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Students’ Needs and Motivation for Learning English
Pronunciation—What Kind of English, and Why?—
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Standards for English Teachers in Japanese
Elementary Schools and an Outline of Instruments
to Measure Teachers’ Competence
Wk # GE#XE

The latest course of study for elementary school
education was put into effect at all Japanese public
elementary schools in April 2002. This course of study
included items concerning a newly introduced topic
entitled, comprehensive studies, which encompassed
English activities as part of an international
understanding element. According to a 2005 official
report on the current situation of English education in
public elementary schools, English activities were
being conducted at more than 90% of those
institutions. Furthermore, homeroom teachers were
in charge of teaching English in more than 90% of
classes at all grade levels. While English activities
have become more prevalent at elementary schools,
the level of education in terms of teachers’ English
abilities and their teaching skills has continued to be
rather low. Therefore, in order to more effectively
promote a higher quality of English education
nationwide, a clear description of the standards
elementary English teachers should meet is in great
need. Based on numerous previous studies, the

presenter of this study will offer suggestions about the



following three aspects of elementary English teacher
competence: (a) English language abilities, (b)
teaching skills, and (c) knowledge related to teaching
methodology. In addition, based on English language
proficiency tests and teaching skills tests for English
teachers which have been administered in other
countries, the presenter will introduce an outline of
measuring instruments she plans to create that will
evaluate the competence of English teachers in
Japanese elementary schools. These instruments will
focus on oral English ability and teaching skills. She
plans to measure these two aspects of competence
through two measuring instruments: a listening test
and an individual interview in English. In the
interview, each interviewee will be evaluated on
his/her oral language proficiency and teaching skills
by performing teaching-related activities such as
reading a story aloud or giving instruction. In the
future, the presenter intends to develop a complete
version of the instruments based on the outline and
administer them as pilot versions with in-service
elementary school English teachers. The presenter
hopes that her study and measuring instruments will
contribute to teacher development and further
in English

improvements elementary  school

education in Japan.
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<ZER#E> Alive & Aftentive in Large Classes:
Keeping All the Students on Track!
BUTTO, Louis (Hyogo Prefectural University)

Unfortunately, most language classes in Japan
contain large numbers of students. Despite this, most
of us believe that the instructor is responsible to teach
the language to ALL students, or at least have some
positive influence on them. In this case, dynamic
classroom interaction and discourse can play an
important role. Naturally, there is pair-work, and
group activities, which are an essential aspect to
well as teacher-led

classroom pedagogy, as

explanations. But there are times when the
communication should be between the student and

the teacher. However, it is not uncommon that when

the teacher is speaking with one student, the others
often tune out. Based on this situation, how can we
incorporate all students actively in the large class?

The presenter will offer a pragmatic set of
techniques based on the same principle (keeping the
students focused with anticipation) that can be used
with almost any drill-like situation where listening
and speaking in the target language is the goal. By
continually walking around the room, employing a
point system, the teacher maintains an atmosphere of
positive tension. All students are aware that they
may be engaged in conversation at any moment. The
pace is fast, and they must listen carefully to what is
being said. This is not simply a question and answer
scenario. Since this demands continuous attention by
the students, it can only be used once during a class
for about 10-15 minutes, otherwise it can be
exhausting. The great benefit of this activity is that
although the teacher may be talking one-on-one, still
all students are involved. Moreover, if done well, most
find the activity quite invigorating.

The presenter, by default, has expanded on
these techniques as a result of encountering various
obstacles to student involvement. It is hoped that in
this way, the audience will be inspired and suggest
even more possibilities, so that everyone will gain
something new. Furthermore, if time permits, some
of the participants in the audience will actually have
a chance to try out using these techniques with the
rest of us, acting as a class. Please come, and don’t

miss this opportunity.
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Dr. Tetsuhito Shizuka

I have been teaching English in Japan for about
25 years now—-b6 at a junior high, 10 at a senior high,
5 at a kosen, and 10 at a university (you are right;
they do not add up because there is some overlap, in
case you are wondering). My current weekly
teaching schedule comprises one postgraduate and
one undergraduate komas for lecturing EFL
methodology, six undergraduate “English” classes,
and two junior high “sogo English,” the last of which I
love the most. As such, I define myself primarily as
a classroom teacher (as opposed to a researcher), and
the following are some of my beliefs off the top of my
head:

The bigger problem with an average Japanese

teacher of English is not his/her poor teaching method



but the lack of a good command of the target
language that would enable him/her to adopt a much

wider range of teaching techniques.

Dr. Masayasu Aotani

I am an English teacher/learner who has not
quite figured out where he should stand on the big
stage of English teaching/learning in Japan. (This is
my weak attempt to translate B ADIFEFE « HE R
(ZIRWNT, BDNEBNHEA FIZ AT TU Ly, 1)

As a former biologist, chemist, and physicist
who went into mathematics to perfect the tools of
trade, my view of mathematics is strictly, if not
exclusively, utilitarian. That is, mathematics exists
*for me* in order to help me conduct research in other
areas of science.

My attitude towards English is quite similar. It
is, for me, nothing more than a tool of communication.
However, it does not mean I take it lightly. A
craftsman is only as good as his/her tools make
him/her. Improving this tool called English is of
utmost importance, and we should all have a strong
sense of urgency and even emergency knowing the
average proficiency of today’s college graduates in

Japan.
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L Jogger

You might be curious to know about our title for it may
look a bit out of place for a traditional JACET sympaosium,
which | am sure all of you will agree has been so successful in
conveying to the audience so much useful information,

sparkling talks and intellectual satisfaction so far. But it just



came to my mind that a new dimension might be added to the
usual format of the symposium by employing a new approach;
a spontaneity and a personal touch which can come from the
deep expertise and interesting personalities of the panelists. As
a one time jogger (alas, no more now), | was tempted to seek
someone with the same line of tastes.  These accompanying
pictures of our panelists, in this way, worked as an inspiration
for me to prepare for this session.

As most of you know, Dr. Shizuka and Dr. Aotani are
two of the most prominent and established scholars in the field
of English education at college in Japan. Although very
different in their approaches to the discipline, they have one
thing in common (or at least it seems so to me), that is, an
irresistible passion to their callings. They are also very vocal
in their own ways of expressing what they believe in.  Some
might remember a bold proposal of Dr. Shizuka's to put an end
to Japanese translation problems in university entrance
examinations, and others might recall Dr. Aotani's astounding
announcement of his TOEIC/TOEFL scores or provocative
essays which boldly exposed defective situations of the English
education in general in Japan.

To make it more interactive and exciting we have
planned to base the panel discussion mainly on 101 questions
which will cover small and large issues like the panelists'
favorite movies, their early teaching days, their views on early
English education in elementary schools, and Monkasho's
policy making. Unlike an ordinary symposium format, our
discussion will be conducted interactively, dialogically and
sometimes provocatively. The discussion will proceed
without elaborately scripted scenarios. 101 questions, selected
and prepared by the moderator, mainly from those contributed
by you, will be expected to generate an interesting chemistry
between the speakers. You can be actively involved here by
submitting questions for the symposium.  Please visit the

WEBSITE for details. Beapartofit! Any questions are

-10-

welcome either relevant, irrelevant, challenging, or
provocative!
(http://solac.cla.kobe-u.ac.jp/~masakato/cgi-bin/june7th/junet
h.html, Awvailable until May 20)

Although 1 am officially the moderator, | will be acting
rather as a catalyst here. 1 am not a skilled interviewer
myself. | don't have a flamboyant, onion-shaped hair style,
nor wear suspenders. My name doesn't make people feel like
drinking tea, either. Instead | will hopefully speed up a
reaction much faster than it normally occurs in a more formal
meeting by working as an active listener. | plan to be a bold
catalyst, too. To borrow a well-known motto from the Japan
Times, this is going to be "all the discussion without fear or
favor".

Masayuki Kato

(Messages from the panelists)

Some of My Beliefs

Tetsuhito Shizuka
| have been teaching English in Japan for about 25 years
now—o6 at a junior high, 10 at a senior high, 5 at a kosen, and
10 at a university (you are right; they do not add up because
there is some overlap, in case you are wondering). My
current weekly teaching schedule comprises one postgraduate
and one undergraduate komas for lecturing EFL methodology,
six undergraduate “English” classes, and two junior high “sogo
English,” the last of which I love the most.  As such, | define
myself primarily as a classroom teacher (as opposed to a

researcher), and the following are some of my beliefs off the

top of my head:

. The bigger problem with an average Japanese teacher
of English is not his/her poor teaching method but the
lack of a good command of the target language that
would enable him/her to adopt a much wider range of
teaching techniques.

. In the first couple of years of learning English,



pronunciation is everything. When they begin
teaching English at elementary schools, automatizing
articulatory skills should be the top priority.

3 | have rarely come across ‘chants” that seem
beneficial. Some are quite unnatural.

. Songs are the best materials for training pronunciation.
Having students sing an English song is easy and fun,
from junior high kids to postgraduate adults.

. Shadowing, a current fad, is not for most of our
students.  Why speak rapidly?

3 A teacher needs to speak slowly and clearly, not
fluently and sloppily, in the classroom.

. Oral reading without efforts to improve the quality of
the sounds produced is a waste of time.  Reading ina
loud voice by and of itself is meaningless in a
language class. We are not in an ouen-dan.

. There is little point in trying to conduct a class entirely
in English. What matters is the amount of target
language output by the students, not the teacher.

. The best textbook is one in which all the scripts are
presented both in Japanese and in English so that
precious class time is not wasted in comprehension
activities that proceed at a snails’ pace.

. The more tests you give, the better. Actually, the
best class is all tests. 1 am talking about both written
and performance tests.

. The evaluation scheme currently imposed to junior
and senior high teachers by the MEXT is a mess.

. The concept of World Englishes is irrelevant to our
situation.  The intelligibility principle is simply a
watered-down version of the nativeness principle.

. The holy grail is not in some fancy theory; it is already
there in your own classroom.

Masayasu AOTANI

I am an English teacher/learner who has not quite figured out
where he should stand on the big stage of English
teaching/learning in Japan. (This is my weak attempt to
translate A ADIGEFE - BE ST, BB

EZEZ RO TR, 1)

As a former biologist, chemist, and physicist who went into

mathematics to perfect the tools of trade, my view of
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mathematics is strictly, if not exclusively, utilitarian. That is,
mathematics exists *for me* in order to help me conduct

research in other areas of science.

My attitude towards English is quite similar. It is, for me,
nothing more than a tool of communication. However, it does
not mean | take it lightly. A craftsman is only as good as his/her
tools make him/her. Improving this tool called English is of
utmost importance, and we should all have a strong sense of
urgency and even emergency knowing the average proficiency

of today’s college graduates in Japan.

| believe there are two important factors/phases/stages for
adults’ English learning; acquisition of knowledge and fluency
development. In the simplest, and perhaps too simple to be true,
view of language acquisition, the learner goes through these
stages for each linguistic “item” he/she should leam and

master.

The first phase, acquisition of knowledge, simply means
acquiring mostly declarative knowledge of language “items”.
The second phase is about developing procedural knowledge
that leads to automaticity. Note that TOEFL iBT emphasizes
implicit and procedural knowledge more than anything else,
and this is justifiably so as native linguistic skills are based on

procedural knowledge.

I want to talk about the importance of the above framework.

1 also want to talk about the attitudinal problems on the part of

the learners, teachers, and researchers.

The leading cause of weak English skills is nothing but laziness.
When you were preparing for the entrance examination, you

studied day and night and 7 days a week. All you have to do is



to duplicate the same. You do not have to like English at all. |
do not like English myself. It is a hallmark of adulthood to be
able to do what is necessary and important even if you do not

like it. This applies equally to teachers and students.

Opinions are simply opinions. Believing something does not
make it right, let alone universally true. We should observe,
measure, and/or prove before we can make such a claim.
While many in English education emphasize the importance of

multicultural awareness and multifaceted approach, they ignore

science altogether. All human activities are biological processes.

It is of utmost importance to elucidate how the human brain
works in order to truly improve our teaching/leamning of
English. At any rate, | feel there is nothing that is not based on
physics and chemistry. (Note: This is only how | feel. This in
itself does not make it right or true needless to say.) One should
not avoid hard-core scientific approach just because he/she
does not like it or is not good at it. This attitudinal problem

applies both to teachers and researchers.

Last, but not least. I want to emphasize the importance of
understanding your shortcomings and being open and honest

about them.

Most of us are nonnative speakers. As such, our English stinks.
We make much more mistakes than we care to admit. Know
this fact and take it to heart. You are an English teacher with a
highly defective English skill. Keep doing your utmost to

improve it.

Once you understand how terrible you are, go ahead and share
that with your students. Do not hide it. It would be too
“harafukururu™ as Yoshida Kenko said. Be honest about it,
your students will appreciate your honesty and respect you

more for that. It will also give you a strong drive and desire to
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work extra hard to improve your English. Yes, you are a
teacher, but you should also be a learner. This will not change
until the end of time. Be a good role model as a learner for your

students.

THE most popular materials | give to my students are my
essays with visible corrections made by a native speaker and
my TOEFL-type speech with accompanying verbatim
transcripts which show all the mistakes | have made. They are
encouraged by the knowledge that even the teacher makes
many mistakes. It also instills in the students a strong sense of
urgency since they realize three decades were not sufficient for

me.

And, much much more!

See you all there!!



