFHEEAOZRLEYS T
D, DEY, TOTAMTIIZBRENENT 557N NS HHEIC ENIE Lo idiEsE
FLZIEREA S e,

34 ZRJ

TANMITORE LR EZW LD TFA b, Lrl, TAMREOL
@ﬁtowf%,ﬁ%,ﬁﬁ,Ai&k®ﬁ%%&ﬁ%k@ﬁbéw%oﬁﬁhﬁ&6ﬁ
W, T2 27 (BEERE) OB B Tk <, KIT Speaking Test Tl /3o
2y NTARNEBRODIBRLERIZ, 2ATORRD IO 72 METLHZ LIT L (F
3ZM).

KIT Speaking Test D% > 7/ iz 7 vy =7 O U = 7% A b (https://kitspeakee.wordpress.
com/sampletest/) [2021/1/11 FER] I SN TWDH, T2 T, €096 Part2 D 425D
B AT BRI LIZ\, Task 4 TiE, —AOFEH b DR 2 MERL Y 52705 %56 2 B
BT, TOEVWERITLILERDOOND, EHIT Task5 TiE, EHOLN~DIF%
FWTHELEBIZ, FHAEARRXTELOHW 2 E4 (LT A a2 RkDLND,
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CBT AY—% U7 F A MOEARTE, &2

7% 3 KIT Speaking Test DX A7 X A 7

HEIEL VD ?

Re- Speech 21*' century f;l?tncgolrlr?ege
Task hears- P skills:
Name . sample Prompt focus: Sample task
no. al time Learners
(sec.) (sec.) should... Learners
should...
Part 1
think .
. Imagine who the
1 creatively speak owner of these
Imagine 0 45 Photo and coherently .
2 shoes is and why
demonstrate and clearly h
L ey are here.
originality
Which of these
analyze cars would you
. prefer to have, a
Two alternatives compare, Wy car or an
3 Compare | 0 45 hotos and draw a decide, and econoym car?
p reasonable justify years
lusi Compare the cars
conclusion and explain your
reasons.
Part 2
How are Susan’s
summarize | and Kenji’s
Identif understand and opinions different?
4 differel};t 0 45 diverse contrast [join big company
values Audio values and different / security vs
dialogue | Perspectives | points of starting own
& g view business / exciting
life
photos I/[;Z{ch way of
evaluate nen way o
T state and thinking do you
5 ake a 0 60 arguments justify own | support? Explain
position and decide 1y L
" position your position,
own position giving examples.
What is the
interpret problem Bill is
6 Identify 0 45 information describe facing? [One
problem Audio to identify problem member of the lab
dialogue | problem team is not
& collaborating]
photos ] ) propose If you were Bill,
Solve find solution . what would you do
7 0 60 solution to
problem to problem to solve the
problem blem?
problem:
Part 3
You want to start a
identify and suggest a new volunteer
organize plap and group on campus
8 Piannaind 60 60 Text component SfrlestOf to help homeless
organize parts to make s e}f).s © people. Explain
plan achieve how you would
goal organize it.
In an interview for
a scholarship
ersuade by | Program, you are
gresentingy asked to explain
9 Persuade 60 60 Text promote and a positive why you should be
influence . selected. Talk
image and
about your
message personal
achievements and
strong points.
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TOR 3, ZOBICZBRENESEFTEFOAZ YT FNEPCHEHEDOAZ Y —2 3
v FTH D,

Susan: How’s your job hunting going, Kenji? Have you I
found a good job? Question 5

Kenji: Not yet. Because | want to work for a big company, t
it’s very competitive. What about you, Susan? =

Susan: I’'m planning to start my own business, so I don’t
have to worry about job hunting.

Kenji: I couldn’t do that. I wouldn’t want to take such a
big risk. I want to have a secure and stable career

ng |.||,IL|I¢- your posstian
and g reasans Tt 1

working for a big company.
Susan: Yes, it’s a risk, but I don’t want to work for eee (®

someone else all my life. I want my life to be exciting
and interesting. _Jﬁ-]

3 Task 4, Task 5 OH > 7 )b

E 5|2 Task6 TlE, —ADFEED I BLDO—FHFNEHE L TWAMBEICOWTOEFEABNT,
EOXHRMEN AT S, £ LT Task7 TIE, TOMBEOMPRELIRETS (K4
),

Question T

Bill: You know, Judy still hasn’t finished her part of our

experiment. We are working in a team, and without her ,
data we can’t complete our report. i ¢
Mariam: Oh really? I saw her on campus yesterday. She “H #
N il .
looked fine. B

Bill: Yeah, but she hasn’t come to the laboratory for two
weeks now. Maybe she has difficulty working in a team.

Mariam: Does she? ses(®

Bill: The professor told us to submit the report by the end
of this week. I don’t know what to do.

¥ yods e B what would o 00 55 sobve e paslen? Tk
o 1 minut

4 Task 6, Task 7 D% > 7' )b

INSEDX AT, FAENESHONIEET, bD5WVITRE, {LFICmv T2 6 ELF %
FOHREHEE L TELRTWD, S0 NIE, Task4, 5 THENE Y T MMER O E W
R Task 6, 7 CHo BT FAERENERICETE L THARAERTIERNLEDTH D,

EB, TNOLOXMETIE, SMERET TRAEROEETRITHAK & 25 ELF
BRHEANNSEICZI 22— a2 L T05, 12L& 21X, Task4, 5 O2EFEIT A ARGEGSH
DEATHE LA XY AMEFOFEMLFEENGT Liz, —J, Task6, 7 DXFHEIEH T HHF D
HEFEHAE ~ L= T O OFEFEANET Lz, TOMIZE, ZiE TO KIT Speaking
Test DFF w7 ML, 4%V 7Eak#E, A NAVEERE, PEFEWE, HHHo
R DPGEMERY, ZHRESEE RO ELFiAENBEE LTS, Zhik, ELF®
fEFHEREZ T A MO EED EEHIT, 32 TMHLEA v —U AR ITED
TODORALTH D,
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3.5 BAENE FHmE R,
UEVE SRS 2T 5 72
5y Clid 72 <, KIT Speaking Test D% 7
&R L~ &

B A

CBT AE—F V7T A NOBRE, LINEIHELVOR?

AT R E
WZIERESND Z &

R AT 22 %)

ZRBWVWTY,

EE2FETH RN,
BREETPOR L RERRECH S,
ST 52 A HRE T D TOEIC < IELTS 72 & &

LirL, ZRRE

i\, KIT Speaking

Test D52 BRE TG DRE JJIRIL L3 <, kD SEERE HBLIZ 5 < CEFR T3 213 A2, Bl

Hi= v

VIS T 5,

RIEETH D,

# 4 WElT A~ (2015/1/20~22 Efifi

DLFDFE41E, 20154 1 HICERLTZE 1 BOT A FORE

) TV TR R

WZH W B

Score Task Achi.evement Communica.tiye Language Attitude apd Effort
rating (45% weighting) Proflc%enc'y (10% weighting)
(45% weighting)
- task is achieved effectively | - communicates effectively - speaks confidently and
- contributions are fully - produces extended willingly (generally calm
relevant but there may be utterances using a range of and/or forceful, active,
5 some repetition grammar and vocabulary positive, engaged,
despite a possible lack of enthusiastic, expressive,
fluency or accuracy firm, and assertive)
- demonstrates appropriate - makes a big effort to use
use of cohesive devices his/her language resources
4 Between 3 and 5 Between 3 and 5 Between 3 and 5
- task is achieved only - communicates successfully | - speaks with some
partially or inadequately but may be limited by lack confidence but is sometimes
- contributions are mostly of fluency or accuracy nervous, hesitant, or
relevant - constructs utterances unwilling
3 longer than short phrases - makes some effort to use
using basic grammar and his/her language resources
vocabulary only
- demonstrates limited use of
cohesive devices
2 Between 1 and 3 Between 1 and 3 Between 1 and 3
- task is not achieved - often fails to communicate | - lacks confidence and is
- contributions are mostly due to lack of fluency or unengaged
not relevant. accuracy - makes little effort to use
1 - produces short utterances his/her language resources
with words or phrases only
- does not use cohesive
devices
0 - No contribution at all - does not communicate at - No effort at all

all

BEFIL 3 D OFAMBLA D H
F TORE TR S 77=, Task Achievement TlX, G2 6N7=% A7 B ENZITR R

B S NIRRT D, 72 & 21X, Task 7
FATARETE OO TR R R L RE LIS
FPLFELLAEML T ELTY,
¥, Task Achievement @ it i id 4

FLEEIL Z OREETIX, BAEDNRT 4 —~ 2 A0S BN 20 % 584

9 SOREER I

L EFEEOENZENN 0D 5

CEKTéﬁﬁﬁﬁ%%énk%%Kﬂbf,
i3, ﬁbn%;%@%ﬁﬁﬁNsﬁ
ﬁﬁ@s%%%#é EITHEFRAIC
KD 45% % L,

RETHD, 72

IR T D RAEN T

ETWZehot-, £D7=, Communicative Language Proficiency &\ 9 #8705 OFEAMIC

BIED 45% % B Ui, L L, fHiiERE Gk 1) »2obnnd L oI,
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AT 4 7T RHEA~DOEE) AT 2EEITE N D o T,

Z ORE, FLEIT ELF A & L To %S L 557 (Attitude and Effort) (2 10%Z Bl d 5
EWVWHERAE L, SHONEICH D FiEE IR & AR /DI A9ICIE A U CRUEBfm L
L) LT OEMA R BRAEHMLI oD THDL, LU, BEEFRORSZE LT,
COFMBLRITEHRNRNETCH L Z B bholz, FIET A NDORKFEDORFHI ST L
W, FHMIOGFFEMEIC KR E RMEIX e o7ed, BMAEPLOFEEZL T 4 — Ky 710X, Z
DOFEELEIZET 28 0 DHIICAER RN E VNI BEARZI RN TH -7,

2 T,2015 412 AWM L7225 2 MO 7 A k Tld, Communicative Language Proficiency
& Attitude and Effort & V9 2 DO FEAM A & # A L T, Task Delivery & V9 FEAM# A & 3%
E LT, £, RTorCHBSEHRICESS OO REN ORI L Y BETH
%2 EMTE D LM LT, Task Achievement (2K D 80% % fil s $ 5 Z L1l Lz, FLiE
IZZHLk, ELF OEMHBENEZFT DLW T A o BEY & % D FEBL A LT3 IR 72
REDZHBERY 2035, FITFARARP CREORAEELHEL T HZ LIZIVHEALT
X BB TR EINEEERREEIIEND, V02 N F—LA0EwmERDL L L DI,
HH RS & S0 e amicEZEM T o Ttnd,

fol Z0E, 2017 4 1 AICER L7728 3BO7 X T, FTOXRS ORAEEL HW,
FHEEOME I NLT ST O RN 55 E O WM (intelligibility) 18181 ELF W48 O B2
72T —<72 57D T (Jenkins, 2015 &), FLizE b = O % Task Delivery (2L A A A T2,
UL, 2 3 oA #K T#IC, intelligibility Z I EENSHIBRT 2 2 L 2Rd, £
i, ERENGOERT Vr— MIBWT, 2@ TORKENEH D ORM LI-EFEIZEIC
ODWTHEEFOHRSIZHMER DD bDIFIEEAE R Lo EEXTENLTHD, UL,
FE i D3 Task Achievement IZE H L CTRIZFFZHE W eizdhb LiuZznwl, # (&) o
2 HARGEFES ORGEIZENLTHA TN Lt EfERIEIBITAS %O RE %R
RFNIEDL LN, EEICERAE L TWARAE LS NIIFMER W 59, 3£
BRI Z 2 T A FAEREDO R Ty —< A0l %, &2 TRMORRIZT 502
VN &R L T

BRESGOT o — MHEORKR LT A MR T ORGSO EREELED L, £
OMIZ bt x 7 BIBENE AR H 5, 2L 21E, BAENRT 77— FTiE, ZEAED
£ Y Task Achievement & ¥ Task Delivery O IZ DWW T ARLZIZE 720 HIEN 2 W
LTV LTWD Z Enbhndd, Mitmtric ks L, EEEOFEEIL Task Achievement
£ U b Task Delivery D R3O TN —H L TREBEMEN SV, £ZT, 20184 12 ADH
5 [ A b PABEIX, Task Achievement % LV BIfEICER L, LR T2 M9 5 2 LI12ED
LTWo, 2O—EE LT, 20184 11 HIZiX, ST A MIEOHER TH Y ELF OFLR
IO ANTZRE « FHMIIZ OV TOG@RBE B REL TN D A/LARIILRFO Tim McNamara
8% % ¥\ C, “What is Task Achievement in a Speaking Test?” & W9 T —~ DT —7 2 3 v
T EBME L 7o, 2 HI%, McNamara 3% D Y — RO F, KIT Speaking Test DI & & G 1v S
IMFED, X AT OEREZ VA VRNCRR T 5 2 & 2R 7o, 4%1%, Task Achievement &
e S IR D720, ZHARSHEN RE O ELFHHEICY =7 LT oitid
ZRAHATHDHH T EEZMFILTWVD,
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CBT AY—F 7 F A NOELRE, LI2E)

HELVORN?

(2017/1/7, 8 Fh) TH 7= E S AL 4

rsai(i)rf; Task Achievement (80% weighting) Task Delivery (20% weighting)
The delivery is mostly confident and fully
intelligible.
5 The task is achieved, being developed with | The time is used well (i.e., the speaker keeps
a satisfactory level of detail. talking throughout the given time without
unnatural pauses, hesitations, or
repetitions).
The delivery is intelligible most of the time,
4 The task is mostly achieved, with some | and the time is used quite well despite
supporting details in places. occasional pauses, hesitations, or
repetitions.
The delivery is generally intelligible
The task is partially or minimally achieved, | although the time is not effectively used
3 . . - .
being supported by some basic details. because of slow delivery, unnatural
hesitations, or repetitions.
5 The task is addressed, but there are no or | The delivery is only partly intelligible. The
very little supporting details. speaker keeps trying but frequently falters.
| There are some relevant words, but the task | The delivery is unintelligible most of the
remains essentially unachieved. time, or the speaker gives up trying.
There is no relevant contribution (e.g., The.speaker does not sFart the tas:k (c.g., s/h‘e
0 . . . is silent, utters only fillers, or just says, ‘I
content is entirely unconnected to topic). s R
don’t know’).

3.6 RAF LERFIE
INETICIEREFSED A —F 7T X b & 7TRER LD, £EELEZHRED

BAMEZ NSEAE 14 & NNSEAE 1 ABRWATRA Lz, BAFFENEE L OWHE

THRERLEMHOT Y FA v AT ALETIT> TS, HEFFIZICHOWT, NSHAH &

NNS B FH DOFEEN 1 HEDOFAITIZZOTEHE LD, 2 S EOENBEWESEAIE, L
MERENPBERLET I LR > TS, IO WVWTHITHRAZEH L TWD 0L, &

ﬁ@ﬁﬁ@%%%fétbfhékﬁﬁ:,Hf@ﬁmb%@ﬁn%ﬁotwf%%&
& HE NS /v —7 L NNS Z v —1Zm1 % 2 L BIRM ELF ORI T EH 5 %
D0, IRLMREHMNETHHLDOTH D,

TORNL, FEIRNPLFHEIARETOT A NOREAELHEATFIHEEZELDZLEDOTHS,
H1EOT AT, ER 686 4 DZHRED 9 oDEMICKT 5 EFREE (B 6,174) %
NS Bm# 74 (KIT OFAL - JEFHEHFREHE) & NNS #aE (KIT OF(LREHE, &
BHAREGSH) 7 4088 A L, LML, A2 AHRNKE L, HLHENETEO
EFEWATLTIT O OIXIREE L o flr a5 (FEL < IEPIEE - 435, 2016, pp. 36-37 /),
F2mLEOT A N T, LA SICHZLRN 2 Eic L, 72, NNSEEE &
LT 4V VOB BICIEEELS U T4 VRSFEFROMM (B —SiEILS kil
HFE) WML THLE9 2 Eichot, HB2WUEOT A NTIE, —AOBRAEN MO
YHLO 1 ICKHT H2ETOEFREIZEZBBAICE AL TS, 6 TIEFELEZR, HS
BIIEDOT A MZBWTHEHAFIEIZXFRALTH D,

1 FEWAENGDOT A MIEFELERBOFFERRBRO 8L LTIToTWNAHDT, Kk

ROFERICEMTL2ONPEELY, LrL, RAEOAHEEZSE 25 LHRAHMZ 2 #H
EVELSTZ2ZLEFRETHY, BARIITHBRNERGEZH WS LOFEEXELLETH
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L, TARNE 12 A

£ 6 A LERATFIE

i SO - HE R

Tt X5 %2 272 WIRER LTV,

lst 2nd 3rd 4th
administration administration administration administration
(2015/1/20-22) (2015/12/20) (2017/1/7, 8) (2017/12/16, 17)
Number 9 questions 9 questions 9 questions 9 questions
of x 686 examinees x 713 examinees x 727 examinees x 798 examinees
responses = 6,174 responses = 6,417 responses = 6,543 responses = 17,182 responses
9 English-speaking | 9 English-speaking | 9 English-speaking
7 English-speaking raters raters raters
Rat raters 9 Filipino raters 9 Filipino raters 9 Filipino raters
aters 7 Japanese- from a variety of from a variety of From a variety of
speaking raters linguistic linguistic linguistic
backgrounds backgrounds backgrounds
Ratin
g One rater marked Each rater marked Each rater marked Each rater marked
process all the nine
Double responses given by all the responses all the responses all the responses for
(Dou . for one task only. for one task only. one task only.
marking) one examinee.
Duration
of 2 weeks 2 weeks 2 weeks 3 weeks
marking
HHISE & & Omatty e A a7 o Tk, MBREESE AT ICKRERBERH D Z

LR
F3HIC

ST,
W, A FTA VRV AT ALV a2—TF VT A OFE LD
HRNEBETORNE & BB AEHO#EKEEHIZE DL LD
— Z AR AE RS 57 8L TEBEMEO MR

3. RBRBIWCHTDHT A NOEEFHHA

ERE 3.2 TR LD

(2, HEEE UM O ROREIC

LavL, B, L&&m%m%®74—hﬂ/7%%ff 2017

WZsE L=, £,

W, BRACRPLICET AT
2B HTWV5,

BT 24 v t—T %P AEEICE

Z & % KIT Speaking Test D HHID —>ThH D, TDA v E—VEMHIEIIRITH72DIC

AN %R 5 A
va VR AERB N Z AT 5 AR IE
MAZET LIl TWD, £, BEH oKL, FEHRENFHIT LT,
ERROPEFTFEMERBEOR 7 7 XA &R,
THMAIND A, ZBICH o ik &%
VINT AN, ZBRICHIE o TOLEX R EERBEROT = 7Y A MIEH L TWDH, AO

AR - e $r & L C KIT Speaking Test & 5 1F 2 BAICx L TiE, FWUE#HE

gD —

REDOANRBOT = 7Y 4 MHEELTWD

3.8 5 —

7T

T 5, £z,

bW OO LRELTWD, b xiE, REAFROLY =7 —
D FEMERLH T, #9 KIT Speaking Test D #R §
1 R
TALOBRW, A7 O, RAKEME, R
7 A b ORI B Y

INETICERLZ 7HO 1 ERAEGLDOT A F&2B LT, 47,000 HE Y OFHEE

SCIEEy =S

FAZXF T 5 NS, NNSERAHFICLDEEA =T,
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CBT AE—F V7T A NOBRE, LINEIHELVOR?

D7 4 — KRN 7R ElOT—2RERMEINTVDE, LT =X & T5ZLI2kD,
KIT Speaking Test (2B L TWL 20O P72 L A2 5% 5 2 &L 3 T& 72 (Hato, Kanzawa,
Mitsunaga, & Healy, 2018) , 7= & %1%, KIT Speaking Test ® A =7 & TOEIC L&R D A =7
OMICIZHREOHBEBEZEN L Z Lo T 5,

Fio, HARKHERIZKSS R a7 T —=F 00 L > T, AR AT IS 7
B F M O RKUAEZ EIZH D) 57, Task Achievement & Task Delivery O i 5128\ T,
NNS £RAE OLRADR NS FRAFEORK LY ~HLTETHLOZ EBAHLNITR> T
D, ZHIE, 2 ODOTN—TORBRENZRE DN T +—~ 2 ZAD DT 0T R 21 &
AL CWAAREEEZRETHHDOTHD, IHIZ, ZOHHTIE, Task Achievement X
Y Task Delivery @ 5% NS, NNS [ D £ i @E&Lé@#?ﬁ\jﬁ% W2 ebtbhoTnngd, =
N OFRERIT, NNSERAE OS2 NS FRAE LY NS HEino iz E 2 h L v
LERLTWDAREMEDNH Y, NS HFICHR O3 2 & 72 <, BEHMIZ Task Achievement &
Task Delivery Z @i 3~ % & \» 9 KIT Speaking Test @ H IR0 Z Y I D vdo D AR 72 B &
EELIEDL, Lo, ZTHUbIET A MO - BEICEIRTZTE L S OHRTIT - o4k
BEEOZHT TH Y, NS,NNSHOFFEDENZHM T DH0ITIT, & DI RIFIEN &4
HTHD,

3.9 AfioE L ®

AHiTIX, KIT Speaking Test & B %% « iE 3 H2WM T, 7 X MREA S L3 58 7) %
DD EDE I REERCLRNEIN TV DINEMH L, ZOT A MNIRLT, HOE
WTFARNEBRBELE Y &9 5700, MBS EZREOMICE T, BENREHO T T
YVEEMRT D OICRRKIBEOZE TN ENTOTEHARTHD, RKEARKEDO—ERL L
THBAT7 A POHANTEHEORMRBRAZFHALLEL S Lo & XIg, &7 2 N OMRES
FHUENTZEALEHE RSN 8, ZOHEOHRHEOLKFZELITEY E 25
ol EE b E R D,

4.CBT VAT ADEELT A MNEE
AHiClE, KIT Speaking Test (Z351F 5 R s AT LADHEE L7 2 M EE O FEREICHE SN
T, CBTRAE—=F 7T A MEROBRETMBIITHLOATNLEON, £, EOL IR
DEELVONZOWTH U D, F72, KIT Speaking Test D EFilFIZHAE LT N T T 0%
DRAE BB T D,

KIT Speaking Test D Ffifi o A 7 L DO L OV 2 MEH X, KIT @%énﬂﬁé, 1% 2t
Byt 2 —0#HME, CBT B SMHNEEE L TIToTWd, B SIXERS AT LDRK
BThs,
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- P —

IMaging whil the relaboninip Detvesn hess DEope il nd why
they are happy. Talk for 45 seconcs

...@

NN

¥ 5 KIT Speaking Test i > 2 7 A 22k

=P, BHENT A MEBEEEKRL, FCY—R"—2T7 v 7ue—F+5 (D), 7A MY
B, ZBMEN PC LOMKA A=V E N LT —R"—ZT7 7 AT 5L, FiIHEELE
ID fHFHICHE ST, EZREICH VY TCONZBEIEE IS (@), TREOEZE
BT —ZIXFRNT—"—% &l L, CBT RSOV — "=tk fFsnDd (@), 7 A M
TH, BEAEIEIA LV TAVERAP A P ENLTH =T 7 AL, REEFEZHNT
BEE T (@), AEHTIE, CNLOWETERMICEDL 2RI EE2To TV DA
RANITHREMT D,

4.1 Ejifn YelH
PTFTORTIEITAMaIBETOHERE L TITY EREEO-ETH D, AETIE, 0
FZih > TEENAE Z BRICHIFT 5,

4.1.1 RIREVERR - #E8k - R

T A N OFPPEAERTE £ CTICRGER A NMEEA 2ERT 5, BEOTnr 7 hens
HFREFKITOVa—F 7 —ATHGT L, GEEIEGRET A N THEATS, Zhb
% F\ T, PowerPoint TRIEEEN 2 /ERK 35, {Ek L7 @M% CBT RSN T A v 77
VST %, F0%, BWERAENT 7Y OWMIEHR ATV, RESRHNITEET S,
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KIT Speaking Test IZH T 5 HBRELDFEIZDONT
A Method to Obtain a Common Scale for the KIT Speaking Test

Jek MKE T MR a2
HETRRT D R TR e R 2

Abstract
The KIT Speaking Test is designed to measure students’ ability to use English as a lingua franca
(ELF). In this test, the test administrator presents the test-takers with different test versions and
equates them using a statistical method. This type of test is known as a standardized test. This paper
illustrates how test administrators conduct standardized performance tests in terms of the language
testing theory. In particular, the following are described: (1) a method to obtain a standardized scale
using Item Response Theory (IRT), especially the Many-Facet Rasch Model, (2) a common-subject
test design to obtain a common scale in a test with different examinees who are presented with
different test versions, and (3) the practical issues of administering a standardized test. This paper
also suggests that the absence of test administrators or lack of practical knowledge accumulation

on standardized tests would hinder the widespread use of standardized performance tests in Japan.

F—U—F . HANGHER, ZHT7 vy a7 0, HEBZRET VA
NI F—~v AT A, ik

1. KIT test (231 5 2 27 D REAL
1.1 KIT test D 4%

KIT Speaking Test (L TKIT test] & &3 %) X, ZW®HFICIMOME (UUT, =B
FICHET MED Z L& THH] (item) & X5) ZMHEL, HEEOREEICLD2ME LK
D5, EONETEE S, RRDFMFE (rater) ICXVFHEish 2, FEEFE L, Task
Achievement M O Task Delivery @ 2 DOBLA 2 HEHII L, Z i Z 7 OFHAMNE A 1 -2 DFRE
WL TERD, HAZH LN UD AGRBH 2R T, ZEOREHRFEES L -vITip
STENEERDEIICHEKT S, b UORDLNTAL—TV v 7D LD, HF
AIZREMEE N L —= 2 VOS2 T 5, ZNOHOMMAIZ LY, FHEHE ORHEmELS, =
Bl O EMERFMAER D 2 ERHIfFFIND,

LarL, #HliE O T L7 lifE2s, DRICZBRE O RFEFRIFR N 4 EMICKB LI O
W25 LIRS, HEDONENEMICHIESIL TN D LTV i, ZBRE O RKEHHE
HONAECROETEHONCH LTI ER, TA 2o THRTHO CHIFT S Z &
LbtadHv o5, £, FEENR FL—=2 T ERTWS TV, & 53EE NSO
fiZEELVH -BELTEHLWIFEMAE FTHEHAbGH L7595, ZNALDORELEN, ZTBREDE
FEFERERE ) ORI BE S D Z LT W ETERY, £ I TKIT test ZEfi T2 10dhH 7 -
T, FHEED P —=C VREHADKHEL VW AT vy T EEBEL, V=7 U v 7T
ST AHIE & 722 KO IR RKROE HzEATNWD,
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TANZHLTHLVWAETHY, FAPELS BV WEDTHo72] LW HEETH
D, b —20F TFHEE X AR LWAHT 2 T3 M 230 # Th D7), #
BNEL 0T otz Lo AEEETH D,
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REL, HEOHLER, MiEOFMOBL SICEIORVWRETHAILERNDH S,
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2.1 E¥LT 2 b LEE K)SHER

SWMEDORN LY, HAOH L SXFMFE OO L SICELTICERT LI ENTE
E, ZBRF L0 [HEERFEEN) 2R AT HODOREL LT, ERLVSESDLY
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DO L SICELRWREEZZ X 520, [FHMIFOF MO L S #£THEE L
T, ZREOEASCHHORNEE I C LI ORWREEZEZEZDLZLLETEDS, ZRLDHEED
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BomHEZERRL, TNENOEBICK L TEMR LD REMIZ>T2hE T —% L LTI
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TNEBEANT D, TROLI3IMT—F2E2WH>HEASET VEH WD
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Abstract
This study examined the effects of exposure frequency in restructuring and
strengthening the representation of multiword sequences in the L2 mental lexicon. In a
classroom setting, a text-shadowing task was assigned to undergraduate students.
Through the sound-utilizing shadowing training, the amount of exposure to the target
items was carefully controlled, six times (SH6) for the treatment group and three times
(SH3) for the control group. The results showed that in a pre-, post-, and delayed-post
design, all the participants increased their productive and receptive knowledge of the
target phrases after the training. However, the impact of exposure frequency was much
larger for the acquisition of productive knowledge, with constantly higher percentage
gains in SH6 both immediately after the training and after a four-week interval. In
contrast, no statistical difference was found between the groups in receptive knowledge.
The significantly lower retention rates of productive knowledge suggests that the
importance of exposure frequency is critical in establishing a more entrenched
representation of multiword expressions promoting formulaicity, or single unit status,

for more productive use of language.
Keywords: multiword expressions, acquisition, exposure frequency

1. Introduction

1.1 Background

Since corpus linguistic research has unveiled various lexical patterns in all types
of discourse, the significance of multiword sequences has attracted much attention in
studies on both first (L1) and second language (L2) acquisition (Schmitt, Dornyei,
Adolphs, & Durow, 2004). Erman and Warren (2000) showed that the phenomenon of
recurrent lexical patterning is prevalent in language use, as they found that word
sequences of various types constituted 58.6% of the spoken English discourse and
52.3% of the written discourse they analyzed. Although researchers have proposed more
than 50 terms that are highly frequent multiword sequences in natural discourse, few of
them are lexical phrases, fixed expressions, multiword units, or prefabricated
expressions. The definitions and clarifications for a combination of words (e.g.,
collocations, idioms, sentence stems, etc.) that occur together also vary depending on

the area of study. To cover all types of recurring multiword units, the term “formulaic
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sequences” (FSs) has been adopted in this study, in accordance with Wray’s (2002)

definition:

[...] a sequence, continuous or discontinuous, of words or other elements, which
is, or appears to be, prefabricated: that is, stored and retrieved whole from memory
at the time of use, rather than being subject to generation or analysis by the

language grammar. (p. 9)

While language users rely heavily on FSs as the normal building blocks of fluent
discourse for nativelike fluency and selection (Pawley & Syder, 1983), second language
learners are more likely to produce utterances by piecing words together using their
existing grammatical knowledge; this entails a heavier cognitive load, primarily due to
insufficient knowledge of lexical pattern (e.g., Bahns & Eldaw, 1993; Barfield &
Gyllstad, 2009). One major problem is that formulaic expressions such as collocations
may not be correctly identified by such learners because the boundaries of word
sequences are not always clear (e.g., Bishop, 2004; Peters, 1983). It has been widely
recognized that exposure to language plays a significant role in the acquisition process
of individual lexical words, grammatical structures, and discourse competencies (e.g.,
Adolphs & Durow, 2004; Webb, 2007). However, the influence of exposure on the
acquisition of multiword sequences is not well understood, especially in the case of
English as a foreign language (EFL) learners who have a limited amount of language
input. This topic is discussed in this paper with regards to perception and production.

1.2 Previous Studies
1.2.1 The role of frequency of occurrence in language learning

Kemmer and Barlow (2000) highlighted the importance of frequency as one of
the central properties of usage-based models. They maintain that because the language
system is largely an experience-driven one, the frequency of instances is a critical factor
in its structure and operation. Webb (2007) supported this claim in his study of
incidental vocabulary learning, describing language learning as a gradual process in
which gains are made in small increments through repeated encounters. Ellis (2003)
found that structural regularities of language emerge from learners’ lifetime analysis of
the distributional characteristics of the language input, and thus that linguistic
knowledge is best viewed as a statistical ensemble of language experiences that changes
slightly every time a new utterance is processed. Assuming that frequent encounters in
language input play a crucial role in restructuring and strengthening the representation
of multiword sequences in the mental lexicon (Rott, 2009, p. 415), more research is
required on the learning mechanism of FSs.

Focusing on the acquisition of L2 FSs, Schmitt et al. (2004) measured the

productive and receptive knowledge of FSs among international students at university.
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A test battery was given as a pre-test (T1) at the beginning of the course, and then given
again as a post-test (T2) at the end of the course. A cloze test with initial letter cues was
adopted as a measurement of productive knowledge, whereas a multiple-choice test was
used for receptive knowledge. In each test, 20 target FSs were embedded in the same
context. In the treatment session, the teachers drew the students’ attention to the target
FSs more than once to ensure minimal exposure without disclosing research information.
The data showed the advantage of the productive scores over the receptive scores in
terms of percentage gain between T1 and T2. However, the study design did not
adequately explain the type of instruction and number of exposures necessary to acquire
FSs. In addition, the target FSs comprised of various types of word sequences, including
adverbial phrases (e.g., first of all), verb phrases (e.g., take into account), and sentence
stems (e.g., there is no evidence that), etc.

To exclude the possible effect of sequence types on the acquisition process
mentioned above, the stimulus items were limited to only one type in this study.
According to the “Verb Island Hypothesis” proposed by Tomasello (1992), it is
suggested that an L1 child’s speech is formed on a verb-by-verb basis, and that “a verb
island” (a word combination formed around a specific verb) serves as the basis of
language acquisition. However, although these word combinations comprise a verb and
one or two particles that are prevalent in native English speakers’ everyday language
use, their acquisition is a difficult aspect for L2 learners, especially for EFL learners
with a limited amount of language input (Biber, Johansson, Leech, Conrad, & Finegan,
1999; Quirk, Greenbaum, Leech, & Svartvik, 1985).

Considering these aspects, multiword lexical verbs such as make sure and be
possible to were selected from the textbook as the target stimulus based on Biber et al.’s

(1999) analysis of lexical bundles.

1.2.2 The role of prosody in language learning

The aspect of phonological information of FSs is another important factor that
facilitates learning of word sequences. Ellis (1996) pointed out that the ability to learn
phonological sequences is at the center of vocabulary learning, idiom learning, and the
acquisition of grammar. Similarly, Peters (1977) provided ample evidence to support
the role of prosody in facilitating the learning of formulaic language based on L1
children’s speech data. Lin (2012) also argued that the same prosody-driven mechanism
underlies the acquisition of formulaic language in both L1 and L2, and the lack of
opportunity to obtain the prosody information of FSs may explain some of the
difficulties faced by EFL learners with a limited amount of language input. As Ellis
(2005) maintained that once an association between sound and other aspects such as
form and meaning is consciously made, the formulaic chunks are subject to implicit

tallying processes and therefore open to frequency effects (Durrant & Schmitt, 2010).
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For EFL learners who do not have access to authentic English on a daily basis, it
appears that explicit learning by consciousness-raising instructions is assumed to be the
precondition for acquiring FSs. This implies that the two aspects of explicit and implicit
are not alternatives, but effective factors that independently promote more input to
intake, as Wong (2005) claimed. To explore the best balance between the two factors,
explicit instructions with a meaning-based task were provided as a prerequisite of
acquisition, and a sound-utilizing training method of shadowing was adopted for the
implicit learning process, in which the amount of exposure was controlled as the main
interest of analysis.

Rott (1999) indicated that only two encounters with unfamiliar words
significantly affected learners’ vocabulary growth, while two or four exposure
frequencies resulted in similar word gains, and six exposures produced significantly
more vocabulary knowledge. Accordingly, learners in this study were exposed to the
target sequences three times in the low-exposure group and six times in the high-

exposure group.

2. Methodology
2.1 Objectives and Hypotheses
The aim of this experiment is to explore the effects of exposure frequency on the
acquisition of multiword expressions in both productive and receptive knowledge.
Considering the duration of such effects, the hypothesis and sub-hypotheses are listed
below.

Hypothesis: Exposure frequency affects the acquisition of multiword expressions.

(a) The amount of exposure affects the acquisition of receptive knowledge of
multiword expressions in the short term.

(b) The amount of exposure affects the acquisition of receptive knowledge of
multiword expressions in the medium term.

(c¢) The amount of exposure affects the acquisition of productive knowledge of
multiword expressions in the short term.

(d) The amount of exposure affects the acquisition of productive knowledge of
multiword expressions in the medium term.

2.2 Participants

A total of 42 Japanese undergraduate students aged between 18 and 20 years
participated in this study. They were randomly divided into either a high-exposure (six
times of shadowing: SH6) or low-exposure (three times of shadowing: SH3) group.
Their proficiency level was considered equal based on their scores on a vocabulary test
by Nation and Beglar (2007); the mean scores were 31.90 for SH6 and 30.10 for SH3,
and no significant difference was found between them (#(40) = —1.51, p = .14).
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2.3 Materials

For the target expressions, 10 multiword lexical verbs were chosen from a passage
in an English textbook for university students (Yagi, Hodson, Inoue, & Fuller, 2009).
The text was made up of 305 words and the readability index of the CLI (Coleman-Liau
Index) score was 9.5. As the primary aim of this experiment was to illuminate the
process of acquiring unknown word sequences in the text, the target items covered a
range of frequencies (see Table 1). The frequency figures of Items #1 and #9 exceeded
10 times per million words in the British National Corpus (BNC), which is the criterion
for high-frequency sequences according to Biber et al. (1999). As for Item #1, the
original form in the textbook was it’s possible to, and the contracted form of it’s was
expanded to it is for clarity in the list of stimuli. It should be noted that the audio data
for the textbook were based on the original form; thus, the cloze test (see Appendix 1)

included only three brackets for Item #1.

Table 1 Target Multiword Lexical Verbs and the Frequencies in BNC

1 it is possible to (34.56/1M) 6 allow you to (2.90/1M)

2 are in a hurry (1.15/1M) 7 is valid for (0.21/1M)

3 save the price of (0.01/1M) 8 is available for (3.28/1M)
4 change trains (0.15/1M) 9 make sure (40.77/1M)

5 add up (1.75/1M) 10 | check out (2.72/1M)

2.4 Procedures

This research used a pre-test (Time phase 1; T1), treatment, immediate post-test
(Time phase 2; T2), and delayed post-test (Time phase 3; T3) design. After the
participants had completed the pre-test, two types of learning were provided, explicit
and implicit learning. The immediate post-tests were administered immediately after the
instructions, and the delayed post-tests were assigned four weeks later without notice.

The procedure for the tests and instructions in this experiment was as follows:

1. Pre-test: Cloze test and multiple-choice test
2. Classroom instruction:
[a] Explicit learning (See Appendix 3)
(a-1) Finding and listing target expressions from the passage
(a-2) Finding example sentences on the internet and listing them
[b] Implicit learning
The high-exposure group had six sessions (SH6)
The low-exposure group had three sessions (SH3)
3. Immediate post-test: Cloze test and multiple-choice test
4. Delayed post-test (four weeks later): Cloze test and multiple-choice test
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Each test consists of two types of measurement tests; first, a cloze test (CLZ) for
the productive measurement instrument, and second, a multiple-choice test (MLT) for
the receptive measurement. In the CLZ (see Appendix 1), the words in the target
expressions were replaced with a blank space. The initial letter was provided to limit
the choice of possible words in each blank, in accordance with Schmitt et al. (2004).
The students were asked to complete the words in the blanks with the help of initial
letter cues. However, in the case of a single letter word, such as « in Item #2 (are in a
hurry), no blank was given because the initial letter would reveal the answer. In the
MLT (see Appendix 2), a single line was inserted in place of the target expressions and
the students were asked to choose which of the four options were grammatically correct
and similar in meaning.

The text-shadowing task used an educational software package called Voice &
Script Synchronizer (Brother & Co., Ltd.), which was designed to synchronize the sound
and the text, and to highlight the script in Karaoke-style on a PC display (Figure 1).
This software was adopted to provide learners not only morphological information, but
also phonological information about the target expressions. In a computer-assisted
language learning (CALL) classroom, the students used headphones individually so that
they could concentrate on what they were hearing. They were asked to repeat what they
heard while reading the text on the screen. It took two minutes to complete one session
at a reading speed of 143 wpm, which was the default value of an audio CD that comes
with the textbook. The high-exposure group (n = 21) repeated this process six times
(SH6), while the low-exposure group (n = 21) completed it only three times (SH3). It
took approximately 12 minutes to complete six sessions and approximately six minutes
to complete three sessions. There was a six-minute time lag between each group after
they finished the task. Group SH3 was therefore assigned a simple word puzzle task
after they had finished shadowing and while Group SH6 was still completing the task.

VS5 Pliyer for CALL Professional Fidition

get angry.

ﬁ|1d them.

Figurel. An educational software package Voice & Script Synchronizer
(Brother & Co., Ltd.) used for the text-shadowing task.
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2.5 Analyses

First, the gain score (i.e., the difference in the raw score between the post-test and
the pre-test for each participant) was calculated at two time points using the immediate
post-test and delayed post-test for both groups. In general, gain scores are viewed as an
indicator of growth after an intervention. However, to closely examine the effect of
instruction, the potential gain, which is the total possible score that a student could have
gained from pre- to post- test, should be considered as the baseline of analysis. Thus,

the raw gain score was converted into the percentage gain with the following formula.

Percentage gain = __Actual gain [Post-test score — Pre-test score]

Potential gain [Maximum score* — Pre-test score]

Percentage gain, then, is the value of the actual gain divided by the potential gain.
In this case, the maximum score on each measurement test is 10. For example, if a
student obtained 2 points out of 10 on the pre-test and 6 points on the post-test, his or
her potential gain would be 8 and the actual gain would be 4. Accordingly, the
percentage gain would be 0.5, which would mean that the student had gained 50% of
the possible points that could have been gained from pre- to post-test.

Example:

for student #1 (Pre = 2, Post = 6)

Percentage gain = (6—2) =4 =10.5
(10-2) 8

Percentage gain was analyzed using a two-way ANOVA with exposure frequency
(SH3 and SH6) as a between-subject factor and time phase (T2 and T3) as a within-
subject factor in each measurement test.

Next, in order to clarify the extent to which students retained the knowledge
gained at T2 after four weeks, the retention rate of the gain score was calculated using
the formula listed below. The numerator is the gain score at T3 and the denominator is
the gain score at T2.

Retention rate (%) = _(Gain score at T3)
(Gain score at T2)

If a student obtained a gain score of 5 points at T2 and only 2 points at T3, it
would mean that the student retained 40% of the knowledge gained at T2.
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Example:

for student #2 (T1 =2, T2="7, T3 =4)
Percentage gain = (4-2)=2=0.4

(7-2) 5

The mean retention rate was submitted to an unpaired two-tailed z-test for both
the MLT and CLZ measurement tests.

3. Results

Table 2 lists the descriptive statistics of mean raw scores for each time phase.

Figure 2 is the overall view of the raw score for both measurement tests. The solid lines

show the data from the high-exposure group (SH6), and the broken lines those from the

data from the low-exposure group (SH3) at the three times. In this experiment, the pre-

test phase is called T1, the immediate post-test T2, and the delayed post-test T3. There

was an interval of four weeks between T2 and T3.

Table 2 Descriptive Statistics of Mean Raw Score for Each Time Phase

MLT CLZ
SH3 (n = 21) SH6 (n = 21) SH3 (n = 21) SH6 (n = 21)
M SD M SD M SD M SD
Pre (T1) 481 172 529  1.87 005 0.5 005 015
Immediate (T2) 9.67 0.48 9.81 0.40 6.50 2.50 7.60 1.93
Delayed (T3) 8.86 1.46 9.44 0.79 3.00 1.65 431 1.24
Raw score
10.0 _
8.0 '..~' —e— MLT [SH6]
70 - "
60 ’ _‘A“\ ++ass MLT [SH3]
5.0 :/ 4 -...__“\\ c1z [sHe]
15 //,/ .‘\h:\. —_
, -
3.0 A T -+- CLZ [5H3]
2.0 /1/’
1.0
0.0 {' T T 1
Pre (T1) Immediate (T2) Delayed (T3)

Figure 2. Mean raw scores for MLT and CLZ tests at each time phase.
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At the time of phase T1, no statistical difference was found between the frequency
groups of SH3 and SH6 on the measurement test for either MLT or CLZ (#(40) = —0.86,
p =.40, r = .14, t(40) = .00, p = 1.00, r = .16, respectively). The results demonstrate
that the participants increased their active and passive knowledge of the target phrases
after the training. In this research, gain score was converted into “percentage gain” by
considering the gap between the two measurement tests at the starting point of T1.
Percentage gain was analyzed by a two-way ANOVA with exposure frequency (SH3
and SH6) as a between-subject factor and time phase (T2 and T3) as a within-subject
factor in each measurement test. This percentage gain shows how much the students
gained out of the total possible points that they could have gained from pre to immediate
post, and from pre to delayed post. Table 3 shows the descriptive statistics for the mean
percentage gains of the two measurement tests for each time phase. Figure 3 illustrates

the profiles of the mean percentage gain in both measurement tests.

Table 3 Descriptive Statistics for Mean Percent Gains (%) of Multiple-Choice Test and
Cloze Test at Immediate Post-Test and Delayed Post-Test

MLT CLZ
Immediate (T2) Delayed (T3) Immediate (T2) Delayed (T3)
Group M SD M SD M SD M SD
SH3 93.81 9.21 80.00  23.45 66.19 2397 3048 15.96
SH6 97.62 6.25 89.52 16.27 77.14  20.28 47.62 13.75

100 i\
90 | rce.. —&

P — i

80

w0 (?\

— 60 \\}l*‘\\\[\ —e— MLT[SH6]
~o «ese e MLT[SH3]

% 50 ~
40 \‘s‘\ \Nl ) —@— CLZ[SH6]
-~
30 L> —-»— CLZ[SH3]
_/
20
10
0 1
T2 T3

Figure 3. Mean percentage gains (%) in multiple-choice test and cloze test at immediate

post-test and delayed post-test. Brackets enclose =1SE.
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Regarding the receptive knowledge measured in the MLT tests, the percentage
gains of SH3 and SH6 were extremely high at both T2 and T3. The results of the
ANOVA for the MLTs demonstrated that only the main effect of time phase was
significant (F(1, 40) = 18.48, p <.001, np* = .32), and there was neither an interaction
effect (F(1, 40) = .37, p = .55, np* = .01) nor a main effect of frequency (F(1, 40) =
3.45, p = .07, np? = .08). These results indicate that although the percentage gain at T2
significantly declined at T3 for both groups, there was no difference in performance in
the MLT test between SH3 and SH6 for either time phase.

In contrast, with regard to the productive knowledge in the CLZ tests, the
percentage gains at T2 and T3 were relatively lower than on the MLT tests for both SH3
and SH6. The results of the ANOVA revealed a significant main effect of frequency
(F(1, 40) = 5.04, p = .03, np* = .11) and time phase (F(1, 40) = 126.20, p < .001, np?
= .76). Meanwhile, there was no interaction effect (F(1, 40) = 1.30, p = .26, np* = .03),
which indicates that although the percentage gain at T2 sharply declined at T3 in both
groups of exposure frequency, the percentage gain in SH6 was constantly higher than
in SH3 at two points of time.

As reported above, on each of the MLT and CLZ tests, there was a significant
main effect of time phase, suggesting that both receptive and productive knowledge
gained at T2 significantly decreased at T3 as a function of time phase. However, the
rate of decline seems different across the tests in this chart. Although the results of
analysis reveal a significant difference between T2 and T3, it does not reveal the degree
of retention at T3. Therefore, the rate of retention across the time phases was calculated

with the gain score at T3 as the numerator and the gain score at T2 as the denominator.

100

920
80

70

60

[ SH3
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40 W SH6

Retention rate (%)

30

20
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Figure 4. Mean retention rate (%) in multiple choice test and cloze test at delayed
post-test (T3). Brackets enclose+1SE.
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Figure 4 shows the mean ratio of retention. Each bar represents the percentage of
knowledge retained at T3 after a four-week period. As for the receptive knowledge
measured in the MLT, the retention rate at T3 was very high in both frequency groups
of SH3 (91.4%) and SH6 (95.71%). The analysis results showed no sign of statistical
difference between the high- and low-exposure groups (#(35.53) = —1.43, p = .16, r
=.23). As for the productive knowledge measured in the CLT, the overall retention rate
at T3 was relatively low in both groups, SH3 and SH6. The results of analysis revealed
a significant difference between the high- and low -groups (#(40) = —2.90, p < .001, r
= .42), suggesting that the retention rate in the high-exposure group (SH6: 62.86%) was
significantly higher than that in the low-exposure group (SH3: 45.71%).

4. Discussion
The purpose of this experiment is to explore what level of exposure is required
for EFL learners to acquire and maintain stable knowledge of multiword expressions.
The major findings are as follows. Sub-hypotheses (a) and (b) refer to receptive
knowledge measured by the MLT test, whereas (c¢) and (d) deal with productive
knowledge measured by the CLZ test.

4.1 Short-Term Effects of Exposure Frequency on Receptive Knowledge
Sub-hypothesis (a), that the amount of exposure affects the acquisition of
receptive knowledge of multiword expressions in the short term, was not supported (i.e.,
the results indicate that the amount of exposure did not directly affect the acquisition of
receptive knowledge immediately after the instruction). The lack of a significant
difference between the low-exposure and high-exposure groups suggests that as long as
the explicit learning of awareness-raising tasks such as form-meaning mapping is
provided, only three exposures are needed for L2 learners to acquire passive knowledge

of multiword expressions.

4.2 Medium-Term Effects of Exposure Frequency on Receptive Knowledge
Sub-hypothesis (b), that the amount of exposure affects the acquisition of
receptive knowledge of multiword expressions in the medium term, was not supported.
The results also indicate that the amount of exposure does not affect the acquisition of
receptive knowledge of sequences, even after an interval of four weeks. With regard to
the retention rate of receptive knowledge in the MLT, the fact that the participants in
both groups retained more than 90% of the perceptive knowledge gained during the
class, even after four weeks, demonstrates that the perceptive knowledge of multiword
expressions is relatively stable. It also suggests that retention rate is not affected by the

amount of exposure within a four-week period.
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4.3 Short-Term Effects of Exposure Frequency on Productive Knowledge

Sub-hypothesis (c), that the amount of exposure affects the acquisition of
productive knowledge of multiword expressions in the short term, was supported. The
data show that the participants in SH6 were able to produce nearly 80% of the target
sequences that they could not answer in the pre-test phase, and those in SH3 were also
able to produce nearly 70% of the target sequences. As the results demonstrate a
significant difference in percentage gain between the two groups, exposure frequency
may be one of the main factors facilitating the acquisition of productive knowledge of
sequences immediately after instruction.

4.4 Medium-Term Effects of Exposure Frequency on Productive Knowledge

Sub-hypothesis (d), that the amount of exposure affects the acquisition of
productive knowledge of multiword expressions in the medium term, was supported.
The data revealed that the percentage gain of productive knowledge measured by the
CLZ tests was significantly higher in SH6 than in SH3 after a four-week interval,
thereby indicating that the amount of exposure may be a crucial factor in determining
the productive knowledge of sequences within a certain time period. The retention rate
in the high-exposure group of SH6 was significantly higher than that in the low-
exposure group (about 60% for the SH6 and 45% for the SH3). This means that nearly
50% of their productive knowledge at T2 was lost within a four-week period. The results
of the CLT indicate that productive knowledge is unstable, and susceptible to effects of
exposure frequency.

4.5 General Discussion

The overall results demonstrated that the participants increased their active and
passive knowledge of the target phrases after the shadowing training. Receptive
knowledge of the multiword expressions was not directly affected by exposure
frequency in the short term or medium term, as both cases showed extremely high
percentage gains and retention rates. More than 90% of the perceptive knowledge gained
through text shadowing training (sound-utilizing training of shadowing) was retained at
the delayed test phase. Considering these results, it seems that three encounters could
be sufficient to establish at least receptive memory traces within four weeks.

In contrast, productive knowledge of the multiword expressions was more
sensitive to exposure frequency both in the short term and the medium term, suffering
from relatively low percentage gains and extremely low retention rates compared to
receptive knowledge of the same target items. Nearly 50% of the productive knowledge
gained during class was lost in both exposure groups within four weeks. This suggests
that six training sessions of shadowing are not sufficient for EFL learners to acquire
stable productive knowledge of multiword expressions in the medium term, and thus it

can be inferred that more exposure is required to acquire stable productive knowledge.
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Thus, when explicit learning is provided with the help of Japanese equivalents to
consolidate the connections between form and meaning, repeated exposures to the target
strings of words through the implicit learning process (with the sound-utilizing method
of text shadowing) are key to facilitating the learning of multiword sequences,
especially in terms of productive knowledge. The results of this experiment are
consistent with the notion that once an association is consciously made, the resultant
multiword expression is itself subject to implicit tallying processes, and thus is subject
to frequency effects (Ellis, 2005; cited in Durrant & Schmitt, 2010).

5. Conclusion
5.1 Summary of Findings

In terms of pedagogical implications, the author emphasizes three points. First,
considering the importance of exposure frequency in the acquisition of formulaic
knowledge, sufficient opportunities for exposure to authentic language input should be
afforded EFL learners having limited access to the target language on a daily basis. As
the overall results from this research indicate that L2 learners tend to create a coherent
mental representation of multiword expressions through repeated encounters with a
certain combination of words, it is extremely important to provide sufficient
opportunities to accumulate language experience and knowledge of FSs inside and
outside of the classroom.

Second, instruction of formulaic word units should always accompany
phonological information. One of the stumbling blocks of learning formulaic
expressions is that FSs are not clearly delineated in written text. As claimed by Ellis
(2005), word sequences are more likely to be learned when they are associated with
sound information, mainly because the prosodic contours of FSs may help identify the
less salient multiword units in the input. Considering the prosody-driven learning
mechanism of FSs in L1 child language learning (Lin, 2012), EFL learners are at a great
disadvantage relative to ESL learners in terms of easy access to the prosodic information
of FSs. In order to overcome these disadvantages, a sound-utilizing technique of text-
shadowing training can facilitate the acquisition of FSs.

Third, the whole point is that the current predominant focus on single words in
vocabulary learning should be shifted to a more formula-oriented instruction in a
classroom setting. Given that the ultimate goal of education is to nurture learners’
autonomy in learning, it is essential for classroom learners to understand the
significance of FSs in efficient and appropriate language use. With sufficient awareness
of practical combinations of words in authentic linguistic materials, it would be possible
for them to acquire proficiency in their second language. In order to encourage students
to become autonomous learners of formulaic sequences, which is the most important
goal, the teachers should understand well the process of sequence-based learning, which

is closely related to human cognitive ability.
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5.2 Limitations of This Study

Lastly, several limitations of this study should be discussed. First of all, the
stimulus items of multilexical verbs in this experiment were selected from a specified
university textbook for an intermediate English course. Hence, the number of the target
items available was limited and was not all aspects of multilexical verbs could be
controlled for. In future research, the factors affecting the acquisition process of word
sequences (i.e., the number of constituent words and the frequency of each word, as
well as the frequency of word combinations) need to be controlled to further clarify the
effects of exposure frequency on the acquisition of word sequences. Additionally, the
level of text was confirmed by the readability index of a CLI score that approximates
the U.S. grade level. Although an index score of 9.5 shows that the text can be
understood by 8th to 10th graders who use conversational English the most, it is not
clear whether it is an appropriate method of assessment for EFL learners.

Another limitation of this study is that there might have been a ceiling effect with
the MLT scores; thus, gain score was converted into percentage gain for analysis to
avoid this possible disadvantage. Given the small number of target items,
overgeneralization should be avoided. The test battery should also be improved to more
accurately assess the effects of exposure frequency on receptive and productive
knowledge of multiword sequences.

Moreover, the speed of shadowing speech was based on the default value of an
audio CD supplied with the textbook. The appropriate speed of a shadowing session
needs to be determined in future lines of research.

Additionally, given that individual behavior in sequence learning varies, levels of
proficiency ought to be considered in further studies. As the learning process is
multifaceted, other factors should also be considered (including type of exposure, length
of time, and intervals of instructions).

As the focus of this research was exposure frequency, the optimal amount of
exposure for the acquisition of multiword sequences needs to be explored in future
research. In terms of understanding the acquisition mechanism of multiword sequences
and to ascertain the optimal balance of instruction for L2 learners, this research serves
as an initial step toward establishing an effective learning method for formulaic

expressions.
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Appendix 1: Cloze Test for Pre- and Post-Tests

Class: Group: Name:

[ points]

[A1]: Look at the context and fill in the blanks with the missing parts of the words.

For example:

It’s not good for your health to stay up (late ) at night.

Public transport in Japan is fast, easy-to-use and punctual. The network is
extensive, which means that (1.i )p )t ) get
to almost anywhere in the country without a car. For these reasons, it’s often said
that Japan has one of the best transportation systems in the world.

For long-distance travel in Japan, such as a trip from Tokyo to Hiroshima, you
can take the famous Shinkansen, or ‘bullet trains,” which will get you to major
stations quickly and punctually. The Shinkansen is great if you
(2.a )G )ah ). If time is not so important,
and you want to travel more cheaply, you can take a ferry or a highway bus. By
traveling on an overnight ferry or bus, you can even
(3.s ) (¢t )(p )(o ) a night’s stay
in a hotel.

Once you reach your first major destination, you can use public transport for more
local travel. Major cities like Tokyo, Osaka, Kyoto, Nagoya and Sapporo have
extensive subway systems, and some other cities have streetcars. Buses and taxis
are useful in smaller places. Even in the countryside, you can probably find a local
train or bus that will take you where you want to go, although you may have to
(4.c )(t ) a few times if your final destination is really
remote.

Japan is often said to be an expensive place for tourists, and the cost of domestic
travel can (5.a Y ). For those on a budget, the Japan
Rail Pass is great value, and (6.a ) you (t ) travel freely on

JR trains and ferries throughout Japan. It is only

(7.v ) ) tourists from overseas and is

(8.a ) ) purchase only outside Japan, so

(9.m (s ) that you get yours before you go. For more
information, in English, (10.c )(o ) the JR website. Have

a great trip!
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Appendix 2: Multiple-Choice Test for Pre-and Post-Tests

Class: Group: Name:
[ points]

[A2]: Look at the context and decide which phrase is most natural in the blank. Fill in the blank
spaces with the letters of each answer.

[Example] I'm a see my friend tomorrow.
a) looking forward to, b) looking upward to, c) looking onward to.  d) looking outward to

Public transport in Japan is fast, easy-to-use and punctual. The network is extensive, which
means that 1. get to almost anywhere in the country without a car. For these reasons
it’s often said that Japan has one of the best transportation systems in the world.

For long-distance travel in Japan, such as a trip from Tokyo to Hiroshima, you can take the
famous Shinkansen, or ‘bullet trains,” which will get you to major stations quickly and
punctually. The Shinkansen is great if you 2. . If time is not so important, and you
want to travel more cheaply, you can take a ferry or a highway bus. By traveling on an overnight
ferry or bus, you can even 3. a night’s stay in a hotel.

Once you reach your first major destination, you can use public transport for more local
travel. Major cities like Tokyo, Osaka, Kyoto, Nagoya and Sapporo have extensive subway
systems, and some other cities have streetcars. Buses and taxis are useful in smaller places.
Even in the countryside, you can probably find a local train or bus that will take you where you
want to go, although you may have to
4. a few times if your final destination is really remote.

Japan is often said to be an expensive place for tourists, and the cost of domestic travel can
5. . For those on a budget, the Japan Rail Pass is great value, and 6.
travel freely on JR trains and ferries throughout Japan. It 7. tourists from overseas
and 8.
purchase only outside Japan, so 9. that you get yours before you go. For more
information, in English, 10. the JR website. Have a great trip!

1. a)itis possible to, b) it is more possible to, c) it will be possible to, d) the possible thing
is to

2. a) need to hurry up, b) need to speed up, c¢) arein a hurry, d) are in a limited schedule
3. a)cut the spending of, b) cut the money of, c) save the spending of, d) save the price of
4. a)change trains, b)change your trains, c) exchange trains, d) exchange your trains

5. a)addup, b)growup, c)behigh-priced, d) be uneconomical

6. a)you get the allowance to, b) allows you to, c¢) you get permission to, d) permits you to
7. a)isonly legal to, b) is only official to, c) is only lawful for, d) is only valid for

8. a)can be gained in, b) can be obtained in, c¢) is possible for, d) is available for

9. a)beassured, b)becertain, c) make sure, d) make clear

10. a)check up, b) check out, c) check for, d) check into
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Appendix 3: Work Sheet for an Awareness Raising Task

[Expressions] Public transportation in Japan

Class. Name
Japanese English
~THIENFHETHD [it is possible tol

1 |[Example sentencel:

BNTND

[are in a hurry]

2 |[Example sentencel:

~OEREHKIT S

[save the price of]

3 |[Example sentencel:

[change trains]

4 |[Example sentencel:

~DIMITe

[the cost * add up]

5 |[Example sentencel:

I~ D

[allow you tol

6 |[Example sentencel:

~THBTHD

[is valid for]

7 |[Example sentencel:

~ZESTAFHRETHD

[is available for]

8 |[Example sentencel:

7 D%

[make sure]

[Example sentencel:

W5

[check out]

[Example sentencel:
10
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Abstract
This paper discusses the treatment of a certain type of Japanese compound verbs in seven current
Japanese-English dictionaries through a quantitative analysis comprising two multivariate analyses,
quantification method type III and correspondence analysis, to the translation units of the dictionary
listings of over 100 kinds of X-komu (X-komu theoretically includes the most variable verbs
occurring at the X position among Japanese compound verbs) to reveal the interrelationships of the
dictionaries. It also discusses the gap between the information included in the dictionaries and data
extracted from a corpus. Following this, a new corpus-driven approach to compilating a Japanese-
English dictionary is described, involving a Japanese corpus and Japanese-English/English-

Japanese parallel corpora.
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DODRABIZHSRTHDE FoZ Al R TF2Z A EEBEDOE) #HMAMRLE-EBEThH o712
TEMNBBRA LT, F, HIET 7 AMO T AT ) 3R 2 TSR R, DA B
WELSEBRDZED BEiAl] 2RLTWDLZERNgho7z, o —Ho EEiAte) H
Wi, A7 L bEpa— 22 7640 EoBE?S Lt nn, TiAte) @VVF”%E/E.\%iJiﬂ
LLT iMﬁJ% NLB Titbk v M LZaholo, EXAT ] &2FK% 155& L TREBIZHIT
72HAIciT 1331 fle vy ML7c, 20956, 7H0 TX 2#FHEiATe] 384 # (179 ), Jf%
) FX EXATe ] L5756 (248 ) B v hLz/e®, [ATr] OBEAEFEOF THHD
TEWT U ZIINEBT D2 ENSND, A%, H< ETNLB OBEABFHKREZETE v b
HEB T =X LoD 20, EXRAL] OL)ICEBRIZEMEE TH > THAM
NLLOIHTHRBEERE DR (XA FRESSRET S,

4. T—HORE . FEMNRL L o7 106 D [XiAe)

ﬁ‘ﬁﬁﬁﬂi AABEAGD (X AL BT 2HEMSEFOLITHIIE L KM A AGE=
— RN BT HERN T =2 2B Lo, KEHTIE, BERMIC TXiAty) REDEIIC
ﬁﬁ®%ﬁ%ﬁifﬂbhfwéﬁ%®ﬁ %%&ﬁﬁ?ét W2, AificfiTs —% %
BHEL T,

F9, AEMEE 1O [XAT ) 2fE2BRWZARMEE 2 L EoR 102f0 [XiATe)
BMLT7THEOBEEOBEFEEREZFET S ZLIC L, UTIEHESLO2 12D X (b
HUNE VL) EHEEZRT, BROMLBOA- 6 O X ICE LTI, #HELEKE, B
BUATAEOZT—THLZENHHLEZEZ ENLAEORERSRIE Lz, ¢ £
FAREETARBE THo TCHLERNAL > TRBY, ETORVFOAER (LI THRN
féb (FHEL - AL -$L) Age), TEO (BKO - ROV iAZe), TV (g - ) A

WEALTE, #REFNEELTCIEEDT ML (LFTEHAKFTETRLTHD),

12 TELRTe ) 121 02 Xk 91T T3 LiAde] kb(jiﬁéhfb\é%)m%é’oé’ &

%, IhbEEHTISLiATe) & L7, RERIC T2vx ) & THEx) bRk [TEEIA
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DETHoTZTEOAERELE, Lo T, ZOHATI2 D VL iE, EE Il FEIcKkbhiz,

(102 fED V1 (BEEENE) ]

TH (536), LEWV (120), &0 (66), »aA& (55), My (52), G0 (47), +0 (#
V) (42), AIE (37), kv (32), v (26), L (25), £ & (EE) (22), EH4 (22),
& (14), fEv (13), BlokbH (13), kv (13), BEOY (13), #=—03), <bx (12),
B (12), & (12), i (12), £% (x) (1), ¥ (10), ®#ML (10), G4 (9),
v (8), | (8), o (8), B, BEL (), &Y (7, 3Lk (1, FTnH GEA
D, AD) (7), BIL (6), ¥ (5, EBX (5), BEY (5), b (5, MY (5), Y
(o - FH) (4), AL (4), 81X (1), kD (4), B @), F=—A4, AL,
W o(4), T (3), T (3), &3 [FL (3), & (3), & (3), #in (3), %o (3),
WL (3), i (3), &L (3), HL (3), wWv (2), & (2), &FXw (2), L
2NH (2), Lotr (2), 2T (327T) (2), =26 L (FEL) (2), 290 (2), 5% (2),
50 (2), 5o (2), bon (Fih) (), & (2), O (KW) (2), EL (2), =i
(2), ¥T (2, B (2), #Mfxz (2), #HL (2), BL (2, #£x (2), & (2), &
Zo(2), fE (2), #x (2), BL (2), 55 WL (2), EL (2), WEL (2),
wo ), W (), & (2), £x (2), @x (2), 5\ (2), #v (2), Fit ), B
(2, mEsL (2)

722U, FEFEE I TS EATe) (2) 1% TRxiAte) & XAt ), T5 VAT (2)
X THEVATe ) & THRVAL ] WCEBLINTYHEHIN TS, SEIOFAEICEB N T
LB L THETAZLIC L, SHIC, AIEIiTHL N L oo EBRICITEME CTH 5 [#E
TiAte] X, ARIOREBRICEWT HTHiAte] & T8BIATe) 7 R4 R LR
CTCHBHFTER EFIRZVERDELRAZEFOT T, MEFHFEICBE I TWILIT 17 7
WBELTHENMTHZ EIcLi, LoT, Bl -BHINZILELD (5] & 50
D2fAEFE, LLTO 17 fE2 2727 106 NS RO ERRFHENSR &7z,

LGEMmEhiz 17 7]
B2/h, My, EV, FX, £, WY, FkAH, B, BT, k&, &, B, B, Mz,
H, &BE, U

5. BATPERECR T D XAt OBV HFV : SEORETMEZ TU LI Z D0

WIZ, Zhb 106 i XA BIATO THEOMEFETCLEDO LS ICWMY b T
LZ0EMRE L, BRMICIE, SMEEEECBEIN TV HERIS 106 Fio XAt
EEDOTUICEAT 23D 7 o 24EFHERA-B- CEFEETIHERLE.

FP, FMEHFZCBWTAHLEA L LTI06FED [XiAfe] RNHINLTWDLINE
MELE, RHELEHVERTOHIUE L, MESATWARTEo &L, o/1 B s axE
B A ZAERL LTz, BlZ0E, TUEW (R AT IERHILEEE L CIEI ATV IR
CAEDREETIH L AT FE LR, 02 T MEEES | o AT OHF THoO -T2
DTOoOLEhwr LT,

153



(IS N

—J5, 7 AEHEB T, AHLEL L TYHSA TR TY, [XiATe] o@hiE X
OHEHAFTORBECHBEI TROMSTZHEEICIT 1 E T P LTERKRLEZ, 7 v 2AEGE A-
Bloid#mfb MEEFEMT A LT, [XiAte) ORHLIEE L TONIERESL, #EEA
RIZBE SN TWDENE I DOBLANG TREORYER:EF O BERMEZ /{45,

WIZ, o —Do0r7m AEFHEXC TIE, HFHFICHBINATND 106 FHD [XiALe) @
TU 22Tz EF7=, AEE, AHLEL LTIEESATWARL THLEEE X oHBF O
FEECHBICBWT X ATy 2VEY EiFonTnaEe, 20 TU OfEE 2 THEx k
Frz, 7B, AREICBT S TU O HAN 72 T 5L YE T — A0 B3 & S0k 2 v o
L L7, HARMIC TXiATe) OEFED TU L [Verb+ A+ in (to) + Bl OXZ R4, K
WCERBEIEOAEI S R o7, iEE - ZEE Vo EOBEBWEKBETICEG & E DK
UHRE T THAIVEE—O TU &ALz, 7 7 r AEGHER C TIE, BRNICEEEICER S
NTWDTU DX A TEEEET — 2 & L TRIGON &2 EHE L7z, 8 FFaferfEes XA
o] OMOBEFBEEZ7ay b LICAIHE(LSEDL 2 ENENTH DL, BEETIC, LTRSS
B TU DA T MCET 23R —LTh D,

LT — IR SN TV LERGE - ABIT O TU # 2 CRE L7k, EELEZLO
ZHIBRL, BB THNIERIO TU & LTh vy b LT — & 2 1Ek
AT EFHEH W TU N Thotz, 7L, A& LEEFEEIZSWNT YT
ATe ) \ZIERTERF A O TU (B, 24 TiALe: in expectation [anticipation] of X - W3) 73 g
INTWelew, ZnblEav ek

Al U@ TR — D 3E AN o ThE, A 2 272> THTHRBEFICFELC TU &
LA o b (Bl YeAirde: X sink in [into] Y - G3)

BEIAE U THANZ o B, FARICHIO TU L LTh vy b (. BiiAt:

fall in love with A & fall for A - W3)

B CENGA TRl — D ERF o Thiu, s - ®BHORIIXHES, AU TU & LTH
v b (. 5l XiATe: X attract Y /'Y be attracted by X - AF)

BEMEIGNIXEC TU & LTA D b (Fl. Lotviale: Xdress up / X be [get] dressed up -
P4)

ZEETHWOLND be, become, get DE\IX BT, #%Ed D85 G Z0FIF)
EENRZ UREILTHIE, Rl—dOTU L LTH Y B

FRSCEOH 3 (SVC) BT 22T (EER) & L TO be #iF<°—ix 5
Sfeel IZFARMNZKBIET, 7t T R FAN R LG EICORRRLTU L LT Y
L (. % BiAte: S feel down [blue] - NC5)

Fofth, VETIEH LN TURERGFHE L TEB b TWEbLDIX, ¥4 7R8RD
TEIZHIOTU ELTHhHw b (B R EATe: well-polished floors - NC5)

PIFIE, 7e2EHECOAL A= ELT, 10D XAt BT T r0r e
AEHIERT, A A=V L LT, 70 A EHEXB TIEHR 1 OHEEFBRNP 2T 0/1 M (4
B L7 E D 2) ICHBE IS TEY, 7r AHEHKA TIE /e 2 EFHELB CAEELLEEE
ThHho THHHLELELTYVEHINTWARTIEOHELERL2HARRD LS, EW0)
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ZEITh D, Flm, /e RAEHEA L BIIMEFEERORSASHEORBICEALT, 7R
EHECIEHMEHEETORESEOZTRICEH L THELEERTHLLEBE LD,

1 7 AEHRCOA A=Y FRIEOEMKR L, 10 D H)

NLB JIEAZ X+ iAde W3 G3 02 SA3 P4 AF NC5
I 156 10 13 5 8 15 8 19
2 BT 0 1 0 0 0 0 0
3 fEEV 2 3 3 2 1 4 4
4 &Y 3 1 4 0 0 1 1
5 MR 0 0 2 0 1 1 0
6 Y 1 1 1 1 1 1 1
7 v 0 1 1 0 0 0 2
8 npx 4 3 5 3 4 4 9
9 mhv 0 1 0 0 0 1 0
10 &Y 4 3 6 2 8 6 8
6. ZE BT
6.1 ERIFAE

L2 e AT (B b N & XS 2HT) OEMICHENLD, 7x106 D7 v AEFHED I B,
ARHED 0 ThH oL N 43 o [XiAte) ZHIBRL, w7 — X &EE L, R, 63
O XAty x7TEOMEFED 7 v REFERE LI, 2L BB (BoE b 10 & 3oy
Br) & FEh L7,

Bev, Bo, R0, fEb, KY, ¥, &£, #Ho, BL, &Y, #L, ©¥, B, &
Y, &o, M, BL, 5, fih, o, WL, iz, BL, &, SEL0, 2T
D, So, mx, EL, |, £, #FH, M, BL, HL, BL, WEY, W, W
&, iEmv, FAC, Bh, /5L

K2ITIEMPEFEEZE TR b TND 63 D [XiATe] OFERORUZ AL H D
Thod, T, Zb 63 HOAFEEFEOEIRPLIZEI L TIX, ZWIHIZ W3 23 54 fE, AF &
NCS5 78 53 ffi, P4 7% 50 ffi, G3 2% 49 f, SA3 2% 42 ffi, 02 B’z V72 < 24 FETH ~ 7=,
02 DSLIERIA D72 VWELH & LT, 02 DIZ L& ITiE, T 72 BARE Z & IC 85
AMPICH 25280, BARARELEELIEOY T /s L L, TERTHIIERI R L
ELTCVHIN TWEMAFESCEGEZEATIE TS LianTnbdlenb, fit
ORMPEFFZICRAOND L) RiFEMARH LE2REYT, AHLEEZREGT 2 ik L
ZENFRRTH L, Wi, ARHLEOBEZICAAELARET 22 LT, =2—F—7 1
VRU—IZBD TS, EEE, XAty RAHLIEEE L TIEHIA TV TY, #F X
ORHLFETORBLMHI 2 ETHEbRTWEr—2A b7 b5 L, 0215 47 FoD
[XiATe] Z#HE L TWDHZ ERmholc (KR2HE), 2FV, KPHOE AN LE
LTHYESNRTELP, B XOEAPFTHELATWDZ ERNG05,

ZTHE, TUDBERMIZE S THA I, AHLEEE L TIEHEIN TR TH,
O LS ICEFE X OEE FICRFESCHEI & L THEbN T L BEbH 5, Tnb a2 2T
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RB, PEETHED T D ULEME, ZWVIEIC NCS 28277 2=v b, P43 217 =
=y bk, W3IN2092=v b, G3BN179 2=k, 02169 == b, AF 2’ 164 ==
b, ZLTSAI N 125 2=y hTholo, o T, B2EEMNLE 25T LI, W3 NC5
Tk TX ATy ZREBAICEROHFE > T0DE—T, EFIX02 L0 H SA3OFNZDOEDY
PN TH D Z NS0 DH, SA3 1L 45,000 H A Z#IUEKL TW5H —FH T, 02 H 52,000
HEHZNEEL TWD, 72720, O2IFREZRRHELOFREEITo>7To ETOEFTHL Z Lo
L, BEMREHRBEL LTI 02DHFNSA3 L0 ks kS Z ERxAES BT
L, £oT, Z? 02 & SA3 D TU OWFEDE N E WD DI, FEEICINEEI N TV DEE
LSRGl EOBFRBOBNIEKR L TWDAEENRH D, —H T, BEEHEKN LW AF
TIXTU 2 164 == v b &7, BEBEHER2EL L TWn5H NCS, P4, W3, G3 [T
b TUENE > TS,

F2 BRMEFEEICBIT S [XiAT ] OV HF IR

JiEi {57 1 2 3 4 5 6 7
RO LR W3 AF & NCS5 P4 G3 SA3 02
LR B 54 1 53 7 50 T 49 ff 42 24 i
il & T W3 & NC5 AF P4 G3 02 SA3
IR UL 54 & 53 fi 51 & 49 47 fif 42
iR =y NCS P4 W3 G3 02 AF SA3

W72 TU 277 units 217 units 209 units 179 units 169 units 164 units 125 units

W, & 31%, X iate) ORMLFEONERIICEAT 2 7 B o Fnde iy & H o 16 BT 51
(7 Y ORBMEAGRE) 27, SFFESMORE S OMBAGREOEHMEIX, &VIE
{2 G3 (0.440), SA3 (0.437), W3 (0.431), NC5 (0.419), AF (0.410), P4 (0.407), 02
(0.313) &7po7-, Wi, MHBRELAORIMN IR NWRNTERT L2 EIFMEE END
LAbLHLN, [XiATe] ONIERMIZCEBWT, G3 BNk bhofFELEEENRD D5, oF
DFIATAEEN G3 L0 b RWEEEICH LTIk G3 BmEFFICENRL 6223 L, G3 kv b
WP TS NEREECR LTEENL N G3 ONIERIAEZSZB L WD iR EETE 2
W, FRIZ, G3 & SA3 OFHRIIE 0594 EHRREETIEH DA E <, W3 & NC5 DM 0.567,
P4 % AF & NC5 BNZNEH 0.530 £ 72> TWDH Z &b, 2015 FEFITTD SA3 1 2011 4EF
1T G3 Z, 2018 ETIAT D W3 1% 2002 4EFI4T > NC5 %, 2011 4E 4T D P4 1% 2004 4= HIAT
D AF X 2002 4EFIfTO NCS #HHRESEICL TV D AREMERH 5,

£ 3 IX3ATe) O R UGEOSLEIRBLIZ I S 72 7 Fl oo Fnode B35 [ o fH B8 17 41
W3 2018 G3 2011 02 2016 SA3 2015 P4 2011 AF 2004 NC5_2002

W3_2018 1.000
G3_2011 0.436 1.000
02_2016 0.320 0.419 1.000
SA3_2015 0.481 0.594 0.485 1.000
P4 2011 0.464 0.294 0.238 0.388 1.000
AF_2004 0.319 0.499 0.251 0.338 0.530 1.000
NC5_2002 0.567 0.395 0.162 0.338 0.530 0.525 1.000
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EHIZ, BAFAHBLELLTTIHINTWARLTYH, X OHEOAMF THERY LiFbh
Tz X iAte) bFRFEETH X RIF 72 BERBICES W THBETS (BT Y ORi=ME
BAfRE) Z#RM LR RE2Rd, £3 LB LT, £4 TIE W3 & NCS OF BRI %
TWDLZERmND, £1-, £3 TEHENTR)o72 02 & G3 OFEEREN 0.653 & KX
<780, SA3 & O2IZFE 5> TIL0.748 L7 D B WFIBEMRE & 7o TV D, FFEH L b D FE
L ORI O EEEE, BWIEIC 02 (0.468), SA3 (0.465), G3 (0.456), W3 (0.453),
AF (0.418), NC5 (0.406), P4 (0.346) L7820, O2 ¥ bEWIERE 2T,

#z4 XAt ORFGEO-REMRIIZ LSV 7 FEO T 98 & E O M BT 5

W3 2018 G3 2011 02 2016 SA3 2015 P4 2011 AF 2004 NC5_2002

W3_2018 1.000
G3_2011 0.436 1.000
02_2016 0.491 0.653 1.000
SA3_2015 0.481 0.594 0.748 1.000
P4_2011 0.380 0.227 0.181 0.343 1.000
AF_2004 0.319 0.499 0.345 0.338 0.564 1.000
NC5_2002 0.611 0.327 0.387 0.289 0.380 0.443 1.000

FS51x, RI3ILER4 B THEB SN HBEREO FHEO LK ZRT, fame LT,
EORELFEHMEICHLTEER LTS ONREW, Z0—FT, SE#AELZ THED
FEEOH T, $5I12 02 X° G3, SA3 BWEFEOFREELBEERL Y 25722 LN ghnoiz,
I, WEROSET XL L THVOFELZZRL TV D AEEDL HNIE, AARGE=
— N2 MNP LD BEBH L NVFEL LT — 2RV A M EHWTRBLFEY X & 1E
LT AREE S H D, WIS, hoFFEELRLHEBENA LN ST2DIF P4 TH -T2, WIC
SZ2E, PAIRMoOFFEEHE VBB ICE T, MAOREFIEEZRY AN TWD AREMAE
W (OFEELZNIEEPAZBEBICL TRV ENI ZELEHTED),

& 5 AHBEGR BT O ik

JIE A3z 1 2 3 4 5 6 7
RHLE  G3 SA3 W3 NC5 AF P4 02
SETECRBL 0.440 0 0.437 0431 0.419  0.410  0.407  0.313
W& 02 SA3 G3 W3 AF NC5 P4

PR 0.468  0.465 0.456  0.453  0.418  0.406  0.346

6.2 &AL I

ATk, IXiAty) ORMLEEL L CONIERIOT —X &, AHLFEL LTYEHISR
T TH X OHOAFFT THEINTVWEIr—AbBE LT — X ICESEFERL
TeHEAL B/ RZ R, HEl X, RN —U0FEO 1 ETHY, a—
XA S FESF O 4y 8 Tk Nakamura (1993) <° Nakamura and Sinclair (1995), Takahashi (1999)
742X, LOB X° Brown, Bank of English & \Wo /7o EH I —/NZAD T ¥ LT 7 A FOFEM
b, 22 A WIZEAT M52 ETHEbNTE T,
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(Y

RolFENThoBEAMELZTL, Kb HFHGFEOEHWE

MOFEMOBBRELZ 7y MELZEbDOAK 1 TH D, T+ LIFEARVAE,

1l (BRdh) & 2@ (el OBRFHORBFTRITS0NELEBL TS, K1 (£-FH) 2

W3 & G3 23 iF

1 & A D 2 A HWT 7

u\@“‘zh%;

ERICALE L TWD Z &N D, AN, 02 ORI LEDSLIH

WP IAR N Z &, 02 DF 1Hh FOAOME (JFArLRLENL WD) EBEfFRL
TWNLHZERTREND, 20 02 DMEIFAKIZEBWTIZEEENLTEY, SA3 Lo b
FUBICIEWBATICAE S TWD, b e, § 2z firiEE cdhi, afFiorp
T 021X X iAde) OBFRMICEL TRIERFEZRL TV EEE 2RV, £FED
WMEHENC L o TE ORI TH DN, Dl b, FERRONRVWEEDOTIR %
HIBE L L, SHEBICAONIEHEL LIFSRE VIR CEE TU 237 0 2 L <R
AN TN Vo EREFIELA BB L TV RETIERWVWEAI D, DX HIRERT
HIZOXDRFHESIICIE—EOMERH S I,

%6 [EA7EE

R LFEE L COMIERR FEI G & b 7= ik i
g EAE FhHEE  BREEFLSE OMHBEGE  BEAM FhHE O BREETLE OMBEGK
1 0.105 31.70% 31.70% 0.324 0.089 34.55% 34.55% 0.298
2 0.061 18.48% 50.18% 0.247 0.052 20.21% 54.76% 0.228
3 0.057 17.32% 67.50% 0.239 0.049 18.92% 73.68% 0.220
4 0.048 14.43% 81.93% 0.219 0.028 11.06% 84.74% 0.168
5 0.033 10.11% 92.04% 0.183 0.022 8.60% 93.33% 0.149
6 0.026 7.96% 100.00% 0.162 0.017 6.67% 100.00% 0.131
21 15 4
® W3 2018
151 ® W3_2018 N
. @ SA3.2015
05 4 @ NC5_2002
* SA3p2015 ¢ P4 2011 ¢ 022016
- . . . . o . . & _P4.2011
g 029616+ o _® NG5 2002 |2 15 1 05 05 1 15 2
85 2.5 15 0.5 0.5 15 25 | & 05 1
0.5
a1
1 ¢ AF_2004
& Gb 201{® AF_2004 15 ]
15 1 :
@ G3_2011
B K
1 [XiATe) OFBEFEER O BRI (LM ULk D (£) 5 AL & o = @#iki (7))

6.3 Xt T

wIZ

S

IO REF L O D, FIESHT (F21E, I VAR T VA5

T EEA

11 *E&I’JL<<7 T4 THLHAVWEND [ RZ =08 OTFETHY (R,
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2000), KA - B (2009) <° Nishina (2009) THHAWSHLNTWD, K&l HTHEE OEN
X, M B LR T — 2T OB R Z L ICh Y, [RIGHEEZ ST —ZIZLTW5D |
(FAEF, 2000, p. 29) Z ELHES A X BRI NEMELEH SIS, &AL TTEHED
BALERULL, G0, fMEOFTORNE LR 52T —ZITHETH 1 FEEL LIS TU 2N B#
INTWZEF3 D [XiAte] ThD, 9, ZO3FHxTHED I 1 ALK CIC
W, FREENRTY B TU O E FE¥E L AL Top20 2V A T v 7 LR T 25 M
SR, BilZIE, NLBOMBET X 7V THLEMTH 72 [HTHATe] NRFEFEICE
NWTHEL D TU 2B L TWDHZ ERDND, ZOVHERESTIETEVIEY, #%4T
% IXiAte ) OWEMZRERN AR B, ZHRCIER > TV 2 2B T 5, 40
TU OFETIE, BT v FOERTHEZBG & XZ KD, BLata 72X L e
WO TZE G2 E LR, EBEIZEF 0L ENLXBILY Y v b, EEO TU
BOWVHENRI LIS XAty bHEEAD,

#2717 HE1IMSZY O TU HBHHi$K Top 20 O [X AT

JIE AT X iAte ) E NARE X iAte L5
1 5 11.14 1 L 5.86
2 LY (BEOY - W) 9.86 12 8EY 5.29
3 A 8.14 13 YeH 5.00
4 O () 7.71 14 i 4.57
5 My 7.57 15 %W 4.29
6 B 7.43 16 51X 4.29
7 SL FHEL-FL-FEL-ZL) 6.86 17 72T (32 7Q) 4.29
8 %bH 6.86 18 ¥ 4.29
9 W 6.14 19 Fo Y 4.14
10 kX 6.00 20 BV 4.00

*TEW) & T&EL] BNEATLELMOBELZER Lz ETIEM ST Lz,

2 X 7T EOREFREEICBIT S 63 D [X ATy OWEE TU BHEIRICE TS kT
Tray hChDH, FlZIE, M1 TEHRALZTIRNo72G3 & SA3 DEUMERZ O vy b
MHENPOLEND, Dl td, TUOKEW) S5 R T, 2EECHNDLAMIEGS &
SA3 TR LTWAH EER D, TE'L AENTERAIC TU 280z BT 2R RICBE L TE %
LTCHEY, TUDERHRANEICE TIEEAAAL T RWED, 5% S LICENICHRAET D
VENBHD, £z, 1 ﬂiaif:fmxof: NC5 X° P4 8 TU OB & E D/ Z Tk
NWT, RCOMHBREESTVDZENTND, NCSIZBE L TIE, ofEEL L Tk
FTAEFEEN T WZ EAFRK NS L, Bl 2 E, ITRAAT X 1#HEDHZ Y OB TU
BiX 057 THAHA, NC51L3.00 Thd, FEKIZ, TWoiAte] o 1&FEHZ Y OFEHER
TU 1% 0.71 TH A2, P4 TIEL5.00 THD, 2F 0, thofFEETITZLA LB IATY
RVWE S TXATe ] IZBIL Th, NC5=° P4 TIEMAICEHA L TWAZ ENSNnD,
JF, FLEOE S ICEELTND W30 AF, G372 81%, 20 7HOMAEREEOF ©I1LE
HERBIRMICEDLE N TCND E W HIREZIT S,
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(Y

XY
XK n
-2 15 25
&
& NAEVA
X
KLt
T Xt
Xy
7 F3T
B2 FodefrdE 7 fICRBIT 5 TXiAte) 63 FEOEFE TU BHMRILICE T2 “kt7 v v b
7. #EFE

AT, ARBEEGHFHOR TR OZHRERH D EEIND X AT ICHEAL, 8
TORMBEFEICBTDLZOMVFNICEHLT, RHEBEL LTIHELTWLNE 90, IHE
ENTVWAL THLREEFICBHE SN TWAENE I, ZLTWTFROBEAICBNTHLED
L9597 TU PEEBSNTWD0ZATEERR Y AT H > TE LD B 58 L,
HoEAl I BOR IS ST OFE RS, BEOREED TR SOV DO FEEM O BN
B ERolz, ZOXI BT ZERT S LT, BIMVAAEICBIT D X AT
DEBESCTEFETORV P OAHFEICT —ZIZEND Z LD BEOFRBRRRZ I L
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BEERVEZRAV-ZHZHAL-25RESR
Implementation of an Extensive Reading Class Combined With
Extensive Listening Using Audio Pens
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PNUT PN

Abstract
This paper reports on the implementation of an extensive reading class combined with extensive
listening in a university. Twenty students participated in a research project over a semester. They
were encouraged to read and listen to both leveled and graded readers based on their English
proficiency in and out of the class. Furthermore, they received individual guidance from the
instructor on reading and listening in terms of the amount of extensive reading/listening, book
selections, and levels. Findings suggest that students responded positively to extensive listening by
using audio pens, as well as extensive reading, because they reflected that extensive listening led
to a deeper understanding. By the end of the class, they read and listened to over 50,000 words,
which exceeded the average number of words (30,000-50,000) Japanese students read from English
textbooks in junior and senior high school combined. The students’ learning achievement was
examined using the Edinburgh Project on Extensive Reading (EPER) test. It showed that the post-
EPER test scores were significantly higher than the pre-EPER test scores, indicating that their

English reading proficiency improved as a result of extensive reading with extensive listening.
F—U—F: LR, £%5t, %%, Oxford Reading Tree (ORT), [ & A
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An Attempt to Hold a Joint Class Presentation Event in a Required Course:
What Do Presenters Learn from the Event

wH WE KE Foik
DAGE PN

Abstract
This study investigates what presenters learn from a joint class presentation event. The joint class
presentation event was held on the final week of a required English course for freshmen at a private
university. Interviews with 12 presenters were conducted to explore their perceptions of the event.
The thematic analysis method was chosen to analyze the collected data. Two topics about what they
learned from the event were found: (1) new perspectives on making an effective presentation
through observing other presentations, and (2) approaches when having a presentation to a new
audience. The presenters expected audience reactions and interaction with the audience. However,
some remarked that they could not engage with the audience as much as they wished. It is suggested
that language teachers must equip audience students with a positive listening attitude and consider

how to promote more interactions between presenters and audience students for future events.
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Active Learning Through Presenting UNESCO World Heritage Tours

HR ERTF

DAGE PN

Abstract
This paper reports on the project of poster presentations students made, promoting World Heritage
Tours. The poster presentations were introduced as an active learning activity, complementing the
contents of the textbook used in the CALL class. In the process of making posters, students learn
multiple skills: (1) acquire information on the UNESCO World Heritage List and summarize the
explanations of the World Heritage Site they chose; (2) research the country information, including
its culture, history, and language; (3) search for other tourist spots near their World Heritage Site;
(4) collect information on food, shopping venues, and activities visitors can participate in; (5) put
together all the information and the visual aids to highlight a three-day tour students introduce; (6)
give poster presentations, promoting the World Heritage Tours to potential customers; and (7)
provide peer evaluations. The reflections of their active learning revealed that students learned the
importance of taking initiative in searching for the necessary information, making posters balancing
the number of words and visual aids, and practicing giving presentations, paying attention to their
contents and delivery. They also learned that their classmates’ peer evaluations and comments from

students overseas motivated them to improve their English.
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— Mt. Fuji (Japan) — Sydney Opera House (Australia)
— Tongariro National Park (NZ) — Changdeokgung Palace Complex (S. Korea)
— Hawaii Volcanoes National Park (US) - Palace of Westminster and Westminster
— Classical Gardens of Suzhou (China) Abbey (UK)
— Blenheim Palace (UK) — Basilica di Santa Maria del Fiore (Italy)
— Great Barrier Reef (Australia) — Sagrada Familia (Spain)
— Cologne Cathedral (Germany) — Statue of Liberty (US)
— Venice and its Lagoon (Italy) — Mont-Saint-Michel and its Bay (France)
— 0Old City of Jerusalem and its Walls (Israel)
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+ The formatting is attractive and also contains a lot information.
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— It was difficult for me to decide how much I have to write and how many pictures I have to use.

- It’s difficult for me to remember the contents and talk without reading the poster.

— I should have paid more attention to my posture. Next time, [ will improve my presentation.
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JACET Kansai Journal Publication Policy

(Revised December 1, 2017)

1. Aims
JACET Kansai Chapter’s journal serves as a medium for publication of research by its Chapter

members and thus promotes research activities.

2. Journal title
The journal is entitled JACET Kansai Journal (JKJ).

3. Contents of Journal
JACET Kansai Journal (JKJ) publishes submitted papers, invited papers, and other works.

4. Establishment of the JKJ Editorial Committee
JACET Kansai Chapter establishes the JKJ Editorial Committee to publish JACET Kansai
Journal (JKJ).

5. Publication expenses
JACET Kansai Chapter bears publication expenses of JACET Kansai Journal (JKJ).

6. Submission guidelines
The JKJ Editorial Committee determines submission guidelines and procedures for JACET
Kansai Journal (JKJ).

7. Amendment
Amendment of this Publication Policy (Japanese version) will be subject to approval by the
JACET Kansai Chapter Executive Committee. The English version will conform to the

Japanese version.

Established December, 2008
Revised March 7, 2015
Revised December 1, 2017
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JACET Kansai Journal Submission Guidelines

(Revised October 1, 2020)

I. Requirements for contributors

1.
2.

Authors must be JACET members.

If the first author is a Kansai Chapter member, coauthors can be JACET members of other
chapters.

Manuscripts can be submitted by Kansai Chapter members in good standing who have paid

their dues for the current year.

. Requirements for manuscripts

All manuscripts must be original and must not have been published elsewhere, nor be under
consideration for publication (including overseas journals).

Only one manuscript can be submitted by each contributor as the first author.

If the research has been presented orally or as a poster and this is so indicated, the manuscript
can be considered for publication. However, presentation details (location, date, and name of

conference) must be included in the submission.

IIl. Manuscript type

1.

2.

Manuscripts should be related to research on English education at the tertiary or other levels.
Manuscripts regarding other relevant areas are also accepted.
Four types of manuscripts will be accepted for submission:

(1) Research Papers: Academic papers concerning any research field(s) stipulated in III-1,
which contain sufficient review of existing literature, employ appropriate research methods,
and provide new empirical or theoretical findings/insights;

(2) Research Notes: Short academic reports concerning any research field(s) stipulated in I1I-1,
which contain sufficient review of existing literature, employ appropriate research methods,
and provide new empirical or theoretical findings/insights;

(3) Practitioner Research Papers: Academic papers related to practical research on English
education at the tertiary or other levels, which contain sufficient information of theoretical
background or previous practice examples, offer innovative practices or provide concrete
evidence to help promote a deeper understanding of practices, and thereby contribute to
educational improvement and practical research development;

(4) Practitioner Reports: Reports on the content of an oral or poster presentation at a JACET
Kansai Chapter Convention or a JACET International Convention that was made within one

year of the submission deadline / Reports on activities undertaken at JACET Kansai SIGs
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V.
1.

which have occurred up to one year prior to the submission deadline.

Manuscript length
Manuscript length should be as follows:

(1) Research Paper—no longer than 20 pages;

(2) Research Note—no longer than 10 pages;

(3) Practitioner Research Paper—no longer than 20 pages;

(4) Practitioner Report—no longer than 6 pages.
Manuscript length includes title, abstract, keywords, references, and any figures, tables, or other
materials.
Revised manuscripts cannot exceed the manuscript length stated above. However, if they exceed
the prescribed length for an appropriate reason, the JACET Kansai Journal (JKJ) Editorial

Committee may admit the excess.

V. Manuscript formatting

1.
2.

VL.
1.
2.

VIL.

Manuscripts can be written in either English or Japanese.
All manuscripts should be prepared using the current template and format checklists prepared

by the JKJ Editorial Committee (For the template and checklists, please see the JACET Kansai

website).
All manuscripts should be prepared without the author name(s), affiliation(s), or
Acknowledgments which might reveal personally identifiable information. Leave an equivalent

amount of space for adding the information later.

Submission

All contributors must complete a submission form on the JACET Kansai website.

All contributors must send three files by email to the JKJ Editorial Committee office: (a) the
manuscript as an MS Word document, (b) an additional copy as a PDF, and (c) the format
checklist prepared by the JKJ Editorial Committee.

All contributors must use the following subject item template for the email message: “Paper
submission to JACET Kansai Journal: Corresponding author name (corresponding author
affiliation).” Also, the email message should include the following information: Author name(s),

author affiliation(s) and position(s), manuscript title, and author’s email address.

Acceptance of manuscripts
The JKJ Editorial Committee may request contributors to revise their manuscript.
Contributors must submit their revised manuscripts along with revision notes by the deadline.

The JK]J Editorial Committee does not accept late submissions.
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3.

Failure to follow the JKJ Editorial Committee’s requirements could result in a rejection of the

submission.

VIII. Review of manuscripts

1. Research Papers, Research Notes, and Practitioner Research Papers are subject to peer review
by at least three scholars. The JKJ Editorial Committee will decide approval of manuscripts
based upon the results of the peer review.

2. During the review process, the JK]J Editorial Committee reserves the right to request a change
in the manuscript type.

3. During the review process, the JKJ Editorial Committee reserves the right to request the
revision of manuscripts. Contributors’ failure to submit by the deadline will be considered a
withdrawal.

4. Practitioner Reports are not subject to peer review. However, the JK] Editorial Committee will
ensure that all requirements are completed and that contents follow the JKJ standards.

5. During the process described in VIII-4, the JKJ Editorial Committee reserves the right to
request the revision of Practitioner Reports.

I1X. Copyright

If the manuscript is accepted for publication in JACET Kansai Journal (JK]):

1. JACET will hold the copyright for all work(s) published in JACET Kansai Journal (JKJ).

2. Anyone, including the author(s), who wishes to reproduce, reprint, or republish the work in
JACET Kansai Journal (JKJ) must obtain permission from JACET.

3. Anyone, including the author(s), who wishes to reproduce, reprint, or republish the work in
JACET Kansai Journal (JKJ) must clearly state that JACET holds the copyright.

4. When a request is made for the work in JACET Kansai Journal (JK]) to be published through
the repository of the author’s institution or another institution, permission from JACET must
be obtained.

5. Permission to publish in the repository shall be granted one year after the issue of JACET Kansai
Journal (JK]) has been published. This will be granted at no cost.

6. Authors who do not accept the above conditions (stated in IX-1 through IX-4) must withdraw

their manuscripts before publication.

X. Amendment

Amendment of these Submission Guidelines (Japanese version) will be made by the Editorial

Committee of the JACET Kansai Journal (JK]). The English version will conform to the Japanese

version.
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