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Theoretical Validation of the Effect of Shadowing on the
Memorization of Multiword Units

HASHIZAKI Ryotaro
Nagoya University

Abstract
Researchers have demonstrated that shadowing is effective in enhancing the
memorization of multiword units (MWUs) in a second language. Two
explanations have been offered regarding the underlying mechanism of its effect:
either shadowing improves repetition speed, leading to better memorization of
MWUs, or shadowing alone enhances the memorization of MWUs, subsequently
boosting repetition speed. However, neither of these explanations has been
empirically validated. To address this conflict, the present study conducted a
shadowing training program spanning 11 classes involving 72 Japanese
undergraduate students. This study employed a sorting test and a reading-aloud
test to measure the effects of shadowing. Logistic and linear mixed-effects
modeling indicated that the improvement in repetition speed facilitated the
memorization of MWUs, whereas the reverse process did not hold true. These
findings directly validate for the first time a theoretical foundation of the effect

of shadowing on the memorization of MW Us.
Keywords: shadowing, multiword units, memorization

1. Introduction

Many types of expressions consisting of a sequence of words, such as
collocations and idioms, hold significant importance in second language (L2)
acquisition. These expressions are pervasive in the speech of native English
speakers and contribute to fluent L2 use (Conklin & Schmitt, 2012; Yeldham,
2018). Accordingly, researchers have sought to uncover the most effective
methods for teaching and learning multiword expressions (e.g., Feng & Webb,
2020; Van Vu et al., 2023; Webb & Chang, 2022). Additionally, it has been
suggested that the presentation of auditory input aids learners in recognizing the
presence of multiword units in input (Lin, 2012, 2021). However, the optimal
learning modality to enhance the acquisition of such expressions remains unclear.
Since the focus of the present study is not on the influence of a particular type of
expressions but on the effect of shadowing on the memorization of any type of
expressions, Multiword Units (MWUs), an umbrella term that comprises various

units consisting of multiple words, will be used throughout this paper.
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One such learning modality that incorporates auditory information is
shadowing, “an act or a task of listening in which the learner tracks the heard
speech and repeats it as exactly as possible while listening attentively to the in-
coming information” (Tamai, 2005, p. 34). Shadowing has been predominantly
employed to teach or learn L2 listening. Notably, previous studies (Hashizaki,
2021; Kadota, 2015,2019; Miyake, 2009; Xing & Hashizaki, 2021) have indicated
that shadowing contributes to the memorization of MWUs. This effect has been
observed for both phrase (Miyake, 2009) and paragraph shadowing (Hashizaki,
2021; Xing &Hashizaki, 2021). In terms of its theoretical underpinning, Kadota
(2015) posited that shadowing initially prompts the automatic processing of
auditory information, enabling learners to swiftly reproduce perceived sounds.
Consequently, the repetition span within two seconds will be extended, resulting
in better memorization of the newly learned items. This is because our short-term
memory typically operates within a two-second range, and the information
retained within this span is transferred to long-term memory (Baddeley et al.,
1975). By enhancing the volume of information retained within these two seconds,
learners can memorize larger linguistic units more effectively.

Nevertheless, Hashizaki (2021) identified instances in which participants
memorized MWUs without any accompanying improvement in repetition speed.
Building on this observation, Hashizaki suggests that shadowing itself promotes
the memorization of MWUs, subsequently leading to an enhancement in repetition
speed. Prior research has demonstrated that vocalization facilitates memorization
as learners tend to allocate greater attention to the items they vocalize (Fawcett
& Ozubko, 2016; Icht & Mama, 2022; MacLeod et al., 2010; Ozubko et al., 2012).
However, neither explanation has been directly tested. Consequently, the present
study aimed to determine whether shadowing enhances repetition speed,
subsequently contributing to the memorization of MWUs, or whether shadowing
itself fosters the memorization of MWUs, leading to an improvement in repetition
speed.

Given the aforementioned limitations, the research questions addressed in

this study were as follows:

RQ1: Can learners memorize MWUs through shadowing?

RQ2: Does shadowing contribute to an enhancement in learners’ repetition speed?

RQ3: Is there a causal relationship between the improvement in repetition speed
and the enhancement in the memorization of MWUs, or does enhancement

in memorization lead to an improvement in repetition speed?

To address these research questions, the present study administered sorting and

reading-aloud tests several times at the beginning of the semester, at the end of
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each class and at the end of the semester.

2. Methodology

2.1 Participants

This study used a quasi-experimental design. The subjects were 78
undergraduate nursing students from Japan. Participants who did not provide
consent for the use of their data were excluded, resulting in a final sample size
of 72. Participants’ average age was 18.78 years, with a standard deviation of
0.42. Among them, 56 were female, 15 were male, and 1 participant identified as
other. The amount of data collected from the tests varied because of student
absences from the tests or classes. One participant did not take the pre-sorting
test, and two participants did not take the post-sorting test. Additionally, one
participant did not take the vocabulary size test. Furthermore, one participant did
not take the pre-reading-aloud test, one participant did not take any of immediate
reading-aloud tests, and seven participants did not take the post-reading-aloud
test. As a result, the total data count became 71, 70, 71, 71, 71, and 65 for the
respective tests. Participants’ vocabulary size was measured using the Yes/No test
(Meara & Miralpeix, 2016). The results indicated an average vocabulary size of
2055.68 (n =71, SD = 847.90) words among the participants.

2.2 Materials
2.2.1 Vocabulary size test

To ascertain the number of English words known by the participants, the
present study used the Yes/No test (Meara & Miralpeix, 2016). The test was
conducted using the students’ smartphones. In this examination, participants were
instructed to click “Yes” when they knew the meaning of a word presented on a
screen. Alternatively, when participants did not know or were uncertain about the
meaning of a word, they were instructed to tap “NEXT.” The test lasted
approximately 10 to 15 minutes.

2.2.2 Sorting test

In the sorting test, participants were asked to place words in MWUs in the
correct order using Google Forms. Although this test only measures receptive
knowledge of MWU forms (correct orders of MWUs in the materials), the present
study employed it because writing the whole MWUs would take too much time,
could be too difficult for the participants in the present study, and could consume
time necessary for shadowing training. In addition, because the focus of the
present study was not on the effect of the types of MWUs (e.g., collocations,
idioms, phrasal verbs), the target MWUs were general expressions used in the

dialogues in the textbook. The size of the MWUs was one sentence, and their
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Japanese translations were presented as well (see Figure 1). Three MWUs were
selected from each dialogue in the textbook, and the test encompassed 33 MWUs.
When all words were arranged in the correct order, 1 point was given, and the
maximum score was 33.

The test was conducted at both the beginning and the end of the semester.
Three MWUs from each unit were tested separately at the end of each class.

Figure 1 shows an example sorting test.

Figure 1

Screenshot of the Sorting Test

2.2.3 Reading-aloud test

The reading-aloud test encompassed 17 dialogues, of which 11 were sourced
from the textbook Medical English Clinic and the other 6 (control dialogues) from
the material for the listening test (dialogues that were not included in the listening
test or taught in the classroom), an official practice book of the TOEIC (Test of
English for International Communication) Listening and Reading Test
(Educational Testing Service, 2017). The details of the listening test will not be
discussed or analyzed, as it is not the focus of the present study. The 11 dialogues
from Medical English Clinic were all extracted from the listening activity parts.
All materials were in the form of dialogues. The dialogues from the Medical
English Clinic involved conversations between a nurse and a patient or parent of
the patient, and the content was related to nursing. The conversations from the
listening test were between two or three people, and the content was related to
everyday life or business. The details are presented in Table 1. The reading-aloud
test was conducted as homework at the beginning and end of the semester, and

one dialogue from each unit was tested separately at the end of each class.
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Participants measured how long it took them in seconds to read the dialogue aloud.
The author then converted the data to Words Per Minute (WPM).

Table 1

Features of the Materials Used in the Present Study

Dialogue FRE FKG Words WPM (Normal) WPM (Slow)
Dialogues from Medical English Clinic
Dialogue 1 (Unit 1) 91.10 2.00 85.00 117.12 110.80
Dialogue 2 (Unit 2) 89.60 2.30 91.00 105.94 92.65
Dialogue 3 (Unit 3) 72.70 5.20  93.00 107.02 93.40
Dialogue 4 (Unit 4) 99.90 0.70 83.00 121.50 114.02
Dialogue 5 (Unit 5) 89.80 2.40  90.00 126.20 108.06
Dialogue 6 (Unit 6) 83.50 3.30 78.00 111.00 106.58
Dialogue 7 (Unit 7) 97.40 1.60 97.00 129.84 111.96
Dialogue 8 (Unit 8) 82.30 3.40 144.00 124.76 106.42
Dialogue 9 (Unit 9) 82.90 3.50 141.00 129.86 104.67
Dialogue 10 (Unit 10) 96.30 1.50 143.00 134.12 112.68
Dialogue 11 (Unit 11) 81.80 4.50 186.00 143.80 123.62
M 87.94 2.76 111.91 122.83 107.71
SD 7.78 1.29  33.76 11.24 8.47

Control dialogues
(From the material for the listening test)
*Not included in the listening test or taught in the classroom

Dialogue 1 80.30 3.80 109.00 - -
Dialogue 2 92.80 3.00 89.00 - -
Dialogue 3 87.20 2.70 114.00 - -
Dialogue 4 64.50 6.30 93.00 - -
Dialogue 5 87.60 3.30 95.00 - -
Dialogue 6 57.90 7.70 105.00 - -
M 78.38 4.47 100.83 - -
SD 12.82  1.87 9.06 - -

Note. The Words Per Minute (WPM) for the texts from the listening test are not
included in the table, as these texts were solely featured in the reading-aloud test.
The participants did not have the opportunity to hear their speeches. Both FKG
and FRE indicate the readability of texts. FKG stands for Flesch-Kincaid Grade
Level and FRE for Flesch Reading Ease. For FKG, the higher the score, the more
difficult it is to read the text. Contrariwise, for the FRE, the higher the number,
the easier it is to read the text.

2.3 Procedure

This study spanned 14 classes. The first class was designed for listening
and vocabulary size tests, the second for the sorting test, and the last for listening
and sorting tests. Additionally, reading-aloud tests were conducted twice as
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homework in the second and last classes. The details of the listening test are not
described here as they are not the focus of the present study.

The participants took the vocabulary size test using their smartphones. The
sorting test was conducted using Google Forms on their smartphones as well. In
the reading-aloud test, participants read the texts aloud and measured how long
it took to read each text aloud using a stopwatch. Subsequently, they entered the
time spent on each text into Google Forms.

The remaining 11 classes were dedicated to shadowing training, which
comprises three stages. First, the content of the class material was explained,
including vocabulary, syntax, and grammar. Next, explanations were provided of
aspects of the pronunciation, encompassing both segmental and suprasegmental
features, for approximately half to two-thirds of the material. This process took
approximately 30 minutes. Subsequently, the participants independently
identified the segmental and suprasegmental features of the remaining portion of
the material. They shared their observations in small groups or pairs for
approximately 10 min. Subsequently, they engaged in shadowing training for 15—
20 minutes. Throughout the training, the participants were allowed to refer to the
textbook and seek clarification whenever necessary.

Upon completing the shadowing training, they answered three sorting
questions related to the unit. They also responded to a questionnaire on shadowing
strategies (this was not used for the analysis of the present study). In addition,
participants read the text aloud for the class and measured how long they took it
themselves. Finally, they were assigned the homework of practicing shadowing

the material at least 10 times outside the classroom.

2.4 Statistical Analysis

In this study, R version 3.5.3 (R Core Team, 2022) and the Ime4 package
(Bates et al., 2015) were used for logistic and linear mixed-effects modeling. All
categorical variables were contrast-coded. Any data points in the reading-aloud
speed and improvement of reading-aloud speed datasets that were extremely high
or low (e.g., 3000 WPM, which is impossible) were removed.

3. Result and Discussion
The reliabilities for the pre-, immediate-, and post-sorting tests were 0.79,
0.85, and 0.82, respectively, as calculated using the Kuder-Richardson 20. The
reliability of the immediate test was calculated using the data of those who
attended all classes (n = 24), although the analysis was performed with all
available data.

Logistic mixed-effects modeling was applied for the memorization of
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MWUs (RQ1). The response variable was the accuracy of the sorting test, which
was encoded as binomial (0 representing incorrect answers and 1 representing
correct answers). Table 2 presents the descriptive statistics for the tests. As
logistic mixed effect modeling does not assume a normal distribution, the values

based on it (e.g., SD, Skewness, Kurtosis) are not presented in Table 2.

Table 2

Descriptive Statistics for the Sorting Test

Timing n Correct % Incorrect % Total
Pre 71 938 40.03 1405 59.97 2343
Imm 71 1377 64.74 750 35.26 2127
Pos 70 1235 53.46 1075 46.54 2310

Note. “Correct” refers to the number of correct answers in the sorting test and
“Incorrect” to the number of incorrect answers. Pre, Imm, and Pos stand for
Pretest, Immediate posttest, and Posttest, respectively. The mean accuracies
for the three timings (Pre, Imm, Pos) were 40.03%, 64.80%, and 53.46%,
respectively.

The final model included the main effect of Timing (Pre vs. Imm vs. Pos;
Imm, Estimate = 1.56, SE = 0.30, z = 7.63, p < .001; Pos, Estimate = 0.84, SE =
0.14, z = 5.90, p < .001) and the random effects of ID (participants) and Item
(questions; see Table 3). The random slope for Timing was included for both ID
and Item. Multiple comparisons were performed for Timing, given that it had
three levels. The results revealed that the accuracy of Immediate posttest (taken
immediately after practicing shadowing in each class) was significantly superior
to that of Posttest (taken after completing all the classes) and Pretest (taken
before commencing the classes). Furthermore, the accuracy of Immediate posttest
and Posttest was notably higher than that of Pretest (ps < .001; see Figure 2).
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Table 3

Final Model for the Sorting Test

Random effects

Fixed effects ID Item
Parameters Estimate SE z )4 SD SD
Intercept —0.64 0.30 -2.14 p=.033 0.86 1.58
Timing: Imm 1.55 0.20 7.63 p<.001 0.79 0.92
Timing: Pos 0.84 0.14 590 p<.001 0.43 0.62

Note. Number of observations = 6780, n = 71. Model formula: Accuracy ~
Timing + (1 + Timing | ID) + (1 +Timing | I[tem). “Timing” refers to the time
when the participants took the test.

Figure 2

Effect of Timing on the Accuracy of the Sorting Test

Note. Pre, Imm, and Pos stand for Pretest, Immediate posttest,

and Posttest, respectively.

Regarding the enhancement of repetition (reading-aloud) speed through
shadowing (RQ2), logistic mixed-effects modeling was applied because the
residuals of the model built with linear mixed-effects modeling were not normally
distributed. WPM was divided into two categories: WPM above the median was
classified as High, and WPM below the median was classified as Low, which were
labeled 1 and 0, respectively. The response variable was the probability of High
WPM. The model was used for both classroom-learned dialogues and control
dialogues not covered in the classroom (refer to Table 1 for specific text details).
The model checked whether the effect of shadowing could be observed for both
learned and control dialogues (those not learned in the classroom). Table 4

presents the descriptive statistics of the reading-aloud test.
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Table 4

Descriptive Statistics for Reading-Aloud Test

Timing n High % Low % Total
Learned

Pre 71 370 47.38 411 52.62 781

Pos 65 480 67.13 235 32.87 715
Control

Pre 71 146 34.27 280 65.73 426

Pos 65 158 40.51 232 59.49 390

Note. For the learned dialogues, the mean WPMs for the two timings (Pre,
Pos) were 103.49 and 117.55, respectively, whereas for the control
dialogues, the mean WPMs for the two timings (Pre, Pos) were 93.67 and
101.48, respectively.

The final model, encompassing both texts taught within the classroom and
those not learned in the classroom, contained the main effects of timing and
condition, as well as their interaction (Estimate = 1.25, SE = 0.29, z = 4.28, p
< .001; see Table 5). Given the statistical significance of this interaction,
subsequent simple-effects tests were performed, revealing that the impact of
timing was significant for learned dialogues, indicating that WPM in the posttest
was more likely to be classified as High WPM than in the pretest (p < .001), but
not for the control dialogues (those not learned in the class; p = .143).
Furthermore, the effect of condition demonstrated significance across both
timings (Pretest: p = .024, Posttest: p <.001), indicating that WPM for dialogues
learned in the classroom was more likely to be classified as High WPM than were
the control dialogues (those not learned in the classroom) at both time Pre and
Pos (see Figure 3).
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Table 5

Effects of Timing, Condition, and Their Interaction on the Probability of High
WPM

Random effects

ID Item
Parameters Estimate SE z p SD SD
Intercept -1.11 0.49 -2.27 p=.023 2.32 0.94
Timing [Pos] 0.60 0.41 1.46 p=.143 2.77 -
Condition
[Learned] 1.81 0.51 3.54 p<.001 0.87 -
Timing [Pos] *
Condition 1.25 0.29 4.28 p<.001 - -
[Learned]

Note: Number of observations = 2312, n = 71. Model formula: Probability ~
Timing * Condition + (1 + Timing + Condition | ID) + (1 | Item). “Timing”
refers to when participants took the test.

Figure 3

Effect of Interaction between Condition and Timing on the
Probability of High WPM

Note. Probability refers to the probability of High WPM. Control
refers to dialogues not learned in the classroom. Learned means
dialogues learned by the participants in the classroom. Pre refers to
Pretest and Pos refers to Posttest.

These findings align with the conclusions of previous studies (Hashizaki,
2021; Miyake, 2009) that shadowing contributes to enhancing both the repetition

10
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speed and retention of MWUs. Additionally, given that this study employed
paragraphs as shadowing materials, the results corroborate Hashizaki’s (2021)
findings that progress in repetition speed and the retention of MWUs are
facilitated through paragraph-based shadowing (i.e., shadowing using materials
larger than phrases or sentences such as paragraphs or dialogues, as used in the
present study).

Thus far, the results of the analysis above have shown that shadowing leads
to both the improvement of repetition speed (reading-aloud speed in this study)
and memorization of MWUs. Which of these comes first (RQ3)? That is, does an
improvement in repetition speed lead to the memorization of MWUs, as Kadota
(2015) argues, or, does memorization of MWU come first, and do these
memorized MWUs improve repetition speed, as Hashizaki
(2021) states? To address these questions, two steps were taken: (1) calculating
the improvement of the sorting test and the reading-aloud test, and (2) modeling
the calculated scores (the improvement of the sorting task and the improvement
of the reading-aloud test) as both a fixed effect and a response variable. If the
improvement on the reading-aloud test predicts the improvement on memorization
of MWUs, then this supports Kadota’s (2015) statement that the improvement of
repetition speed leads to memorization of MWUs. On the other hand, if the
improvement on the sorting test predicts the improvement on the reading-aloud
test, then this supports Hashizaki’s (2021) statement that memorization of MWUs
leads to an improvement in repetition speed.

The calculations for the improvement of the sorting (SortImp) and reading-
aloud (AloudImp) tests were as follows: Sortlmp and AloudImp represent the
extent of improvement from the pretest to two posttests (the immediate posttest
at the end of each class and the posttest at the end of the semester) for both the
sorting test and the reading-aloud test, respectively. The scores were calculated
for each dialogue learned in the classroom. For Sortlmp, as each dialogue
contained three MWUs, the potential improvement ranged from +3 to —3. For
instance, if a participant scored 1 point on the pretest and 3 points on the
immediate posttest or posttest, the Sortlmp score would be 2 points. Conversely,
if the scores were 3 points in the pretest and 1 point in the immediate posttest or
posttest, the Sortlmp score would be —2 points. AloudImp is based on the WPM
for each dialogue and could be either positive or negative. For example, if the
WPM score was 100 on the pretest and 150 on the immediate posttest or posttest,
the improvement was 50. Conversely, if the pretest WPM was 150 and the
immediate posttest or posttest WPM was 100, the improvement would be —50.

Tables 6 and 7 present the descriptive statistics for AloudIlmp, and Table 8
presents the descriptive statistics of SortImp. The effect of Aloudlmp on SortImp
was modeled using linear mixed-effects modeling. Regarding the effect of

11
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Sortlmp on AloudImp, logistic mixed-effect modeling was applied because the
residuals of the model with linear mixed-effect modeling were not normally
distributed. Regarding the reading-aloud speed (WPM), Aloudlmp was divided
into two categories: Aloudlmp values above and below the median were classified
as High and Low, respectively, and labeled 1 and 0, respectively. The response
variable was the probability of High AloudImp.

Table 6

Descriptive Statistics for AloudImp

Timing n M SD Min Max  Skew Kurt CI low CI up
Pre-Imm 71 24.90 28.10 —47.40 92.30 -0.13 0.46 18.30 31.60
Pre—Pos 64 14.20 26.40 —50.60 73.50 —-0.12 -0.05 7.63  20.80
Note. Pre—Imm indicates the improvement in WPM from Pretest to Immediate

posttest. Pre—Pos refers to the improvement in WPM from Pretest to Posttest.
The n for Pre—Pos was 64 because one participant did not take the pre-reading-
aloud test, and seven participants did not take the post-reading-aloud test.

Table 7

Descriptive Statistics for AloudImp for Logistic Mixed-Effect Modeling

Timing n High % Low % Total
Pre—Imm 71 365 47.93 336 52.07 701
Pre—Pos 64 327 53.55 377 46.45 704

Note. Pre—Imm indicates the improvement in WPM from Pretest to Immediate
posttest. Pre—Pos is the improvement in the WPM from Pretest to Posttest.

Table 8

Descriptive Statistics for SortImp
Timing n M SD Min Max  Skew Kurt CI low CI up
Pre-Imm 71 0.75 0.49 -0.90 2.00 -0.13 1.21 0.64 0.87
Pre—Pos 64 0.42 0.37 -0.64 1.27 -0.44 0.35 0.32 0.51

Note. Pre—Imm indicates the improvement in WPM from Pretest to Immediate

posttest. Pre—Pos is the improvement in the WPM from Pretest to Posttest.

The effect of the improvement in the reading-aloud test (AloudImp) on the
sorting test (Sortlmp) was statistically significant. This means that the
improvement in repetition speed led to memorization of MWUs (Estimate = 0.09,
SE =0.03, df=978.08, t =2.89, p = .004; see Table 9 and Figure 4).

12
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Table 9
Impact of Enhanced Reading Aloud Rate on Sorting Test Improvement
Random effects
Fixed effects ID Item
Parameters  Estimate  SE df t )4 SD SD
0.31 0.32

0.59 0.11 12.93 5.56 p<.001

SortImp 0.09 0.03 978.08 2.89 p=.004 -
Note: Number of observations = 1405, n = 71. Model formula: Sortlmp ~
Aloudlmp + (1 | ID) + (1 | Item). “SortImp” represents the enhancement in the

sorting test, and “AloudImp” signifies the improvement in the reading-aloud test.

Intercept

Figure 4

Effect of the Improvement of Reading-Aloud Speed

(AloudImp) on Memorization of MWUs (Sortimp)

Conversely, the improvement on the sorting test (Sortlmp) did not show a
statistically significant influence on the probability of the enhancement of the

reading-aloud task (AloudImp) being High (Estimate = 0.12, SE = 0.07, z = 1.71,
p =.087). This means that memorization of MWUs did not lead to an improvement

in repetition speed (see Table 10 and Figure 5).
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Table 10

Effect of the Memorization of MWUs (Sortlmp) on the Improvement of
Reading-Aloud Test (AloudImp)

Random

effects
ID Item
Parameters Estimate SE z p SD SD
Intercept -0.08 0.26 -0.31 p=.758 1.59 0.53

SortImp 0.12 0.07 1.71 p=.087 - -
Note: Number of observations = 1405, n = 71. Model formula: Probability ~
Sortlmp + (1 | ID) + (1 | Item).

Figure 5

Effect of the Memorization of MWUs on the Probability of
High AloudImp

Note. The effect of Sortlmp was not statistically significant.

This outcome is consistent with Kadota’s (2015) hypothesis that shadowing
contributes to the enhancement of repetition speed, subsequently facilitating the
memorization of MWUs. Conversely, the results did not align with the premise
proposed by Hashizaki (2021) that the memorization of MWUs might lead to an
improvement in repetition speed. The explanations for this discrepancy are
twofold. The first explanation is that while shadowing indeed promoted the
memorization of MWUs, these memorized elements might not have been directly
related to the improvement in repetition speed. Notably, the speech rates (WPM)
for the texts used in this study were fixed (refer to Table 1) and participants were
allowed to employ slower versions of the speeches for shadowing practice. This
suggests that the participants might have memorized MWUs at the pace of the

14
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original text (normal or slow speech rate), possibly reaching a plateau in the
improvement of the repetition rate for these units. Consequently, it might be
hypothesized that a faster speech rate could result in the memorization of MWUs
facilitating the enhancement of repetition speed, although this supposition
requires further validation.

The second explanation is that the mechanism by which shadowing cultivates
memorization of MWUs involves two routes: immediate or delayed. The
immediate mechanism postulates that shadowing itself fosters the memorization
of MWUs by directing learners’ focus to the targeted items, an effect well
documented in the literature, as vocalization enhances memory (Fawcett &
Ozubko, 2016; Icht & Mama, 2022; MacLeod et al., 2010; Ozubko et al., 2012).
In contrast, the delayed mechanism suggests that shadowing enhances learners’
repetition rates, which improves their ability to memorize MWUs (see Figure 6).
This assumption arises from the understanding that improvement in repetition
speed is crucial for retaining longer language units in short-term memory before
transferring them to long-term memory (Baddeley et al., 1975). This hypothesis
fits with both the assumption of Kadota (2015) that shadowing improves the
repetition rate and leads to the memorization of MWUs and the counterevidence
of Hashizaki (2021) that memorization of MWUs could occur without

improvement in repetition speed.

Figure 6

Effect of Shadowing on Memorization of MWUs

4. Conclusion
This study primarily aimed to validate the influence of shadowing on the
memorization of MWUs and its underlying theoretical foundations. The findings
unequivocally demonstrated that shadowing indeed led to the memorization of
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MWUs and, importantly, the enhancement in repetition speed fostered this
memorization process, aligning with Kadota’s (2015) proposition, but not with
that of Hashizaki’s (2021). Based on this result, a mechanism was proposed
whereby shadowing fosters the memorization of MWUs through either an
immediate or a delayed route.

It is also of importance to acknowledge that the present study has several
limitations. First, the measurement of the improvement in repetition speed
employed reading-aloud speed. Although Kadota (2015) asserts that this
enhancement is a prerequisite for improvement in repetition speed, employing the
participants’ repetition speed of shadowing speech directly would have been more
valid. Second, the sorting test used in this study to gauge the memorization of
MWUs via shadowing may not fully assess whether learners can effectively apply
these memorized units in real conversational contexts. While the focus of the
present study was to validate the theoretical aspects of this effect, future
investigations should incorporate assessments that evaluate learners’ practical
use of memorized units, such as translation tests or picture descriptions, to cater
to pedagogical objectives.

Crucially, the present study did not explore the effect of shadowing on the
memorization of MWUs that were entirely novel to the participants. Before
commencing the shadowing, the details of the material, including prosodic
features, word meanings, and phrase meanings, were explained to the learners.
Therefore, future studies should examine the impact of shadowing on MWUs that
are unfamiliar to participants. Furthermore, the MWUs in the present study were
general expressions, and specific types, such as collocations, idioms, and phrasal
verbs, were not considered. The consideration of MWU types is important because
learning difficulty may differ by MWU type. For example, the difficulty of
learning opaque MWUs such as idioms, whose meanings generally do not derive
from the meanings of their constituent words (e.g., kick the bucket, meaning ‘to
die’), seems more difficult than learning transparent MW Us such as collocations
(e.g., ‘take a picture’) because learners must both guess the meaning from the
context and memorize the combination of words for learning opaque MWUs,
while they only have to learn the correct word combinations for transparent items.

Despite these limitations, the current study pioneered the direct validation
of the theoretical basis underlying the memorization of MWUs through shadowing.
Further investigation employing more sophisticated measurement techniques and
involving various types of MWUs that are entirely new to the participants
promises to yield deeper pedagogical and theoretical insights. Future
investigations could enrich our understanding of the mechanism of MWU

memorization and its implications in various contexts.
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The Changes and Influential Factors in English Use Among Elementary and Junior High
School Teachers:
Findings From a Longitudinal Study in Taiwan

KB FpH
DATH PN

Abstract
This study aims to investigate the changes in professional practice of one elementary and one junior high school
English teacher in Taiwan, with a focus on English used in the classroom. The data were collected on two occasions:
first in March 2019, and then between December 2020 and January 2021. For each year, classes taught by two teachers
were video-recorded, and interviews were conducted regarding their classroom practice and their English use
following class observations. The videos were transcribed and analyzed in terms of the frequency and the functions of
English usage. Furthermore, after having two teachers review their own videos over two years, follow-up interviews
were conducted to examine their perceptions of their changes and their English use in the classroom. The results
revealed that the elementary school teacher intentionally increased his use of English and the varieties of functions for
his English utterances due to factors such as participation in teacher workshops, teaching experience, and his beliefs
about English use. Conversely, the frequency of English used by the junior high school teacher decreased due to the
lenient guidelines regarding English used in the classrooms stipulated by the Ministry of Education in Taiwan, and

constraints of time and syllabus.

F—U—F : BEOIGEAE, FREAETOSTEMNN, JEEEEOME, Moz

1. IZC®IC

7=V M OBERNFECUHEN S T, $EEOER N2 HIF 2 EEHIETEImE o T 5,
TERMRL T, 2020 E L0 ZLE COHMNEREIREN Ch o 7 0GB/ VAL 5, 6 FATHRHI Y, /)
S 3, AFEAEITITET S AMNERETR B A ST, SCRMRE T T COTGEOREIFFH] & UCgE
TITH & &L CUREEA, 2013) |, BEOHES) & SGE N OMLIEEBEOMRE L /e > T D,
AWFFEEAT > T2 ATETIE, 2001 FI/INFRE S FE L 6 F4ET, 2005 FEITITV NGRS 3 4F-4E & 4 4B THE
FEOREDNMERIR & L TR ENT-, ET-BEORIHTTIE, /INFRORSEED b IRFE AT 5%
BN <, BAEmCEMET 72 & ThH/ANARE | AN BIGEOREMTHN TN D, RIS TIE 2018 4RI
12030 4F/ AV A VESE ) ABERERE Sh, MBS OEBRFFELMHE-T, 7/n— YUIERETS
M EBRLEE LTOBA 2 mb 57010, EFEEHIF CEROBGENOMLIZEY HL WD
(National Development Council, 2019) , ZAVE TIZAB O/ N O BRI O LRS- L= F
BTN OFEET D B DD (KA, 2015; FRIE, 2005; B4, 2014) Z DTN LTS 2720, AHF
J2%, A - SO INFRE DB 1 4 & BALH O RHEOZEN | 4%, B TOYFELHIC
A HTHMIBBR L, 202 b EZbOER A ENNCTHZ A HETD L
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Krashen (1985) 1%, SrEEfFciY, HIESEE (RWMECIIRGELRT) ([CX 2B ARE/eA > 7y b
WARERTH Y, FEEOSTEFELASET 57201208, FHEOFEBED L~L LV /D LT E L
NDA Ty b () BEETHD EFR L, 77 b7 b (Swain, 1993) R0ZHEO2ZH (Long, 1996)
HETENIRAIRTHLN, A7y MPREEFEICBWTHEEREHIZ R L TnD Z LIcEDb
UN AN

HERTOEINO FESTEOMFNCOWT, Ellis (1984) 13585 BIESFEO 2 MNTI2IE, whelk
[RY 20 BRESZECAN D Z ENEETHDH EZ > T DH, Wong-Fillmore (1985) 1, FEENHIRS
NIERESEZER L LD LT ARHCSIEEEENR I D, b _TWE, L LARNRE, B THAN
FEESIELEEZ L0 B, YO X ITHEHT D _RENITOWTIIER X 723350 FET %, Cook (2001)
i, A7y NOBLEDS BESFHEOMAITEE CH D L5805 5T, REEOMHILBIESTEOHR
HRAHET D72 DICHATH Y, HESCXOBERA A VHERLIZY T2, UEOBMET D, TA b
RN AT EAT D, BHERHERT D, A SN TBRCITREE A 5 2 & 24T LT 5, Tunbull
(2001) (%, HEfEZR SORESSORIO HGEZ BRfiR S8 5 1= O ORREFMIZIIFRET 52— 5T, HETO
HUTOMEEERZHEET 5 2 218, FREEORBEIENC 272723 0 Hviazan LA 5 LT\ 5,

HAT G SRS OFGEOREITIFETIT ), LW I HA RTA O, A HHEEICA
MmN 7e &SN C& 7= (I, 2015; J5fd, 2017; BEE 2011) , WIS HEGEST TIRZEELTH 2 L DH
ELLETDHEZFITOWTUIELNTH DM, M (2015) 1IREEOTERAHESE Len3n b L1 (BF
FE) AR LIZE LT, ZHMERIRA < AR5 HREIITEERED BRI D ERD LIFE LN ST
Sx0 (p.3) EIERTND,

FEREOBE OO AFESE L FEEOHE IO T, PO WO RIESE (72130858 7
EDX O, FiWEbh 00 HINE LT, B e URTE < OFGEIIEM Th CE -
(De La Campa & Nasaaji, 2009; Duff & Pollio, 1990; Eguchi, 2012; Izumitani & Sato, 2016; Macaro, 2001; Pen &
Zhang,2009) ., DuffandPollio (1990) 134V 7 4 /L =7 KFLOINEFEORZE 13 7 T AT, Hifio BiES
SEOMEHEIE & B SRR IO E %2 5.2 BRI OW TR 21TV, TOM AR 10%0>5 100%
Tholz, ETHET~DA 2 Ea—OFERIND, SIEENCEREL 52 28R E LT, SiEd1~7
HBEOHEFOHA RTA 2, ENE, b, ERRHENHED 5 2% 2%F % (p.161) , Pengand
Zhang (2009) (ZHED 4 SO/NFET 4 NOHEFTIT-72 16 DFFEOFHEEFE L, BMOFGEOM
FHRZTI U2, ZEREOFSEOM AEIAIL 59% M5 94% Th 72, 7o, #AiOREE, THT
v 7 HERe (S35 RV LOESCHEEOFREME) |, hanuikee G s AR Y 7 1iiala=r—
vay), arhe—ulEE (VAR ALN) O3 DG LT, TORR, BIMOFEEDORE
DIFEAEET HT I v VHEEER DTN Edbhote, E5IZ, FEEEAICK e iidd
BHIZOIZ, 4 NOBHENIA v 2 Ea—%ER LizL 25, HEMIREETHFRLL M52 i3, &Eo
RERORHEERSE L EBZTRY, FUEEHAT-Y, 7T AER LIV HEHCIE, Jeisfl
BB I3 o7z L8l L7z, Tzumitaniand Sato (2016) 1%, HARDEK 2 SEOHGEHN 1 44, %
1, 2 EEDOBFEHINA 1 £ A RIBIT, HMOREETO HATEOM M & HF R 2304 Lz, 3 A%
FOFEEI NI e o722 b b 67, BAGHEROFIGIT 1.2%05 62.9% & RERENH Tz, £
JoA U B a— CEBRGREOR R D, HETOSTEEMIL, AN E D HUIRENRZ B LT
WD, EESTAMIERIE Y, AEICE VL OFFEEARIE LTIV, LT o7 KO ZRBIm N ZER
ICEEND SO TV D,

INHOWER, SiREEICKT 5 BESHH & REEOBMICONT, EReHl, FEEOEE, 7

&
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ITAET A DEA T, IO EFEFERICONWTOEER EDOERIZLY, Bl ol fER AR LTS,

LU, B B AS CHEE 2§ DS NE & A E20 BRGSO K 9 72 EFL (Englishasa
Foreign Language) BRBRIZH HIENCIWTIE, BifinsMe—, 7013 E75 BESIEOA 7y MRERD
9D EMEL, BENTOEMORESH ORI - S 20t o L Bbhbd, bHAHA, CD
HBLEOTFFA o H—F v b EOBEEDORFEERA DA Ty FHARETH DN, Mah CIREETTH
FRMOZIT T3 O willingness to communicate (WTC) (27T ADEE 5.2 5T /LD 55 (Sato
&Koga,2012) LW HHELH Y, FEE~OEWE T OBLEND b, FE CTOHRROTGEMN I EE
BEER-TLO LB 61D,

AR X I B SRECRREOME AR, R BEM, SABEICOW TR 220 A x5z, HiEi
(kR & 7RIFFE3 e SIVTE T2, FERROHE COBURHEROSEERICERZH T, R U2ty
(ZAFFFE LT b DIl 7euy (Oga,2020) 2, AHBFZE T, HE COBIMO SFEMHEHOEES & 202 b4 5
SEOE IS & RERED D RAY « EANIHSITL, D& 5 RN O STEE NI B L2 52 50
D, PRGN, BI~OEREIDOA v Z Ea—, U—r a7 « BEHEDO#E NG GNNTT 5
T L ERIRD, HETOBIMOME « ZIbOFEEEE B LT, HEHHESLIFEEHRON A RT A1 Ak D
by MIRVELEEZ D,

AT T D3 2%V Y—F /= 2F =z RQ) & L7z,

RQ 1. #fiDTeiEOfE MR IR & & bIZED X H 1T T DD,
RQ2. ZHNOFFEOME AR R IR L & HIZED X T T DDy,
RQ3. RQ1 & RQ2 THGMNIR > 72 b AT &k 2 L= BRI,

2. BFFEHE
2.1 &
RTINS + FHEHO LD DB 1 40 &, ALlO D BIT | 4B LT, &
1 RO BN & et s T ADERE 7T,
#1

NFIEEI E PRI 2 Z 2 DIFHR

7 — A USRI AR R TR BEIE Y Bl < O HdR xR
2019.3 INESAEAE 244, 404y What subject do you like? 142
2020.12 INFSEEAE 214 404y What's wrong? 3434 H
#2

FEREWN & TR 2 Z 2 DIFH

T — A AL R Eaie RS PR RENE v BB TOHEERRR
2019.3 HEAR ) 234 455y FRE R 1422
2021.1 FREED AR A 3044 454y KK 344 7 H
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BIECILAE, D rulc kv, BEORAANEDIEFITD2 L, WEORRNIC /2D Z ERHLVE NS
RAR B0, 24 & LBUED/ N CHEER SNDENE, HE-Cris it in & CIm itz L
Wbk DZ EThD, RPICENENOBUED/ VIR, W CORRTE AR U, /INFREERIE S
FEORMTHEETE LTEHINTEY, JFEOHREHZ TNWDH LD L Tholz, HFEEINZOVTIE, /)
PN IELTS6.0 (et 1 AkFAY) %, FRoPtdilias IELTS7.0 (B%kk 1Y) ZRFFLTH

D, A X B 2RO H KRBTSR GE 436 L QU Ve, $£72 240 & HRYBE T TESOL D5
ZEELTEY, WEEPSEHEICBO T, SO &SI E R - - SE S L S 2 5,

22 T—X

201943 A (DIBE14EH) & 20204 12 A~2021 451 A (LIR24EH) @21\, F—XIUEETT-7-

GFE 1, 228) . VFEBITABICEN UBELERE], 2 0% 2 4 OIS 0HE CoYE/ A
HAZOWTA X B a—% ToT, 2 HEHIZOWTITa 1 T CEEEREE L I ThH - 72721,
HEARND R U125l % Google K74 7 LTy =7 LTH B, gD Ehl 2 0%, Zoom (2
TR EFRRCA v 2 B a—% 7oz, REEMIE, BENoREE T - AOREE L HIcaTEX
HEZ Lo, &I LISSGENERE R R E AR BT, RERER NSO E NEZRAD,  HEFE
NNIFEENELTNTF = v 7 2 T-T,

FRET—HITINA T, 24 0HENE, 25O AFOREHEZHEL CH LW, 1FEHE2FHD
AL, LU S U, ZOERN, £-BEOSFEFRICHT D1E8C20 T, Zoom LT
TAR—=T v TA U FE a—ETol 2022 4 11 HIZHEN) . £z, ISR EmL T, A7 4
v RICZ T THERBIN LU — 2 > a v T E RIS L TH o7,

2.3 T—FHHT
231 RQ 1 FFEOMEFMEEE

2 WS ORFEDOEEZR I LI bBEMOREET a4 kE ML, UTOFETHIETo7e, £THEE
RS, W - AAEOLRIOAROIEEIRI L, —FEH 0T T, —HEEE R ET 729012 AS-
unit (Foster et al., 2000) ZH:H L7~

HEMORFRL, —FeEmC, 1. BICHERE, 2. FIC9GE, 3.0 PERE+HHGE, O3 DI fELE, 20
%2, EITHGE, OFRFEND 1) BRE - AT A R - BIROFA LT, 2) UL, 3) EEOFRGEOMRD
KL, O3 2&HFHEH LIz, Db 3 DI ESNIIEEE, BhrCAEEDTGE 2 L, BELSMNOEXIZ
Lo TEBEZIT D EEZ NG, FlzlE, BRELZFALD, WESOAEICHEL ) B — hSE720
T 5 RUNORERPEEX 72020 LS T, BHEINHET (L0 ZL DIGEEE-TWD] EEH &I
T2 B2\, 22T, RO 3 DOWTIUS GG IV W BENOSGED RS2 [HENHMEH T 2 X
Eho T LEIGE E#L, [EXA%EE (Intentional Utterances) | L4317 7= (Oga,2020) . #
Ri7S, $ECHEHT 2 0GE2H0F 0 LB 22, £ OEMIEZ OBEXFPRFEOEHEEIC KIS
EEZT, XoT, BHIOTGEOMAMEEICOWTCIE, Fiio 2. LICHGEE, 1) #HRE - 2T AR -
B OBEA LT, 2) KU, 3) AfEORGEOMD KL, 4) BERIPERE, O 4 D150, 14FERE 2
- OFGEEL & RIS A Lol LTz,

232RQ2 #5358 (BEAOFKEE) O
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RQ | TH BN S - BT OB R4 27— 0 7 U A~ (Oga, 2012, p.35) IZHE, LD 8
SOHTF DY = T BT Y — R ARIEDBINE 2 4 OR3Pk U 7= Featlil e, /N2
#Ulio>FEs % EST  (Elementary School Teacher) ,  *-ifio>&a5 4 JHT (Junior High school Teacher)
TR L7z, 50 YERIEE SO, 1IZoWTIE, AR CIIREEDNBIEE SV o To7od, EF DR
L7cBilzrR Uiz (LU BEIOFERRN IO £ 5

I BELEDDDOIGE Wb D 7 TAN—IA 7Y v aldI ZIPESND)
EST: Turn to page 23.
JHT: How do you spell ‘hotter’?

2. HEE . 71— - XOBARLHH] (P S NTEAFHORBLORHE RV /WU T5)
EST: (A2 OMizfi Ln L727A35) What's this?
EST: (Sweet teeth ™ ARFZ) I'm fond of eating desserts.

3. 3L
EST: You put ‘s’ at the end.

4. TITAET 4« KU TRALDHH Ob—T 4 AR TWDT 7T A ET 4R R AD
FERE 1~ T D)
EST: So, we are going to play the game called ‘Pass the teddy’.

5. AR OB (ERCHUE O UL FHEOE N ZRT %)
We call our friends X chan or Y kun like Mie chan or Yuji kun, but in English-speaking countries people say
just Mie or Yuji.

6. Small Talk - “FEEDIEFEIRDINNIKIT D 3 A 2 MROINE - FEEORS AT HE S &
THREE Gl L FEEROBROSH LA 2T ay)
JHT: (AFEN BRI E W= T35 BV LTC) EIHy (Je2ED) eyeis very bad.
EST: (Bi&45S L “What's this?” &BIWZERNT L TILA (FA) | L8272 REICH L
) Mg (F8) , you said muscle.

7. BERT A=y 7 AFEE (L HEETH, SHiTRE-72 25845 S 820 LIsaldds sy
R D)
EST: Leg lag.

8. Mt FHiOMY F « EFL 1235 7 DL ZITH T E ARWRGHE)

BEHEEZ LI ED 8 7 IV —Z05aMk, 14FEH & 2FEHOAT 3V —RIFEEER & FaEEG 2 bl L
72

233RQ3 E{LOER

BETOREEES 14ER) , £ =7 LTH Lo R EEmiiREs Q4R , Rk
BEBHARLTDEEICONWTA v X Ea—E ToTe, 72, 2 NOHEIN AL AEOREEILEZD
S, HETOSHEHFMIONTEDL TR THBDONZHLMNIT A0S, 2 55O 3B
Z2 NOEICATH O, 14ER & 24EADE, FOHERK, HETOSEHEMTTAES, D3
DO, KHANC T+ —T v 7 A o H ¥ 2—% Zoom ETH-7= (2022 4F 11 HICEN]) , 74
B—7 v 7 A2 2—TlE, RQ1, RQ2DHMTFERNGEE HINA, FEOEEEIL, |
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FH L 2FEHDORERDBEIA~DA 2 B a—fER, Rk T4 T4 EIRH L TH b o 2AHESR
TU— v ay FTOWEELBRLARND, Tk e ERZHEST-,

234 FHERSU—27 T a v TORE

AW A B LT, T4 v RIZZTFTHE L S LIe Y — 7 > a v F12onWT, HIE, 57T,
TR, WA, & THROBEEMERE L Tbbolz, ZOMRE 7+ —T v 7' A U X Ea—DF
BB L LS I i E1T o7,

3. RER
3.0 NFEREGEHED
I TIOHTHRISR Y 7 AD 1 48 & 2 FHOBEOTN A EICHA L7, 3 20 RQ OFER%/E
W7,

311140 L 2 EHOREDTN

L EHOEED by Z13BFEOE 25 What subject do you like? CTh-72, FHETIILT, 7
RVl =50 TAY ) = NCHREOMEME (SFETOREHLRTZ 71285 T0D 5
DOFfEE LT, 4205 T 2OREREIHLOFIZE LWEETHTUIDTNS) ZmL, Zi—
TRHIBRAT LTeAR U A hAR— RICE R 2 E T, TOBEF LIEEOSEDT = A —va U a RAERNR
51 FOBEZADEETY, FEMEDTCE ) B — h SERHB BN T RETH -T2, 24EH
TIRDER T RCIRREIZ OV T OEBLZ F.5 What's wrong? 37—~ DIFETH -T2, A7 U — KD
A7 7R LWhat's this?” TEAT 2D & & BT, BREATRWEDE M BIE L 7RI B FRIFHTEA LT
Wz, ZDOk, ‘Passtheteddy’ WD T T 4 BT 4 EIToT, ZHUIK FORN HAEFRICH
PETCRELTHE, FENIEES2EZATONS DL 5> TV D BEMNERICE 2D &V ) NE
Tholm, EIZY A= 7 OEREERIT -7,

3.12RQ 1 FFEDHEFEYE
F 3RO ORT A ASES LI23 >Oh T ) —IE LT b 0% R LT,

#3

INEEEBIONE N Z DK

T ZWER] EICPEEE RICKEE PEEE GRS

2019.3 554 233 19 806
(%) (68.7) (28.9) (2.4) (100.0)
2020.12 532 233 52 817
(%) (65.1) (28.5) (6.4) (100.0)

HEROREHEEFEL, B ERE L BICIGEORFEIIT L A CERITR LRV, 2 FEHORETIE
FPERE+EEEO TN 19 )5 52 ~, FEEEEIRIE 24%1 5 64%~ L2 TWAZ Lvbing, HiE
FETRGEORGHIIL, “Imallears PeHZET (BAEMHIT2) » X I, FFEORICHERE CEMZ T
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KE WA

T5HD, 1424 long-legged? (Long-legged I & H WD ERETT 0 ?) » L ISGEOREROMOMNT &
THHO, “KJE unny (ZAUL runny TY) 2 L FGEE PEREA MEEICBE - b ol Cikx e 2 A
DIEFEIBIEZE ST,

F3 DOLIHFEORTEE I DIZ45DOH T I =2 LT-bONE 4 TH D,

#4

VA R E e )

Fo g EREsEE Ry PO ATAR pomnirl At

ERE T
2019.3 55 81 85 12 233
(%) (23.6) (34.8) (36.5) (5.2) (100.0)
2020.12 98 106 17 12 233
(%) (42.1) (45.5) (7.3) (5.2) (100.0)

FIWRT IO, 1, 2FHD, EITRFEORGIITEAITR D> T203, ZOWNFITITE L) 8l
B3Nz, 2 BHIXERAIEEEOEDN 55 005 98 ~, FIETE23.6%00 5 42.1%~&, Fiz RV LOREE
b 8175 106 ~, FEEEIAIL 34.8%0°5 45.5% ~EHZ TWD Z EBNbnD, D)5, HFE -
ATA N« BAREFATEIEIAL 85 705 17 ~, FEEEIG D 36.5%0°0 7.3% LR L T\ 5,

UL EDSHHERN D, ZO/NFREAE, 1VEB TR - 274 K - BUREFRAIRGE, KOTHR
VDT HDHERE, LD 200, EICHGEOFGED 7 E|%2 5D TRY, BRI RAED 4 550 1
FRE LD ole Z ENbhotz, 2H1E, RUABR—FEZLNELO0, ERPPERED 2 59512 % T
2FBICEL 2o TRY, RULEBEKVEGE CRICIGEORGED 9 FLL 2 5 b 77, HfbE - A
TA K BAREFRA TSGR L T2 2 E AR DN e o 72,

3.13RQ2 HE5E (BXHIFERE) DOFEAKAE
BEMO FNTRFEDFFEO N OEXNIHF 2 8 DDOHT TV =T LT bDRERS THDH (p.24 5
)

o
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5

ANFIEERN O BRI T 7 ORERET T

fii FARERER 1 7 =) — - mw? - ZMQ?
FAEE REEEIE () AR FEREIA %)

1. FEEZED D TDDOIGE 49 89.1 50 51.0
2. HiEE - 71— X - LOEARHIH 3 5.5 32 32.7
3. SCEOBIH 0 0.0 1 1.0
4. 7T 48T 4« KU« 7T A MO 0 0.0 7 7.1
5. LRI O] 0 0.0 0 0.0
6. Small Talk > HEFDOHFEITKTHa A ME 2 3.6 2 2.0
7. BERT =y 7 ARE 0 0.0 4 4.1
8. Z i 1 1.8 2 2.0

Al 55 100.0 98 100.0

S5 L0, VFERIZEXIREGED 9 BT @9 %50 23, 1. SEEA D 1D DIGEThH o7 2 &N
Db, 2FHY, | EEEAEDHTOORFENRE THHZ & (505565 1TV ITRD, EER
FEEROMBDIEZ TN DT, FEEEIATE 51% & KIBIZ T Y, IWWNT 2, HiFE - 7 L—X « IOE AR
FHA (32 38RE, 32.7%) DI L FEERIE D RIBIEZ T, Fio, VR R o7, 4. 77
TAET 4« KU T A RNEOHY, 7. BEST 4= 7 A, | FEHECTlLb D, 3. UEOHH,
D 3 OO FISEENHTT- 1> TH Y, 24HEHIT T ERICHS, 10 E<OETIEZHH LT
722 EnbhoTz,

314RQ3 ZMLDOER (fvF¥Ea—Lb)

ZITIEL, 2EAORERDA A a—L, 2024 11 HlATom 740 —T v FA LA E2—D
FERABIR L5 RQ 1 & RQ 2 DEKOERICHOWTHET 2D CAFA ¥ B o —mdEasHh)
HECOIGEHINCONT, | FFHOREZROA V¥ Ea—TCL [HEETRELZTL008RVOIED
Mo TNBEN, LALMENTRNASDOTHINIHE L LERDRROEE Th o7z, 2 FHOEE%
DA B E2—TiE REIZE > TUIRFETHET 2 EBMBEROTEITHEIITLTND, Yo7
RYFEEL 720, SEEORICHEREZ S ) LI LTS EDRIETHT, 20 299
D JEEEMED) LIl TWA] W) SEEAKIM LT, 245 HILERINRGEIEE, #I6& bmL
TV (F4) [FEEORICHEREEZS 9] LWHSHEEY, TERE+IGEDREEH R Tz (ER3) .
WIZT7 80 —T v T A X E2—TlE, HHIANI1FERE 2FBOETAZHMELTL B, 2 4
HoZHb, ZO3ER, HECOIGEERIZHT HEE, D3 D20 THELTH Holz, TORRE
NEZR~_5, £9° 2 4FHOZIZONTIE, 1 AFERIZE ST P EREE 0 OSCERGE
KOWET, T OPERERZITY, WEICIGE TR DM E 52 TR o7z, 2 FRIFR
FEVMER, TV T4 BT 4 il U CORBEICRTEOWS A 520 ZENMRD) LRI, E7ESEHIC
SONT, REFOHNRLVAFEEZL->TY T v 7 AL, FRELTHNAEIITELS] LEELE,
BALDERNZOWTIE, FEERRATEATS Z L LU= v a v T~OB, LOREES-, Z0 2
FUZOWNWTEBIZFELL W= E 24, FEERICOVW UL, ERECHEEEZHEZTW=0T, /h
FED BRI DRI T RAIOD 2 R & THRMATED, BRERTeZ L2k 0 WEICTV R 7-%
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KE WA

HENTEDLLITRoT] EWVWHZEThote, £z, BENICED L ST —7 v a v FOWHEN I
FEDIEFHDO NN D2 N > e DW= & 2 5, 2019 4 8 HIZ T T A U B A0 English Teaching
Assistants (ETA) & @ Co-teaching OV —72 > 3 v, 20194510 HIZZIMLT-, ETA & &N OHT
& ? Co-teaching DT —7 3 5 v FNIGEL AT HEF =3 3 Uo7t D EThHhotz, AT
AV ECHRELTHE B0 200U —7 v a vy TOBNBORBAIEE LT, [ETAIZERED (RGE%
Bo) @I L0, BERT VAT A TTD, TITIUTA—NA LT ) vy a OFRFENTE
51 TASIRES T SUERS BN S IV TF v — 3 v 7 WMERTE 5 Ry 7 AN —FiFE7, Zh
FWEIGZ D ZEIFEER] TZ0oU—7 v a v ATENT 52 & THRENLN 72 Lo lziy
FATRARA S IRRZIT SN, TRSDI A RN, SEEAM - TREEAT DBk & B2 K
CLTCWALZERIDNZD, 7272, 1-HO hE > 775 Whatsubjectdo you like? TodH->7=DIZHAT, 2
FERIRO AR ZT42% What's wrong? &RT 4 23— 24> TEY, HLWHEESCRILZ JGECEA
9% (] “What's this?” & F > THSDOEEZREST) ZEDRFLThHoTIEbBEIOBND, DL
WL THW=E 24, NAFEHORSIUL 2 FHO X RIEILTE D272 LWV I BEZDHIZH)
Tho7T,

BETCOIGEHAICHTHERICONTE, [REORGENZE XD &, WGEOHRTIREZTHIZ L
RT3, !—'ED 1230 2> TUOTIE AR ODR, AIFIEE & PERE 50% T2l L ko & L
TV, FERINCIEIEGE 0% ERE 30%E THh > CTIT& 72V EE L, 1EHORERA 2
wﬁ@f%%f%%%#é@iﬁw:aibmofwéﬂ BISHTEE L) o [ L ik 5 &
PR HICOW TR 582 b D, FlACIGEZ IR 5 & LTV DARRFD D D 2 T2,

LLED Z &0, BERBRBRATA T Z LIC L B8 & L CORE, FREHERITHT A5 0581k,
é%KU%?Vaywaﬁm,:@3ﬁ#z@ﬁwal%%ﬁ®ﬁﬁﬁE&ﬁ%%%@%m_O&#
ST EEZHIND,

3.2 AR
ZZCIONTRIZR Y T A0 1 HH & 2 FEH OO Z B HICHIA L7-t, 3 2D RQ OFER%A
\ZRT,

321148 L 2 FEDEREDFN

L HOHBEROFRIETIE, T 7 ay =y X —% o THAI - AR Lok Z18E8%, 7—
777 OB R S8, AECH TTOERNROIEE A7 ) — I LI 21T o7z, EDH%RA
7 =22 ORI D NDIREN TN DIEOFEEM L, AR SN key words 21l
ML, HEsROBENELEATT2, BENA SIRE L722 ADZ T A AL FOFHELHY, AEEIAH
(ZHR AR, U CONIAI AN IMESToie AR RER Lic, 0%, VN —7HIZ iPad & it
L, RSNz A NOBEMBEE RN, 2EHOREIIRAEOE LDORETH -7, Will Z{f
STERNIEOMFE, FAIOEERICEHEL, & BT & > IR AT DL O/EY FEREL
RBEE L, BHRICEWEREOEMEL EECH TTEZGDEEZ L TN )i Tho
7o 24EA ORI TIRE T T,

322 RO 1 FHFEOFERFEE
BAEOHIMORGF L EFEZ L2350 T TV~ LI=bDER L= DN 6 ThH D,
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ANFEAREIE R DY D ZAL & 2 DEN —HBE I BT RIS O R A S5 —

#6
TSRO S e DOPIH
T WEERY  EBICPEEE RICHEE PERE R (i
2019.3 417 122 44 583
(%) (71.5) (20.9) (7.5) (100.0)
2021.1 624 96 44 764
(%) (81.7) (12.6) (5.8) (100.0)

#6 733‘/%@”41 N, VERIZHAT 2 HFHIIREREFHE, ISP EREORGE L OREEEIA & b
ZTCND, W EICHEREORGE, FEFEE & bITl-TRY, #HiAEGEE HE 0 I hERE
ZHUTHERITS T2 LR35, 3£ 6 OFEICIGEOFGEE 4 DOHT A —IZE LT REZR 7
W7,

*®7

HIZZEEERI D [T H575) DR
Fo g EREsEE Ry POTE AT AR S phomnirl At

ERE T
2019.3 23 53 6 40 122
(%) (18.9) (43.4) (4.9) (32.8) (100.0)
2021.1 3 29 40 24 96
(%) 3.1) (30.2) (41.7) (25.0) (100.0)

LAFEBIX RUADEEGES (53 F&56, 43.4%) % 5o, RO TERDFRGEOMD KL (40 FE5E,
32.8%) 3 FHICEMMIEGEE (23 656, 18.9%) DIETHGE, FHafHla L blcdh o7, 2FRIkeD
LHEE c AT AR - BIREGATISENHE 2 2RO 4 BlEz 40 %55, 41.7%) &%, T RY
v (20 F&EE, 302%) EAEREOMRDIRL Q4 F8EE, 250%) NEDToN IO 2 OISR, FanEIA St
2 Lz, BIRIREGTI 900 3 55t LB ST, BB 3.1% & K07z,

U bo X oz, ZohFgii 1 £E, 240 & b REOPEREEZEH L TREEEZ1T->TRY, 24EH
IS HIHEES Jré?ﬂt FEFEOFGEEL, I OIZIFHFRE - AT 4 8« BRETOIGENHEE L, B
FEHL 1 FEAH LD SHITED L WD Z EMHLNI ST,

323RO2 %55 (BXWZEEE) OfEFkkRE
B O LI EFEORFDO T OEXKIFTEE 8 DDAT TY —ICHHELI-bDEE 8 ITRT (p.24 &
i)

o
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#*8

PR D BRI 775 ORERED PR

o L 2019.3 2021.1

ERsRsy 7 =) FERRER EREEIGS (0)  FEEEEC REETIE %)
1. LD 572D DYGE 20 87.0 0 0.0
2. HEE - 7L —X - LOEARH 2 8.7 0 0.0
3. AL 0 0.0 0 0.0
4. T T 48T 4+ KU« TR MO 0 0.0 0 0.0
5. SALHITE B DR 0 0.0 0 0.0
6. Small Talk OB HDOIFEITKITHa A Mo 1 43 3 100.0
7. BERT A=y 7 AfEE 0 0.0 0 0.0
8. F Dt 0 0.0 0 0.0
&k 23 100.0 3 100.0

VEERIL, | BEEAED 272D 0UGE, BNEDFLALEED, 2FRIX 1T FRICERL TV
“Open your book to page 44.” D X 5 R PGE b B SNT, “Pmugly” RELAERFLITTHRESVED
(&2 3 BT >7eDZx (6. Small Talk RLFEEDOIEFRIATHa AL ME) T, 2FHICE LTI
R ) LD ERITIZE AL oz b o LoD,

324RQ3 BtOER (v FE2—XY)
1, 2 FFHDORESRA LA a—L T3 a—T v 7 A A a—nbEZ BN ELOERIZONT
B 2R,
HETOYFEFHICONWT, 1 ERORERDOA X Ea—T1, [ZOPEIsk- & &3 THE
FECRHELAT o TS, AfEE W HRHCHGE TRt T L B CE WO THERELE S KL 9127 o72)
EWVWH T ETholz, IHIC THEREZMH STV LIGEEAH > DEZ SN TLES ] LHEEL TV,
QEHDA B a—TlE, [HERIMSUEREIECH LD THRGEA 7o N RV [z A b
HHGECTT DL IICL TS ERELZH00, EEORETIEIRQ 1 & RQ 2 DFERN/RT LI,
1HEH X HFFEOHE AL X S0~ Tk Y, 2 FH OREIIZFPERE TIThiv Wz, FERE
ERT DM E UL VEREIC & o THREREZE 725230 IR OFHIC/2 D) LR LT,
WIZT7ra—T o7 2 Ea—CHERFAEZITo72 2 FHOEL, ZOHR, HETOIGE-
MR 2EE, O3 RO TEITRRD, 2FEHOZKIZONTIE,  [THEIEIAD R & bR
T TGAN—BA T o affio TR, 2 4 HITHEARMICPEREORES 7o) Tl BRI
AT, Tavay =% lio TRELITID, 2FEHTBEREZEA L D) NHAERIREAT DRI
HERRIZ E D WD & XD 2v/edy, LBRMHT 29 5558% L3, 2 AFEITWE 70 0 #REN B0
TWD | LOREESGZ, TOSEBRY, 2 FRIFERENDIFE A LEL A L SOEEH LTy
<HTEETHoT,
WICZEDOHERNZDONTTH LA, £7 2 FFICIGEOFEHBEN TR S 7o mlco Ty, THERE
5 Z B> TN D, TGEEM D TRRWEESTHTH, RIBIETONL—1L 720D T
WAT< EHERENS STV RNCR D) EDZ ETholz, FFEOEETHIREPEFETHZLTWDTD
7 7Ly —67220 SBIC TAGHRTL SADTGEEZHH L 5L ORZN S HITHET ) [/
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B CIEEBEED BN VETEITBIS A T 4 T OFFER % DT TNDHDT, A0 @5Ex) #si<T
BRLRIZEE Y | LKL, JGEECTIREET D 2 LOMEERTFN— 3 3bhE VKL biaen
ofc, 2 FHOERET, ey AT BIREHEH L W2 &, aKBERMT 28 TIonE
R BREINDIRDTE Z LITOWTIL, RY ORZEEDVD 7R WHIT, LT Sl ) TR D RN &
DTN E WS T Ly Uy —DT2, BRI T TIVERNT RN LW B AT 57
LT, BELVRERIIRTEWVI) e Thote, 70y 2 —IINA T, 2 FHDOEETIT 1 4
HIiATolziPad M L7277 7 4 7 4 bEM SR o7, ZIVHIE CERN L TH 5 & Bbihvs,

HECOIGEHRICHTERITONTE,  Tho &IGEE DR EWNTRnE W) Z &2 E-T
WTHEILTHM-TLED | EEXT—F, [RTIGERT CHADFTNFETS) LIGEIH -T2
FBBN, D BREEO DX L& Uiz, LA A QORI T, & CHSETH AL LWV O Hl
HIN®H Y, BTOREEIGETITo TN W) T EThoT,

P bDZ s, HETOIGEHMITLE LY, FGEHIES72 RN EBS —C, BEE#HOT
A RTA BN &, BIUENSGEZ DT AUINT RN NI BT T Ly vy —h a2 b
FIAEOFEI COTFEFERGME -, SO PEFECIRELT 5 Z L3N Z D ETE 72> T
TLEBEZBND, ZIUTAT2ERE, I SARRHEOHIKIN S 27 Ly vy —Bby, 5
WCRKEOFEREEZFHT MR L poc LD, £, HHESLY —7 v a v 7o T, FHTE
LERT LR bD L LTOE KT 2T,

4. B

AHFFECIEARTE DANL NFAR & INNE AR OTREZ 2 4 OFEER U Biz2 L, #ETOSEE
MR Z o TTHE - T AT o7, 7T OBLDHERE 3 [EDA L F a—b, U= gy -
FHEDWEENLES 5 LikAT-,

INFRGEERZ OV T, 2 AEEIE 1 4EH &l U CEIVIREEO M FERE, (EAREL L T
Too TOIMEOHERNE LT, EPREEREZBLILICIVEIE LOREL, WEORBRICL -7
ERHRD X0 molcZ bbb, i - 75k (2017) X, BB AFEOTLRIZR S Zen
FEEDIR Y Y 2L LBETORE 2 BT 2 LT D, T O/NFIEET G Z O/NERI R S £ T
EAEZREAZ N, iy NEAD BRMINECT, WIRIOREZER AR IRAE T LA THZ L0 )
T &0l ZONEOREE R ARRLIE, SRR AR, B A BIEE LIS LEZR D)8 % HIBFE T,
PEE TR T A EEM AT LI 2 ERE Do E BN D, | R, HANOBRFICHS X5
(2, FRFERITRERED T SUERBERORETH -7, ZHUSKHLT24FEIE, 77748
T A RAIRATe Z LI K W EREOTGEDORGEZIECL, TR, TR OMREOH L GERZEA
T HEIC B IFEEHH LT e, HRFEICEEL7Z 145 H OZEIF DO BRARERNRICIS, Lo
TET AZEATARITI->TEY, B CHRE L720, BREEONEZ LT Gz Lz, #Hfld
(IR VSRR A S AT ST b 4 BE Sz (Bl 40D head A L7148, #HRHEEICITAWE)
710D head Zffi 72381 I'mheading for Tokyo. 238 AT %) . T ORENKOE(H FEEO M HEREREN
O—RZ72oTNDLZ LIFHOLNTHY, T bEREREROMATERICER L TWhD EHEllEh D, £
72, 24ERIFIEE+ PEREOFEEESKIBICHE %2 TV e, Yongetal. (2020) 13, 208N 15 4ELL & 3 4R
DR DOFENIES 2 £ & RIBIT, FEENTORERE & FEZEOY Y B ZIHOW T EIT o7, %
DFER, BIRENREWHEOHN, BIENEOEE X0 87 H35E2 5 LR EREOMM, BIRR, &R
N NS D Z L EH BN Lz, 2 FRICHRGE+ PERFOFREEE 2 2B & LT, FAfAA
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M2IEHDBRHEZRDOA X Ea—TC HEEORICHEREA S )] L T0DH I e, REIMEE
WRZEMECE D L 91T, BRIMICES SETWIGEORIU PERE TR, EiMEnz izt o
ERDbND, EREEIES, 2 FHIZ 1 FHLIYBEERF>TY 7y 7 ATETND LELTHn
ZOHETE L TOBE BFEFARAT Z SIC L VS STV o7 (Kanno & Stuart, 2011) HD &
Bz D,

2OHITE, Y= vay T - HEOSHIN BT bivd, 1 FHOEFERFH%, ETA & @ Co-teaching
DU—7 > ayAZ2EZMLTEY, ThABEECIGEEAHEHTLET N a ilkholc EEXT
W5, Borg (2011) 1%, FHENHEIIEWO SFELEIOGEEGICHHEL 52X D LIk Tn D03, EEDHE
FEDHOFELFIREEIRER L, ORI E AT 2 2 L MR COFFEEHOERITRY
T A T IR B 0 L b g,

Bt DEK L LT, HECTOREFICOWTOEEOMLE BBULAE X bivb, JEEORE TR
FEEFHT2OIIRNWI & L0 TOTHEHZEE L Tz 1AFEEND, IGEE &)k ) &
LTWAEHZRT, 74u—T v/ A ¥ Ea—WHTE, BREMICIIFEED 710%% 558 T T\
W] & R (TSR NS DR EDHEE & L7 b DI/ » TOLER TN T, 2 4 HOEXI
HEEOHNNZ, Suemori (2019) 235 9 & 918, HfOBEE ST 25 2 B3 HE COREER
WM ST RTIZ & E 2D,

HEESHETIC OV, 1 4EH 2 4FH & BICKEDOPEREZ A U TREETT72 o T2, FRZ 2
EHOBERFETEIIO T3 Th Y, RETERFIN > TR AERRLRN S, FRIEORMCE
FOBEZIFTHOWTHH L TCWSIRETH o7z, SGIRFKFE D RIE ONN RS A R G T L
7o VAN 4 FPESGEEE TR AR R COMREA,2022) 12X DL, BARDASIHH T HEH
ERBULRIGETITo TS (75%LLE) | & TEEOFZL LA FGFETIT> TS (50%LL 1 75%A
i) | ZADEIEIGE, PR L AEATIE 74.0%, 2 EAETIE 75.0%, 3 AT 741% Tho7-, =
O¥THE RLDBIRY, HARDASEFFIOBERO ST, AT — 2 ZUE U= BB O HRA 1 v
H %< OFGEEHHA L CWD, £0O—J5, BATCEFRB2 L-yL (GERRHE 1 #k) AL o2 a7 &)
FFLTWD ISR 41.6%I28 EE-TERY, ART —Z ZIE LIz RBifos5E ) Gk 1
FRFE) (X AAROTEREETL 0 720 LAV RNENE E R D, IO B TREDIFE A ENTE
FECITOI, WEFRAFEA TS S 23 53 2 42 B OBGEOME B AN > TV e, ZOFER E LT
FTREOYGEH O A KT A > ORENZFET 515 TH A H, Duff and Polio (1990) 1%, SMERER
ETORFEL BIESEOBRICOWTOHEI~DA 2 B 2=, SERIRALELTHERD—> &
LC, BEEHBICRT D001 RTA V22PN D, BEOTSEEE 2 EiET 2 BEHEAICH
WEbHETE 2 A, RIBICET DS SEIGEEE IS OWTIL, 2018 4E4 AR SN VNVER -
RS - SRR D RAFEREAHE DY X2 T AHA RT A - SEEEROTEERIE ) 3 B
) AR TTH 2 &> TG, WO RIEERG., ZOHA RTA LD LHETOHEIDIE
FEEHIZOWTIE, IT ORI & 5,

Teachers should use English as much as possible in class and place more emphasis on interaction
and communication with learners. By placing more emphasis on interaction and communication
with learners and by using a fully or partially immersive teaching style, learners will be exposed to

more English and have more opportunities to practice. (Ministry of Education, 2018, p. 53).
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COHEBEOIENAA RTA L ThHDEZEZLNDN, SCIRSEE D TR OFEETHAN 25
FECATO ) CUHEFFA,2013) W) LEICHA~S & ‘use English as much as possible” <> “fully or partially
immersive teaching style’ & ZEfORIUZITR LN TWDEIDRE N, INFEROHE L L, /X =
—T, BETOIGEHEHDOHA KT A 21372, Hfid ED L HWHE THFEEE 2 EH D TRD S
ZEPHKD EEZTWDZ D, WA RTA IFEL CTHEEMICIESH FVHEL TV &
HLEZBND, bHAAIGEOHRTREEITH 2 LD BEINS 72 DIRPUIAKIRE (B, 2017) TH D3,
COPFGEENDA o Ca— TR ST, HETOBANDOIFEDOIRE LRI T2DI120T, H*GE
EDRITIUINT 2V, LW HEFREDT Ly v — b MEER DS LIV,

2 DHOERE LT, ¥ I AACRHEOHIINS 2 bivd, ZOHENL 2 FH, BXMamD 770
MOFHERA D IRENED L RN L AR T, BEEHL WA r Y7 #—Tide < BRa A
LTz, 72 VR BICH LORBLAE AT BB, (5192 SURE s L CHIRAHT 24 T2 TUV7ens
2EHITHERED DREAR D TN D, 2B ORHESRDA X B a—T [45ENETE A A X —DE%E T
LANWTW ) ERRTWEDS, ZHUIF CA v B o —HS THERE A > 7= 7 8 OIS 22 5 |
LV B LI CE ZIUTE AN, HEH - EH (2016) [XHEORGEREND, HEECREAITD
DN TED LS BNWEFf o TN DDA v X B a—% Tolz, TOFE, JGECHRELITIE
Iz VL r~E LT, #HREOH L S IO Z ST THY, ZIUTRBIETTidkl, BAR
DOHFREOFFEHRE MR DIETHLH D EF 25,

VA ED & 91T, Ziilins8es Toah 2 B AT 50 L7I2W0 N, AINFR T & D o T2 3R,
HIMOFSEEROEEOBRS, B, SEHHEZRUT 4 IR LW TE I~ vay T
OB, S OITITIGEEHO T A BT A4 UABEBEL TWD D, 7R EITHEIND Z LRI,
F7o, 1V AFEHO/INEREET & 2 AR H OHEREETIOREEL, IHFEREBONEZFHH L QL 72T o
ETHY Y, EEEND RUASLEREOHRINIINZ T, #4777 4 €7 4= Small Talk, #FlED
WEZJAT TN LR EEHAIANTINT 7 4 \TRATEFREID, SO D HRF5E50A 7
MDD LWV D T LR o5 L biroT-,

5. ¥ LD LA%OBE

B NN & AT 2 AR H 2L, MHRZRRER L 7rode, ARl BRI 2720
FL N B/ NEEREEDNEA STV B REBED 2 SORETICIHBO TR « 0829206 L2235, Aok
REDBIE, 2 NOHENREWIGEN ZRFFL, HNRBEEZZIT 0D Z LU, FRCHART Y i
BRI ERNEE T, T LA BARO/INEROIGEEEE LA U X ) A2 Tz, JEE0REE
T, BN DLDOUFEDOA Ty NOBEEE BT D7D, SEETIT D SSEOIZE ORI 5 % 2l B
fig L, HECORBHEHOR DT 4 7T IMEEROUTEN D L 2 RHERS Y — 7 v a v TORE, LV
BRI B2 COBEIDOSFEHTADOT A RT A4 VOERE, FPHA L~V TRREARERELED T, #
FOSFEH A FTREIC T D K 9 e I N ADNREBLEEND,

ARGV NSNS 1 2 OFEDORE D LIERBIZECTH Y, ZOfREZOF T BASED
DPFEHBIHAT 5 Z LIXTE RV, Fio, FEOBGEAECEREHTDHAFANENL, ZHEfio
YEEOME RO ARIIE T2 L5 2 6D, 2 HOEAMIOWTIE, EROREESTL, £
HECOSTEHEHNEINICED LI L T ONEBI L TWS ERSH D, I HIZ, FMERE
L L COIGFEHET, FEEERANISE D Translanguaging 2E IR & 2B LA ST D BUR A5
Fr, FEEM OB S OO, Fiz 10 FBIMEALE L7 R 2152 72 DI EHE OREZ I A
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T, S OIFEAIOTFEER & FRFDISEER I OBROST bV TH D, 4%, AU EFLE
BCH DT T OEEMET, BEVWOHMREZY =7 L, BAWNLFEORING, JEEEE OWFHr
TTo TN ZENEEND,

BRBICARBERATLL 9 —2>OHEBEE LT, BATIIEHENZNMCTh-Th, H - HIErik
W35 Z &, EAEREEOBLEN O REFHE L RIN S S Z L2 HIT T &V, ERRORELT
gL, FEMZONT ATV, TOMAEREL TN Z L1, FEEEROBURAZE L, S5EHE OUGE
WCRE 7ol RT3 LB 2 b, Athbkx 72 SUIRCREZESFSLOMFMNIEAN Y, {EFR72iGm/ B S
TN Z EEWIRF LTV,

ANFFEE, BHIFEEAEITZE CAREE RS 17K03036 OBk 2521 TUVET,

E
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3 BB TIX 2014 00 THTREREAEE ] BTSN TN D, ASCHIE 2019 L 0 IEA SR
BEOD) X277 5 ThD,
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%ot

5 >R

Benesse (2015) . [HEOIEEEFREIC B2 SERETHA
https://berd.benesse.jp/up_images/research/Eigo_Shido_all.pdf

FEFHELRR - FH=RE (2016) . BEEEOERZEZHEETIT O 2 LTI 28EMO0ME ) Tt LEm ey
FHAFERCE] 5 49 5, 275-28.

PHFACSE T - FRREEE (2017) . TED X DD EN, SRR Z AR S50 « BB~
] [HRMRTFHEFEMITE] 36, 173-188.

ARHPFA - A5« BT T - @BIAE (2015) . TEAEficdsT 29MNEREFEEREE - 0L H>0h ) F =
T D E R I REERE ) [THERFEEFRIITEHCEE] 63 5, 71-76.

FEA—F > (2005) . [BIEIZI 2/ INFREGEREE O FMERILE IR TSR L 30l « RIRFLR
ERORIF SR X —inTED (4), 125-131.

SRR (2013) . 17— ARSI U 7o SRR S Sk |
https://www.mext.go.jp/a_menu/kokusai/gaikokugo/ _icsFiles/afieldfile/2014/01/31/1343704 01.pdf

SCHREE (2022) . [FN 4 GREESEEEZE FERIR DU ARE A
https://www.mext.go.jp/content/20230516-mxt_kyoiku01-00029835 1.pdf

34



INEERRE B O SRR 02 b & 2 DER —AE 12 BT B HEMIIE DR R A H—

BN (2014) . [RIBICIT 2/ INAHIREOR R & WE OIS  Vrdb « FrirmioSiEn o) [/
FRHGEHE AR 14, 01 5, 20-35. https://doi.org/10.20597/jesjournal. 14.01_20

PINER (2015) . [BENOBIT 2187 L2 (5558 A% I LT : Code-switching DF&EHA 5 2 % |
ErvE (W PR SEETRE I B 230 2

SEEAE T (2017) . [ [BEEOEEITIEARITIGETIT O J FEHIoWT A o#im] 224, 11 5,
78-82. https://doi.org/10.5363/its.22.11_78

FHRG— 011) . BMEREE L CORFBEOHF IR DMMFIED/NT o AT DHEHELS « 5723
% [BEETITO 2L 2 BRI 5] OITFEEICL > THED [BEFORELIE] 6 45, 33-
42. https://doi.org/10.24470/tpe.6.0_33

Borg, S. (2011). The impact of in-service teacher education on language teachers’ beliefs. System, 39(3), 370-380.
https://doi.org/10.1016/j.system.2011.07.009

Cook, V. (2001). Using the first language in the classroom. The Canadian Modern Language Review, 57(3), 402—
423. doi:10.3138/cmlr.57.3.402

De La Campa. J. C., & Nasaaji, H. (2009). The amount, purpose, and reasons for using L1 in L2 classrooms.
Foreign Language Annals, 42(4), 742-759. doi:10.1111/).1944-9720.2009.01052.x

Duff, P., & Polio, C. (1990). How much foreign language is there in the foreign language classroom? The Modern
Language Journal, 74(2), 154-166. doi:10.2307/328119

Eguchi, A. (2012). The role of teacher talk adjustment in EFL classrooms in Japanese elementary schools. Annual
Review of English Language Education in Japan, 23, 1-16. doi:10.20581/arele.23.0 1

Ellis, R. (1984). Classroom second language development. Pergamon Press.

Foster, P., Tonkyn, A., & Wigglesworth, G. (2000). Measuring spoken language: A unit for all reasons. Applied
Linguistics, 21(3), 354-375. doi:10.1093/applin/21.3.354

Izumitani, T., & Sato, R. (2016). Examining Japanese teachers’ use of L1 in English classes: Frequency, function and
reasons behind them. Nara University of Education Bulletin, 65, 125-138.

Kanno, Y., & Stuart, C. (2011). Learning to become a second language teacher: Identities-in-practice. The Modern
Language Journal, 95(2), 236-252. https://doi.org/10.1111/.1540-4781.2011.01178.x

Krashen, S. D. (1985). The input hypothesis: Issue and implications. Longman.

Long, M. H. (1996). The role of the linguistic environment in second language acquisition. In W. C. Ritchie, & T. K.
Bhatia (Eds.), Handbook of second language acquisition (pp. 413-468). Academic Press.

Macaro, E. (2001). Analyzing student teachers’ codeswitching in foreign language classrooms: Theories and decision
making. The Modern Language Journal. 85(4). 531-548. https://doi.org/10.1111/0026-7902.00124

Ministry of Education (2018). Curriculum guidelines of 12-year basic education for elementary school, junior high
and general senior high schools: Subject of English in the domain of language.
https://cirn.moe.edu.tw/WebContent/index.aspx?sid=11&mid=13543 (Available only in Taiwan)

National Development Council (2019). Bilingual 2030.
https://ws.ndc.gov.tw/Download.ashx?u=LzAWMS9hZG1pbmlzdHJhdG9yLzEXL3JIbGZpbGUVMCSEXND
UzNC9hODgIMTBKMC04YmQXLTQxZGEtY TgzZC1jOTgONDMS5Y2U3ZmMucGRm&n=QmlsaW5nd
WFsIDIwMzAucGRm&icon=..pdf

35



KE DR

Oga, M. (2012). An analysis of oral English input from the teachers in elementary and junior high school English
classrooms. An Anthology of Selected Research Papers Submitted in the Academic Year of 2011 to the Graduate
School of Language Education and Information Science, Ritsumeikan University, 5, 27-50.

Oga, M. (2020). A teacher's language use in junior high school English classrooms in Shanghai: From the results of a
two-year analysis. JACET Kansai Journal (22),103-117.

Peng, J., & Zhang, L. (2009). An eye on target language use in elementary English classroom in China. In M. Nikolov
(Ed.), Early learning of modern foreign languages (pp. 212-227). Clevedon, Avon: Multilingual Matters.

Sato, R., & Koga, T. (2012). Examining the effects of all English class on learners' affective aspects: Variations of
willingness to communicate, communication anxiety and perceived communication competence. Journal of the
Chubu English Language Education Society, 41, 183—-190.
https://doi.org/10.20713/celes.41.0_183

Suemori, S. (2019). Teacher motivation and practice in the language learning classroom. Diversity and Inclusion.
JALT. 43-49. https:/doi.org/10.37546/JALTPCP2018-06

Swain, M. (1993). The output hypothesis: Just speaking and writing aren't enough. Canadian Modern Language
Review, 50(1), 158-164. https://doi.org/10.3138/cmlr.50.1.158

Tammenga-Helmantel, M., Mossing Holsteijn, L., & Bloemert, J. (2022). Target language use of Dutch EFL student
teachers: Three longitudinal case studies. Language Teaching Research, 26(4), 726-754.
https://doi.org/10.1177/1362168820911195

Turnbull, M. (2001). There is a role for the L1 in second and foreign language teaching, but... The Canadian Modern
Language Review, 57, 531-540.

Wong-Fillmore, L. (1985). When does teacher talk work as input? In S. Gass, & C. Madden (Eds.), Input in second
language acquisition (pp. 17-50). Newbury House.

Yong, W. U., Hutagalung, F. D., & Fong, C. P. (2020). A comparative study of novice and experienced EFL teachers’
codeswitching in Chinese university EFL classroom. Journal of Language and Linguistic Studies, 16(3), 1523—
1533. https://doi.org/10.17263/j115.803886

36



JACET Kansai Journal, 26, 37-51. (2024) ©JACET Kansai Chapter
ISSN 1880-2281 Printed in JAPAN.

74 05 Y FEBRICE T 2HEREHENT
—E_EREROB RN b—
Analyses of the Textbooks Used in Middle Schools in Finland and Japan:
In Light of Second Language Acquisition

SKilRp LY OKIRy D
PP AER  TRRE

Abstract
In an EFL environment, where one can expect little exposure to the target language outside the classroom, school
textbooks play a crucial role in language acquisition. In the present study, English textbooks used in middle schools
of Finland are compared with those used in Japan. The purpose of the research is twofold. The first is to examine the
quality and quantity of all the materials, tasks, practices, and exercises included in them. The second is to verify
whether and how each item contributes to learners’ acquisition of the target language. All the items are classified into
three task categories in the context of the learners” mental processes in second language acquisition: input, intake, and
output. In analyzing the data, chi-square tests are used. The results show that in Finnish textbooks emphasis is placed
on intake activities, thereby enforcing, and reconstructing the learners’ interlanguage system, while in Japanese
textbooks input and output activities are comparatively more dominant. The biggest difference is found in the number
of vocabulary exercises, classified into intake tasks. It is true both intake and output activities are effective in language

acquisition, but giving a large number of intake tasks first, especially vocabulary exercises, would be more desirable.
F—U— N B OSEEN hYRERE, T4 TR

1. 1ZC®IZ

A S BB T DR NTITHENICIRE SN D EFL BRIV CRIESHETH H0GEE S EE
2DVY, BENTORERWNEEINHE _SEEH0 L0770t R ESHETLONENH T L, ZL
THEND DFE R ONEEN B H OE S ED L ) ITHFE L TV AOERRD D = & Th 5,
ZOFEWT, BRENFEEOE SRS D D L CHEE R A R 2 LIS AR,
AFHICTIE, MU EFLEBRBECH D 7 1 T v R BROP SR EL M E LT, ZoPidHs7
NCONE (V=T 1 L THR, VA= TER, QET I B A X GEET T 77 4 A%) Z sy
W52 & ailiiz, ZHENTOIEE), 25VNIBENOE, [CEEEDLIERERST5121
OOIEENFEEHE DR SREEIHCA NI FT L T DO E D 0 ESNIT HT-012, FEEO
SHEATY, MEOEBEO T AT 72,

2. FeATHRSE
21 BIESTESAHER
INETOMTECE D &, B SEEEHIREDOA 7y NSRBI 2 -9 2T, ThEFERE
DFFEV AT NTHHFMEFE AT MMMV IAD DDA T A VICRETHZENEETHDH &S
o E1URED . ZHUCEYHFRISHEV AT AOFBERAE L SHL 2L, TRbLZOFEED
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FIELV AT A AFESREOMRIZE VST Z 8k, KV EMRT Y N7y RARREICR Y, B
HESFEOEE Ty (Ellis, 1994; A, 2008; VanPatten, 1996)

ZITCWIAIATA 7 LN, ATy MUBROFER, FEEOVEEUBOPIRRE SN T —¥ Th
D, 427y FOBEREBRNEEFICL > TRIODNIER, FEHEOPMSERROFIZEY A E
NDUENTERAEDT — 4 (VanPatten, 1996) D Z &2\ 9, £7-, TRISHE AT LT, B3
FETEE OIS 2—FEOIEED AT L C, FEEIC L > TRV I NIeT =% (L T4 )
MZDOVAT KRV IAEND Z LI &> TEET 2% DZ & (VanPatten, 1996) %457,

W ETHRUVD, ATy M3 T A JIZHIET HT-0I21F, F0A 7y MR RICERAT
FEMEINTZLOTIIRL, BHIREZ o720 OTRIFUTR B0, LvL, BIZHNT, FtA
THYRECEZIETOA 7y FCIE, THEEVAT LAORBIEEL 5252 L0DTED, D%,
BIOIARZIBNTHT T 'y b LTHEHTE A 74 7123726720, L -> T, Fitdfs b
HRNIpA T A 7 \EHRT DITIE, FEEISH LCRALLOBE NS BIZIETT 7T 4 A, =7
PAR) 5%, SiEFARERICBE L TR 25250 E R H 5, VanPatten (1996) (2L 5L, 5
CEERORDEREROIE, WNIA Ty REHEIEREY AT LD TH I EDTE LT
— &, FRPbA LT AVIEZDHNTHY, TOBERTIZENS 2tEd 5 IH B 28R EP Tk
HZENEETHD,

—JF, FEEIIE AN O EEEY AT LA R— A L TAY—F 0, FGA T 4 T%D
TNy MEBIEITH) Z 212780 (K1RFNID) 23, ThoT7 v by baT5Z LIl THEY
FHOFEEFEY AT LOMEE R ZFZ ERNaETH S (1K 1D , 2%, 77 87y MNEEIR
B OETEEE A SR GEEN DD, b, TU Ny MIFEBICSTERS E R A R
TTHCERICET 2R 5% %2 52, (IERGREOREIZ FioT L & bIhmigh: - Bahik A e LR
SRR OFBFICTFETH1HTH D (Izumi, 2003; Swain, 2005)

L LRNS, R457af v 7y MELPEZ BN TORWEEE, HHWE, 7y M
Tho THOENEANIA T A VI Z DIEEE N AT2 CORNFEEFICRILT, 7Y 7> b
EENAATO®Th, TNOITEEEH b E W ARISEIE TN 220, RERD, 9 \\ofo P83
17U N7y N T B2l R LM SRES AT AR R0 B THh D, T, TEEDA v
7"y MHEERNE L UEEN TR S VRS E FIZIRIFIR 515 EFL BREEIZHUV U, #1213 ESL B
BCh D FEFIHATL Ty VRIIATGTHY, TOEMTLIRONIA 7y M EEY
AT AR IATe 2 E DO TE DSBS EEN A T A JICEZHDTEINIEE CHDH &2 D,

X1

St 7t X VanPatten, 1996; Izumi, 2003 & 70/Z32 7504 2)
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BV L, TU Ny MEENC LD EFiEEG LOMEEBIRT H720120E, FALIEIOMRE TH
ATy oA T A Y SV AT LOFSO T v A (R1KH 1) BETH - THAATH
NOMERDD, Sbipng, SEFEE L7277y b (K1 EAD 13 cERnL, PRIE
FEVAT AT (1R D bl CE R, TOREKCEEEICE 2 v A
7y hEPESEY AT DRI IA T A VB Z DIEINISE RSBV CEETHD &
W5,

22 745 ROEEEE
221 BET TV ROEZEHED

747 v RIZAARE AR EFL 3525 512 BB 63, EEMICHA 7 1 T v RADTGENILE
W ERE S TS, Bl 203 Education First (2022) 12X % & 7 ¢ T2 K ADIRENL, 5 EEEGTA (very
high, high, moderate, low, very low) W ‘very high’ & 7l S 41TV 5, F7z, Jaatinen & Saarivirta  (2014)
1L, 7407 ROTRTOF-EBIIFRTHRFEEZ T, [ ZEALHEONIGELFT LN TEDLE L
TWa, Mz T, 747y FABEHIGEINIRT 5 B CaHliixbbig)@ <, Leppinenetal. (2011)
DFEIC LD &, 15500 79 E TERG L LIPGENCKRT 2 iMoo h ¢ [BEE2i5E 5 [
AT A [WGEEFO D] [DEEVGEREIMRT 2 | OB ICK L CHEMZRBIEOEISIXENEN,
60.6%, 59.1%, 66.6%, 71.6% T o7z, FHWHRDERE T, HENREEOFEEGIIIHICEL, WiiEs
N EFEERAE X T L AR LTEEIGIIERHE & 6 3% T & 7o TN D,

BET_EZ LI, 74T FOPGEREL, &0 DU FERHE TERAEEE BT TS (HE,
2014) ZETHD, 74Ty RTHHE HMEREE U CHFEA IR 2 WE - AR 20,
R FED BOMEREFE DB SILD DS, AN 14, 2 FFRAE0 2 4RI ‘language shower® HIFH] !
ERHIITR Y, AMEINTFET 2 DI INFR 3 FAENG TH D,

KD DI DT, FREFEAZIMG L CLREP P THREE To, W7 V) OFMNERER Y R
EHARLIFZFRI L TH D, I DLT 7 4 T ROSGEBEDRH L TWAERD—DL LT,
FRETHEDNTODERENRT DI TEBY (BT, 2014) , WS T 4 T v ROHEDLILTO L5 EF
ERER SNTWD (FH, 2006; GHHT - B - AR - KE)11, 2015; KiE - GHH 2010, ik, 2020; Kk -
JIRL2020) . BEFIEOBEITESAKRE L L TODHEAREL, BAOFBREIGHICHT-5 7
ST ROMEERAE T a a7V x=2F 25 (FNBE, 2014) 1213, SEEFH OB S, &
FEFBAXNIZT TR, SEEERRENORED BB O TERY, M2 TT v b7y M2 T
ATy OVEMS BEECHIT BT D CRRE - J1157,2020) . Ziudz, PRI
ERREEEMEINE D IAENTWD Z EMHATH D ((FHL2014) . —5 T, HAROERELEREE
THOFET, 4 FHESAREEHR L OO, EHont W) LRENETINTRO DL E 72> T D,

FloFvaFaarhl¥a T A, WE - AESOIEREOIREICE LT, THE - AfIEAD
DEFBAXMAREZF-> T2 L0 Iffgsh%)  (FNBE, 2014, p289) Z &Nk~ 5TERY, %
DI=DIIIKED I 2= —3 37777 4 A (abundant practice in communication) 2SN EETH D =
EBLHRLSNTWD, EBIT, 74 v Ty ROERETRESRERENBECIIREIESh TRY,
— VB DB S 72T, BRI B RICHET D Z LR TED L DT> TV (13K, 2014) .
WAL, I a=lr—2a AR DTCDDEEENRIRT T 7T 4 ARSAIZMTRIES N TN D Z
R TH D CRIFE - )11, 2020)  GERNIIRIER)  ZAUCH LT, BARIZIBW T, WoEok S
DMHEL, BRI b= o 572, FEFIHRILCE 255 EHL E 9 LTHHRI LD,
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#1

T T REARICEITS 1B 7 O O

24 TN HRAER 5
1] 2 3 [ 4] 5] 6 1 | 2 [ 3

T4rTUR 2+ 9% 7% 18

A A Lo 22 a]a] 4] s

FRICBIT A7 407 2 ROBY T2 0 FEYREREITEECFE O GRIRE 23 UNFRL, 24
3 E U CEFARURER D24 /) T2, /NFEBGB~64FR 1361 & L T2, 2, 2, 3R] TIRER,
FRIIH L L2, 2, 3T . 7 4 T v RIS T DA OB Y IR R A AR AT
INTWAED EFRDO L) REX LA -T2, - T, FEREZTEZRY LFdH L, 70
T v R (TR IR EAR (128FH) 0 0NEH 720 ORFEEIIZ W,

222 7 4T v ROEREDRE

T4 T2 RONFRE, FERTHEDILTO D EFRFEL, EICRD B SN TV DFiR s, BET
BEADOZ Y YA AT T 0T 4 ABBHEINTNDET—2 7 v 702 P EN TS, AAT
HHREOMIZY —2 7 7 BRI CHET 523, AEIDZOHENTIHE D L IS TE
D, 74072 ROISICHEREO L UHEAZEET DL TW Db Tidy, 747 K
Tk EfCii L= L 2 2 toafit b oo T D b DD, Fikb T—2 7 v 7 BEDE > THRE L
SREBDERSTND, bbAA, 2 it ICHE AL SILD, T—2 7 v ZITIFERET
O U REO S OE AR K U O T E D L O LB AR e s A AT T 7 T ARt S L
TW5,

KiRE - GHE (2010) 12k D&, 74 0T v RO/NFREERIZ I S AL TV D EEFE R O LRI,
AARD AR I OB+ BREHE « SO E R TIBDNCE N E LTS 3, F£72, Kk - I
(2020) 1%, 74 v T v RO/INERHREO G EITV, EORHRE LTRD 5 ma28F Td,

1 HAOHEEEREL R L THIEH SN TWDE T T 7T 0 24 OBNILNIENT &

2 HAROHEFECTIIFERCTH LFEFICET 577 7 7 4 24 REFICREESh T s 2 &

3 REEE L EDSMREOICHEOOWE T T 7 T A RRIEE T A Z &

4 FEFROSCEEAEN, FERTERD B L CURRDHAMR I ST b 2 &

5 FEFBICHRAWGEE S D KO RTRENEEEENR T T 77 4 24 PRESNTB Y EICH R

FELTWHIE

Zofh, 7 42T ROHREZL, ~ATTEDLT T T 4 ANELEEN TN D, SEEREENFRK
RSN TN, BREEZETHIET 52 LITRAETH D, 7 4 27 v RTIMEHIICFEH
HEMEINTNDTD (T 2014) , HESLFEFEAIC—ATHIEEITEL T 777 4 AR BT
OEFECT ENTHERENTND EF o THIEE TIEZ2u,

223 FEREFEOER

T 4Ty RONERTI, SRR B O GEREOFE NI TORTWA Eand (FHE,
2014) o Fiz, Kigj - I (2019) (KL D&, INFRRERIEICIW L, FEEEEO YT 7T 0 A 4 X
RO 25%% HHCOND E LTWD, AEREFBICENT, g E oI TCHLZ0HL b
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720, SEAEBLCaa=r—ra w205 ETHEEARRIILEA K TH S (Beglar & Hunt, 2005;
Lessard-Clouston, 2013 ; Lightbown & Spada, 2013; Webb & Nation, 2017), & - SiEBG0OBLENL L, AV
7' NCEWEES SWEN0 OZ#EEEEE, TNy hELTHATEDL LIS, 1o TA4 70L&

L CHREHEY AT AZED ANTORIEOREFEFICAR ST 52 (1K D TEETHD,

FEHLA TEAS SEHTOITNE, FORERA G TRk A TR B USRI LA DS UEETH D (Pellicer-
Sanchez, 2016; Pellicer-Sanchez & Schmitt, 2010; Waring & Takaki, 2003), 52, “F2ATZIEDN0 OfEREE Uk
DOHTHORLES AT 2 Z LITEETH D, FHIFGEHEICK TS, iR IOt
ERIELE L, SESERIRTAATEEERT L2 LWL TWD, LLb, HAD
HHEERE « R ORI, Y A MBS NS ST TC, SRR 2 =7 o
ART'Z 7T 4 AFHFE A CRIEEZN TRV ONBLRTH S CRIRF - 115, 2019) , Z D7D I
HieoTh, 7407y ROHRETRMSH TWDEERICET 27 YA X7 T 7 7 4 ATRWD
\ZBB\Te B L Bbhs,

REEORHEER R, k7528 e LISSUIROH CTHERICERS S8 D 7O HBEE S, #fF9E
FlZX > TR D, Rott (1999) (T 72< &b 2~6 MIIKHETHDH E LTS, F7=, Pellicer-Sanchez
(2016) (3 8~10 [A], Pellicer-Sanchez & Schmitt (2010) Ti 10 [AILL LM ETHDH E L TWD, —H T, K
W7« KIS (2021) DAFFETIE, AARE 7 4 T2 RO/NFRERIEE T D &, AR/ EERE
2T, SEEEEE LIzi3 ) OB SUIRO TR D IR Uit 283 IER 1D 7 2 & 20 6
ML, ZO—RNA Ty hERDIELOBODRETHD ML COND, 20 L1, HAD/N
SREREICIN T, FEEICET DI & OVA] U SUIRO R T 0 K Lt D8, T70bh, &
TR R HARITEE SED 200, NEE A SRS TORWZDIZ, FEREOEEITFEE
DOHCEBNCEFERBNTND,

BUATOSEREEE TN, FE T DR 2 7S b 57, GEROEF T T2+ 7e R
— bW, FEEFOEEFEA~OAHITETETRELL D 2 EPMEIND, BADHEEFIC
BWCAE, A EOL I IHE L QO NERERIETH D,

3. G
A RO G N Y P—F 7 = 2AFg

AR TUE, BEFEHE CERREEEZHITTNAE T 4T RIZER L, TOMDERO—>L LT
EFONTNDET 4Ty ROBREICESEY TS, £ LT, $_SBEEOBS»6RT, Yok
IR =R, M, =IVVAR, TTIT A, IGEEE (DB, RS LCFEEE L9 5)
MENL HWRIEEN T D00 E T L, ZbE BARDHEREL T 5, 7 1T 2 RO/NFRE
BEEEAR BT B 00T Ik - P (2010) , K - 1T (2019) , KR - JITRL (2020) |, Kl -
KigF (2021) OEFFETITOILTWD, 72720, TNHOWFELT ¢ T v RO/ IGESRIZEDOH T
LS T DER BT A2, 5 SEREOBLE) DO L TSV,

72, BARTIE 2020 4FFE L 0 /INESRZAEICB O CHGEDN R & L OEA SN, RS T
1, SRETERBRSCEE ST R L CERERH Y, PRICEBIT 2 RGO EEE L E T E T L
TW5, ZOX )RR EERT, 74Ty ROPERERETIE DL ) AR EHE A Rt T
WD DEGHTL, BAROHZAGHRE & 2179, AT, VHh—F27x=XxFa RQ) &L
TUFD2 D& ET D,
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RQLl. 71 7y REOARDOHELEREONERER AR L, TOHTED X H 5P 5HA D
e Tnb)y, TOfEEE EEIHETHZ L

RQ2. 7127 REOHAD P FREREIIE _SEEG0BLII G T, A cHan/y8EE
EHECETCODE I DEHETH 2 &

3.2 PG

AAFETILT 4 > T > RTILL Hii T D Sanoma Pro fEDZEENE On the Go! DAL T —20 7
7 (PR VTP 3FETOR 6D Zobratgel L3, fiRke T —2 7y Vilfiiamatixtge s Lic
I RO LIS, 74T RTCIEFRE T —2 7 v 7 3 2 P CTEEREE L Tiibhcunan
bThD,

£z, AROFAATHRIEIOWTIE, HUREEED New Horizon English Course (AR 1 E D 3 4F
FTO3M) ExtGl Uiz, New Horizon English Course x5t & L7=BRHIE, ZOHFENHAENT
BOEMERE N O THD 6, HRDEREINTL, 74T ROXIIIHAL T —27 7 > 703
B CIEe<, 1THOFIZELHENTNDDT, HREOHEXGE LT,

33 FEEE OSEFIE
HAKONT 4 T v ROFFRBFRFEIILC, FiRy 27, W2 27, SUEHM, BEX A7,
HEE PP A X, FEETT YA R, AC—F U TIEE, TAT 4 IR ENEENTNA L
ZRER L, ARFZETIE, RO SEBICHH L (FEHEEOLE) . SHHICHHE TERWL D (FEE
ADT RS REE) [XTOME L, SISO, £, TN ENOEOEERED BRI b S
NCNDREF Y A MOEE (RHRIEREIALSR, —kr 7 v A—ERE) LOoMTRIRNoEROz, L
T, WEBIOSHEE & HIZ, Onthe Go! (0G) ) New Horizon English Course (NH) (Z351F 5 FFED X
ARy YA Zfavd, 72720, [3GESA) ICBIL T, OG, NH & HiZ, SUEHIRIZET 2
PACSHER OFRTH - T2720, 2 2 TIIBIOEHZ BT 5,
1 #ifig# 227 (Reading Comprehension) : FEHEFICA LT 7 A MOBHAFLEFETT, TOENHL
fRaed Z LA AN E LT5-EHE
EEEDH 27 4
c RLEFEAT, LFORSIBAE L G- TOGUTO, EoTWUEXEANEL X 9, (NH)
c RILDOFNT 7T 7 T bR LE, THAD 1T O®ROEL LS, (NH)
c R E AT, PLFORSIBINFIC T 2 L O IZ2naiszavE L X 5, (0G)
CERED 2728 "=V OBEETLOT 4 AN v a Y EGAT, BT 40T NEETEXE
Lxo, (OG)
2 Wlfig 2 A (Listening Comprehension) : “FEHEIZa T 7 A N D5 HSLE BT, EOEME
fiEafed 2 LA A E LR E
ML Y a v 2D VEORWHEZRWT, WAIZE D KOITHRTHOEL LS,  (NH)
- ARG ERINT, IELWHDOEZROEL L S, (NH)
* Rigina Parker & Mira Ahola 23 FLENDFRAFHM L CWET, B HEZETENLENOFRIUCD
WTAE—F &2 LET, 2 AODAE—FTOHE%Z Filo AT RN bMEEL LY, (0G)
+ Kole & Michelle 23MAHICEEEZ LTV D OERE, T ANSKLIESGIHiE2TTF oy 7 LEL L
7. (0G)
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3 UL (Grammar Explanation) : S8 |ZSQEFIHICOWTHSTE AV, BRSO IR RIIZEHT
LTV oA

4 FEHHZ A7 (Pronunciation) : FHOFIHIS L UMRE (e 7 &1 H

cROFEERUTTHEELELL S, (NH)
RS BT A EMRLC, ME LELLS, (NH)
- BB OB B R d ORE % /[, Y, id £V IELWEFEZROST THELEL L I,
(0G)

A b= arOFEELEL X S, IROFGEOEM AL HFHAT, Mz LEL LI,
(0G)

5 3QET7 Y YA X (Grammar Exercise) : 7 E B IS OSOERIE A EHA) IR GER S,

ZOWROEE#KD Z LA E LT 28 A

CIRDOA T A NIREINIZENENDOBETIE, EOXLIZEHITLLID (i) BhEE
ZEANNT, XEFERSEELEL Y, (NH)

- B U — L BRI O T L ICOWTEEE LTWET, (Sl AN T, il
IZE I xtEE AR S EEL L5, (NH)

<D Ny FIMTIR 2T 2 & AT/ TURNZ LIZONWT, ARy 7 ZADH)N 5 HEEA RO
LEFRSEEL LD, (0G, 1k 11T

c RO e ~EDSIHH 2> T, KTOFRE Y EEESHZEL LS, (0G)
Libby: After school I put my boots on and leave the house to work outside. (LA F4HK)
Snake: After school Libby __ herbootsonand __ the house to work outside. (LA &)

6 FHEETV YA X (Vocabulary Exercise) : FHEFICBEEH O, £, 7L—X, HFEEZRA LD
EHCTEAIEL Z LICR o TEOERERAELE SEL 2 A BRE Lo FEEE, £, 2
CCOREEITHICHEE, 7 L —RXDAH TR, XERORBEEH, TN HORE, HEEED
AR BT =7 A Xb &,

CHEE A 45 TR SR T, W (thesea) (BT AHEEAZEZEL LS, (0G)
BT % 722 U CRACIIAD RS 0 S QO E T, LT ORESHE) DI b D &8,
BELZTENSEEL LD, (OG, k2 1ZH#H)
s KRFOFEFREF UERERTREAECEL LD, (0G)
cJBATV—REFRSEEL LD, (0G)

7 AE—F 2 7i5H) (Speaking) : FEFHICEEIVEBI AL EIHE
- Mk TP TV B BER OB D AT DONT, 7 TAA—REFELIZ DR~ TRELEL X 9,
(NH)
CHERAR—VERTE, BT, ALY RREIZONTI TAA—REFELAVELE S, (NH)
c HIRTATED LD MRADIFE TTD, D<K L T HOOEMEZ~TIZLEL LS, (0G)
c BIRICESTER T 77— A R T — RIEICNW D L EDIGETORFZ LEL LD, FETATENR
RO ELE Y. (0G)

8 FAT 4 /TEH) (Writing) : “FEHCEIEE 2L B EHA
HlEBEL, SR ERITREOHRFL HFUcEESEL LS, (NH)

TROF—T— R —2RAT, LOFEOFRSLHANEIUIDNTE I BI paFEXELL D,
(NH)
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« BIRTHIFOSHEIIRD X 5 RIS ET D86, HFIHTESo72TL X 90y WRE M LICHE
YipsiErEEXELLE S, (0G)

T TAT 4w IR MVERETLEY L LTCWET, RS T AT ¢ v 7R MKEE LD, 7T A
T AT DVYA T NVORFIZDONWTHRIZICHGFLE I ELET, TIAT 4w 7R L ED
Rl OREEZEE LS, BEEZHINTHEWETA,  (0G)

1 DOFEHEAPEHOEE 2o DG GEESZI VYA XETAT 0 L 7IEEIRE) | D
WNEE B7e B/ NMEBIZ VTR S o RN R T A1, EhEny T he L
Too FEBEO X AT il e ZNENOEEE LIRS,

CBRUIZAD DBEDIZONT,  TZAUTRRA—FLFZ7e + + - T LT 30580, /— NS
EXFELxrH, (NH) — AE—F 0%E8E T4 T 1 /15H)
+Va v a QRO TE TR, BNBGEEHERLE L., Ya i alliolcob 0T, fuk
SNTRUZRIERE R BZTHTEL L 5, (NH) — BEfEZ 27 & A —F 0 75
B2 BNIREREESTC, 4 a<EBEOA h—V =T 5 L) IR E H LIC#EY) e A E &
FLLEY, (0G) — FEFETI IV A RXETAT (2 7 iEH)
C LOMDEIGEIE L, TOREEANTEL TEEEL L I,

%< DAL A NEDTZ DI~ TWET, FL T

TADMIAZ G eE, EhuT@e-1 CANEK)  (0G) — UE=I YA XETF A7 1 78
&

INZ T, ST > TUIFNENOFEEB N EICHE S S L EO%E Mo T s itk -
TRD 3534 (GaFEfs LN 21757,
1 ATy b FEENR2 LTI A NOFTHL, HEWTHE, RALIDOERE L STEEFEE, &
DUNTZI D O AL E T
FiZ LB 1 FfgEX A, 2 WifEZ AT, 3 SOERH, 435X A7
2 AXTAT: ATy MUROKR, FEEDPTHEES AT AOPICMY AND Z LR TED L
INZEME, PR EDRABIORSE 2525 THEZONSFHEE (X1 OFR 10%E|
ERI-EEA)
FIZEHEO 5 A= YA X, 6 EFETI PP A X
3 TRy b EE, BEOTRISTEY AT A2 HAWT, AESTECEEITED), E<EHER
DHFEER, HHNIZFORKREFMEIEY AT LAOFHERIC RN D WO H 5 HEE (K
1 OFRH T, MOEEIZ RT3 HA)
FIZ DT A% UTEE), 8 TAT 4 v UTEH)

DLEOGEEE LD ONREKR2 ThDH, FROSTEES EOSFEEIT S \ZhH o> TR 1 205
BB LT, W1 0082 S TUIHT-, flZE, 1 >OFEHEBIZBWCREE O~
AT DRERE) A M 52N D A —F U RN LT E T DS CFREEONEE LT
GRS A R AE—F L JIEBOZ T 7 b)) IZBWT, ZOHEBEOFERNBA T4
ThoLHWTE LT, AT A7 L LTHELE, fiRE LT, FEEAOSHEOEAKOAR &
St LOSEOEBROGFHI B L7220,
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#2
FPHEIH & SiA i i O E
S aft Lo ATk ATAY VANV A
1 wefig s A7 5L YA X 7 A —% 2 JEH)
2 Wi 22 A 7 6T YA X 8 T AT 4 ¥ JIEH)
,—AQZI @/\i’/ﬁ e
FERHODR | 3y
AFEH A

BRZ, HOFEHEANA VT A ZIZHTmD0E I MITONTIILL T2 HWRAEL L=, T72bb, #
N (DD WIIEEINCBIT DEE EHE DT 12 128505 LT, FEE0TMEEY %
T BIZHT 72 SNBSS AT DA RN HEREE S D &0 9 B b Z o To R SRR
DHEATZ LB Z LD (B - 56K - #8595, 2010) o 6o C, SFOFHEA O HIA Fadz ik LT
HI2ODED LR LT ZIZENODHBEZA T A7 L35 LT,

BIZIE, BHEOBMRFRICA =% 72X 25EE BIF T F8HEE ChoTh, TOFEHEAICE
W, —GIoEN - BRI D b v hE 2T, FEE L O CRMNICIRRRT A R S E s A
T ADHEFAD A =X T EATIEENY, TOFEER 2 57885 LSBT 5270 vy b
ELTe. —, [ARROSEHEENIZBWCEEIC Y L3817 0 SR BT 2 /lhni e o R &
KOMEZBHT LT, FEEHOESRE, K, SEFREOTEELZY In b A —F% 0 V21T 554
HAIZBWTE, FEENA 7y b UTREEOER W LITFEAE T U F 7y h T HREIC A S
BIEH, bbb, THSEVAT AMIFEE X DIEE L2, SHEEELONEEA L TA 7L
72

4. fER

41 SEEB LOSEICRT DR

AAL T 4Ty ROBREIZBWTC, SiE8E EOSEICRT 2REE BA R LR e £ 3
W9, &3 K0, A7y MIGBISNAFEEA & A 07 A ZIZHBSN D FREBIZBWTEY
4T ROEREO I NS ML TRY, —HTr Y F 7y MOPESNAFEER 1T HAROZER
EOHNE LI TS Z E M LMNT -T2,

AEIOFEIZIN TS, FHEEIZBT KO0 E2 D 7 N LTEY, /MNio¥E DT R L
TWRNWT, 7 4 T2 ROFERRE TR S T2/ MIOBIE B AT S EIEFIZE L, /ML BIE
THEEDLIIA VT Y N, AT A 7 OEIZER S &b,

#*3

Sl 17 LOIADILEE

AT b L TAT T RNTy R faat
A 389 219 187 795
T4 TUR 470 858 178 1506
(FEA%) (176) (100) (32) (308)
(V=0T 7) (294) (758) (146) (1198)
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TNENOFEER O ENH D0 E TS 572012, R 43.1 for Windows % VT A 2 ’RE
AT fER, 7V —T7 ROV ICHEZEN L O (2 (2)=184.951, p< .01, Cramer's V =0.284) , 5%
FEOHTORER G4, A7y MROT U Ry MIBWUIAARD N7 4 T REVEEILE
K, AVTAVITBNTUIT 4 T ROFNARLY bHEICED -T2,

#4

EA P LDOGIEN 51T SIEHEIrORR (BB LB AT L)

A7 b ATAY | TURT Y b

H A 8.358%#* -13.452%%* 7.307%**

T4 T R -8.358%*x 13.452%** -7.307%**
k< 001

FETHE Ot s LOWEIZRB W T T 4 > T > REHROBICRERENGH DT80, HL ETEE
G EOSRRIZBIT 57V —T T, EOBRRENL D BEHISN T DO TH L0, LLEDSHTIE
WDZ EHRRLTND, Tbb, AROHREIIA T4 ZiFENCH~, W), A7y b, 7o
M7y h (1REDNIL 0D ZEHELTWD 2 ERHAEND HOD, £ TA4 27 (X1KE D Off
VA [ S TNt A VAN NP2 8 5 g W

42 FEEHOSCIIT B ik

WIZ, BARLT 4T ROFERFIBWTC, FEHIEHOMEICIT 57 H &4 i Uofi i A
RSITRT, £5 L0, BEXAZIPESNDFEHBIZEWULAROHFREO 1L SR LT
WHHDOD, FNLSNO TR T HFEEARTISBWT 7 £ T 2 ROBRED 13 % 17k s
NTCNDZ EBHLNIR ST,

FNENOFEEIEE ORA NS DD Z g T 572012, R 4.3.1 for Windows Z VT H A 2 FTRRE
AT TAER, A —THOM A EENRRLN (2 (2)=208.121, p < .01, Cramer's V=0277) . 7%
FENTORER: (£ 6) , AROEREDTNT 4T ROBREL D ERICEOVFRHEE, iRy 2
U, WEE A7, EHEZAY, A= G, T4 74 o IEThote, —J), 74TV RD
HREOHT DA BIZZWVEEEB IISQES Y YA X, R A X ThoT-,

5
I H DD HHE

dws s | wmsas | osaemm | EF | N W VPESe T e

[ERZN 210 93 35 44 89 132 210 146 959
TA4TUR 299 132 56 29 207 654 232 149 1758
@) (33) @n (0) (0) (0) ©3) (108) M (364)
(D—2792)|  (166) (105) (56) (29) (207) (559) (124) (148) (1394)

46



T4 YT FEHRIZBT B EREREM — R SR8 BBl b—

%6

FEH DRI L1T ST ORGTR. NI T R L)

- . e ok [P E PYRESeys Py
ifp sz A iR 2 2 i N m N N
A il TERA L, s vra x|z sy g x| mm )
BA 3.122%* 1.979* 0.643 4.527%%* -1.994* -12.875%** 5.873%%* 5.404%%*
T4 TUR -3.122%* -1.979* -0.643 -4 527%%% 1.994* 12.875%%% -5.873%%* -5.404%%*

*p <.05, **p <01, ***p <.001

AN T, FEHE O L OMEICBNTT 4 T > K& HRDRIZZENH B 7280,
b ETHEERONEICEIT D 7NV —TT, EOREDFEER N L BHEN T DD 0HGH T
BBHD, LLEOGHNTRD Z L 2R L TW5, Thbbh, HAROHBFILT 17 ROHREIZEA
Tl A7, WifigH A, EX AT, A= TiEH), AT 4 7iE@E LD EHRLTND D
ERBAEND, —F, 74T ROBRFEIH AROBEFE AR TEE 7 YA AR OGEET Y
T A XLV ERLTEY, FHGEET 7 VA XEERICER SN TNV D 2 &34 5,

5. BER
AFLORQIL, LLTD2 8 ThHoTz,
RQl. 71 7y REOAROHALHREONTER IR L, TOFTED L H 2 FHEA DM
e Tnayy, TOfEEE EEHETHZ L
RQ2. 717 REOHARD P FREEREITE —SiEE G086 1T, A2 cHa7 -5
EHECECWDE I DR H 2 &
AIEIORER CTHHGREY, A 2 FREORKERIL, S8l LOSFIC LRI TY, F
THHOE LD BBV THOAEEEDNRO LN, AARE T T ROFEGHRIETIE, £0
BIEH ONEHER L SEEEE FLOREADE X HITONWTERDH D Z LRGN -T-, T, #h
D RQIZOWNWTELREED TNE T2,

E7, RQ1 OMERMOANEAERLOE NI DN, FEEE OREBIEAARICHARTT 4 0 F 0 ROFN
2\, LLRRn s, 411ZBW TR K91, SRIOFETREHOAEZxG L LT 5, SlEIOH
BERERTIIHLMNTTE TRV, 7472 RO 1251 ORI AAROHEREZ A CIEFEIC
%< O/NEREENTEY, /PMELBEICAND & FHEAOREOZTI IV KRERLOTHD L1
BXN5,

SEEE OSBRIV, 7Y My MG TE AT ARD BT NCEL, AT
v N, AUTATIET 4T ROFNRE, ZHERBICHBT 2EIGOBE» DI 58, 700
T2 REA T A ZEY, BRI A 7 K, 7Y Ny MELE WO RERRIZ o> T A,

S5\, FEEA OHSEIE, Y A7 UINTIETOSIBNTT 4 T2 ROBNREL, #5K
BT DEIEOBE DL, FRA A, BRI A, BEFLAY, AC—X G, TA4T 127
EENIAAR, SET I YA X, R A XX 7 4 T 0 ROERFEIIBON T ERSLTW
DT ERH LTI oT, BT, FREE A RXEARIZHEARTERWIZ T ¢ > T ROEFREICE
WCTHEESATWD, W, MOIRLICZRDD, 33 THOIRZL 9IS, 22 TEIeEEE Y, HICHE,
TL—ADHDZ LTI, IRKEH, XD Ob 5T,

3‘;:_?
%
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RIZ, RQ2 DHARRNT 12T v ROPFEHRENE St B0OBLE O R T THa72T
BIERA Z L TE TOBNE I MMITONWTERENZ D, 2.1 TR, F  SiEGeED 5720
IZIEEFEE ORNIZ S D & SNA TSRS AT A FEREEAR VIR, TOVAT A% BESTEGT
ST TN ZEREETH D, TOERTIE, KIKAT RO T O ot 2&H# L9058 HEE
T, BRIEAELCEEEICEZDZENEEL D,

HAROHREI T v b7y MEBIZE U CHHSE AT AEREIEHZ & (K1 KA 1) (IZE
REBNCND, —H, 74Ty ROERETIA 7y N v T A4 ZICHIESEL LIk ->TH
MSEV AT LEFEIELHZE 1 KA D ICHEAZENTND, LILERRDL, 77U My ME
B (X 1R D 2179 729D120E, 20Tt e R HHETEY AT L& HDREFER D S D TRITH
720700, A7y MRHAIRBRELZ LN FHETH-Th, FNNT U My e LTI i
LIREE, TbbA LT A VIZHESITORWER, W BT U Ry MEBIZRATYH, HE5)
RIHFCTERNTHA D, 7V My MESEEES LARRIEIN T 5720120%, +537%A 74 7,
HORRERE L-THSEV AT ANNETH D, MAT, SEROBSNDL Y, ZTEREE CIIR G
REENT U Ny MIFMALE 72D,

SV AL, MIKE T o7 2%175 720123, K1IRA T O7evRAIMHETHY, Th
72U, KRR o7 vt AL 58 SiERARIHIRCE R, bbb, MI1KRA T &1
AR LTHIOT, 1K I OF nt R LA EHFTE 559 2 Lichb,

Z 2 TOERIT, WIHORERMEO TSR AT A EFFOFRENRT U Ny MEEhE LA,
EES LR AL TE RN E S o TWVAD TR, HOREL-THISEL AT L& 8-
VEEETHHSTH, TOMRONIZV AT LANLT U N7y MEBIEITH Z L +rlfEThy, %
UL > THESFEICRET D EE, B EDMLENORSEESHZ LITARETHD, SVIRZD L,

K 1RAN T O a2 XL EEES OISR S b HREITHIRTE 5,

LINLEEN D, A7y NaA U7 A ZICHIET HIGEE I ThTIS, 70 M7y MEENENY
EATOETH, S EodBIRoNns, 28R n, FHSEY AT & HCEEEAIET, #Hicie
ATy NERETA VT A ZIZHESN I SREENER S N2, TRISTES AT AOFEN |-
NI B7RVIINETHD, BIZTEHRD, Himffy Ay, WFx A7 252, ThEA T4
VBT DIRENEATH Z L LIS, T N7y MEBIOAZFEEICRDTY, FEEITZORRT
B SOMNICH 2 EFEV AT A% TTCT U Ny "NEITH DT, ZOT U 7y hOFTHERE
5 ABESTHEOERL LOWRIR NI b DI b, ]IS, &5 WVoloFEFICAY—F 758, 7
AT 4 UGN EATORTE, IOV THIUEEAICB N T, EORRICEBWTHEEENRE
THIEDOTE DR, GEERAERV USRI Z L&D,

HRLT, HROHFREREICB T 570 M7y FEGICL 257585 LOREABE L T L blT
TRV, ZDT=OIELTORHEE 72D, ATy N VT A ZIZHIESE D720 O &
WEETH D, FEHIA Ty ORI B REEREICHESY, 77U My N CHERTE 558D
YA RERELTDHIEFTAT 4V TIEE), AL—F U VIEROHGFIZBWTEETH DL EE 4D,

BETEROBLEND T 4 T v ROBREORRZ [D &, FEECT U Ny N ERD DRI,
A>Ty NCIEALZER E R E ZRZR SO A X, RS A X CTA T A 7125
G52 LT, M1EA O E IR LTWD, FRHDA VT A 72XV HISEEY 2T L
ERBEIETOD, HARIZLTOEOT Y Ny MZLoTR TR I R bRDDL LN, &
LEW, B SEEREEROTEOED T EI TR TN D,
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AAROHBFEEOMEL, X 1 KE 1T OFE KR T2FBEA, FRIGEET 7 A X, AEE
(b7, ZENEE ARG EERI T AIRE M EEN W LIFFEFE & LT AL G2 6Ty
20, OF D HRE RSN TV RNETH D, 223 THIbZlY, AAROHEEEEZ LLIRY, 7
FFPRIIRMEAOE TR, TANCEREZT = v/ THEEIEMICE EEoT0D, 7
# T v RCIIRER A D BRI OSBRI O IR > THRIZESE T 5 L &
278> TN A,

6. F&H

ARFZETIE, HARL T 42T ROPEREREICOWT, FHEAOBLNAZHEL, $ S
BIEOBUI SN EEN T2 L TCND 0 E ) DOV TR EINZ TE 72,

SRR OB ESE L REOSREMIEESREN TH D Z LS E T, U IVIERECR
57 4T FEEMLO EU ENGEEO ST SGEL W I RO STV Z, HAGEL D L
ZOEHEIITANCEL, AU HMETHIET 2DIFITiZ0n720no b H535Th s, Mz T, AU EFL B
BELIXWZ, 74Ty REBRTIISIEEHORE P EE 52 557 uiRE: (BlzE, 71re
DF % ANV OSTEEG, TEBILEDSETT —LETIONRE) R TAVA X, HETHE
HUOETAHHEREDRE AR D, 1TV Z, ZNHLOREZELINWTH Y T2 RIZBWTA
T A T HLOFEIEE & KEICFERICHEZ TS Z EIFERTRETHY, AADINERELT IR
BENDHRERBE,

AWFGLOFE L LT, ARIOMRIZB O TUIREOFEHBROAZ g L, 1 SOHEBIZE £
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L. SHET 7 Y9 XD
TNENITHT2Z &, AToTWRNZ EZR Yy 7 ZADOHPNELHEELIED, LE7EMSEEL L9,

Mr. Clarkson have never dance sausages

Mom and Dad has sometimes 20 fun

My sister haven't often eat late

My friends hasn't ever be lucky

My dog always sleep a moped

We [My dog has oftem ride in a schol disco
You ridden a moped. have to the movies
Daver's rat

(Hi8% = On the Go! 1, Workbook, p. 52 1 1)

2. ;%ii7 A XD
I3k & 72 % U TR I A R S N SN TV ET, U ORERED HIEg)e b DA,
PERESEEL L O,

Not forusein __ . (Warning on an electric blender).

IfF

Do notuse while ___. (Instruction on a hairdryer)

All __ must land in water. (Notice on a diving board)

This product may ___ nuts. (On a packet of nuts)

Donot ___ upside down. (Written on the bottom of a pizza box)
___ atthe other end. (On the bottom of a Coca Cola can) an aquarium / children / clothes
__ tousearound pets. (On a packet of cat litter) / contain / divers / highway /
Keep away from ___. (Warning on a bottle of baby oil)
Not for ___ use. (Notice on a golf buggy)

FEEED A b

open / safe / sleeping / turn

Never iron on the body. (Warning on an iron)

(HiHh : On the Go! 3, Workbook, p. 121 £ ©)

51



JACET Kansai Journal, 26, 52—65. (2024) ©JACET Kansai Chapter
ISSN 1880-2281 Printed in JAPAN.

Fo54 VBRETOTS LOBHRESERDRE
—a0FBICE TR EHENEETOT S LDOLBREREE L T—
Value of Online-based Study Abroad Programme and its Future Prospects:
Through a Comparative Examinations of the Short-term Study Abroad Programmes During
the Corona Pandemic

TA T4 REE
KIRREEKRE

Abstract
With the spread of COVID-19, which posed an unprecedented threat worldwide, the short-term study abroad
programmes conducted by the faculty of International Tourism and Management had to be postponed in 2020. In
the following year, 2021, an online language training programme was designed as an alternative to the real study
abroad experience. Amid the Corona virus threat was still lurking, the University took the lead in organising a short-
term study-abroad programme in the following year o 2022.  This paper cross-examines the results of the two study-
abroad programmes we conducted over the past two years, both longitudinally and cross-sectionally. Consequently,
it aims to propose how we can provide flexibility for study-abroad programmes that match individual needs and
interests. More importantly, the paper proposes the value of constructing the study abroad programme as a
longitudinally-integrated learning platform during the learner’s university life rather than treating it as a one-off

experience.
F—U— R AT A VREARYE, A, = v )T A L ARRYYE, R AR

1. IL®IC

2020 FFEICPER LTzl a a7 A WV AREYHENY, HERLEHEET D ERRIZ, 2 TOHEE
BRI B W CH IR A RIEN DB TR L 2 odz, A2 OREIZHNT, YUNIKREIHRE, %k
ITEARBHRRINE X, TONTHUCHEET RN TCH-7, L L—FT, ICTOIEM
\Z &0 A2 - RN AREIC oo 2 2 1E, an T HRIRG b FOREE LTEY T 5 —
KNRTGHA LT N THoTZ EIZEROEHITRNTH A 9,

KEHOEFEHOHR, FHET 07T AEz DHERBIIZOERO TR E D o THL ORI
(BRI L 72, 2020 FE T HFE HSIERTOR-PET a7 T AN HIEE S D 250 ho T2, BYPEH
BEEE R RN R EBASIRAE C o 2 —NEM L= 7 > 77— AT, 7 HRER S TH
18% DHEEPENEFADE Y H L2 THIEL, TOMITRELEEY LI-EE0RETH-
7o (R - B - T8, 2020) . ZORETIE, SHROEFET 0T T AMIONWT, AT A bE
EDO LK HBEHRBENARTODLONCONWTOERZEZLEHTNDA, [BIEEDK 715%145 1%
DIREEFDF T A4 ANLUZDWTUTBEENREREZF > TWD Z ERbroiz,

AFGDORE RFFIE, AT 2 EMICHhIZ Y aa o BO R CRR LB g0 b
DOV IR DD, [l OHHEMBIC K542 T A L FEFE S & ERRIZIEMT L CRER L 7= 4851
WINE R B L, F o T4 VR RCRT 2 8MNME OEMRAER R T8Il D, ZORE
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T IA VBT T LDEFRE SHRORE—a I B AR RS T T 7S WO SR L (—

ZPGRL, KRFED 4 EROFODOPITA T A VB2 GO IR A IR BT 8IUR &
J5Z eIk, FAEASPEERMICESFE IR ME Z LN TE D2 B ERORS
LLTEEDD,

2. REHEBENC X 5B ~DW Y A
2.1 ZHVE COEMAUEEEMEFITRT 2R

20— AL DRSS AR OB A2 S A VI & 53 LW EORRIZIW T, 2RISRk s
L, BSUbAPHiE - MHE LR8O LMIEZALET 5 2 & DTE 57 v — L AMOBEHD KD Hiv
TWD CHRMER,2022) o 2D X5 7R EHE S BN M OB O & LT, ML ZiE
THZOEEMNER SN, BO/ETHLEFEEL 2> T hEXT | 5 JAPAN 728071 7T L3
FhisNTET, F£7o, 2L OEEHEERETHUMBICHEY T 0 /7 2% EBHLTBY, ZOHEEMLE
WZOWTOREA 7 3 e STV D, BlxIEaAl (2022) 1XENREPEZOHE R L L TITIZE
ZIH L, FEEHOM T ARSI O U IE R A - 7= D, EIZY 2= 7 H0
\ EAGRD LA ERINLNT AR L Tb, —5 T, AR 011 28 BoEEICEbD 5T,
WNRE DRI IEE AR DT & 8% 5T, BRkom L, HaSUbiy7ZE@i#kon L2 SIEEmIC 8o
NHZ LR, BN EICEIEE L2 L OHLHERDITFETHIME LD b DROTIIRNES I H
(p.1) | EWIBEREEMNT D LI, BIFEORKER, BSYURSEOZIL, KRBT 54<0

HEMIFEERSIME SN Q0D (B : 28 - 5 - 1558 2017; 38 - 5%, 2020)

2 FDUHNZFHNNDD 8 HBIUE, STHIFFEAIEL 2022 45 7 I TRSHEZE Lo/ m—rur
BEROJFANE] (TR T, EHIAA TN FE S % 2027 FEE Clodb7e < &b aa RO KE ]
WIHZLHBIRL, EFEEHIT T/ r— W AMBEROBRE LT 2 582 HHIL T\, T
72bh, SHBED THIMEFORSOBEEMENER ZHED D EF X, FNENORATBNTEDOHE
NROBERFEZ T 720 AN EEIL /> TL D &5 2D,

22 F VU TA VBB DI RE

L DWINEEE WS A ZIRETT 5 BT, FODFEL LTAREE LA T4 U ETRHL
BT 07T AOBEHREM S TTRIRITUIRLR2NWEEZ D, BIRIICIE, Jlcb 7o KK
KFZEEAZRBE v X4 —OPFEFERICBNT, A T4 VRNEBIRTE DE51%, &, 258,

TREDEN D ZINE CRPBICHGREZ S o7, b LIIME L TE A bES T RIt L
/B2 THDH—FHT, BHITORLZEN, AF, Ax EOEBEOMNENEWSTZHEND
FRLZEIWCOVWTIEERV B DNRVEETH D RS D (DB - 4f - I 2020), &
DT &L, ARERERCA Y T4 VBT % i L4 HRERFZOEFIZBNTHEI LM S
nNTBY, FrIA4 BECOWTIE, BFE IR EOE TSN, FEEREICHMTT O
BEARER S G DN DN D LI LN 89.6% & Hb iz L ST\ D CEYE - 38,
2022) [AHAECIEER, ENTH > THEFE L ILCKHR CHRSRRICH L T EDOF N E S
Nzl 5k, PAFA LV IFTA U REL VB TCORMERLEL TND I EERB LT,
INOEMNEHEIZED, 5BA L ITA VR T 0l T L ERHTD T, (40T 4 v TRERT
x5 k) & THEE @ﬁ%%&ﬁ%%fﬁ%hé L OB OEHREEMAEDEZT 0 ST A
HBEBLTWS ZENREETH D, IHITIE, BUUTIIEAR—AZTH SNS 7 &4 U T O
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FTA T4 A HFE

FIRAESIIERTE 52 L 2D, BICKERESTE 7T Lk EHT 2 BRIV TS LI
A R R B B U IR B 7,

3. EEEE
31 AEEORL N

AREEEREL, BV ITR T D ERRELE U R AR R L LT 2021 AR AN
G L7 —F B O U 2 T AEMAAATEA T A VREFRET 0 7T DO L Z DR %
WEL, Falpe/ed > 74 VEFORRENA B 2D Z LIZh D, AFRORY FAAORRES, HIZ
W DB AL TA L TRITDEN I bOTIEIARL, BERELBERE & L TRFEDRY
FRINLERHT T2 H 5,

F AL, BROF U T A LEEFRET T 0 ST AEIBIE LT A, BRI R — ORHEEAIZ I T
FBRP L Tl LI T 0 7 7 AORERERE L, 2 EORET 0T T Ao EDOF N
DWCOI A3~ T 2,

I, 2 EORTFT T T AOPRIZONTELEL, KREDFMET DM 72 RR172 0 )
FaThELUTEETOERICOVWTE LY, BETD,

32 XEEE

2020 FRITHER LIl 2w )0 A )V RAEYMEOF L Z S, KEROIGEN V¥ 2T DAL 71
7T WCdh o T IEIMIME AT OV T, 2020 FEAEDTEIMEITH 1, 2021 HFEAITIEER & 72> T
Too AMIEOXRG L 705 2021 FEEAIT T n S 2 FEHDONFAEL R D, T RSOV TR 2020 45
EALEEEMTE TWRW I EREMS T ERT, EHIEHRE TSN WV EEZD, =
DAL T A SRS FERAEIETIE, 2020 FEEEAEIC & T, HAUBIEISHED - EHMENE D554
RAHRIFR L L THE SN, 2021 4EE/EICHOWTIE o o RO AT E NI R\ — IO R 2 5%
Loob, FEEAREE SHbIT TR, o THALE OREHFIZ DN T HIBE/R N LhFi-
TR DA S TRIUC DWW THER LTI X720,

WIELIRRIZ, 2 4ERINCR 2 (25 L 77 0 77 DO AR B ITT D, REEOSINEE &
IINTRIGT —ZHUZ DWW TR LICE L DD, M, EVIKY T —X OBV WNCELTE, SmE2EIC
SRS S A ZITV, FEEL R L EDT — % DIk ikt & Uiz, £7-, AKEEIEIC
OV TIIHTRSEI MR AR ERICB W THED |, AREIN TS (E22H) |

#1
202] FESEADLJED BT T 11 2T DB & R T — 5 e

IR Y F— 4
& EBIMAY T R
Gl FHESIAKK BHEET Ak s

AT A LB

73 45 ”
(2021 4E 2|2 FHE) 4 % 4
PR N

54 54 47
(2022 41 SE 1) 4 4 4
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33 Su s AEE
331 EHMENERRE S 0 T 5 (FrT4 VFEFEP)

1 AEROFER 28T, 2020 FEFEANZEIZOWTCIRESNRL T v 7T W Ch D ) 2 it
By oRBEREE LT, 2021 FEAKBRTICHER THLTANT  ROXT Y T 4 —RF
B 5277 (DCULS) @ General English course % 6 H 3 FR¢fi], fEH 1 KEE OFERI L > 2 2 (closed
lesson) BN L& 36 B0 v 7T LAEFE Lz, S 612, FNTOFRAIFE % 3 G
SIERHD) , BEEEMAZEA 1R GE 10 B 2001 7275 e 51 REfC 2 AT Y o
Tuar I aE Ll (X2EBR)  AFEOMNSGRTH D 2021 FFEAZAEICE L TIE, F72 2022 4F
FEE W PEML 2 SO WHESEFED FIREME N S D72, 71 7T AMURZ LW 9 DI TR 7223,
Z A 7k LT 1R OARRREOIHE %2 Ik L7z,

#*2
TF T L ERE N

FEhtaiy §H23H (H) ~9H3H (&)

General English course
HARER] 18:00~21:00 HifArF4R (1 B 3 FFH)

HETH T4 %k
2 HHM (2020 EEEAR) /1R (2021 AEEAD)
WHMEIRFR « 5% Closed lesson

HAER] 16:45~17:45 (5 H)

[TANT o RYUIZDONWT) A XY RA&T A VT R CORIEE)
WEECOT LB T—vay] [TANLT v RBDEERDD S A A
v—h—A% B oSty ay QD)

Fex REOFAENR L oo A v 2 —TF 2 aF T T A

THESE 17T AR 154, LU ibt 4L v Ay

Bt TUANVA—AT vy (k1 ERHANELE)

332 ENEEHENNEE

2021 FEPENFAEITOWTIE, 2022 AFEEMNC E 728 v )0 A )V ARYHE D SRR\ C
WahH, 2SI a 7o AL LCHEMZRE Lz, BWIFIZ8A19A (&) »69H6H ()
T, WHESRIFWERO T T, RIFEEICAT Y T4 VPR FEIToTeER THH T A L
T ROET Y T 4 —REFMBRE T FZ (DCULS) T o 7o, WHEP 1T General English course
Z3F-H 8:50 205 12:50 O H 3 R, i AHEH O 14:00 225 153012, [7A407 2 NBDEERNS
FARNAE =D [TANVT o RORES L) 27—~ & LIzERI L~ A2 (closed lesson)
Z 2 A Uiz, 5 EHRITEAMICHB & Uiz, 2 74 VRS L RIS RN TOFR]
FE A 3 (BF SRR S L7z, F£7z, BMiCoOMERMEE L CTRES V- THEEY, &
EENET —<IZOVWTORREEEZ LT, LR—FE2EHTAZ L2 LT, WIEFIEE LT
L, 2 A 1MERSTHE—LRATA % Lic, RPEIZEBWTITEE L ~VRI 2 T A TREEZITT
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FTA T4 A HFE

BY, SEIOXT Y TG WIRHRTE OB 5 FE LB INIARNEDOH 52— EIlcT 52 &
W&V, BHICOAEZ TELETAL—RIITZ D LI ICEVIHNTH T,

34 HrEst
341 V7vovay - biR— 1O (Fr T4 VBFEEEL)

T2 T A REFREFHI BB I TN T, BIDMEE - TRAIOFEEICR O TR Y IR Y f5H)
LT T2, FAIZT N—T120500, K3 1ZHD 6 DDOT—<|ZONTT LA VA M= T E{ToT,
WO VITEZ ) TS A LCTAULT 5720, FETENOWZBEZ 24 T A AR RT 7' Th
% PadleP\ZEHXAL, 7 7 AR ENEIAT D 2 L Cilin st b S w7, Zoim#iaik <, &
145 H 250 FELL EOBESCTIR VI Y LAR— 2 E U L2 IEE L7277 % A M 22 A% T5,167
FCThHoTz,

#*3
HRED LV [TD T —~

1 How proactive were you in the class?

How were the lessons you took?

Did you learn from other students in the class?

Did you have any regrets regarding online lessons?

How did you feel about losing the opportunity to go to Canada?
What's next?

(<23 BN, T = N R OS I I NS

342 U7V Zvar . LR— O (ENEYEEREIME %)

2022 FFEDFIRIIME ) DIRER T IS, VEEEE e msE) 2 e LRy
7o ZOWETETIY, PEIAVEHEREMNE SN HIRER Uz 2021 E5H DX 7 ) v T 4 — KRE MR
FEFFTCOF T A LREFRET AR Y IRY , TR LR Lo B AR AR o 72 2 & AR
D EDNTRDTz, Fz, AT A LRI TORBROBNCENENOET « FTZOWTES Z &%
HHEICEERT 5 X 9 IcHR L, OB WIS IGE L T AAGE TR ER T2 &
ENFET D X OCHI R Uiy IEE LT A ME 47T AT 14892 T -T2,

4. ST HIE

MBI > TIE RO 2 FEDY 717 va - LR— R4l L, BRMOFETHD M-
GTA (KTF,2007,2020) #flio7-, ZOEEE LT, H-OHBWBICBT I 2RVMATHIGE, €
DBFPEHRE LB E L COBE LR BB TH DD ThH D, -oT, WBIMHEEIEHS L Lz
74— RRRICHEEIC BT A 720128, e 2O A bA S L CEREA EEMET 5 M-GTA I
KD EEI TIERV N E B XD TH D, 12751, M-GTA Zfli~> CE B &L, [ ERER
RMESNTETHY, MFEEOHFIZIVANITLHDOTHS ] LERSN, TOEFE LThigyl,
—ArTREME,  GREIE THNCHT2) BRMERH 5, AT (2020,p.17) X M-GTA I%, frotdakdss
DN L0, ADFTER L T D Z E OB IAEL THWDDOTIHeL, BISUIHADaI 2=/
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—Ta NI THEEIN TN EFIIL TS, 65T, ZDOEMROZMAETIRT 5 Z & st hik
THY, FERLRAHRITOERHO T 0 2 %2HAT LD THD, M-GTA (2B 550 A
PUTFOTNAE B e,

T =~ E TR E R RRET D
LT — 7 — N AR LT E AR
ARSI D DI T T —HERR
BRI E A =V —F 1 OV

N S

FIE 12D T—~ &1L, WHRET DT —F o925 Z LICE VLM LIZWWTH Y,
M-GTA ([ZEWTIEEBEI R AT TEI Tl <, RE LT —<IZOWTIREMICEE G- 5 ADO17HE)
A - TS 2 L ICERBER N ERR SN D, e, OTERE &1L, HEORENLZOT—2 %
IR LT DDy, LW EDL 7 7 LU ZRA 2 v Th b, M-GTA TIE, T OSHTESE & 135
2 TET 2 AN Vo tEb &6, BIREDNRE, HECOWTOMERLNNILES L LTHnDHD
NEWVI DT T 7 et 2S5 Z LA FHREIC LTV 5,

M-GTA TlX, T —Z 5 LIZoaiTo Z ko bnd, FlE2 OV —2r 32—k (K1) &
1%, M-GTA (ZBT 29O/ NG Ch D THES) OERESHRT 5V — NV Thb, FT—AHOT—
SIS LT AT 5T, SHFEAEORENEHIT —~ LIRS LADET, (H0EEFH
ST AT 5, FhE 1 OORERIE LT, oo s b T2 o iliarE2 5, [
Ckolg, BlofdicEFzB L, 2 DHOMEEEED, 3O, 4 DBl aAERKE Lgiin s, 37 CIlzT
ETCVBERIZONWTE T 7 VU =—v gy (BB 2F x> 7 LTS, Eiz, 72ERUHERDD
TR, BOIH 0 DAR TN, EZITEIR L T MR A T & LTHYDE X Zitdk LT
B MEZEICT—7 33— PTEEHTNL, ZOX ) BB TOIFRERNE L o CNE, FHic
BRIV ER ST, EBMANCT — 2 IE L THER T R E MR e hoTc b & & b o Tl
SOMEFb L7z LTS ORF,2007)

PLEDFERX AR TRTOT—Z 2o LR T2 6, 1F LR Z i - SRS 21T-o720, &5
WZIBMOBESIZONWT, T—HINL bR TliTe Ll bh7 3V — (k%175 , ik, 730 —
OB EAT 2 HEL L, MAERZ KA ETRLZRNRS, Tat AR E 15T 5,

A DIHTRIGE L 70 o To OV FEHMIAME PRBROFEN M &, 2 OBURIZ TN L 7= EEROWRA 1L
SRRSO, 2 RIS R ADIRVIRY & LTERSNIZRRT A N Thod, Hfficdhiz
ST, ERENOXNGET LA RO FNAHE > TRESKIOIERR E TEITo 7o, ERRT T oxig L 72
SO, BETH ST DT BT T DERBRLTND, b LTS T LI TE (Fr o4 UIHEICRWT
EBILIZIC b 0vh 5, B Tan ) REAR EORDIETE S, 7Yur/ I L RkEETRT T
T T2 ) Tho T HAEOTIRITE BN TS T2, YT NITIEb2ERH LRI >E S KL
TR F 12 .

57



FTA T4 A HFE
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(RIBHEDFEERo—, (TEERY)

(A ZA, pa3,L5)

X1
DT —2 2= |
a4
EFS
N)xz—T g
(@=REN()
PHERIO A €&

(KF,2020,p. 114 &R, EHER

5. FER

51 F v 74 VEFEEFBIEOERY K Foid

T TA REFRFEE T LIZEZORR VIR Y T, HAEIIC 18 DS (F4) MM S, ol
FREAESE (K 2) 1R, EROERIZHTZ > T, EPMHSNAESOMIEE -, KEMNTHE
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The reason for this is that in my group, not many people were talking positively. ~So, the teacher often asked for

help and gave me a place to talk. (I001)

ZOXEH MDY RRSEEEVIKT I LICLY, FEORELE LT, 204y T A UHHEN B
I LTIOW O FHINEND LR - TE e, ZOHTYH, JEEAHICAHEDO L IR AT
<®#kw5: WX 2EEST, ARIGEID LT, BRI ED L D IZED A THL 2rE

LR IS, £ LT, FHCEN DD RWEEL T T SRR E -7 Z L ICBT 5

Z M Sz,

WIZ, 48130 R, BPRBIITREERBUTHLT 5 Z & 13T Tl n g, sk E
THHEITZ T 7278, &< OMFOMELS 72 LG U7 52450, P THEEL T LE -5 b —E
o2 ENbholz, D OERENBMEEZRFOFADRIEE LT, FHIQRT &L O RSk
fé:wt/&xF??/H%ﬁofw&w’&m®% PR, FRZAEIOA Y T A AHEIS
DT, TEB EIFWZA T 18 Ki b 21 FEE THEASINMBHE bz ld, A LvRxT AL b
%ﬁ@%ﬁ7VyV#M®%$ﬂ#%_ﬁ%#Ok_kﬁb#oto

FHPI : RRTE Do 7o IREE
It was a summer online class that [ was only dissatisfied with. I don't want to do it again. It was meaningless because

of stress. I think it's better to study for myself rather than online class. It was the first time I felt so terribly.  (G003)
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At first, I was a little depressed because I was doing the online program at the same time as my internship, but I realized

it was a very useful and enjoyable program. (FO08)
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The first was that the Wi-Fi environment went bad, and the connection was lost. The second was that my eyes

hurt from looking at the computer screen all the time.  The third one was that since it was conducted at night, I worried

everyone would hear my family's voices and the sounds of our daily life. (R004)
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Going abroad is difficult these days, but we have Internet technology, so I think I was lucky to live in this generation.
(S013)
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The most fun part of the overseas program was actually talking with people from overseas. The teacher waited

for me when I couldn't speak English and waited for me to understand slowly. That left a strong impression on me,

and [ wanted to go to Canada more. (P008)
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Abstract

This article explores intercultural language learning through the use of essays and
poetry for a university-level EFL reading course. These selections were used to
raise L2 learners’ intercultural understanding, critical thinking skills, and reading
skills. For this course, American Pie: Slice of Life Essays on America and Japan
(Hetherly, 2000) was used for the academic year 2021. In addition to the essays,
two selected poems and an excerpt from Walden (Thoreau, 1854/2004) were used
to assist L2 learners’ comprehension of the issues and choices described in the
essays and to further develop their critical thinking skills. Due to the pandemic,
most of the lessons were conducted online over Zoom. The comprehensive class
survey, the writing assignments, and the group presentations conducted at the end
of the academic year substantiated positive support for using the combination of
essays and poetry to achieve the goals of this course.

Keywords: reading essays, intercultural understanding, poetry, Zoom

1. Introduction

It is apparent in history that the United States has been the most significant
and influential country to Japan ever since Commodore Perry opened the closed
country in the mid-19th century. Japanese have been tremendously affected by
American culture, particularly after World War II. Its impact has continued to be
great on Japanese today in terms of politics, economy, and many other significant
cultural aspects. The partnership between the U.S. and Japan appears to have been
growing even stronger in recent years in the troubled world. Japanese can easily
access information and/or U.S. culture through media, TV programs, movies, and
the Internet, and may think they are already familiar with American culture.
However, how much do they actually understand? Even though the relationship
between the two countries has become increasingly strong, Rao (as cited in Kim,
2020, p. 520) claims that teaching culture is sometimes undervalued by language
teachers, and therefore, “the potential of language learning for creating cultural
understanding is not realized.” Yet, learning the target culture is a crucial and
inseparable part of learning in L2 learning. According to Maley (2001), literature
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has been regaining its educational value for teaching L2 in recent years. He states
that the new developments in literature, especially those centering on cross-
cultural exploration, may increase the efficacy of teaching literature which
reflects cultural assumptions and practices to L2 learners. Eventually, this would
bring out “investigating similarities and differences between self and others, and
to an awareness and understanding of ‘the other’” (Kramsch 1993, as cited in
Maley, 2001, p. 185). It seems to be more critical for the students who live in
today’s increasingly interconnected and interdependent world to acquire such
intercultural understanding. Hence, this article aims to examine the effect of
using selected intercultural essays on America and Japan along with poetry on not
only intercultural understanding but on cognitive, affective, and reading skills for
L2 learners at the university level.

2. Literature Review

2.1 Language Learning and Intercultural Understanding

Understanding L2 culture is a significant element for achieving successful
outcomes in L2 acquisition (Kuo & Lai, 2006). Moreover, the relationship
between language and culture is inseparable since they are obtained conjointly
while supporting each other’s development (Mitchel & Myles, 2004, as cited in
Ho, 2009). Therefore, when learning a language, L2 learners are inevitably
exposed to the culture of the target language at the same time. Ho argues that in
this globalizing, multicultural world today L2 learners are required to build
linguistic as well as intercultural communicative skills so that they can
“overcome both linguistic and cultural barriers they may encounter in interaction
with people from other cultures” (p. 72). Consequently, L2 learners need to
develop their intercultural understanding that will foster intercultural
communication skills. According to the UNESCO-International Bureau of
Education (n.d.), intercultural understanding is defined as “awareness,
understanding and appreciation of one’s own and other cultures. It implies
openness towards and respect for other cultures.” As one of the things that
intercultural communication assists to define, Kramsch (2001) has pointed out
“the attitudes, values and beliefs (called also ‘discourse’) they share with the
social group they belong to” (p. 202). Regarding the cultural profiles of
Americans and Japanese, for example, the former is known for its “commitment
to individualism,” “belief in the value of competition,” and the “emphasis on
independence,” whereas the latter is characterized by groupism, “dependence on
others,” and “conformity to its norms” in a hierarchical society (Barnlund, 1989,
pp. 37-41). Accordingly, to acquire intercultural understanding and language
skills, it is necessary for L2 learners to understand both their own culture and the

target culture. Through reading intercultural essays about America and Japan, it
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is hoped that Japanese EFL students may have an opportunity to learn about both
cultures linguistically, cognitively, and affectively.

2.2 Using Poetry for L2 Learners

In addition to the essays, some selected poems are introduced to promote
cognitive and cultural understanding for L2 learners. Freyn (2017) has pointed
out that poetry, as a specific genre of literature, has been thought too complex for
ESL/EFL learners to use in the classroom. Therefore, when selecting poems to
share with the students, the teacher must consider poems appropriate for their
interests, language proficiency, and maturity levels (Collie & Slater, 1987). On
the other hand, poetry is viewed as “a valuable and authentic material for teaching”
L2 as it can bring out “a meaningful language experience” in the language
classroom (Freyn, 2017, p. 80). Collie and Slater also state the effect of using
poems in L2 learning as “they often explore themes of universal concern and
embody life experiences, observations and the feelings evoked by them. Their
brilliant concision and strong imagery combine to powerful overall effect” (p.
226). Since poetry expresses eclements of the universal human experiences, “it
tends to hone students’ analytical and critical thinking skills and makes them
more keenly aware of life by training their imagination... .” (Acim, 2021, p. 440).

Besides these effects, researchers recognize the affective benefits poetry has,
as they embody emotion as well as imagination and therefore, they may bring out
a powerful emotional reaction from L2 learners (Hadaway et al., 2002; Lazer,
1993; Richard-Amato, 1995). As long as the materials are carefully selected,
“students will feel what they do in the classroom is relevant and meaningful to
their own lives” (Lazar, 1993, p. 15). As for other benefits, poetry can be used to
reinforce ideas and introduce new ones at various levels (Richard-Amato, 1995).
Hanauer (as cited in Hall, 2005, p. 189) who investigated the value of using poetry
in L2 learning, also supports the perspective that the task of poetry reading with
advanced students can raise “linguistic and cultural knowledge of the target
language.” For Japanese EFL learners who may lack experience in learning poetry
in English in their prior education, with relevant poems chosen for their
proficiency level and interests, poetry can be an effective educational medium.

3. Methodology
3.1 Participants
The participants in this study were non-English majors at a private university
located in western Japan. They belong to 6 different faculties including
economics, literature, and sociology. One section of an intensive reading course,
English Seminorl/2 was involved in two continuous semesters (spring and fall)

of the academic year 2021. Forty-two sophomores and one junior enrolled in the
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spring semester, whereas thirty-five sophomores did in the fall semester. One
international student from South Korea participated throughout the year. The
students’ English proficiency level ranged from high beginner/low-intermediate
to high-intermediate (300-600 on the TOEIC), based on the class survey
conducted on the first day and their performance. Furthermore, 12 participants
had the second grade of EIKEN, one participant had the pre-first grade, and
another had a score of 85 on the TOEFL iBT. Owing to the continued Covid
pandemic, all the classes were conducted online over Zoom except for a few
classes conducted in person by dividing the class into 2/3 groups in the fall
semester. The students met once a week for ninety minutes online from home or

campus. Turning their camera on was required to join the class.

3.2 Teaching Materials and Their Purpose

According to Maley (2001), literary texts have always been considered too
problematical to use mostly due to length and linguistic complexity. However,
using short-length, intercultural essays, which are a genre of literature, yet
contain relevant topics to the reader, is considered to be less overwhelming for
L2 learners. An essay is defined as “an analytic or interpretative literary
composition usually dealing with its subject from a limited or personal point of
view” (Merriam-Webster’s Collegiate Dictionary, 2012, p. 427). For this course,
an essay book, American Pie: Slice of Life Essays on America and Japan
(Hetherly, 2000) was used throughout the year. The author of this article has used
this essay book many times for her reading courses since the early 2000s. The
following are the reasons to select this book for the course: 1) many essays
describe the crucial aspects of American culture and people such as “questioning
authority” and “the American dream” that might be unfamiliar for students in
detail, but show the foundations of American culture and American minds; 2) the
author of the book, Hetherly, describes her personal experiences in detail both in
her home country, the U.S. and Japan (she used to teach English at the college
level) that promote students to have intercultural understanding through reading;
3) each essay is written in about 600 words in fairly simple English, so it would
not be too difficult for students to read and comprehend the content of the essays;
and 4) the tone of Hetherly’s essays sounds warm and empathetic that make the
reader get into the issues of the essays easily. Additionally, the author of this
article could relate to such intercultural experiences as she had lived in the U.S.
for a decade as a university student majoring in TESL and then a certified high
school teacher during the 1990s when Hetherly wrote her essays. Due to this
unique, reverse cross-cultural teaching and living experience in the two countries
between the author and Hetherly, the author chose this book and thought sharing

her own intercultural experiences may encourage students’ intercultural learning.
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3.2.1 Poems used

In addition to the essay book, the following selections were used: 1) Henry
David Thoreau’s excerpt from Walden (1854/2004) and two American poems 2)
Robert Frost (1915/1992)’s “The Road Not Taken,” and 3) William Stafford
(1987)’s “Serving with Gideon.” Both the essays and poetry were used to
represent important cultural differences between Japanese and American cultural
attitudes, values, and beliefs in order to assist the L2 learners’ comprehension of
these issues and to further develop their reading and critical thinking skills. More
specifically, first, the excerpt from Walden, “1 went to the woods because I
wished to live deliberately... .” (p. 85) (which is not actually a poem, but poetic
sentences) was used when the essay, “Simplify!” (topic: having a simple life in
the country) was covered. These well-known lines were introduced to students as
in this essay, Hetherly, the author of the book, introduces Thoreau and how he
lived a simple life in the country in Walden. Second, Frost’s poem was used to
teach the essay, “The Less Traveled Road” (topics: making choices in one’s life;
the American dream) as Hetherly depicts this renowned poem and how it has been
taught to most American school children to teach part of the American dream.
Lastly, when the essay, “My Grandmother’s Quilt” (topic: racial segregation) was
read in class, the author had students read Stafford’s poem, “Serving with Gideon.”
She chose this particular poem because of the following reasons. For one thing,
the essay and the poem expressed the issue in common: American racial
segregation against the blacks in the past in each town where Hetherly’s
grandmother and Stafford once lived. For another, it might not be too complex
consisting of four stanzas in one page, but it evokes emotion from the reader and

shows a strong message that one person can make a difference through the poem.

3.3 Teaching Procedures
For the spring semester, the preface and 6 essays from Hetherly’s essay book
were chosen, while 7 other essays were selected for the fall semester. The rest of
the essays that were not covered in class were used for students to explore
themselves for the group presentations in the fall semester. The instruction
language was primarily English, but Japanese was often used to explain complex
things in detail, as their English proficiency levels ranged. For writing
assignments, English was encouraged, while some of them were allowed to write
in Japanese by their choice. Almost all the lessons except for a few in the fall
semester were conducted online using Zoom. However, the author attempted to
teach online as closely as possible to in-person teaching as follows:
1. Assign students to read the next essay before class;
2. Have them listen to the essay on the CD (Hetherly, 2000/2005) read aloud by
the author of the essay book;
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3. Read the essay aloud with emotion, and ask for some volunteers to do so, too.
Then, ask some factual and inferential questions in order to check students’
understanding of the essay. While reading the essay, discuss the topics and
issues of the essay and the author’s intercultural experiences both in Japan
and the U.S., sharing the instructor’s intercultural experiences which are
related to the issues of the essay as well. Ask students’ perspectives, too; and

4. In the following week after their assigned task is submitted, have them discuss
their work through the breakout rooms over Zoom for about 7 minutes.
Encourage them to share their work in the group by using the screen-sharing.
During the group discussions, pop in as many groups as possible to check them

and encourage more active interactions if needed.

3.3.1 Tasks
In order to deepen students’ comprehension of the issues described in the
essays, enhance critical thinking skills and intercultural understanding, and foster
empathy, the following were the main tasks assigned as out-of-class work. For
most of the assigned tasks, the author developed graphic organizers which are
useful educational tools that refer to “a body of graphic representations of
information” and may take the form of “graphs, diagrams, or illustrations” which
are usually completed by students (Lane, 1999, p. 19) such as a T-chart. The titles
of the essays read, shown in parentheses, and the topics of each essay, are written
below. For contacting the whole class or individual students as well as receiving
their work and answers to the essay exams (the mid-terms and the final of the
spring semester), the author used the online Learning Management System (LMS)
of the university during the pandemic.
1. Listing the positive and negative aspects of your culture/country (Preface)
Topics: what “American Pie” means; the introduction to the essays
Aims: to activate prior knowledge, critical thinking skills
After reading the preface where the author mentions both positive and negative
aspects of American culture, introduce students to a type of graphic organizer,
a T-chart, which is the shape of a letter, T, by demonstrating the one for
American culture on Zoom’s screen-sharing. Then, have them enter the
positive aspects of their own culture/country on the left side of the chart and
the negative ones on the right side.
2. Guessing national pride (“Love It or Leave It”)
Topics: alternative selection; national pride; patriotism
Aims: to enhance critical thinking skills, imagination, reading, writing
After reading the essay, where national pride and/or patriotism was one of the
issues described, students read an extra article about Americans’ higher degree
of national pride compared to three other major countries’ such as France, the
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U.K., and Germany shown by the poll result during the 1980s (Patterson,1995).
Then, if a similar poll were taken in today’s Japan, have them guess the results
of a poll on their national pride (the ratio of those who are very proud, quite
proud, not proud, and no opinion) and also the ones of the neighboring
countries such as China and South Korea to compare, along with the reasons
for each result in the table. They may do some research on each country’s
actual national pride/patriotism on the Internet, and submit the result with
their feedback.

Who questioned authority? (“Question Authority!”)

Topics: traditional Asian value; questioning authority

Aims: to enhance writing, critical thinking skills

After reading the essay and discussing a few examples in Japan as the whole
class, have them think about one case in Japanese history or in recent years to
describe in the table: who questioned, who/what was the authority, and how
he/she/they did it.

Which path would you choose? (“The Less Traveled Road”)

Topics: Frost’s poem; the American dream; being ordinary

Aims: to enhance critical thinking skills, writing, empathy

After reading and learning the content of the essay and Robert Frost’s poem,
“The Road Not Taken,” (with the worksheets of the vocabulary and
comprehension questions) have each student choose which path they would
choose in their own life (after graduating from college): the well-worn path or
the less traveled one. Then, they explain why they would choose that road and
what they learned from this essay in the table of the organizer.

. Compare Kay’s grandma and the poet, Stafford (“My Grandmother’s Quilt”)
Topics: listening to grandmother’s stories; Texans; racial segregation

Aims: to enhance comprehension, critical thinking skills, writing

Students compare and contrast the author’s grandmother and the poet, William
Stafford, filling in a graphic organizer, Venn Diagram, after reading the essay,
along with Stafford’s poem, “Serving with Gideon.” Then, they write what
they learned from both below the diagram.

. Reflections on American Pie or the poems

Aims: to enhance comprehension, writing, critical thinking skills, empathy
At the end of each semester, have them reflect deeply on what they read. Each
student enters the answers for the following in the organizer: the title of the
essay/poem, page number, impressive lines from the essay/poem (quote them),
and what do these lines make you think about?

Visualize what you read in the essay/poem

Aims: to enhance creativity, imagination, empathy, personalization

Towards the end of the year (they can select either Task 6 or 7 to do), from all
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the essays or the poems they read, have them draw a scene/four-panel comic
strip which was the most impressive for them by using colored pencils. Then,
have them label each item in English of the illustration and they may add what
the person/s said in the illustration. Below the illustration/comic strip, the
explanation is given for selecting the particular scene.

8. Group presentations
Aims: to enhance critical thinking skills, creativity, public speaking
Towards the end of the year, divide them into groups consisting of 4-5 students,
and have them choose one essay which is not covered in class and present the
content of the essay for about 10—15 minutes. Each group is expected to
conduct some research on the topic/issues described in the essay to deepen
their understanding and knowledge and to compare those issues in their own
country. They are required to prepare for the presentation outside the class
online. On the day they present, each group submits the outline of the essay
with several keywords of the essay. After watching all the presentations, have
them vote for the MVP (class award) for the group and the individual.

4. Results

4.1 Questionnaire and the Results of the Questionnaire

In order to see the educational outcomes of this reading course, a self-report
questionnaire using a 5-point Likert scale with three open-ended questions in
Japanese was developed using Google Forms by the author (see Table 1). It was
conducted online when the class met for the final exam in person on the last day
of the academic year 2021. After the author explained the purpose of this study
to the class, informed consent was obtained from the students participating in the
questionnaire. The questionnaire consists of 12 items of questions in 5 categories:
1) the effect of using essays and poetry; 2) the effect on the affective domain; 3)
the effect on the intercultural domain; 4) the effect on L2 and the cognitive
domain; and 5) the effect on the group work over Zoom. The students chose a
number ranging from strongly disagree (1), disagree (2), neither agree nor
disagree (3), agree (4), and strongly agree (5) which indicates their opinion for
each question. Items 13-15 were open-ended questions on the students’ favorite
essay from this book with the reason, the most effective task along with the reason,
and their personal feedback on the course. 31 students out of the 34 students who
joined the lessons in the fall semester participated in the online questionnaire and
answered all the questions that were used for analysis. In order to process the
data, Microsoft Excel was used. The following Table 1 illustrates the results of
the questionnaire (N = 31) on this course. The question items of the survey were
translated from Japanese into English by the author.
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Table 1

Distribution of Item Responses

Percentage of Students
Selecting Option
Item Category and Number (1) (2) (3) (4) (5) M SD

Effect of Using Essays and Poetry

1. I enjoyed reading the essays in English. 0% 3.2% 9.7% 35.5% 51.6% 4.35 0.8

2. Using American Pie as a reading text was good 0% 3.2 9.7% 25.8% 61.3% 4.45 0.81
for this course.

3. Reading the poems related to the essays helped 0% 3.2% 6.5% 22.6% 67.7% 4.55 0.77
me understand the content of the essays.

Effect on Affective Domain

4.1 could empathize with the content of the 0% 3.2% 6.5% 58.1% 32.3% 4.19 0.7
essays.

5.1 felt a sense of accomplishment after reading 0% 6.5% 6.5% 35.5% 51.6% 4.32 0.87
the essays in English for the academic
year/semester.

Effect on Intercultural Domain

6. By learning about American culture, I learned 0% 6.5% 6.5% 25.8% 61.3% 4.42 0.89
more about my own culture.

7. Listening to the teacher’s personal experiences 0% 9.7% 3.2% 12.9% 74.2% 4.52 0.96
and looking at what she brought back from the
U.S. were interesting.

Effect on L2 and Cognitive Domain

8. My reading proficiency improved through this 3.2%  6.5% 29% 32.3% 29% 3.77 1.06
course.

9. My vocabulary improved through this course. 0% 9.7% 35.5% 29% 25.8% 3.71 0.97

10. My critical thinking skills and imagination 0% 6.5% 19.4% 29% 45.2% 4.13 0.96

were enhanced through this course.
Effect of Group Work over Zoom

11. Giving a group presentation on the essay 0% 3.2% 12.9% 38.7% 45.2% 4.26 0.82
which was not covered in class was
meaningful.

12. Sharing student works and having discussions 0% 3.2% 25.8% 38.7% 32.3% 4.00 0.86
in the breakout rooms over Zoom were
meaningful.

Note. The response options were as follows: (1) strongly disagree, (2) disagree, (3) neither agree nor

disagree, (4) agree, and (5) strongly agree.

As indicated in Table 1 above, the first category of the questions (Items 1-3)
shows the effect of using essays and poetry for a reading course. 87.1% of the
students who answered the survey reported that (4) agree and (5) strongly agree
with the question if they had enjoyed reading the essays in English (Item 1: M =
4.35, SD = 0.80). Similarly, 87.1% thought the selected textbook was a good
choice for the reading course (Item 2: M = 4.45, SD = 0.81). Amazingly, 90.3%
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of the students admitted that reading the poems which were related to the essays
helped them understand the content of the essays with the highest mean of 4.55
(Item 3: SD = 0.77). The overall mean of these question items was high, 4.45,
shown in Figure 1 below, which illustrates the effectiveness of using this
particular essay book along with the selected poems for this reading course.

Second, Items 4-5 are related to the effect on their affective elements. 90.4%
of the students responded that they could empathize with the content of the essays
(Item 4: M =4.19, SD =0.7). A sense of accomplishment was felt by 87.1% after
reading the essays in English for the academic year/semester (Item 5: M = 4.32,
SD =0.87). The average mean remains high, 4.25, which supports using this essay
book was effective in the affective domain as well.

Third, the effect on intercultural learning was investigated by Items 6-7,
which turned out to be the highest average mean of 4.47. 87.1% recognized that
they learned more about their own culture by learning about the L2 culture (Item
6: M = 4.42, SD = 0.89). 87.1% of the students also enjoyed listening to the
teacher’s personal experiences and looking at authentic materials from the States
shared by her mostly through Zoom’s shared screen (Item 7: M =4.52, SD = 0.96).

Items 8—10 represent the impact on their L2 and cognitive domain. Regarding
the improvement of their reading skills, 61.3% of the students were affirmative
(Item 8: M =3.77, SD = 1.06), while 54.8% of them thought their vocabulary had
improved (Item 9: M = 3.71, SD = 0.97). Yet, the enhancement of their critical
thinking skills as well as imagination was much better recognized by 74.2% of
the students (Item 10: M =4.13, SD = 0.96). Although the impact on their critical
thinking skills was admitted, the overall mean of this section was moderate, 3.87.

Finally, as for the effect of the group work over Zoom (Items 11-12), about
84% of the students reported that giving a group presentation was meaningful for
them (Item 11: M = 4.26, SD = 0.82). 71% of them felt sharing their works and
having discussions in Zoom’s breakout rooms were meaningful (Item 12: M =
4.00, SD = 0.86), which made the overall mean of this section 4.13.

4.2 Results of the Open-Ended Questions
4.2.1 Most favored essay selected by the students

Among all the essays they read for this course, the students chose their
favorite essay for Item 13 and added the reasons for their choices briefly. The
following are the best three essays for them. The most favored essay was “The
Less Traveled Road” supported by 14 students, which is 45.2% of the students
who answered the class survey. For these reasons, one student stated (translated
from Japanese into English by the author hereafter), “My outlook on life was
changed by this essay.” Interestingly, this essay has always been the most favored
essay chosen by the students including the former students in 2014 and 2019. For
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one thing, reading Robert Frost’s poem which was also described in the essay
must have helped their comprehension of the essay better. Another factor may be
the fact this essay received the students’ empathy as its topic is a choice in life
and described the ironies of life which was thought-provoking as well. As for the
second most favored essay, there were two essays: “My Grandmother’s Quilt” and

>

“Fat Sundays,” chosen by 5 students respectively. For the first one which deals
with racial segregation in the American South, one student commented, “I could
get to know the dark side of America, and felt the importance of questioning the
public opinion through Kay’s grandma’s experiences.” For the latter one
describing how she spends Sunday mornings with her family or friends reading a
Sunday paper with breakfast, another student noted: “It was very interesting to

find how to spend Sundays in the States, which is very different from Japan.”

4.2.2 Most effective tasks selected by the students

Regarding the task that the students thought was most effective (Item 14),
most surprisingly, 70% (22 students) of them chose the group presentations
conducted at the end of the year. One student reflected, “It helped me develop my
critical thinking skills better.” Compared to the previous classes using the same
text in the past, the students in this class seemed to appreciate the assignment of
group project even more, though they needed to get together and work outside the
class to prepare. Because of the pandemic where students could not see their
friends easily, they might have enjoyed working together for this even online.
The second favored task was “Comparing Kay’s grandmother and the poet,
Stafford,” by using a Venn diagram, chosen by 4 students. One student stated: “I
could contemplate racial discrimination against blacks and what I should do in
such situations.”

4.2.3 Feedback from the students
The last item 15 of the survey was the students’ personal feedback on this
course. 22 students (70% of those who participated in the class survey) actually
entered their brief comments. The positive feedback counted 20, categorized into
10 items of their opinions including the appreciation for this course and/or the
essays (n = 7), and for learning about the U.S. and its culture (n = 6). Meanwhile,
two students gave negative feedback: one was due to the number of assignments
and the rigorous policy for attendance/tardiness, and another thought the essays
were biased and lacking in evidence. The following are some actual comments
from the students translated from Japanese into English by the author:
® [t was not just language learning, so [ was glad that I came to think
about American culture as well as Japanese culture.

® [t was very refreshing and interesting for me as your class enabled us
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to see American culture from the inside.

® [t was very good that, unlike other classes, I could hear the author’s
and/or the instructor’s real-life experiences!

® Through various tasks and activities, I think I could acquire critical
thinking skills, which was one of our objectives in this course.

Figure 1

Results of each category of the questions
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5. Discussion

Based on the results of the class survey, most students seemed gratified with
the course using the intercultural essays along with the poems. These selected
essays and poems appeared to produce a synergy effect on the students’
comprehension, critical thinking skills, and empathy, in particular. For one thing,
Hetherly described not only the positive but also the dark elements of the U.S.
mainly through her own experiences, while often comparing to her own
experiences as an American (English teacher at the college level) living in Japan.
That made it easier for the students to see the issues and empathize with them in
her essays. Most students were surprised to find out what they had not known
about the U.S. in detail before, such as how the typical American values of “self-
reliance and independence” are taught from childhood (p. 16), questioning
authority is common in the culture, and the realities of the American dream. At
the same time, they came to reflect on their own values and behaviors objectively
and to reconsider their own country critically, which made them engage in such
intercultural lessons even more. They seemed to enjoy hearing the teacher’s
intercultural experiences, which may also have stimulated their thinking and
assisted their intercultural understanding. Accordingly, sharing the teacher’s
intercultural experiences may be an effective medium of L2 teaching.

As for using poetry in this course, despite the lack of learning poetry in
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English for most students, introducing a few poems related to the essays appeared
to work well to help them comprehend the topics and issues described in the
essays. This way, they appreciated the content of the essays even more. Most
amazingly, 90.3% of them admitted the effect of these poems to comprehend the
essays; hence, the selections of the poems seemed appropriate for this course. As
for the renowned part from Thoreau’s Walden, they were reminded to live to the
fullest in our limited life. Both Walden and the essay had them contemplate what
we have lost because of “our busy, high-tech lives” (p. 31) in our life, while
Hetherly describes Americans’ strong urge for a simple life in the country.

Frost’s “The Road Not Taken” appeared to be the most compelling and
thought-provoking for them, as most of them could relate to the issue of choosing
their own path in their life in the past, and thought about their choice in the near
future, assigned in Task 4. This work seemed to stimulate their empathy a great
deal. In addition, this poem also gave them an opportunity to learn about metaphor,
a significant literary element, and thus to read the poem deeply and critically.

Due to the “Black Lives Matter” movement occurring in the U.S. in recent
years, when Stafford’s “Serving with a Gideon” (tells his old memories describing
the racial discrimination against a black elevator man in his town) was read, the
students appeared to think more deeply about this issue than the previous classes.
This poem assisted them to see the similar racial issues described in the essay
where Hetherly retold her grandmother’s old memories of witnessing a black
soldier segregated in her town. By comparing and contrasting both experiences
in Task 5, their critical thinking skills and imagination seemed to be stimulated.
Later for Task 7, one student who drew the last scene from this poem wrote:
“Standards of what is right change with time..., so I learned it’s crucial to stop
and think once about whether what we take for granted is really true or not.”

In regard to the limitations of this course, it must be acknowledged that this
book was published in 2000, and some of the things mentioned in the essays could
be outdated today. Newspapers might be read more online, as the author pointed
out to her students. They could have investigated the latest information. However,
the basics of American culture and values do not really seem to change, so this
book is still useful as a teaching material. Additionally, these essays were written
by an educated, white female American whose viewpoints might not be the same
as minorities. Nevertheless, her views and descriptions of American values and
attitudes are still informative and good resources for Japanese EFL learners.

This study did not implement a control group to show a comparative analysis.
If this had been included, the impact of this course would have been examined
more in detail and precisely. The pre-lessons survey could also have added more
background information on the participants and the impact on the post-lessons

even more clearly. Regarding the class survey conducted at the end of the
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academic year, it should be noted that there might have been some possibilities
of Pygmalion effect in the students’ responses. Lastly, the students were not tested
at the beginning and end of the academic year in order to measure the effect of
these lessons on their English proficiency, which was not focused in this course.

6. Conclusion

This paper has presented content-based literature instruction with the use of
essays and poetry for the purpose of intercultural language learning in a Japanese
university EFL reading course. Since the early 2000s, the author of this article
has frequently used this essay book, American Pie: Slice of Life Essays on
America and Japan (Hetherly, 2000). Owing to the continuing Covid pandemic in
the academic year of 2021, all lessons excluding a few times were conducted over
Zoom adapting the content of the class to online teaching. These lessons seemed
to be a real eye-opener for the students to learn the target culture deeply as well
as their own culture, in contrast, more objectively. Despite the state of emergency,
compared to the author’s earlier classes using the same teaching materials, this
study indicated better outcomes in the students’ enjoyment of essay reading, the
effect of using the poems, and the enhancement of their critical thinking skills
and intercultural understanding for the two countries. It also appeared that the
group project motivated them to explore the content of an essay from the two
cultures’ points of view by themselves and to actually experience cognitive
growth at the end of the year due to this. Through this intercultural language
learning, as Hetherly stated, hopefully, the students “see the difference between
the good, the bad, and the ugly” (p. 54) in both the U.S. and their own country,
and will strive to make a positive difference in promoting the good in all cultures

and understanding the differences in this troubled, globalizing world.

Notes
1 This article is a modified version of the oral presentation given at the JALT
48th Annual International Conference in Fukuoka on November 12th, 2022.
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JACET Kansai Journal Publication Policy
(Revised March 9, 2024)

1. Aims
JACET Kansai Chapter’s journal serves as a medium for publication of research by its

Chapter members and thus promotes research activities.

2. Journal title
The journal is entitled JACET Kansai Journal (JKJ).

3. Contents of Journal
JACET Kansai Journal (JKJ) publishes submitted papers, invited papers, and other works.

4. Establishment of the JKJ Editorial Committee
JACET Kansai Chapter establishes the JK] Editorial Committee to publish JACET Kansai
Journal (JKJ).

5. Publication expenses
JACET Kansai Chapter bears the publication expenses of JACET Kansai Journal (JKJ) and
its online publications on J-STAGE.

6. Submission guidelines
The JKJ Editorial Committee determines submission guidelines and procedures for JACET
Kansai Journal (JKJ).

7. Form of publication
JACET Kansai Journal (JKJ) will be published on J-STAGE one year after publication of its

printed version.

8. Amendment
Amendment of this Publication Policy (Japanese version) will be subject to approval by the
JACET Kansai Chapter Executive Committee. The English version will conform to the

Japanese version.

Established December, 2008
Revised March 7, 2015
Revised December 1, 2017
Revised March 9, 2024
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JACET Kansai Journal Submission Guidelines

(Revised June 18, 2022)

I. Requirements for contributors

1.
2.

Authors must be JACET members.

If the first author is a Kansai Chapter member, coauthors can be JACET members of other
chapters.

Manuscripts can be submitted by Kansai Chapter members in good standing who have paid

their dues for the current year.

. Requirements for manuscripts

All manuscripts must be original and must not have been published elsewhere, nor be under
consideration for publication (including overseas journals).

Only one manuscript can be submitted by each contributor as the first author.

If the research has been presented orally or as a poster and this is so indicated, the manuscript
can be considered for publication. However, presentation details (location, date, and name of

conference) must be included in the submission.

Ill. Manuscript type

1.

2.

Manuscripts should be related to research on English education at the tertiary or other levels.
Manuscripts regarding other relevant areas are also accepted.
Four types of manuscripts will be accepted for submission:

(1) Research Papers: Academic papers concerning any research field(s) stipulated in III-1,
which contain sufficient review of existing literature, employ appropriate research methods,
and provide new empirical or theoretical findings/insights;

(2) Research Notes: Short academic reports concerning any research field(s) stipulated in III-1,
with theoretical, methodological, and content validity that demonstrates the promise of
future research progress.

(3) Practitioner Research Papers: Academic papers related to practical research on English
education at the tertiary or other levels, which contain sufficient information of theoretical
background or previous practice examples, offer innovative practices or provide concrete
evidence to help promote a deeper understanding of practices, and thereby contribute to
educational improvement and practical research development;

(4) Practitioner Notes: Short academic reports related to teaching English pedagogy at the
tertiary or other levels, which contain theoretical background information or previous

practice examples, offer innovative practices or ideas that contribute to educational
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improvement and practice development.

(5) SIG Reports: Short reports about research activities in SIG.

IV. Manuscript length
1. Manuscript length should be as follows:
(1) Research Paper—no longer than 20 pages;
(2) Research Note—no longer than 15 pages;
(3) Practitioner Research Paper—no longer than 20 pages;
(4) Practitioner Note—no longer than 15 pages;
(5) SIG Report—no longer than 6 pages
2. Manuscript length includes title, abstract, keywords, references, and any figures, tables, or other
materials.

3. Revised manuscripts cannot exceed the manuscript length stated above.

V. Manuscript formatting

1. Manuscripts can be written in either English or Japanese.

2. All manuscripts should be prepared using the current template and format checklists prepared
by the JACET Kansai Journal (JK]) Editorial Committee (For the template and checklists,

please see the JACET Kansai website). Upon manuscript submission, the checklist should also

be submitted.
3. All manuscripts should be prepared without the author name(s), affiliation(s), or
Acknowledgments which might reveal personally identifiable information. Leave an equivalent

amount of space for adding the information later.

VI. Submission

1. All contributors must complete a submission form on the JACET Kansai website.

2. All contributors must send three files by email to the JKJ Editorial Committee office: (a) the
manuscript as an MS Word document, (b) an additional copy as a PDF, and (c) the format
checklist prepared by the JK] Editorial Committee.

3. All contributors must use the following subject item template for the email message: Paper
submission to JACET Kansai Journal: Corresponding author name (corresponding author
affiliation). Also, the email message should include the following information: Author name(s),

author affiliation(s) and position(s), manuscript title, and author’s email address.

Vi

1. The JKJ Editorial Committee may request contributors to revise their manuscript.

. Acceptance of manuscripts

2. Contributors must submit their revised manuscripts along with revision notes by the deadline.
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3.

The JK]J Editorial Committee does not accept late submissions.
Failure to follow the JKJ Editorial Committee’s requirements could result in a rejection of the

submission.

VIII. Review of manuscripts

1. Research Papers, Research Notes, Practitioner Research Papers, and Practitioner Notes are
subject to peer review by at least three scholars. The JKJ Editorial Committee will decide
approval of manuscripts based upon the results of the peer review.

2. During the review process, the JK] Editorial Committee reserves the right to request a change
in the manuscript type.

3. During the review process, the JKJ Editorial Committee reserves the right to request the
revision of manuscripts. Contributors’ failure to submit by the deadline will be considered a
withdrawal.

4. SIG Reports are not subject to peer review. However, the JK]J Editorial Committee will ensure
that all requirements are completed and that contents follow the JKJ standards.

5. During the process described in VIII-4, the JKJ Editorial Committee reserves the right to
request the revision of practitioner reports.

IX. Copyright

If the manuscript is accepted for publication in JACET Kansai Journal:

1. JACET will hold the copyright for all work(s) published in JACET Kansai Journal.

2. Anyone, including the author(s), who wishes to reproduce, reprint, or republish the work in
JACET Kansai Journal, must obtain permission from JACET.

3. Anyone, including the author(s), who wishes to reproduce, reprint, or republish the work in
JACET Kansai Journal, must clearly state that JACET holds the copyright.

4. When a request is made for the work in JACET Kansai Journal to be published through the
repository of the author’s institution or another institution, permission from JACET must be
obtained.

5. Permission to publish in the repository shall be granted one year after the issue of JACET Kansai
Journalhas been published. This will be granted at no cost.

6. Authors who do not accept the above conditions (stated in IX-1 through IX-4) must withdraw

their manuscripts before publication.

X. Amendment

Amendment of these Submission Guidelines (Japanese version) will be made by the Editorial

Committee of the JACET Kansai Journal. The English version will conform to the Japanese version.
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