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The Possibility of English Rakugo in Education for Children

s ZE T IKEGAME, Yoko (Z & #eiavknEti~ English Education Through Rakugo Art for Children)
Y H7 TAKEDA, Rika (Z &% 5k %aE= English Education Through Rakugo Art for Children)
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An Empirical Study on Effective Teacher Training Sessions for English Teachers in Elementary Schools
Ak #E MATSUNAGA, Mai (K7 Kinki University)

This study explored a description of competencies and effective training sessions for Japanese elementary school
English teachers. First, this study introduced an original level description of speaking and teaching skills for those
teachers. Second, this study examined the effectiveness of a typically-used element in teacher training sessions, giving
game instructions, through measuring a difference in the scores between pre- and post-tests. More specifically, this
study attempted to answer the following questions: (&) how one practice session affects the scores of a control group,
(b) how five practice sessions affect the scores of an experimental group, (c) whether there is any difference in the
scores between the two groups, and (d) whether English proficiency affects the scores. The results of statistical analyses
imply that the experimental group improved their skills in giving game instructions through the five practice sessions,
and also had significantly higher scores in the post-test compared to the control group. Moreover, the results also
suggest that the English proficiency level did not affect the scores in the pre- and post-tests. These results indicate that
future teacher training sessions should allot more time to actually practicing certain skills in order to better prepare
teachers to teach English effectively.
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What is ""Junjo Kensaku'*?
Z& IFHT HATA, Masatetsu  (SEEEERS Hyogo University of Health Sciences)
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On Teaching How to Use a Dictionary to Foster Autonomous Learners
LI TE# YAMADA, Masayoshi  (BIPERY: - FEHESEhR#AT Kansai University part-time lecturer)
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Evaluating the Reliability and Validity of a Test of Productive VVocabulary
7 L b 2= CLENTON, Jon (KBRK: Osaka University)

This paper reports findings from a series of studies which have sought to investigate the usefulness of Lex30, a
frequency-based vocabulary test. Lex30 uses a word association task to elicit vocabulary, and uses word frequency data
to measure the vocabulary produced. Reports on the design and preliminary applications of the test conclude that results
were encouraging, but urged caution because of ‘a number of outstanding issues concerning the reliability and validity
of the Lex30 methodology’ (Meara and Fitzpatrick 2000: 28). In this paper | aim to address the outstanding issues
referred to by Meara and Fitzpatrick (2000), together with others raised by Baba (2002), and offer evidence of the
reliability and validity of Lex30. The evidence is based on findings from six experimental studies, together with a
considered evaluation of the theoretical constructs underlying the test design. | conclude that the experimental findings
present a robust argument for the validity of the test as a research tool, and encourage further investigation of its validity
in an instructional context.
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English-Japanese Translation Strategy and its Application for English Education
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Discourse: Reported Speech, Phatic Questions, and Perfect Tenses
Xy ~YL7—k T3 CAMPBELL-LARSEN, John (HkILIZFER:  Momoyama Gakuin University)

This presentation will examine the areas of question formation, reported speech and present perfect questions from the
standpoint of discourse. It is suggested that the default setting of much language teaching is the formation of
grammatically correct sentences, even though such grammatically perfect sentences are not characteristic of most daily
spoken interaction, and this focus on correctness up to the level of the sentence hinders students in participating in
spoken interaction in English. The presenter will detail a teaching stance that encourages students to construct
language as part of discourse, rather than a code that is meaningless unless completely correct at the level of the
sentence. The specific lexical and grammatical areas chosen have been selected to illustrate the basic concept of
discourse awareness, but the raising of discourse awareness is something that can be applied to a wide variety of
language lessons. The presenter will conclude by suggesting that it is only by understanding the discourse of language
that students can comprehend the full meaning of many lexical and grammatical lesson targets and become able to use
existing language resources to best effect.
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An Analysis of Interactional Style in Japanese and American English
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Unified Testing in a University English Oral Program

7 IV X #a A RAMIREZ, Carlos G K5 Kinki University)
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In many large oral English programs at Japanese universities, testing and evaluation is done either through written

assignments and tests, or through an oral examination conducted by individual instructors independent of other teachers
in the same program. The problems associated with using a written test to assess students’ oral progress are obvious and



do not warrant further comment here. Alternatively, oral testing done in individual classes without program-wide
co-ordination presents its own concerns. They relate to the teaching of a standardized curriculum, objective testing
content and standardized assessment criteria across the entire program. The goal of this presentation is to report on the
strengths, weakness and partial results in the implementation of a unified speaking test in a large first year university
oral English program. This presentation will be divided into two parts. To begin, there will be a brief description of the
content of the program including the curriculum and syllabus. This discussion will be followed by a more lengthy
explanation of the implementation of a unified testing procedure, the test content and the evaluation criteria. In general,
the results of the program were satisfactory. Notwithstanding this success, there are still a number of issues and
challenges that will also be addressed during the presentation.
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Implementation of Writing Tests for First-year University Students by Use of “Criterion”
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Benefits of Extensive Reading: A Case Study of Non-English Major Students
i 541 YOSHIDA, Hiroko (K%K Osaka University of Economics)

This presentation reports a case study which investigated the benefits of extensive reading activities in the EFL
classroom for one year. The participants of this study were 40 first-year university students majoring in economics. The
students were required to take two different English classes a week, which are loosely streamed on the basis of the
scores of the placement test (TOEIC Bridge Test) conducted at the beginning of the academic year. The students were
fully explained the purpose, benefits of extensive reading, and grading policy where multiple extensive reading
activities such as reading logs and oral book reporting were incorporated into the course grade. In every class, students
were given approximately fifteen minutes for sustained silent reading (SSR) in order to facilitate their extensive reading
habits. The data from the questionnaires, reading logs and book reports were analyzed as well as the results of
proficiency tests. Findings indicate that most of the students successfully fostered their positive attitudes toward reading,
confidence, and motivation to read. The scores of the proficiency tests were slightly improved; however, no statistically
significant difference was found after one-year extensive reading activities in the classroom.
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Impact of Extensive Reading in University Repeaters Classes
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Classroom Activities for Remedial Education in College English
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A Trial to Peace Education Using Nonfiction Literature: The Diary of Anne Frank and The Passage to
Freedom-The Sugihara Story-
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Meeting Current Demands in the University English Classrooms
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The Effects of Team Teaching for an Introductory Graduate Course on Reading
~/al 7—A MALCOLM, Bruce (KFR#HE K Osaka Kyoiku University)
i It YOSHIDA, Haruyo CKFrZE R Osaka Kyoiku University)

This study explored the effects of team teaching for an introductory graduate course on reading and evaluating research
papers and considered the following two questions. In a team-taught classroom environment, did student attitudes
toward learning and achieving course goals change, and if so, how? Did their verbal communication improve, and if so
how and to what extent?



