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< Z:FH# H/ Keynote Lecture 17:00-18:00 >
[}E7%588 5 B G501/ Seishi-kan, 5F, G501]
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Title: A Proposal of a 4-Year Non-Major English Curriculum Centering on Input-Output Integrated

Classroom Activities -- A Challenge Being Made at Kansai University

Abstract: English education at Kansai University is current under major review with the
introduction of a new curriculum in 2015. The proposed curriculum, or the first
implementation thereof, is scheduled to be complete at the end of 2018 when the students

enrolled in KU in 2015 will finish their final year at KU. This means that overall evaluation



of the curriculum is yet premature at this moment. What the speaker intends to do in this
lecture presentation, therefore, is to describe, rather than evaluate, the
major features of the proposed curriculum which can be summarized as follows:

1. Integrated skills approach in course design,

2. Integration/Combination of "input" and "output" activities in the classroom,

3. Compulsory vocabulary and grammar learning via self-paced e-learning,

4. English education from entrance to exit (i.e., Introduction of a full-scale four-year
curriculum),

5. Introduction of "Common Core Competencies" that define common educational
goals for each

English course offered in the new curriculum.

These five features that characterize the proposed English curriculum at KU will be
explained one by one, although not necessarily in this order, to show what we are trying to
achieve, as well as the problems and obstacles we have faced in the course of implementing

the initial proposal.
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Title: Current Situations and Issues of CLIL in Italy

Abstract: This presentation first contextualizes Italian CLIL teacher training within
policy recommendations provided by the European Union and the Italian Ministry of
Education. It goes on to describe in detail various CLIL classes in Northern Italy, based on
class observations with particular focus on English as the vehicular language, to explore
issues related to class management. Finally, it presents the outcomes of this new approach,
drawing on observational data and interviews, to uncover the descriptive characteristics of
the individuals involved in class coordination and the extent to which teachers displayed
willingness to communicate in the vehicular language of instruction. The different
perspectives of policy, teacher training and class management inform suggestions for

training of CLIL teachers in the current Japanese context and beyond.

Keywords: EU, CLIL, Italy, Vehicular language, Plurilingualism

<{EMEYV—7 3 v 7/ Invited Workshop 10:30-11:45>
[BEAE 5 G501/ Seishi-kan, 5F, G501]

#{#H ¥ 14 /L . The Benefits, Challenges, and Results of Making a Research Based
Vocabulary Program
FHAM: Stuart McLeansG/E (KPR & B K 5)
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Abstract: This workshop first describes the beneficial features of a hypothetical program of
vocabulary study. The inclusion of these features in the program is based on findings from
empirical research which suggest that these features are beneficial to vocabulary learning.
These features include spaced rehearsal, adaptive learning, increasing retrieval difficulty,
the use of an appropriate word counting unit, the presentation of both audio and
orthographic forms, the use of context, and the use of the learners’ L1. Findings in the
research literature on vocabulary learning are easy to understand, yet difficult to apply to a
vocabulary program in practice. As a result, vocabulary programs often fail to help students
reach their potential. Workshop participants will be asked to consider the features of a
vocabulary program that will assist their students, and how they might be able to start

effective, research-based vocabulary-building programs in their own institutions. The



workshop next describes the challenges faced, the great assistance received and steps taken
when the presenter piloted, created, and administered an institution-wide
research-informed vocabulary program. Workshop participants will be taken through the
steps that they may want to consider if they were to create and administer a vocabulary

program at their institution.

Keywords: vocabulary program, implementation, empirical research, spaced rehearsal,

increasing test range

<R R F¥ —3FK/ Poster Presentations 10:30-12:45 (Core Time 11:45-12:45)>

[ 15 & 88 4 B/ Seishi-kan, 4F, Corridor]

O < AR K —%7% 1/ Poster Presentation 1> (in Japanese)
AARNEBEFEEDAE —F L JAXAMIBT DV —F 7 AU RELEBHHES T ORE
Working Memory Capacity and Motivation in Japanese English Learners' Speaking Skills
TR BEF/ KONDO, Akiko (J%HZ(H K/ Hyogo University of Teacher Education)
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<WFFEFEK - EEHRE - 2 237 L/ Research Papers, Practical Reports, Colloquia 14:30-16:45>
Session 1 [{E&EARE 4 B G403/ Seishi-kan, 4F, G403]

@ <S4 1/ Practical Report 1> 14:30-15:00 (in Japanese)
V7 v vavzfibd LIEEBHBRK - FEMBEIELICB T D R —
English Teacher Training Based on Reflection

H E B/ INOUE, Satoshi (B K ¥ K/ International Pacific University)
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@ < FEEEH 5 2/ Practical Report 2> 15:05-15:35 (in English)
FEHEPNARDHDLDT U Ny FEEFETITAD L OICT 20 0OHER S FEER
EMI or Not: Pursuing Meaningful Output in the Target Language by Learners
TE R 22 LLF/ SAITO, Aiko (£ K%/ Setsunan University)

Discussion over English as a Medium of Instruction [EMI] often associates EMI and the idea of
boosting English ability of non-native university students, their successful job-hunting, school
reputation, and a larger number of applicants from overseas. Some universities bravely start
non-language major degree courses in EMI for a limited number of selected students, too few to run
as business of its own, and consequently close in few years. What is forgotten in the case like above
is that the choice of instructional language is not the issue. The quality of learning in class is what
teachers should care when we plan classes conducted in a foreign language for the learners. Teaching

in learners’ L1 and teaching in their L2 require different approaches to induce quality output from



learners. Given in any language, instructions should enable exciting learning without lowering the
academic standard. It should also aid non-native speakers of English to, even with some struggle,
challenge and succeed in presenting their ideas and thoughts verbally in class. This paper reports
practices and observations of three EFL courses in two universities, and a Construction Design
Department’s open-day class in EMI, all of which vary in the students’ language level and the aim of
the class. Speaker will show two versions of instructions, one in learners’ L1&L2, the other in their
L2 alone, for the same aim of the class. Participants will hopefully see, with the help of step-by-step
description of them, why one style functions better to elicit more output from learners in their

non-dominant language.

@ < SEEH 45 3/ Practical Report 3> 15:40-16:10 (in Japanese)
LW LB T —vay - AXAVTEAECHEKRT S
Challenging Students With a New Presentation Style
AT Y v ~—2/ SWANSON, Mark (B 74 7t K5/ Kwansei Gakuin University)
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® < S 45 4/ Practical Report 4> 16:15-16:45 (in Japanese)
BPRRICR b LT 94T 4 v 7 B 7 —GRSL & 2 O TREME
Establishment and Possibilities of the Writing Support Center Focusing on English of Life
Sciences
Il A/ YAMASHITA, Miho (37 fF K %%/ Ritsumeikan University)
KB F A/ OGA, Mayumi (374 fif K%/ Ritsumeikan University)
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Session 2 [V5E4E 4 F% G404/ Seishi-kan, 4F, G404]

©® < SEE# 15 5/ Practical Report 5> 14:30-15:00 (in English)
EFLT A 7 4 U 7REIIB T D, ETROWITHANC K DBIEY 4 — F Ny 7 Ok~
Focused (52D X {ET 7 —IZ{EH L T) & Unfocused” f — KNy 7 ~
Focused vs. Unfocused Feedback in a Japanese EFL Writing Classroom
/ey 7Fw KU —/COLPITTS, Bradley (B8t K/ Kwansei Gakuin University)
NT— R Ly a3 — 2/ HOWARD, L'Shawn (B 5[5 K%/ Kwansei Gakuin University)

This presentation will report on a study conducted at university located in Kansai which
compared the efficacy of employing focused and unfocused, peer and teacher corrective
feedback in an EFL writing classroom. While the benefits of peer-corrective feedback have
been widely reported, especially in terms of students ‘noticing’ their own mistakes when
correcting other students’ work and to free-up valuable time for teachers, there still exists
considerable debate about the degree of focus which should be utilized when this method is

employed in teaching English writing. Two groups of high-proficiency EFL learners at one



upper-tier Kansai university in academic writing classes were first trained in giving
metacognitive (indirect), peer-corrective feedback. They then underwent a process of
giving feedback to one another during an essay project in the course of one fourteen-week
semester. Students were subsequently given a second round of corrective feedback from
their teachers. One group of students was instructed to locate any mistake (unfocused),
while the other focused on the five most common errors identified in a diagnostic analysis
conducted early in the course. The efficacy of both strategies was measured based on the
success of students’ ability to correctly revise the mistakes identified. Results are still

pending, however they will be presented during this presentation.

D <MWFFEHF 1/ Research Paper 1> 15:05-15:35 (in Japanese)
VAT A T NVHERBFEEOHE ST ETAT VT 4T 42O TOEIZE
A Qualitative Study of Motivation and Identity Among Remedial Students
B =%/ NAKANO, Miki (KPR K52 KBt 42/ Graduate Student, Osaka University)
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<WF%E5 K 2/ Research Paper 2> 15:40-16:10 (in Japanese)
EFL H AR N8 & O SFEE 2B 1 2 5E Rk & S5 B E R O BfRIc >\ T
The Japanese EFL Learners’ Recognition of Words in Spoken English and Their Perception of an
English Vowel
A FEF/ FUIIMOTO, Keiko (/7 K5 K 5Pt 4/ Graduate Student, Kobe University)
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Session 3 [J5E8E 4 F% G405/ Seishi-kan, 4F, G405]
@< =zm %7 A 1/Colloquium 1> 14:30-16:00 (in Japanese)
¥R LR BEDBIW before & after
My Developmental Education: Dramatic Changes on Lessons
Ff b #35/ MURAKAMI, Hiromi (B8 78 44 [E 35 K5 47 ] K 570/ Kansai Gaidai College)
T Z& =/ KUDO, Taizo (4 %% K%/ Nagoya Gakuin University)
& M B4/ TOMITA, Fusanori (#7343 5{ i/ Kyoshin. CO. LTD.)
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Session 4 [{E&EARE 4 B G406/ Seishi-kan, 4F, G406]
W< z=rx7 A 2/ Colloquium 2> 14:30-16:00 (in Japanese)
7a— VIR TE D RER OB G ~D3I> DR L T 7 v —F (ESP, EAP, 7 r ¥
=7 FREER) MoOEHEEZRD
Exploring Collaboration Among Instructors of ESP, EAP, and Project-based English: Three
Different Approaches to Developing Global Communicative Competence
B K 1EIR/ MIYANGA, Shoji (3T # K %%/ Kindai University)
(LT 2 HH/ YAMASHITA, Miho (37 ff X %%/ Ritsumeikan University)
I TR/ KONDO, Yukie (37§ K%%/ Ritsumeikan University)
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