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Improving the English Learning Environment for
Japanese Students
Alison Kitzman, Thomas Koch,
Kaori Nitta (Kinki University)

This colloquium will introduce our recent efforts to
improve the English learning environment for Japanese
students.

The first improvement for the learning environment
was the construction of the e-cube, an elaborate English
café, which was constructed on campus in 2005. It gives
students more opportunities to communicate with
English speaking staff by offering daily activities and
special events. On average, more than 500 students a
day visit the e-cube Monday through Friday.

In 2007, we examined the Common European
Framework of Reference (CEFR), and other ‘Can-Do’
frameworks and established the Kindai ‘Can-Do’
framework that was more suitable for our student
population. As a result, a number of departments will
implement our © Can-Do’
recommended extensive reading element in their new
2010 curricula.

framework and a

In this colloquium, we will introduce those three
related to our goal of improving the English learning
environment: (1) ‘e-cube’, (2) extensive reading, and (3)
our Can-Do framework.

1. ‘e-cube’ inthe English Village

The ‘e-cube’ has attracted a lot of attention from high
school students and motivated some to apply to the
university in order to participate in ‘e-cube’ activities. Its
history, its activities and its effects on our students will
be described.

2. Extensive reading

The second speaker will discuss the purpose and the
effects of the extensive reading program, which has
evolved over the last two years. Our ‘Can-Do’
framework refers to the speed and the number of words
for each level of Reading Section.

3. ‘Can-Do’ Framework

In this segment, we will report on our ‘Can-Do
framework. Our framework includes 5 categories;
listening, speaking, reading, writing, and grammar /
vocabulary. Based on the CEFR ‘Can-Do’ framework,
the levels and contents were revised to suit our students’
abilities and our objectives. Our goal is to train our
students to self-evaluate their skills based on the
framework and then use what they have learned in
appropriate situations.

Our pilot class consists of 18 students who got higher
scores in the placement test implemented in April, 2009.
Other classes used unified textbooks which focused on
functions and TOEIC-like exercises, while the pilot
class used a different textbook. In July, all the students
took the unified final examination which was a
TOEIC-like test based on the unified textbook.

We will report the outcome of the students who were
taught, without unified textbooks, with different
methods.

References:
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University Press.

Waring, R. (2001). “Research in extensive reading”.
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Multiple Intelligences at Work in Language Lessons

Greg Rouault (Kwansei Gakuin
University)

More than simply a theory of intellect, multiple
intelligences (MI) has become a philosophy of learning
that can be incorporated directly into any context. One
of the problems is that teacher-centered instruction
relying on transmission through the verbal / linguistic



and logical / mathematical approaches often dominates
the education system. It is reasonable, however, that
activities in the foreign language classroom do support
the development of linguistic intelligence. This focus,
however, need not exclude other intelligence profiles
and the diverse avenues they provide for learning. By
acknowledging that we all possess each of the
intelligences introduced by Gardner (1983) and that
they work together in complex ways, educators can
build upon their own primary style to better attend to the
needs of their learners. By recognizing and capitalizing
on the interrelatedness of intelligences, classroom
activities can be designed to more appropriately provide
opportunities that stimulate and motivate participants in
foreign language classes. By understanding and sharing
that there are many ways to identify and develop the
various intelligences, teachers can open new doors for
students to achieve success and become more effective
learners (Kolata, 2000). Studies have shown evidence of
success with MI in practice even in Asian contexts with
test-driven curricula (Chen, Moran, & Gardner, 2009).
This session seeks to inform teachers of the basics of
MI theory and assist them in developing and using
practical applications of MI in lesson planning,
instructional strategies, and classroom management to
help their students learn in exciting new ways. The
interactive format of this workshop will demonstrate
how multiple intelligences can be actively incorporated
into language teaching to address diverse student
learning profiles. The presenter will outline principles
for Ml use which participants will then implement in the
various stages of their lessons using typical EFL course
materials. In addition to their workshop experience,
participants will take away a flexible set of handout
materials to follow or adapt as their teaching context
demands. Participants should come with an open mind
and the expectation of being challenged while taking
part in a highly interactive experience that includes
practical demonstrations of the ideas at work. *Note:
Those thinking of attending this workshop may want to
bring some of the worksheets or course texts they are
currently using in their communication classes.
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Examining a Revised Writing Rubric: Aiming for

Its Use in Class
TEARSEHT CRFRERRE)
NIRRT ERERKRT)
IiPEiEe (BEPaAMEREAT:
SRR

FT=Bid, AARDRY: - ERIZBT 5747 1~
TiHEDT=dDON—T) v 7 ZBFETHZ L L
THETONV—=TY v 7 OARNEREERD Z &
ZAME LTl lONEZIT > T& T, =7V >
7 LI, RHROSEE BUE LIZRHliT A B Z A >0
ZEThD, ARIOUV—Y v a y TR HET L
N—TV o 7 OBFHIDWTHET 5,

2007 FRIZ S ESERBFON =TV v 7 k5
L. &, #272407 SHhWOZ A7, FHiliL
~YL descriptor 2T OWTCiERZ B, /MM 2y
MFV—7"U v 2 B35 L7= (Nishijima, Hayashi,
Masaki, Kinshi, & Kuru, 2007), =%, 3[ENZHE
0. =TV w7 &Aool BEGHT AR L, 15
FEM: & 2SO R I, FOUEER > TE T,
2007 4 D AFZE T,
agreement L3> 7= DD, FHE DM & F4ED
FHIROFERIZEIUZ EE < 1FR < ERIZHTZ>T
Oz U7~ (Kury, Masaki, & Kinshi, 2009),
2008 FEDIIFETIZL, WHFEE & B & A FEDTIE

mastery/non mastery



ZEHI L7225, WO EUZE &< 72 <,
=TV v 7 QBRI TS & BE RN =R
WD ENDIoT, ZHHDERLE . WA
DFERL ZEERIIANNT, A 1y MNib—7U
7 H%YET LT Ob—7Y » 7 2008), 2009 FZi%,
N—7"Y v 7 2008 2 LT, F4E (T0EIC A7
M3 450~870) DHAESL 30 Fi % 54 ORFFTE DT HM

L7z, sHMEEfEEEY KD Z Ei2ky, Zor—7
Vw7 ORJERZHS T, PFET, —fbrTRetst
WwEANTOL—7Y v 7 OfEE AR LT, D
AERHCE 7RIS Z MR T 572912, dimension
I TAHAEE 258 E L., descriptor 12485 LY
ErERODT=, FOILILY ., FEOEIE
FCULIERET DI ENAREL 2ol (—T
U 7 2009),

AT TIE, ZDN—T1 7 2009 ZfER LT,
FilEl & 13 AR B 30 A LR & R UAgEE
SANGHIT 2, T, — k(b rTREME R A ]
WOL—TY v 7 OIEEEE FERTTT 5, 20
%, FHMOEG M, 74— Ry 7 OEGME, 1§
FEPEICRI L C —TY w7 2008 E—TY w7
2009 & L5,

U—rvay 7 TR IMERREHE TS L L
BT BIE DR L—T7 Y > 27 2009 %4~ T
B ESGHM 2GR QTR & T2,

ZER

Nishijima, H., Hayashi, K., Masaki, M.,Kinshi, K., &
Kuru, Y. (2007). Developing a writing rubric for
classroom use in Japanese higher education.
JACET Journal, 45, 109-115.

Kuru, Y., Masaki, M., & Kinshi, K. (2009).
The preliminary examinations of the
rubric of our own designing. The Bulletin
of the Writing Research Group, JACET
Kansai Chapter, 8, 27-40.

ERE 1 (543 #=E)

[ DOBIRT R OISR AR 5 T
RRE () AEOTEE &AL

Awareness and Interests of University Students in
Engineering Toward the Practical English Usage of

Engineers at a Major Japanese Manufacturer
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A Computer Leaner Corpus-based Analysis of the
causative verb ‘make’
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Corrective Feedback and Its Effects on Research
Paper Writing and Presentation
Naomi Kamimura Backes, Keiko Hattori,
Julia Walhelm (Kinki University)

The purpose of this presentation is to demonstrate
how corrective feedback was conducted during
individual consultations in research paper writing and
presentation instructions and how the end products
reflected the feedback.

Background:

Presentation and research paper writing courses
were newly introduced to the graduate curriculum in
view of increasing demands on improving English
ability of graduate students at the School of
Biology-Oriented Science and Technology. Previously,
students’ supervising professors were responsible for
giving individual feedback on both the content and
linguistic usage. However, not all graduate students
were required to submit their research to international
conferences or journals. These new courses gave all
graduate students the opportunities to present their
research both in writing and oral presentations while
receiving feedback on linguistic usage from native
English instructors.

Methods:

For presentations, students’ prepared scripts were
first corrected in terms of grammatical accuracy by the
NS instructor and then checked by supervising
professors for scientific contents. The final scripts were
recorded by the NS instructor for students to practice on
their own. Each student was required to participate in
three in-class feedback sessions where the NS instructor
suggested additional discourse markers consistent with
the presentation slides as well as correcting
mispronounced words. The final in-class presentations
as well as the subsequent presentations with wider
audience were video-recorded. Each student’s fluency
and pronunciation were
presentations. For writing, students first prepared 200 to

compared for those

300 word abstracts on their research and individual
feedback sessions were conducted by another NS
instructor. The original manuscripts, subsequent
manuscripts and the final manuscripts were compared
for error analysis.

In addition to the above feedback, interviews and
surveys were conducted for how the students reacted to
the individual feedback and how they felt the
effectiveness of the feedback sessions were.

Results:

In terms of grammatical accuracy, both presentation
and writing feedback showed improvements in students’
final production. The follow-up interviews and survey
suggested the feedback sessions helped the students in
revisions while some students were not sure whether
these sessions led to their overall English proficiency.
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English Proficiency of Natural Science Majorsin a
Competitive University — Observation from Classes
Arno Suzuki (Kyoto University)

Undergraduate  students of highly competitive
universities have passed very difficult entrance
examinations, or achieved very high grades in their
respective high schools on subjects including English.
Many of them seem to have learned English grammar
thoroughly, and have been trained to read and write
English with complex sentence structures. However,
most natural science students whom the author has been
teaching for the last two years in a top-ranking
university in Japan were struggling with simple English
compositions and conversations. They perform very
poorly in practically-purposed tests such as TOEIC,
TOEFL and the GRE verbal section. Therefore, the
author is trying to find the cause of this problem, and is
working to develop more effective course materials for
those students.

In this presentation, the very beginning part of that
effort will be reported. First, the contents of a basic-level
ESP course for natural science, engineering, agriculture
and medical majors will be introduced. The difficulties
and limitations in offering such a course will also be
discussed.

Next, both quantitative and qualitative data from tests
and surveys taken by students in the class will be shown.
Although it is too early to conclude anything with the
results from as few as some 200 students, some
tendency is already being observed in their English
proficiency including vocabulary, writing style, and
communication attitude. In general, those students tend
to use big words, noun-phrases, inappropriate



conjunctions and rhetorical expressions in wrong places,
that may be related to what they have been studying for
the entrance examination. Some students seem to have
an unreasonable fear of English, or perfectionists'
approach, which seems to decrease their opportunity to
practice English and lower their communication
efficiency. Others do not seem to have enough basic
awareness of the society, and this limits the topics in
which they can converse.

Finally, the author hopes to exchange information
with the audience about students' tendency in English
proficiency in different institutions.
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Teaching Pronunciation to Students of Dentistry
Junichi Fujita (Osaka Dental University)

As one would expect, students at dental universities
are familiar with the functions of the oral region. They
also know what people are talking about when, for
instance, “labio-dental” or “alveolar” are mentioned.
This knowledge of dentistry can be applied to their
pronunciation in the English classroom.

In the first four years of dental school, students study
the anatomy and the functions of the oral region. In
their fifth year, they have a chance to put this knowledge
to use during their training at the hospital. ~ Sixth year
and graduate school students were chosen for the
present study because of their deeper understanding of
dentistry in theory and practice.

Twenty eight graduate school and sixth year students
participated in this study. A simple listening and
pronunciation quiz was given to find out what sounds
they find difficult.
they have trouble distinguishing syllables like “seat” and

Like many other Japanese students,

“sheet,” “seem” and “theme,” and “bow” and “vow.”
“Bought” and “boat,” and “cot” and “cut,” seemed
difficult as well. Following the quiz, the class
practiced pronunciation repeating after a native speaker.
At the end of the session, the same quiz was conducted.

Since it was the second practice, there were some

improvements in scores. However, the students felt
that they still had difficulty with the same sounds as
before. In a post lesson questionnaire, many wished to
see, feel, and know what goes on in the mouth when
pronouncing these difficult sounds.

In another lesson, the students were introduced to
phonetics.  They were taught, for instance, the
difference between a bilabial stop and a labio-dental
fricative. Given their knowledge in dentistry, it was
quite easy for them to form an image of the movements.
The teaching was supplemented with diagrams of the
oral region showing the different positions of the mouth.
After some pronunciation practice, another quiz was
The number of students who had difficulty

with the sounds mentioned above decreased by half.

given.

Furthermore, those who still couldn’t distinguish the
sounds declared that they, at least, “had a definite target
in theory” on which to base their pronunciation practice.
The students commented they believe that this
knowledge could be applied to wvarious dental
treatments.

Given these results, one can infer that a basic
knowledge concerning the anatomy and functions of the
oral region could be helpful for other (non-dentistry)
college students in practicing pronunciation.
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Introduction to the TOEIC: Motivational
Techniques and Strategies
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Motivation: Examining the Process of Learners’
Appraisal of a Task. JACET Bulletin, 43, 15-28.
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Driving Forces Behind TOEIC Scores: Focusing on
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Mapping Language Use in Pedagogic Activity with
Dynamic Systems Theory
Mark Taylor (Hyogo Prefectural
University)

The following reports on a classroom writing activity
conducted during a college summer intensive English
course. The course brought together fourteen students
from different faculties and at various stages of
academic career, making for an ad-hoc community of
diverse EFL writers. 1 conducted the activity as a
classroom research project to help formalize ongoing
inquiry into practice as a teacher-researcher. The
following questions were of particular interest: 1) How
might college EFL writers be encouraged to extend the
content of their writing while finding their own voices
as writers? 2) How might peer review be organized to
further student engagement with processes of reading
and writing? 3) Are personal narrative and academic
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expository writing genres mutually exclusive? This
study is exploratory. The aim is to develop activity that
addresses the above practical matters in a manner which
engages students in language use as social practice in
line with principles of sociocultural theory. A useful
framework for analysis of the discourse emergent in the
activity is provided by dynamic systems theory.

The writing activity itself had students first compose
a short narrative. These were collected then redistributed
so students could read a peer’s work and respond to it in
writing. The papers were then returned to the authors
who read their peer’s response and rewrote the original
piece as they saw fit. Students were then asked to reflect
on the activity in writing. The texts generated were
examined for how students used language to engage in
the activity as locally emergent discourse.

In terms of (informal) dynamic system theory, the
writing activity represents a discourse event nested in a
space where teacher and students
participated. Each participant had entered into this space

sociocultural

at a point along an ontogenic timescale of his or her
unique EFL history, ongoing academic life and, | would
add, social future.

The current study does not seek to capture the
‘coupling’ of one complex system to another (as
identifiable in oral peer interaction, for example)
rather | submit that individual profiles of language use
emerge from the context of the activity, affording
feedback for continued critical review and action.
Implications for broadening students’ identities as EFL
readers and writers, expanding possibilities for the use
of English in their academic careers and the fit of this
research framework with the practical
mentioned above is discussed.

matters
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