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Dealing with Diversified English-Proficiency
Levels among University Students
—Towards the Betterment of English
Education at Science Universities—
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Dealing with Diversified English-Proficiency
Levels among University Students: Current
Issues in Universities of Foreign Studies and
Foreign Languages
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Coping with anxiety and improving learning
strategies: Japanese ESLlearners in the UK
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According to Chomsky (1970, p. 85), (1) is
considered acceptable only when Einstein is
still alive. However, Inoue (1979, p. 574)
argues that the following contexts of (2a, b, ¢)
make (1) completely grammatical even when
Einstein is not alive. Inoue follows a
principle of “repeatability” which fails to
explain why non-repeatable (3) is appropriate
(Elsness, 1997, p. 35). We claim that what
makes (1) grammatical is not Inoue’s
“repeatability,” but “extended current
relevance (ECR)” which we are to advocate in
this paper.

(1) Einstein has visited Princeton.
(2) a. Talking about Princeton University
having memorable occasions.
b. Talking about the Nobel Prize winners
visiting Princeton.
c. Talking about Jewish scholars coming
to the United States.



(3) But John has completed his thesis.

It is generally agreed that the present perfect
“serves to connect the present time with the
past” (Jesperson, 1931, p. 47), and this
connection is often called “current relevance
(CR).” CR is defined as “in some way or other
(not necessarily in its results) the action is
relevant to somethng observable at the
present” (Palmer, 1974, p. 50). However, CR
is narrowly interpreted in (1) as the clause is
reporting a situation of remote past without
an obvious present result.

Since the present perfect implies
various interpretations pragmatically, we
insist that CR of a past situation can be
created extensively, covering not only
practical relevance that can be physically
seen in front of a speaker or writer but also
invisible  psychological or  perceptive
relevance that exists only in a speaker or
writer’s mind. Thus it is hypothesized that
besides what is provided in (2) more possible
contexts can be created to enable (1) to be
grammatical. The ECR method is supported
as well by multiple resultativenesses of a
present perfect clause. In (4), at least four
results can be possible with appropriate
contexts.

(4) Thave written them a letter.
(5) a.They have received a letter.

b. You need not write to them as I have

already done so.

c. This explains why they are angry at
you as I told them you were no
longer interested in the project.

d. There are no more stamps left.
(Depraetere 1998: 601)

In sum, ECR method makes it possible
to report some situation of the remote past
without a visible present result in the present
perfect form, conforming to the fact that CR

of the present perfect can always have

multiple interpretations.
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The relationship between emotions and
communication skills
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Reporting on an intensive short-term study
abroad programme: pre-departure course
and final results
TAURA, Hideyuki (KBRAFSZAN)
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This study aims to describe in detail a
three-week
undertaken at  Massey  University,
Wellington in NZ in 2008 and 2009 -
including both the preparatory course and

study abroad programme

the cumulative effect on participants in their
oral skills and cultural understanding.

The six month preparatory course
(15 times of a 90-minute long class per week)
cultural
awareness by discussion using a series of
Suitable

English conversations were memorized and

fostered group cohesion and

cross-cultural stories. homestay
reproduced in class role play situations for
language awareness and a visual DVD
shown on situations encountered within the
host family.

Two sets of pre and post programme
data were collected comprising (1) TOEFL
listening tests (N=41), (2) interviews to
assess English speaking proficiency (A=16),
and (3) questionnaires to examine possible

changes in cultural awareness in the



participants (AN=40).

The results firstly showed significantly
better scores in the TOEFL listening test
from 45.6% to 52.8% (p<.001). Statistical
improvement, however, was observed solely
in the participants initially grouped as lower
(below 44%) from 38.1% to 48.6% (p<.001)
whereas the scores of the higher group (above
48% at the
insignificant change from 56.0% to 58.8%
(p>.05).

Secondly, our analysis on speaking

pre-test) underwent an

data revealed two tendencies: (1) more
frequent and longer intra-sentential pauses
(triggered by lexical retrieval difficulty) and
(2) shorter inter-sentential pauses (caused by
macro-planning or syntactic construction of
what one intends to say) at the end of their
three-week long programme. This result is
contradictory to Taura’s finding (2008) that
residing longer in an L2 environment
renders L2 learners’ speech patterns closer to
those of NSs which tend to involve more
frequent and longer pauses inter-sententially,
in other words, more time spent on
macro-planning rather than lexical retrieval.

The third

pre/post-questionnaires

analysis comparing
showed (1)
participants gained more confidence in 81.5%
of the items (22 out of 27, p<.05) such as
being able to use polite English expressions
appropriately, (2) only 10% (2 out of 20) of the
items related to cultural understanding saw
statistical improvement while 1 out of 20
items (5%) even resulted in a significant
decrease (p<.001), and (3) that a significantly
higher self-rating of their own English skills
was observed at the end of the programme
(p<.05).
The results from three different
perspectives are integrated for discussing

valid assessment of the short-term study
abroad programme.
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Classroom Applications of Labovian
Narrative Structure
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The importance of discourse structure
to L2 students has been recognized by
researchers (Cook, 1989; McCarthy, 1991;
Thornbury, 2005; Willis, 1996). Awareness of
discourse structure will benefit both active
and passive language skills. By familiarizing
students with the most common discourse
structures the teacher can equip the
speaker/writer with a series of frameworks
around which the active language skills can
be based. The passive language skills can
also benefit from an awareness of discourse
structure as the listener/reader can use
knowledge of discourse structure to predict
possible/probable directions of the text.

One such discourse structure is Labov’s
Narrative Structure. Labov and Waletzky
(1967) have shown that within narratives
there is a recurring sequence of elements
common amongst fully developed structures.
These recurring elements have been used to
define the
consisting of the

structure of narratives as
following;  abstract,
orientation, complicating action, evaluation,
result or resolution, and coda. Within specific
genres these sequential elements are likely to
be signalled as impending through the use of
vary
depending on whether the text medium is

discourse markers which may
either the spoken or written language.

The purpose of this presentation is to



show how raising student awareness of
narrative discourse structure within the
classroom has had an optimizing effect on
students previously learned language.
Concrete examples of how this structure was
applied within the classroom will be given
during the presentation. Applications will be
related to the spoken language as both
monologue and dialogue. Also, classroom
applications will be given related to the
written language for student-produced texts.
The benefit of this approach is that it is
based on actual research into first language
use rather than artificially created texts for
the purpose of language instruction. Such an
approach may therefore be seen to contribute

towards L2 instruction becoming a more

research-led discipline and less of a

materials-led discipline.
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Conversation practice for university students
using fun games
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Perspectives on graded reading from
university learners in integrated English
courses
ROUAULT, Greg (EHAZFEERT)

As part of language acquisition,
learners require access and exposure to a
significant degree of comprehensible input.
Integrated English courses in university
programs would appear to offer the potential
to consolidate learning through output and
the need to receive input. In reality, however,
owing to gaps in actually using the language
in their past learning experiences, university
students in Japan may show little interest in

focusing on learning tasks outside of the
language capital associated with speaking
gkills.  Such
expectations may negatively affect attempts

and listening learner
by programs or individual classes seeking to
capitalize on the merits of learner-level
appropriate reading texts for target language
encounters beyond the classroom. This
presentation highlights the introduction of a
300-400 page
completed outside of class by university

graded reading project
students in an integrated English course.
The purpose of this preliminary study was to
identify elements relevant for curriculum
planning decisions focused on improving
balance in the instruction and development
of receptive and productive language skills. A
bilingual questionnaire was distributed to 83
university freshmen with intermediate level
proficiency to determine their reading profile
and to collect feedback on the mechanics of
the assigned reading project. Although
students eligible for the Intensive English
Program at the private university in this
study are required to score over 430 on the
TOEFL ITP test, responses showed that
three fourths did not read in English more
than a few times a year. A completion rate of
73% on the independent reading project
suggested some positive effect on reading
behavior during the term. A second survey
examined student reflections on the impact of
the graded reading assignment. A strong
majority (85%) felt they recognized their
ability to read level-appropriate texts in
English. Although initially 42% of the
students (V= 64) were doubtful about being
able to complete the project, 47 students out
of 61 (77%) stated they were more confident
about reading in English after the project
and 72% indicated motivation and interest to
outside the classroom.

keep reading



Self-assessments on awareness of reading
strengths and weaknesses also showed
positive contributions for 77% and 70% of the
respondents  respectively,. A lack of
autonomous learning-to-learn experience
may be a factor in 30% of the learners not
having felt they discovered areas to work on
further. Drawing from these results, this
presentation will highlight issues to be
addressed in the

recommendations to expand graded reading

implementation  of

in integrated English courses.
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Communicative ~Autonomy and Discourse
Awareness
CAMPBEL-LARSEN, John
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This presentation outlines the
implementation of a spoken communication
course for low intermediate (6 members) and
intermediate (12 members) students at a
private university in Japan. The goal of the
course was to develop students’ spoken
communicative skills to a point where they
could initiate, sustain, develop and end daily
phatic communication in a normative and
spontaneous manner.

The course was novel in two distinct ways;
namely the discourse focus of the teacher’s
instruction and the negotiable content of the
lessons, which required a high degree of
learner autonomy and engagement.

The basic structure of the lessons was as

follows:

1.Administration, attendance and
announcements.

2.Student talk time. Students decided

speaking partners/group size, topic(s),

length of activity and degree of teacher
participation.

3.Student generated requests for lesson
content. Students were encouraged to
bring up any points of language that they
felt needed to be reviewed, or explained by
the teacher.

4.Teacher based instruction. The teacher
would teach any points that had been
noticed during monitoring, or would teach
from the textbook, with the focus being
centered on discourse awareness.

The students were encouraged to take
responsibility for the initiation, progress and
termination of the stages, and to negotiate
the lesson content as the lesson progressed.
Steps could be extended, curtailed, dropped
or revisited during the lesson, or students
could request different activities.

The results were gathered from a
teaching journal kept by the teacher,
responses by students to the in-house-survey
and review of videotaped lessons and showed
a marked improvement in the length of time
that students could sustain conversation in
English, from an average of 5-10 minutes at
the outset to 45-60 minutes by course end,
and three occasions where students used the
whole 90
student-centered conversation. Students also

minutes class time for
became more proactive in deciding lesson
content, duration of activities and so on.

In conclusion, a flexible syllabus approach,
based on discourse awareness, with a wide
range of control exercised by students

seemed to stimulate autonomy and produce

students could carry out extended,
spontaneous, naturalistic conversations in
English with confidence.
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The Effect of Topic-Prediction Activities
Utilizing Multiple Intelligences on Reading
Comprehension
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